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CHAPTER I 
THE PLAN AND PURPOSES OF THE STUDY 
1. The Problem 
The source and setting of the problem.-- The present era 
is characterized by conflict of many varieties. Probably the 
most important controversy, the most basic in the world today, 
is the clash between two opposing ideologies, democracy and 
communism. The involvement of education in this fight for a 
way of life is inevitable, for education is inextricably 
bound with society, and must reflect, expand, and implement 
the basic social theory which gives it meaning and purpose. 
Over a period of many years, the subject of democracy in 
education has been discussed and many of its ramifications 
explored. One of the moat concerted efforts of all time has 
been made to clarify the meaning of democracy and to discover 
ways in which its principles can be communicated to the 
younger generation. Not the least of these attempts was the 
Zea~for Democracy program sponsored several years ago by the 
United States Office of Education. 
Quite another point of emphasis, but also in keeping 
with the trend, is the attention that has been given to de-
mocracy in school administration. Many plans have been pro-
l 
posed and put into effect ~hat have as their objective the 
democratizing of administrative practices. Generally, the 
plans have involved the participation of faculties, in one 
way or another, in the administration of the educational 
unit within which they operate. Committee work, as a means 
of the i nvolvement of faculties, has become one of the most 
common methods employed in these attempts. 
Schools for the education of teachers have followed the 
trend toward increased faculty participation in much the 
same manner as other college-level institutions, although 
some would maintain that they have been slower to do so than 
other forms of higher education. At any rate, presidents of 
teacher-preparation institutions have been using faculty 
committees for many years. 
Another possible reason for the ex~ensive usa made of 
committees of the faculty is the rapid growth of teacher-
training institutions during the last quarter-century. Tha 
rapid expansion may have been the impetus for faculty com-
mittee work because the growth of these colleges made it 
difficult for the chief administrative officer to partici-
pate personally in all phas~s of administration; that is, 
the multiplicity of problems that must be solved daily have 
demanded the delegation of authority. As a consequence, 
committee work has developed. 
Regardless of the causative factor, the fact of the 
matter is that faculty committees are as common in schools 
for the education of teachers as they are in the Congress of 
the United States. 
The .purposes of the investigation.-- Inasmuch as the use 
of committees has enjoyed widespread favor under many and 
diverse administrative patterns, a comprehensive study of 
current practices in this area of administration would seem 
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to have value. The purpose of this study, therefore, was to 
investigate the nature, functions, and processes of faculty 
committees in the 'administration of colleges organized primar-
ily for the education of teachers in an attempt to discover 
effective or promising administrative practices. 
Specifically, information was sought to make it possible 
to treat in some detail the following phases of committee 
operation as they relate to the administration and organiza-
tion of teacher training institutions: 
1. The status of committee organization in these insti-
tutions, including the types of committees organized, 
their composition, the time involved, and the physi-
cal setting for committee work. 
2. The duties and responsibilities of faculty committees. 
3. The procedures used in committee functioning; i.e., 
the processes of committee action, including person-
nel interrelationships. 
4. The effectiveness of committee operation from the 
viewpoints of college presidents, committee chairmen, 
and members. 
5. The outcomes of faculty committee work in both insti-
tutional and individual terms. 
6. The problems that are encountered in faculty committee 
work, with respect to organization, procedure, limits 
of authority, membership, and leadership. 
7. The means of improving faculty committee organization 
and functioning. 
The scope of the study.-- This investigation was limited 
to a study of practices in colleges organized primarily for 
the education of teachers. It included a survey of 143 
teacher training institutions of different sizes which were 
members of the American Association of Colleges for Teacher 
Education in the year 1953. In selecting these institutions 
Patterson'~ American Educational Director~ was used to ascer-
tain the primary purpose of colleges on the list of Associa-
tion members. Schools of education associated with universities 
were not surveyed. The colleges studied were distributed among 
39 states and the District of Columbia. 
The need for the study.-- Although the literature of 
school administration includes frequent reference to the use 
of committees of the faculty in the formulation and implementa-
tion of college programs and policies, no large-scale studies 
have been made during the last two decades, and no studies 
were reported that involved an investigation of the processes 
of committee action in college-level institutions. 
In a study of the administration of state teachers 
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colleges for Teacher Education, Bosley made the following 
recommendation: 
"A study should be undertaken to ~etermine to what 
extent the college faculty is given opportunity through 
the media of special and standing committees, faculty 
meetings, and other, to advise and assist in the formu-
lation of operational policy. The study should attempt 
to determine to what extent committees exercise adminis-
trative functions, and to what extent they are advisory 
to line and staff officers. such a study should point 
the way toward utilization of the values of democratic 
procedure in administering the teachers college or 
university, and should at the same time bring into sharp 
relief the problems involved." 
As the st.udy progressed, further justification for an 
investigation of faculty committee work was found in the 
comments of college presidents, committee chairmen, and mem-
bers, and in the number of requests for a summarization of 
findings. 
The reply of one college president of whom information 
was requested is illustrative of several similar messages 
received by the investigator. He writes: 
"In reply to your letter of November 7th and the 
enclosed inquiry form, let me say that we are here now 
engaged through the activity of a Committee on Committees 
in trying to discover the very things .which you ask for 
in your inquiry. I anticipate it is going to· be a job of 
1/Howard E. Bosley, The Administration of Faculty Personnel in 
State Teachers Colleges, The American Association of Teachers 
Colleges, Charles w. Hunt, Sec., State Teachers College, 
Oneonta, New York, 1946, P• 129. 
several months' duration, and at this time I cannot 
really supply you with any information that will be of 
value to you. 
I should appreciate receiving any compilation of 
findings which lou may bring together if copies can be 
made available. 
And, the following remarks are indicative of the inter-
est of committee chairmen and members in the study: 
"This is a much needed study. I am sure that the 
people who received the forms will be interested in the 
published results." 
"Your study of committee service is one of signifi-
cance." 
"of course you will publish this significant study. 
Please inform me when it is ready." K.A.B., Dean 
"I would appreciate receiving a summary of your 
findings." 
These statements are a mere sampling of the many such 
comments made by respondents. Evi.dently, the matter of facul-
ty committee work is of great concern to staff members iri the 
institutions studied. 
2. The Method of Investigation 
Procedures followed in the inquiry.-- The starting point 
for the study was a review and analysis of the professional 
literature in the areas of general school administration1 
college and university administration, and group dynamics. 
Of the hundreds of books, magazine articles, pamphlets, and 
bulletins dealing with these educational and psychological 
disciplines, approximately 250 were selected for careful 
reading. The criteria used in selecting these materials 
were their pertinency to the problems under consideration, 
the application of the material to the problems of college 
and university administration, and the definiteness of the 
recommendations or points of view expressed. 
Among the sources utilized to determine the location of 
writings on the subject were the following: 
1. The Education Index. 
2. The Cumulative Book Index. 
3. Encyclopedia of Educational Research. 
4. Yearbooks of the American Association of School 
Administrators, the American Association of Colleges for 
Teacher Education, and the John Dewey SQciety. 
5. Psychological; Abstracts. 
6. Bibliographies appearing in books, periodicals, 
bulletins, pamphlets, monographs, and research studies pub-
lished by various individuals and agencies. 
A review of the materials analyzed is presented in chap-
ters two , three, and four of this report. 
When the analysis of the literature was completed, the 
original problem was more specifically defined. The atten-
tion of the investigator then turned to a consideration of 
the means of collecting the data needed. Little reflection 
was required to determine that the only practicable method 
of gathering the necessary data would be through the use of 
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inquiry forms. 
The development of the first inquiry form and its related 
materials.-- A total of four inquiry f¢rms of various formats 
and different items was devised but ultimately discarded as 
inadequate for one reason or another. A fifth form which 
seemed to be more promising was submitted to three college , 
presidents and ten other college administrators on a trial 
basis. I n the light of the responses of these persons and 
their suggestions and comments, changes were made in the form. 
Following further examination and suggestions by the writer's 
advisory committee, a final two-page form was drawn up for 
mailing. 
A brief covering letter, explaining the purpose of the 
inquiry and requesting the cooperation of the recipient, was 
composed and subjected to the same scrutiny and trial. In 
addition to this form a follow-up letter to be used in cases 
where a prompt response to the original inquiry was not 
forthcoming, was also prepared. 
A copy of the inquiry form and its related materials is 
to be found in Appendix A. 
Selection of respondents to the first inquiry.-- Ae has 
been stated previously, the inquiry was directed to colleges 
organized primarily for the education of teachers. Some 
degree of selectivity was involved inasmuch as only schools 
accredited by the American Association of Colleges for 
Teacher Education were included in the study. This was done 
because the writer believed it fair to assume that colleges 
accredited by this Association would be likely to have plans 
of organization as good as, and possibly superior to, the 
average college. 
The purpose of this first inquiry form was to obtain an 
overview of college organizational patterns; pertinent insti-
tutional data, including the enrollment, number of faculty 
members, division of faculty among various academic ranks, 
the number of years the president had held office; and the 
names of regular and special committees organized in the aca-
demic years 1951-2 and 1952-3, their essential functions, and 
the number of members. It was decided to address the request 
for this information to college presidents. 
On November 7, 1952, materials were mailed to 162 
colleges. It is important to note that an attempt was made 
to secure data from every college that met the previously 
established criteria for inclusion in the study. Follow-up 
letters were sent to college presidents who failed to respond 
within two weeks, and a third request was mailed two weeks 
later to those who had not responded. On January l, 1953, the 
first phase of the study was completed. Returns received 
after that date were not tabulated. 
Development of the second inquiry forms and their related 
materials.-- On the basis of the response to the first inquiry 
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form, it was decided to develop a series of four separate 
instruments to secure more specific data from a selected 
group of institutions regarding committee functions, pro-
cesses, and problems. These forms were addressed to college 
presidents, committee chairmen, faculty members of committees, 
and student members of faculty committees in the colleges 
that had replied to the first request for in.formation. 
A total of seven series of forms for the several com-
mittee functionaries, having different formats and various 
groupings of items, was devised. Each was finally discarded 
for reasons of inadequacy. An eighth series of inquiry forms 
seemed to hold promise of securing the needed data and was 
given a trial. Three college presidents, ten committee chair-
men, 20 committee members, and five student members of faculty 
committees in colleges not participating in the study com-
pleted the try-out forms. Their responses, questions, and 
critic isms were used to revise the fo.rms. Again, the forms 
were submitted to the writer's advisory committee for criti-
cisms and suggestions. 
The final data-gathering devices consisted of the follcw-
1ng: a four-page form for college presidents, a four-page 
form for committee chairmen, a forir-page form for faculty 
members of committees, and a two-page form for student mem-
bars. 
Sepa~ate covering letters for each form were composed, 
subjected to the same trial, and revised as experience in 
their use indicated need for changes. In addition to these 
letters~ three other follow-up letters~ one addressed to 
college presidents and two directed to committee chairmen~ 
were written. The one for college presidents and one of the 
two for committee chairmen were devised to encourage addi-
tional responses after a reasonable period of time had 
elapsed following the first mailing. The second letter to 
committee chairmen was mailed to obtain the number of student 
members assigned to committees when such information had not 
been provided in answer to the first inquiry. 
On April 20~ 1953, the forms were mailed. Presidents' 
forms were sent directly to the chief administrative officer 
of each institution concerned. Forms for chairmen, faculty 
members~ and students and their accompanying materials were 
mailed to committee chairmen in the various colleges for dis-
tribution to the members of their committees, faculty and 
student alike. Forms of different colors were used to facili-
tate handling by committee chairmen and prevent confusion. 
At two-week intervals for the next six weeks, follow-up 
letters were mailed to addressees who failed to respond. A 
check was made of the responses of individual committees, and 
each chairman was informed of the response of his committee 
and asked to do whatever he could to stimulate further re-
sponses. Presidents, too, were appraised of the response of 
1 rj 
.:.\. r:"' 
90mmittees in their institutions and similarly requested to 
encourage the prompt return of all forms. 
After June 6, 1953, it was assumed that all responses 
that were to be made were in transit. The closing of colleges 
for the summer months made further attempts to secure re-
sponses unfruitful. 
Copies of the inquiry forms and their related materials 
are to be found in Appendix A. 
Selection of respondents to the second aeries of inquiry 
forms.-- The institutions which participated in the second 
phase of the investigation were selected in terms of their 
responses to the first inquiry. Institutions which reported 
the organization of the greatest number of the fourteen com-
mittees having the highest frequencies of mention in all ot 
the colleges surveyed were chosen for more intensive study. 
An attempt was made to secure the responses of 15 committees 
of similar titles in 15 different co~leges. This procedure 
resulted in the inclusion of 29 colleges which had nine to 
eleven'of the 14 committees of highest frequencies in use in 
the academic year 1952-53. 
Each of the 29 college presidents was mailed a copy of 
the form for chief administrative officers. Each of the 210 
committee chairmen was sent a copy of the form for committee 
chairmen and a sufficient number of forma for faculty and 
student members of committees to provide each member with a 
form. A self-addressed, stamped envelope was attached to 
every copy of the forms used to make it unnecessary for the 
committee chairman to collect and return forms other than his 
own. This, of course, also provided respondents with 
anonymity and $Ssurance that no one, other than the investi-
gator, would see their responses to items in the form. 
3. Treatment of the Data 
Assumptions mad~· -- Several assumptions had to be made 
with respect to various aspects of the study. Of greatest 
importance were the following: 
1. That faculty committees were organized in teacher-
training institutions in varying numbers and capacities. 
2. That the institutions studied constituted an adequate 
sample. 
3. That the data-gathering instruments would reveal the 
true status of faculty committee organization and practice. 
4. That respondents would render honest and mature 
judgments. 
Procedures used in tabulating and interpreting the data 
obtained by the first inquiry,-- One of the most difficult 
tasks in an investigation of this kind is to devise a means 
of treating the data in such a manner as to describe the 
pertinent relationships clearly and accurately. 
For reasons that will soon become obvious to the reader, 
1..3 
colleges could not be classified according to enrollment. 
The plan resorted to results in a classification of colleges 
in terms of faculty size and has certain unavoidable limita-
tiona. However, one of the moat important considerations 
influencing organization for administration is the size of 
the faculty, and it is therefore necessary to have some des-
cription in these terms of the colleges which provided the 
information for this study. 
It will also be noted that wherever region or section 
of the country is of concern, the data have been analyzed in 
this way. For convenience, the country was divided into 
five regions, each one including the states listed in the 
following tabulation: 
Region 1 -
New England 
Connecticut 
Maine 
Massachusetts 
New Hampshire 
Rhode Island 
Vermont 
Region 2 -
Middle Atlantic 
Delaware 
District of Columbia 
Maryland 
New Jersey 
New York 
Pennsylvania 
Region 3 -
Southern 
Alabama 
Arkansas 
Florida 
Georgia 
Kentucky 
Louisiana 
Mississippi 
New Mexico 
North Carolina 
Oklahoma 
South Carolina 
Tennessee 
Texas 
Virginia 
Region 4 -
Middle West 
Illinois 
Indiana 
Iowa 
Kansas 
Michigan 
Minnesota 
Missouri 
Nebraska 
North Dakota 
Ohio 
South Dakota 
West Virginia 
Wisconsin 
Region 5 -
West 
Arizona 
California 
Colorado 
Idaho 
Montana 
Nevada 
Oregon 
Utah 
Washington 
Wyoming 
Data obtained from the first inquiry were tabulated on 
a 5 by 7 foot chart. On this chart were listed the committee 
titles, the names of the institutions, and the number of 
members- including stUdents, on each committee. Other perti-
nent institutional data were also tabulated on the same 
chart. 
The re-sponse to the first inquiry.-- Complete and usable 
inquiry forms were received -from 143 or 88.3 per 'Cent of the 
.. 162 colleges surveyed. Two additional forms were received 
too late t o be included in the tabulations. 
Table l shows that these responses were well distributed 
over the various regions of the country represented in the 
survey. 
Table 1. Number . of Colleges in Each Geographical Area to 
which the First Inquiry Was Sent 1 and the Number 
and Percentage of Tabulated Responses 
Number of Tabulated Responses 
Colleges 
Geographical Area to which Number Per Cent !Form Was 
~4ailed 
\.L} l ;e J {3J {4) 
New England ••••••••••••••• 16 14 87.5 
Middle Atlantic ••••••••••• 37 32 86.5 
Southern •••••••••••••••••• 38 31 . 81.6 
Middle West ••••••••••••••• 55 50 90.9 
West •••••••••••••••••••••• 16 16 100.0 
Total ••••••••••••..••••• 162 143 88.3 
This table should be read: Of the 16 New England Col-
leges to which the first inquiry was sent 1 14 were returned 1 
representing 87.5 per cent of the colleges surveyed in this 
area. 
In no case did the percentage of tabulated responses 
tall below 81.6 (Southern) 1 and in one instance a 100 per 
cent return was achieved (West). 
Maximum numbers of returns were received from such 
. 
states as Pennsylvania (12), Wisconsin (9), New York (8) 1 
Massachusetts (7), Missouri (7), New Jersey (6), and 
Illinois (5), where separately organized teacher-training 
institutions are relatively numerous; and minimum -numbers 
of returns were received from Iowa (1), Mississippi (1), 
Georgia (1), New Mexico (1), Ohio (1), Rhode Island (1), 
Indiana (2), Kansas (2), Lousiana (2), Arkansas (2), 
Montana (2), Kentucky (2), New Hampshire (2), and Arizona {2), 
where the total number of such colleges is small. 
No inquiries were sent to Maine, Vermont, Delaware, 
Florida, South Carolina, Idaho, Nevada, Utah, or Wyoming--
where, as far as could be determined, there were no sep-
arately-maintained teachers colleges accredited by the 
American Association of Colleges for Teacher Education~ 
Size of colleges.~- Colleges from the smallest to the 
largest were represented in the tabulated results of the 
first phase of the study. The fact that almost one-fourth 
of the schools enrolled less than 500 students (Table 2), 
Table 2. Distribution, by Size of Enrollments, of Colleges 
from which the First Inquiry Forma Were Received 
Enrollment 
Region Less More 
than 500- 1000- 1500- 2000- tb.an Total 
500 999 1499 1999 2499 2500 
(l} (~} (3) (4) ( 5) l6} ( 7} (8} 
New England ••••• 8 5 1 0 0 0 14 
Middle Atlantic. 8 19 4 1 0 0 32 
southern •••••••• 2 13 9 4 0 3 31 
Middle West ••••• 13 19 6 3 4 5 50 
West •••••••••••• 4 4 3 1 0 4 16 
Total ••••••••• 35 60 23 9 4 l2 143 
This table should be read: Of the 14 New England 
colleges surveyed, eight had enrollments of leas than 500, 
five bad enrollments of 500 to 999, and one had an enroll-
ment of 1000 to 1499. 
reflects the preponderance of small teacher-training institu-
tions throughout the country. Furthe~ evidence of the small 
size of these colleges lies in the fact that two-thirds of 
them enrolled less than 1000 students, and only 48 of the 
143 colleges had enrollments of more than 1000 students. 
In general, the smallest colleges, in terms of student 
enrollment, were found in the New England and Middle Atlan-
tic regions, while the larger colleges were, for the most 
part, confined to the South, Middle West, and West. 
When colleges were classified according to number of 
faculty members (Table 3), 51 or 36 per cent had faculties 
Table 3. Number of Colleges in Each Geographical Area from 
which the First Inquiry Forms Were Received, Clas-
sified According to the Number of Faculty 
Number of Colleges Responding: 
Region 
Small Medium Large 
(50 or less) (51-100) (Over 100) Total 
(l} {2) (3) 14J { 5} 
New England ••••••• 9 4 1 14 
Middle Atlantic ••• 17 10 5 32 
southern •••••••••• 4 21 6 31 
Middle West ••••••• 14 24 12 50 
West ••••• ~ •••••••• 7 4 5 16 
Total ••••• -•••••• 51 63 29 143 
This table should be read: In terms of size of faculty, 
nine small, four medium, and 1 large college, a total of 14 
New England colleges, responded to the first inquiry. 
of 50 or less, 63 or 44 per cent had faculties numbering 
51 to 100, and 29 or 20 per cent had over 100 faculty mem-
bers. These three ranges have been identified tor the pur-
poses of this study as small, medium, BOd large colleges 
respectively. 
On a regional basis, the Middle West and West had the 
greatest proportion of colleges classified as large, there 
being roughly one large college in four in the former and 
one in three in the latter. In sharp contrast, there was 
but one large college in 14 in New England, one . in six in 
the Middle Atlantic region~ and somewhat more than one in 
five in the South. 
On the other hand, approximately six out of ten New 
England colleges, somewhat less than one out of two in the 
Middle Atlantic region, and somewhat more than one out of 
two in the West were classified as small on the basis of 
faculty size. 
An important fact revealed by tabulated replies to the 
first inquiry.-- A comparison of enrollment figures and 
faculty size in the colleges surveyed made it clear that 
classification of colleges in terms of the former would not 
be consistent with the nature and purposes of the study 
(see Tabl'6 4). :since the investigation was concerned with 
organization of the faculty for administrative purposes, 
classification on the basis of number of faculty members was 
indicated. 
Table 4. Typical Faculty Size in Colleges of Varying En-
rollments 
Enrollment 
Less 500 1000 1500 2000 More 
Measure than to to to to than 
500 999 1499 1999 2499 2500 
(1) (2) (3) J4)_ ( 5} _( 6) (7) 
Med:l.an •••••• 36 58 83 102 _ 144 156 
Range ••••••• 18- 27-. 51- 72- 92- 99-
64 121 155 156 220 315 
This table should be read: In colleges enrolling less 
than 500 students, the median number of faculty members was 
361 with a range of 18 to 64. 
As Table 4 shows, the size of faculties increases as 
the enrollment increases. However, the amount of overlapp-
ing i s immediately di scernible in the ranges reported. In 
other words, although in general the enrollment of a college 
is a determinant of faculty size, in specific cases the re-
lationship may be misleading. Table 5 makes this quite 
clear. 
For the purposes of this study, therefore, the number 
of faculty members, rather than the enrollment, will be 
used in classifying colleges by size. 
Procedures used in tabulating and interpreting the data 
obtained by the second series of inquir:y forms -.-- As with 
the first inquiry, no attempt will be made at this point to 
examine in exacting detail the data from the second series 
n,o ~' 
Table 5. A Comparison of Faculty Size in Colleges of Approxi-
~tely Paired Enrollments 
Enrollment Faculty Enrollment Faculty Enrollment iraculty 
2810 • • •• 99 1529 •••• 100 777 •••• 27 
2688 • • •• 315 1416 •••• 156 . 772 •••• 110 
2026 • • •• 92 1060 •••• 142 325 •••• 36 
2000 •••• 160 1000 •••• 58 323 •••• 18 
This table should be read: Two colleges having enroll-
ments of somewhat over 2600 students had faculties of 99 and 
315 respectively. 
of inquiries. Later chapters of this report will present 
each aspect of committee organization and operation in the 
light of all available data. 
The procedure that was followed involved the detailed 
and separate hand tabulation of every item on each of the 
four forms used~ followed by the classification of these data 
and tbe construction of tables that seemed to present the 
findings in their pertinent relationships. The next step 
involved the written interpretation of each table on sepa-
rate sheets of paper. Following several tentative arrange-
ments Wlder different chapter headings and sub-topics~ the 
materials were developed in rough draft. The present report 
represents the refinement and revision of these materials. 
Wherever it seemed appropriate~ the responses of various 
personnel to similar items were presented in the same tabula-
tion. In other cases it seemed advisable to group responses 
in terms of committee title. 
Of course, the classification of data in terms of. 
region and size of college followed the pattern used in 
treating the data procured by means of the first inquiry. 
That is, the same geographical divisions and the use of 
faculty size as an index of college size were adopted. 
Response to the second series of inquiries.-- Briefly 
stated, responses were received from 24 or 82.7 per cent of 
the college presidents surveyed, 145 or 69.0 per cent of the 
committee chairmen, 588 or 37.6 per cent of the faculty mem-
bers of committees, and 69 or 48.3 per cent of the student 
members of faculty committees. (See Table 6). In other 
words, roughly eight out of ten presidents, seven out of ten 
chairmen, slightly more than one out of three faculty mem-
bers, and almost one out of every two student members re-
turned inquiry forms that were complete and usable. In 
addition, two college presidents, nine committee chairmen, 
105 faculty members, and one student provided information 
that was of some value although their inquiry forms were not 
counted in determining the percentage of returns. 
I 
It is possible that the responses of the various person-
nel to the inquiry were in direct proportion to the interest 
of these persons in faculty committee -work; that is, those 
most directly concerned with the problems of committee oper-
ation were most conscientious about completing and returning 
the forms • . rt will be recalled that the first inquiry ad-
dressed to college presidents elicited a response of 88.3 
per cent. The second inquiry addressed to presidents 
yielded a very comparable response. Those next most in-
volved, the committee chairmen, responded in kind. 
Table ·6. Number of Inquiry Forms in the Second Phase of the 
Study Mailed and Returned by Various Committee 
Personnel:. 
To Whom Sent Number Number Per Cent t Mailed Returned Returned 
tll (2) {3) (4) 
College presidents ••••••••• 29 24 82.7 
Committee chairmen ••••••••• 210 145 69.0 
Faculty members •••••••••••• 1564 588 37.6 
Student members •••••••••••• 143 69 48.3 
This table should be read: Of the 29 inquiry forms 
mailed to college presidents, 24 or 82.7 per cent were com-
pleted and returned. 
The slightly higher percentage of response from students 
(as compared with faculty response) may have been due to one 
of the following reasons: (1) the novelty of receiving an 
inquiry form, or {2) the fact that students serving on com-
mittees of the faculty may be those of higher caliber and 
gbeater sense of responsibility than the "run-of-mine" stu-
dents. However, the thoroughness with which the forma were 
completed by students, the obvious sincerity of the great 
majority of responses, and the evidence of careful attention 
and good thinking, may also be indicative of considerable 
interest in the type of activity investigated. 
The relatively low percentage of faculty response to 
the inquiry, although admittedly due in part to the lateness 
in the academic year in which the forms were mailed, was af-
fec~ed by other factors of even greater importance. These 
factors are as follows: 
. 1. The extensive duplication of personnel as both 
chairmen and members of many faculty committees. Some indi-
viduals were found to be serving as chairmen of three or 
four committees and as members of several others. 
2. Many responses indicated that committees were in-
operative. These respondents reported that since no meetings 
had been held during the year, they could not complete the 
form. It is possible that more committees were in this cate-
gory but did not inform the investigator of this fact. 
3. The great size of many committees and the infre-
quency of their meetings made it unlikely that a large per-
centage of returns could be made. Several chairmen reported 
that their committees were not scheduled to meet again 
during the year and, therefore, were unable to distribute 
the forms as requested. 
The comments of some chairmen led the writer to believe 
cent of the colleges of the West, found themselves in this 
select group. 
A comparison of these data with those presented in 
Table 3 reveals that five of the original 51 small colleges 
(10 per cent), 13 of the 63 medium colleges (21 per cent), 
and ll of the original 29 large colleges (38 per cent) were 
selected for more intensive study - again pointing to the 
conclusion that larger colleges may be more likely to have 
plans of committee organization which include elements popu-
lar with all sizes of colleges than are smaller colleges. 
The response to the second series of ingu1ries in terms 
of commi t tee title.-- There may be some advantage in pre-
senting t he number of tabulated responses received in answer 
to the second request for information. Table 9 shows that 
in the case of every one of the 14 different committees, 
seven or more of the 15 chairmen responded to the second 
inquiry. The greatest response came from the chairmen of 
the library and student health committees, in which 14 out 
of 15 responded. The smallest response was received from 
the chairmen of commencement and student aid/loans com-
mittees, in which only seven out of 15 responded. 
The response of faculty members was greatest from gradu-
ate committees, administrative councils, and curriculum com-
mittees because of the greater size of these committees 
(see Table 19), and the smallest number of responses was 
?8· ~ 
Table 9. Number of Inquiry Forms Received from Chairmen, 
Faculty Members, and Student Members of the 14 
Commiittees Having the Greatest Frequencies in the 
Colleges Originally Surveyed 
Name of Committee Faculty student Commiittees Chairmen Members Members Represented 
(l) (2} (3) (4} (5} 
Administrative council 10 62 0 6 
Admissions •••••••••••• 12 37 3 12 
Alumn.i • ••••••••••••••• ll 35 4 9 
Assembly •••••••••••••• 9 27 14 8 
Athletics ••••••••••••• 12 49 9 12 
Commencement •••••••••• 7 32 2 7 
Curriculum •••••••••••• 9 57 7 9 
Faculty social •••••••• 10 31 0 9 
Graduate •••••••••••••• 12 80 0 ll 
Guidance ••••••••••••• ·• 9 48 5 8 
Library ••••••••••••••• 14 36 7 ll 
Public rela tiona •••••• 9 33 15 7 
Student aid/loans ••••• 7 22 0 7 
student health •••••••• 14 39 3 ll 
Total ••••••••••••••• 145 588 69 127 
!/Chairman and at least one faculty member reporting. 
This table should be read: Ten chairmen, 62 faculty, 
and no students, representing a total of six administrative 
councils in six different colleges responded to the second 
inquiry. 
received from members of student aid/loans, assembly, facul-
ty social , commencement, and public relations committees due 
to the fact that these committees are usually quite small. 
29 
The majority of student re~ponses was received from 
public relations, assembly, and athletic committees, due to 
the relatively heavy concentration of students on such com-
mittees. No student responses were tabulated for administra-
' ') ~). 
tive councils, faculty social, graduate, or student aid/loans 
committees because students were not represented on such 
committees in the institutions studied. 
Column (5), entitled Committees Represented, indicates 
the number of different committees of each kind that were 
represented in the replies to the second inquiry by at least 
the chair man and one faculty member. In some instances, re-
ports wer e received only from the chairman; in others, only 
members r esponded. Reports received from such committees 
were not tabulated in Column 5 of Table 9. 
In brief, it may be stated that the various committee 
titles were reasonably well-represented in the data received 
in answer to the second request for information. 
4. Summary and Overview 
Recapitulation.-- In the preceding pages sufficient 
data have been presented to orient the reader to the present 
study and to serve as a foundation for the discussion that 
follows. 
To recapitulate briefly, the problem was centered on 
the administration of colleges primarily organized for the 
training of teachers. The specific aspect at administration 
of immediate concern was the nature, functions, and processes 
of faculty committees used in the administration of 143 mem-
ber colleges of the American Association of Colleges for 
Teacher Education. 
The method of collecting the data involved the use of 
inquiry forms, including a first form directed to college 
presidents, and a second series of forms addressed to chief 
administrative officers, committee chairmen, faculty members 
of committees, and student members of faculty committees. 
The purpose of the first inquiry was to obtain the 
titles and essential functions of regular and special facul-
ty commi t tees organized during the academic years 1951-52 
and 1952-53, as well as certain other pertinent institutional 
data. 
The second series of inquiries was devised to secure 
more particularized data concerning the functions and pro-
cesses of a number of committees in a selected group of 29 
institutions that had participated in the first phase of the 
investigation. 
In both instances, responses were received that were 
representative of the various sizes of teacher education 
institutions and of the different geographical areas of the 
country. 
The subject matter of ensuing chapters.-- The three 
chapters immediately following present a review of the 
literature in three somewhat different but closely related 
areas: democratic administration, faculty committee work, 
and group dynamics. These three topics serve as a basis for 
the dis cussion of the findings of the present study rhich 
are reported in Chapters V, VI , VII , and VIII. 
Chap ter IX i ncludes a review and summary of the s tudy , 
together· with t he rec ommendations of t he wr i t er for further 
study and research in this area of school administra tion . 
CHAPTER II 
DEMOCRATIC COLLEGE ADMINISTRATION 
1 . Principles of Democratic Administration 
Introduction.-- Democracy is a term that has been dis-
cussed and defined in relation to almost every type of 
human activity or endeavor. Among others, it has been 
applied to business and industry, to government and politics, 
to fraternal and social organizations, and, of course, to 
education. Its political, economic, social, and educational 
implications have been the central theme for literally 
hundreds of speakers and writers for many years. Unquestion-
ably, in this era of cultural disintegration with its conse-
quent extensive problems and issues, in this time of conflict 
between two sharply differing ideologies, the nature of 
democracy and the means of its implementation deserve the 
attention they receive. 
If democracy as a principle and as a way of life is to 
be maintained and improved, it must not only be understood 
by all persons, but it must also permeate every aspect of 
living. Education, above all other social institutions, has 
the task of imbuing the term democracy with meaning, of pro-
viding the proper example, and of -extending opportunities 
for all t o practice its tenets. For 1f the coming gener-
ation is to embrace this way of living and maintain and 
improve i t, both understanding and experience in its practice 
are necessary. 
Educational administration, no less than any other sub-
division of the educational enterprise, has been concerned 
with the problem of determining the implications of democracy 
for its proper conduct. The literature of educational adminis-
tration is replete with statements of democratic values and 
definitions of the term democratic administration. But, all 
too often, these definitions have been expounded in such 
general terms as to fall somewhat short of providing the 
school administrator with the assistance he is seeking. 
Definition.-- Perhaps the most helpful answer, the most 
useful definition, is the one which is expressed functionally. 
From the many definitions and sets of principles that have 
been proposed, several have been selected for the perusal of 
the reader. y 
Eikenberry defines democratic administration as a 
means of accomplishing purposes. He says: 
" •••• democratic administration may be defined as a 
way of accomplishing purposes which have been formulated 
through free discussion on the part of everyone con-
cerned, by means of plans -which have likewise been 
1fD. H. Eikenberry, et al, "The Development and Operation of 
Democratic Administration," Educational Research Bulletin 
(~ovember 6, 1940), 19:449-5 • 
determined as a result of free discussion." 
Further on, he continues: 
" •••• democratic administration, while it strives 
for unity of thought and action, seeks the development 
of each individual through utili~ing the special con-
tributions of which each can make. It recognizes, 
moreover, that individuals in a society fostering free-
dom of thought, speech, and action, hold widely varying 
points of view with regard to problems of common con-
cern. Since democracy is concerned with action based 
on intelligent discussion, it follows that the purpose 
of discussion is to arrive at consensus. It follows, 
also, if the concept of the primacy of human values and 
the worth and rights of the individual be accepted, 
that no problem should be considered forever closed, 
but that all individuals have complete freedom to ask 
for the reconsideration of any problem settled by the 
voice of the majority."1/ 
Committee T of the American Association of University 
gj 
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Professors, for many years concerned with the participation 
of faculties in college and university government, defines 
democratic administration in these terms: 
" •••• the significant mark of a responsible demo-
cratic college or university government •••• is not the 
presence or absence of a senate, but is the presence of 
the free elective devices which implement responsible 
self-government by faculties. The sole criterion of 
democracy in educational machinery is, as in political 
organization, the freedom of nominations and the use of 
the ballot. The impact of opinion must reach the seats 
of power. And there is no ballot unless the votes are 
accurately counted and the results publicly announced." 
A somewhat more completely amplified definition has been 
1/ Op. cit. , p. 450. 
g/Committee T, "Place and Functions of Faculties in College 
and University Government: Report of Committee T, "American 
Association of University Professors Bulletin (April, 1940), 
26:180. 
3t1 
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presented by Koopman, Miel, and Misner in what they de-
scribe as "principles of democratic action." They say: 
"Democratic administration shall seek: 
1. To facilitate the continuous growth of indi-
vidual and social personalities by providing 
all persons with opportunities to participate 
actively in all enterprises that concern them. 
2. To recognize that leadership·· is a function of 
every individual, and to encourage the exer-
cise of leadership by each person in accord-
ance with his interests, needs, and abilities. 
3. To provide means by which persons can plan 
together, share their experiences, and cooper-
atively evaluate their achievements. 
4. To place the responsibility for making 
decisions that affect the total enterprise 
with the group rather than with one or a few 
individuals. 
5. To achieve flexibility of organization to the 
end that necessary adjustments can readily be 
made." 
A strikingly similar definition is to be found in Hull-
g,/ 
fish's "Principles of Democratic Administration." These 
principles are as follows: 
"The principle of free intelligence 
The life of a group is enriched in exact rela-
tionship to the secure knowledge on the part of 
each individual that the intelligence counts 
and will be respected, and to the degree that 
each individual becomes disciplined in bringing 
his intelligence to bear significantly upon the 
group enterprise. 
1/G. Robert Koopman, Alice Miel, and Paul J. Misner, Democra-
cy in School Administration, D. Appleton-Century Company, 
New York, 1943, PP• 3-4. 
g/H. Gordon Hullfish, "The Nature and Functions of Democratic 
Administration," Democracy in the Administration of Higher 
Education, Tenth Yearbook of the John Dewey Society, Harper 
and Brothers, New York, 1950, PP• 53-54. 
I • 
the principle of participation 
No individual is free who is out off from his 
group. This is true in the world at large; it 
is true on the campus. It is as true of a 
president or dean who builds his world behind 
an administrative door as it is of a young 
instructor who, by precedent, is never con-
sulted in matters of institutional policy. 
the princi~le of individuality 
Each in !vidual is uniquely an individual. His 
interests are particular interests, and his 
abilities are special abilities. These differ-
ences are, in associated life, sources of poten-
tial strength. The life of the group will 
suffer where they are permitted to degenerate 
into divisive idiosyncrasies; and, too, so will 
the lives of individuals. 
the princi?les of cooperation 
In theinal Slalysis individual men become free 
as they achieve ways of sharing in the task of 
creating the social conditions within which the 
free working of intelligence on the part of 
individuals who take part in conjoint activities 
without being coerced to do so is prized. such 
men learn, too, to value the particular strength 
of each individual man.• y 
And Alberty in delineating his "Ideals of Democratic 
Associati on" presents still a third list which reinforces the 
principles proposed by the foregoing writers. 
"1. Democracy is a form of social organization 
which holds that the optimal development of 
the individual, of all individuals, represents 
the highest good. 
2. Man achieves optimal development only through 
acting in concert with his fellows; each indi-
vidual sensitive to the effects of his acts 
upon others. 
3. The optimum development of all can be realized 
only to the extent that men have faith in 
YHarold B. Alberty, "some Principles of Democratic Associa-
tion,• Democracy in the Administration of Higher Education, 
Tenth Yearbook of the John Dewey Society, Harper and 
Brothers, New York, 1950, PP• 63-4. 
intelligence as a method of solving indi vidual 
and group problems. 
4. The ideal of optimum development requires that 
all individuals who have a stake in a given 
enterprise share in planning and in carrying 
it into effect.• 
Aspects of democratic administration.-- Although the 
foregoing section essentially denoted some of the aspects of 
democratic administration~ a more logical organization of 
these aspects may be to the point. 
The problem of breaking away from traditional authori-
tarian-administrative procedures and embracing the democratic 
pattern is one of great importance at all levels of education. 
In general, the means of effecting this change can be de-
l/ limited into five general aspects: 
1. The social responsibilities of education must be 
defined. Essentially, this means that if the school is to 
fulfill its function, all engaged in its operation must be 
unified by a common purpose - the primary aim of education, 
"democratic socialization of learners." The many problems 
which all schoolmen must face cannot be effectively solved 
without a central purpose, a theme that runs through every 
activ1 ty of the school. Perhaps the most pressing problem 
education faces in this trying period, the one clearly de-
fined cause of the apparent confusion in educational prac-
tice, is a lack of common purpose. All too often, educators 
!/Koopman, Miel, and Misner, Op. cit., pp. 7-13. 
____________________________ .......... .. 
in the same institution have been working at cross-purposes. 
This situation must be remedied before any material progress 
can be made. 
~ (> 
t) ::; 
2. The democratic concept of leadership must be clarified 
and developed. Administration is a specialized function of 
education. Specifically, this function is leadership. The 
type of leadership provided must be consistent with the 
values to be developed through the institution if success is 
to be achieved. The usual concept of leadership is incon-
sistent with the philosophy and spirit of democratic adminis-
tration. What is needed is a-kind of leadership that has 
been called "distributed" or "shared" leadership, a view of 
leadership that sees leadership passing from one member of 
the group to another as the occasion demands, a view that 
recognizes the inherent worth and dignity of every indi-
vidual and the special contribution he is able to make to 
the solution of common problems. In a later section, this 
concept of leadership will be more completely developed. 
3. A democratic form of organization is needed. Here 
again, the organizational pattern must be appropriate to the 
ends to be served. An efficient, functional, democratic 
scheme of organization is a necessity for promoting the day-
to-day activities of purposing, planning, executing, and 
evaluating the various aspects of the school program. A 
view of the staff as a true social unit and provision for 
the participation of all persons in a variety of activities 
is necessary if the work of the institution is to be carried 
on effectively. Face to face contacts with all engaged in 
the educational project is the key to success. 
4. The participation of all is required. A plan for 
the participation of all concerned must be developed to pro-
mote the growth of everyone and to insure cooperation in 
decision-making and in the implementation of policies. Faith 
in individuals and opportunities to engage in group actions 
are two of the necessary ingredients. 
5. The role of the teacher must be .defined. The class-
room work of the teacher must be related to the larger pur-
poses of the school. The maintenance of democratic conditions 
in the classroom depends in great measure on democratic living 
in the whole school community. 
2. Evolution of Faculty Participation 
Colonial colleges and universities.-- The form of univer-
sity government adopted by the founding fathers of our earli-
est institutions of higher learning followed the pattern of 
the English universities. Since the Colonial leaders who had 
higher education were graduates of Oxford and Cambridge, it 
was natural for them to use as a model the English system of 
direct faculty control. Although this plan of organization 
had persisted in England for over seven hundred years with 
only minor changes, it was soon abandoned in the Colonies. y 
Bogert identifies three influences to which he at-
tributes the abandonment of direct faculty control: the 
proprietary instinct of the founders, the clerical desire 
for orthodoxy, and the weakness of the position of the 
tutors. 
He explains: 
"The sponsors had done the work of making plans, 
interesting influential persons, securing the charter, 
and raising funds. It was human nature to desire to 
reserve control in themselves and their friends. They 
were i n many cases clergymen, and religious instruction 
was an important part of the course of study, so that 
the ambition to maintain orthodoxy naturally led to the 
inclusion of the organizers in governing boards. And, 
furthermore, the tutors and professors of those days 
were very young and few in number, and were very often 
clergymen teaching temporarily while waiting for pastor-
ates, so that they did not inspire confidence in their 
abilit y to govern the college. In short, the reason 
for the divergence of American college government from 
the English standard was not a difference in political 
or educational theory, but rather the historical acci-
dent t hat the sponsors or organizers were teachers in 
the one case and non-teachers in the other.• p. 75. 
Actual ly, American university charters gave faculties 
no part in university government. A careful examination of 
the . statutes adopted by college and university boards of 
control reveals that the powers and duties delegated to 
faculties were extremely limited. Specifically, faculties 
of Colonial institutions were authorized only to conduct 
1/George G. Bogert, " Faculty Participation in American Uni-
versity Government," American Association of university 
Professors Bulletin (April, 1945), 31:72-82. 
lectures and examinations in subjects either approved or 
prescribed by the trustees. 
The middle period o~ our educational history.-- College 
and university charters written a~ter the Colonial period 
did not specifically provide for any measure ot faculty 
participation in the government of these institutions. As 
a matter of fact, statutes formulated during the middle 
period merely provided an outline of the structure of the 
college or university government. Little or noth~ng was 
said about the powers and duties of the trustees and presi-
dent, much less those of the deans and faculty. Apparently, 
at this stage of university development the principle of 
delegation of power and responsibility was commonly accepted, 
but the details were left to implication, or to individual 
interpretation by the administrative head of the institution 
concerned. 
American colleges and nniversities since 1900.-- The 
third stage in the evolution of charters for the government 
of institutions of higher learning was characterized by 
statutes which provided for greater delegation of powers, 
more clearly and definitely defined • 
.!1 Bogert proposes several reasons for this change: 
1. The development of liberal arts colleges into uni-
versities 
l/Op. cit., P• 77. 
2. The increase in the number of divisions, courses, 
students, and teachers 
3. The increased importance of science, research~ and 
graduate work 
4. The increasing complexity of the operation of insti-
tutions of higher learning 
s. The backgrounds of present-day members of boards of 
trustees 
6. The new status of faculty members due to the recog-
nition given to them by government, business, and 
industry 
7. The evidence faculty members have given of their 
interest in and ability to deal with educational 
policies and practices. 
Obviously, external boards of control are in no posi-
tion to handle the mass of detail that is so much a part of 
the day-to-day operation of a college. Nor are the members 
of boards of trustees disposed to assume direct responsi-
bility for making .decisions in the various areas of college 
functioning. They have neither the time nor the specialized 
knowledge to cope with these problems. As a consequence, 
these boards recognize the necessity for delegating responsi-
bility. The very fact that trustees and members of governing 
boards are invariably college or university graduates ex-
plains their understanding of the factors involved and their 
encouragement of the participation of faculties in governing 
their own institutions. 
y' 
The normal schools and teachers colleges.-- The pattern 
of organization and the place of faculties in the government 
of schools for the education of teachers have been consistent 
w1th the trend in other institutions. The normal school came 
into ~xistence during the middle period of our educational 
history. Beginning with the establishment of the normal 
school in Lexington, Massachusetts, in 1839, the idea of 
specialized training for teaching in the common schools 
spread quickly over the East. By 1900, normal schools were 
in existence in many states throughout the nation. 
The majority of these institutions were state controlled; 
that is, they were governed by the state board of education 
through boards of visitors, the Commissioner of education or 
superintendent of public instruction, and their designated 
representatives. The charters of these schools were no more 
specific in defining the role of faculties in their operation 
than were the statutes of other institutions of the time. ln 
point of fact, the amount of faculty participation in the 
gover~nt of the normal schools depended in great measure 
1/Chirles A. Harper, A Century of Public Teacher Education, 
Hugh Birch-Horace Mann Fund For the American Association of 
Teachers Colleges, NEA, Washington, D. c., 1939, pp. 1-175. 
Benjamin w. Frazier, et al, "special Survey Studies," National 
Survey of the Education of Teachers, Bulletin, 1933, No. 10, 
Office of Education, Washington, D. c., 1935, pp. 1-85. 
upon the chief administrative officer; i.e., the president 
or principal. Since these institutions were quite small, 
delegation of great amounts of responsibility to the faculty 
was not necessary. 
;1 ~) -~ ~. 
Following the turn of the century, however, the normal 
schools evolved into teachers colleges, and, in keeping with 
the general extension of· educational opportunities and facil-
ities at all levels, they expanded into institutions of such 
size as to demand increasing faculty participation. 
3. Arguments li'or and Against Faculty Participation 
An unsettled question for some.-- From the foregoing 
sections the reader may erroneously assume ' that the concept 
of faculty participation in administration is established 
and accepted universally as a general method of operation. 
On the cont rary, there are many administrators who argue 
that facul t ies cannot or should not be given responsibilities 
of this kind. This study would be incomplete without an ex-
position of these conflicting beliefs. 
The negative point of view.-- Unfortunately, it is 
probably true that there are some college administrators who 
pay lip service to the ideal of democratic administration. 
Such men make use of one or more of the many means of bring-
ing the faculty into the process of developing the plans and 
policies of the school but never treat the decisions and 
recommendations of their faculties with sincerity. On the 
surface~ it appears that they subscribe to the principles of 
democratic administration; however, in actuality they exert 
a rather complete authoritarian control. Administrators of 
this variety are not the concern of this section. Rather, 
the viewpoints of those schoolmen who openly and seriously 
question the advisability of encouraging the participation 
of faculties in the government of institutions will be the 
ones under consideration. 
Men of this latter category commonly give expression to 
one or more of the arguments that follow. It should be noted 
that the positions represented do not necessarily reflect the 
personal views of the individual quoted. In some instances, 
the arguments presented in opposition to faculty participation 
in administration are taken from the writings of school ad-
ministrators who themselves subscribe to the principles of 
democratic participation, but who are reporting the negative 
point of view as a contrast to their own positions. 
1. Faculty members do not have the background of exper-
ience or specialized knowledge to deal competently with the 
problems of college operation. This viewpoint was well ex-
pressed by the late President Draper of the University of 
Illinois. 
He said: 
"The business of university faculties is teaching. · 
It is not legislation, and it is not administration -
certainly not beyond the absolute necessities. It is 
true that teachers have great fun in legislating, but 
it is not quite certain that, outside their specialties, 
they will ever come to conclusions, or that, if they do, 
their conclusions will stand. The main advantage of it 
is the ·relaxation and dissipation they get out of it.ny' 
2. Although faculty members may be able to make a valu-
able contribution to the government of higher education, due 
to their pre-occupation with a multiplicity of teaching, 
writing, or research duties, they are not able to give very 
much assistance to the college administrator seeking the 
. . y 
solution of educational problems. 
3 .• Faculty members do not commonly possess any real in-
terest in administrative problems or broad educational 
policies unless, of course, there is a very direct relation-
ship between the issues under consideration, and their own 
special interests. 
4. The democratic process is needlessly slow and in-
efficient. Altogether too much time is spent in discussion 
am there is often difficulty in arriving at decisions 
within a reasonable amount of time. 
5. The inertia of the faculty and their aversion to 
matters of routine inevitably lead to the assumption of 
policy making duties by the chairman or some other individual 
1/Quoted by Bogert, Op. cit., P• 79. 
g/Loc. cit. 
in the group to whom the authoritY. was given. They would y 
lose their authority by default. 
6. Favoritism or policies not in the best interest of 
the institution may result. 
"Where members of a group make decisions concern-
ing one of their number 7 the decision may favor the 
individual rather than the institution. This may re-
sult from personal affection, from ignorance of the 
institution as a whole, from general deterioration 
within the small group, or from collapse under inter-
nal presaure."g/ 
7. There is a very real danger of inner corruption. 
"The great danger in such a community Lfaculty 
governe~ is the danger of inner corruption, either 
from complacency or from self-service. ·rn this com-
munity the faculty represent a vested interest ' subject 
to no effective criticism and with no risk of dislodg-
ment."~ · 
The supporting arguments.-- Undeniably, the great 
weight of considered judgment falls on the side of increased 
faculty participation in administration. The following 
represent the arguments most frequently advanced in support 
of this position. 
1. our nation is committed to a democratic form of 
government; therefore, faculties should govern themselves 
YErnest C. Colwell, "Ways in which Faculty Points of View Can 
Best Be Utilized in Institutional Administration," Emergent 
Responsibilities in Higher Education, Proceedings of the 
Institute for Administrative Officers of Higher Institutions, 
1945, University of Chicago Press, Chicago, Illinois, 19457 
P• 122. 
g/Ibid. PP• 122-123. 
Yibid. P• 123. 
democratically or be inconsistent with the ideal. 
y 
2. The support of the faculty for the program, plans, 
and policies of the institution depends upon the extent to 
which they are theirs. 
" •••• unless a faculty helps to enunciate the ends 
and means of a college, it cannot be expected to develop 
any enthusiasm for achieving the ends or pursuing the 
means."g;' 
"Unless the faculty participate extensively in the 
formulation of plans, the plans are made in vain."~ 
"Men prize that which they create. When they share 
in the creative process, they prize together that which 
is representative of their common values."!/ 
3. The advancement of a college program is most effi-
ciently furthered by utilizing all available resources, not 
the least of which are the varied talents of the faculty. 
" •••• a wise dean will not waste the good brains, 
attractive personalities, and unflagging energies 
around him. Instead he will watch consistently for 
evidences of constructive leadership and deliberative 
talent. He knows, if he is not dulled by self-importance, 
that there are men and women on his faculty wiser than he, 
smoother than he, and more courageous than he. His 
strength is in using theirs for the advancement of the 
college."E/ 
1/Bogert, Op. cit. p. 79. 
g/Jobn Earle Grinnell, "A Dean Looks at Democracy in College 
Government," American Association of University Professors 
Bulletin (June, 1940), 26: 358. 
!/Colwell, op. cit., P• 124. 
!/Hullfish, Op. cit., P• 58. 
E/Grinnell, Op. cit., P• 358-9. 
, ..• ') :) \ 
"The teaching staff of the professional school 
should participate in framing the policies of the insti-
tution. Such participation gives to the staff an ade-
quate knowledge of administrative problems; it secures 
proper co-operation and discovers the powers, the apti-
tudes, and capacities of many who would otherwise 
remain in obscurity with valuable talents unemployed."!! 
4. Faculty participation is essential to the development y 
and maintenance of good morale. 
5. The pooled knowledge of the faculty is necessary for 
the sound formulation of policies and the adequate solution 
of problema. No college president can possibly know all that 
is necessary to know for the efficient operation of a college. 
" •••• many policies cannot be properly formulated 
and many problems cannot be forcibly solved without the 
pooled knowledge of the faculty. No one administrator 
can hope to have adequate knowledge of all conditions 
touching students, faculties, communities, and state; 
yet, the best resolution of some issues requires such 
knowledge."E/ . 
" It is equally undesirable and impossible to say 
that the faculty should have no part in the government 
of the university. To take but one clear example out · 
of the many possible ones, no administrator is capable 
of writing a curriculum for an entire university, nor 
indeed for any of its subdivisions, without faculty 
help."!/ · 
" It is essential that policy decisions be made as 
a result of consultation and conference with those in 
!/Walter D. Agnew, The Administration of the Professional 
School for Teachers, Warwick and York, Inc., Baltimore, Mary-
land, 1924, P• 257 • . 
.§/Charles L. Jamison, 11 The Executive Committee System at the 
University of Michigan," American Association of University 
Professors Bulletin {April, 1948), 34: 79-86. . 
E/Grinnell, Op. cit., p. 358-9. 
!/Colwell, Op. cit., P• 124. 
the group who have relevant knowledge and insight, no 
matter whether the individual be a senior or a junior 
member of the unit in either years or academic status."!/ 
6. Fullest possible participation is necessary if the 
desir ed degree of integration of the faculty into the life 
and purposes of the college is to be achieved. A greater 
sense of institutional and professional interest must be 
developed to counteract the present emphasis on departmental 
and indivi dual specialization. 
"The desired integration of the faculty into the 
life and purpose of the institution is not accomplished 
merely by orientation, by making the faculty member 
aware both of his function i n the group and of the aims 
of t he group that transcend lesser aims of the division, 
department, or individual; necessary also is deliber ate 
planning for active participation of the faculty in 
academic and administrat Lve procedure and policy. With-
in the framework of the 1nstitution 1 s charter, as much 
representative faculty participation as possible should 
be encouraged. Always recognizing that faculty and 
administration together will need to set limits to this 
participation so ~hat the faculty will not be over-
burdened and the efficient opera ·tion of the institu-
tion interferred with, the most successful institution 
is likely to be the one that gives the fullest oppor-
tunity for faculty-administration teamwork. Under 
whatever institutional structure, channels should be 
kept open at all times for a two-directional flow of 
recommendations. "g/ 
7. If mutual understanding and sympathy among faculty, 
administration, and board of control are to be enchanced and 
1/Harold Taylor, "The Task of College Administration," De-
mocracy in the Administration of Higher Education, Tent~ 
Yearbook of the John Dewey Society, Harper and Brothers, New 
York, 1950, p. 35. 
g/Ralph L. Collins, "Faculty Services and Their Evaluation," 
Current Trends in Higher Education, Department of Higher Edu-
cation, National Education Association, 1949, p. 104. 
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organized conflict avoided, communication through faculty 
participation in administration must be encouraged. 
"Faculty participation in administration provides 
a formal means of ready communication among the three 
principa~ elements in the educational institution con-
cerned. This easy communication should, in turn, so 
ennance mutual understanding and sympathy as to encour-
age, lf not insure, something close to harmonious, work-
ing partnership among faculty, administration, and board 
of control. Negatively this argument asserts that the 
eventual and inevitable alternative to cooperative en-
deavor is the typical organized conflict situation of a 
unionized faculty arrayed against the administration 
and the board, the suggestion being that this alterna-
tive is less conducive to efficiency than is the favored 
plan."!/ · 
"Olear communication among all groups in a college 
or university is essential to good administrative organ-
ization."Y 
8. Effective decisions are those most broadly based; 
those that utilize the multiple perspective of many minds. 
"In schools, as well as in political governments, 
democratic procedures encourage more broadly based and, 
in the long run, more effective decisions. 'rhis con-
tention rests upon the observation that such decisions 
stem from the multiple, and hence relatively, perspec-
tive of many minds. Moreover, the wide discussion of 
issues preceding democratic decisions is almost bound 
to bring out weaknesses or dangers which would escape 
the eyes of the keenest minded and the most benevolent 
of despots. It is true that large numbers of people 
move ponderously even where they are well-informed; but 
after all is said and done, they do move, and both fast 
enough to meet the most pressing needs and slow enough 
to avoid the most glaring errors. Such careful move-
1/Willis Moore, "An Ethical Argument for Democratic Univer-
sity Administration," American Association of University 
Professors Bulletin (June, 1941), 33: Z86. 
g/c. D. Tharp, "Improvement of Communication Within the Insti-
tution," Current Issues in Higher Education, 1952, Associa- . 
tion for Higher Education, National Education Association, 
Washington, D. c., 1952, pp~ 142-3. 
ment to decisions is thus~ in the long run, in the 
interests of educational efficiency.".!/ 
9. The academic and business aspects of institutional 
operation must be properly balanced and can be only through 
facUlty participation. 
_. Faculty participation in administration tends to 
restore the proper balance as between the academic and 
the business aspects of our institutions of higher 
learning. • ••• Many college presidents of this day are 
professional administrators, promoted, perhaps, from 
the business office or imported from the outside business 
wor ld. But even if his background is that of pure schol-
arship, the growing bulk of business details connected 
with the running of a modern university will quickly 
preempt so much of the time and energy of the president 
(or dean) that the following situation will ensue: 
either the educational policy of the school is sadly 
neglected~ or it becomes little more than a projection 
into the academic realm of the procedures and details 
of the business office •••• •gj 
10. The ethical argument - the production of human charac-
ter is inevitably influenced by the type of college adminis-
tration. 
"one of the consequences of any form of institu-
tionally organized behavior is the type of character 
developed in those who participate in it.... A univer-
sity or college is a form of community in terms of which 
a number of people carry out their specific functions as 
parts of the broader society. If. it is true •••• that 
man's character is influenced by the institutionally 
induced behavior of political activities, which touch 
him infrequently and relatively remotely, how much more 
formative must be the university set-up with respect to 
the people who act within its framework. Consequently, 
it is my contention that it is not enough to know that 
a given type of university organization is efficient in 
1/Moore, Op. cit., pp. 286-7. 
g/Ibid. P• 287. 
..,.4 h' 
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regard to its primary function of discovering and 
disseminating truth; we must know also that it provides 
the conditions for the development of the best possible 
human beings among those who operate within its confin&s. 
And I doubt that we shall have to choose between an 
efficient university organization and one conducive to 
the production of desirable human character; for it is 
highly probable that, in the long run, the two are the · 
same. 
"It is not mere gossip that the traditional type 
of university organization, in which the administrators 
'run things,' is conducive to the growth of certain 
undesirable types of character among its personnel •••• 
In an autocratic educational institution, the partici-
pants gradually sift out into a number of well-defined 
groups. Those who rule in such a society are either 
initially suited to the role of tyrant or tend to become 
so by virtue of the inherent pressures of the office. 
At the opposite extreme are those in whom prevailing 
circumstances have developed that latent plasticity to 
the will of others which is, in some degree, in all of 
us. This group is made up of those people seen on 
every such campus, ones who bend the knee and bow the 
head, partly from induced habit and partly from antici-
pation, not always disappointed, of preferential 
administrative treatment. And to one side stand the 
few, altogether too few, who, being naturally less 
pliant than the rest, remain a defiant, but eventually 
also a discouraged or even frustrated, segment of the 
community involved. These three types, together with 
the indifferent, of whom we always have a fair contin-
gent, just about exhaust the list of types in the sort 
of community we have been sketching. 
"The preventive, if not the cure, of the malforma-
tions just described obviously consists in a different 
sort of university organization; and again borrowing 
from the field of political and social ethics, we may 
contend that a system in terms of which the members of 
the academic staff actively participate and count for 
something in the running of their school would, from 
the ethical viewpoint, be more desirable.".!/ 
"If we sacrifice individuality, initiative, and 
responsibility for the sake of efficiency, we may get 
the efficiency with its larger results for a time, but 
1/Moore, Ibid. PP• 288-9. 
it will be at the expense of higher morality •••• "!/ 
11. :Faculty participation in administration brings to 
the fore teachers who have administrative ability and marks 
. g) 
them as ·prospects for administrative positions. 
· 12. Faculty participation gives staff members an insight 
:ijy 
into the problems of college administration. 
13. The lack of faculty participation in university 
government makes it possible for the institution to be domi-
nated by ignorant outsiders. 
"But more important than all other consideration.s 
is this: the lack of faculty participation in govern-
ment weakens the university before its second great 
danger - the danger that the university will be domi-
nated by ignorant outsiders. A faculty that has some 
responsibility for government will be twice as effec-
tive in this struggle as one that has none. Where the 
president is himself a man who has no adequate appre-
ciation of scholarly pursuits and no understanding of 
the nature and functions of a university~ the value of 
faculty participation in government is greatly increased. 
Where the president is the tool of political interests 
or of a stupid board~ faculty participation is invalu-
able. This danger is as real as the danger that a 
faculty may become complacent."£/ . 
14. Faculty participation is necessary to protect and 
ynavid J. Kinley~ "Democracy in Education~" Bulletin of the 
American Association of University Professors (April~ 1941), 
28: 203. 
g,/Jamison, Op. cit., PP• 79-86 
~Agnew, Loc. cit. 
!/Jamison, Loc. cit. 
~Colwell, Op. cit., p. 125. 
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maintain academic freedom. 
15. Faculty participation is necessary to the mental 
health and moral tone of the faculty • . Each faculty member 
must be given a chance to achieve freedom in his own life by 
finding appropriate ways in which to express his interests 
and capacities in relation to the total enterprise of the y 
college. 
UToo much emphasis on the authority of the adminis-
trative officers tends to degrade the teacher. There 
are evidences of this on all hands, although conclusive 
proof of it is likely to be late in coming. It will 
come only with the next generation of teachers, when we 
find that the personnel of the teaching profession is 
lower than it was, because self-respecting individuals, 
with ideas of their own, have refused to enter a pro-
fession in which they are denied freedom of action and 
initiative. There are institutions where the moral 
tone of the teaching corps is deplorably bad because 
they have submitted too long to coercive authority that 
suppresses their individuality.•~ 
16. Faculty participation is necessary because no college 
president, regardless of how competent and conscientious he 
may be, can possibly have an adequate knowledge of faculty 
opinion, or, if he understood that opinion, could satisfacto-
!/ 
rily transmit it to the board of control. 
1/Ralph E. Himstead, "Faculty Participation in Institutional 
Government," Emergent Responsibilities in Higher Education, 
PP• 130-142. 
,gjHullfish, Op. cit., P• 57. 
£/Kinley, Loc. cit. 
1/Bogert, Op. cit., p. 78. 
17. Faculties should have a part in administration y 
because they are interested parties. 
18. Democracy cannot not be exemplified or taught by 
those who have not and are not experiencing it in their 
daily lives. 
"The best education for democracy comes through 
experiencing democracy. Our attempts to teach it 
through preachments~ assigned readings, memorization 
and pageants, while not exactly futile, have fallen far 
short of the dynamic responses sought. Democracy is a 
way of life and can best be learned by living experi-
ences in a democratic environment. This means that the 
school-should be an effective laboratory of such rela-
tionships, which in turn calla for .a teacher whose 
social and educational philosophy have been drawn from 
a democratic environment. Certainly any institution--
engaged in the educe. tion of te.achers is under the obli-
gation to provide such influences and environment as 
exemplified in the relationships between faculty and 
students, between administration and students, and 
between administration and faculty."g/ . 
"Teachers must participate in the development of 
administrative policies because they are immediately 
responsible for the educative process and should con-
tribute to the determination of those policies which 
make possible the realization of the purpose for which 
the school is organized. Since the purpose of the 
school is to educate for participation in our demo-
cratic society, 1 any significant realization of this 
purpose will require independent thinking, a large 
degree . of cooperative endeavor, and broad sympathy and 
understanding on the part of all •••• • Certainly we may 
not expect these virtues among those who are enrolled 
in schools unless they are found in the experience of 
teachers. 
To deny teachers participation in the development 
Yibid. P• 79. 
g/Frank w. Thomas, "What is Democracy in Administration?" 
The American Association of Teachers Colleges, Twenty-First 
Yearbook, The Association, National Education Association, 
Washing, D. C., 1942, PP• 6-7. 
of administrative policy would be to propose that they 
could transmit to children ideals and practices unknown 
to them in their daily occupation."!/ 
"The coll ege •••• cannot teach one thing and be 
another. If we are going to teach the values only in 
terms of certain political, economic, and social rights. 
It is equally essential to learn to live democratically. 
This means that the educational process itself must be 
an experience in democratic participation."g/ 
19. Faculty participation unites the profession. 
"If we are to have a united profession, college 
and university teachers must be given some voice in the 
determination of the policies of higher education."~ 
20. The faculty has a moral right to participate in the 
establishment of educational objectives and the determina-
Y 
tion of ways and means of attaining them. 
4. Forms of Faculty Participation in Administration 
In the pr.eceding sections it has been proposed that 
college adminis·tration be organized and implemented in such 
a way that democratic values be emphasized. The present 
section is designed to present an overview of some of the 
means by which faculty participation has been effected. 
~G. D. Strayer, "Why Teacher Participation in School Admin- . 
1stration?" Teachers College Record, (March, 1937, 38: 458-9. 
g/Charles s. Johnson, "The Social Responsibilities of Higher 
Education," Democracy in the Administration of Higher Educa-
~~ Tenth Yearbook of the John Dewey Society, Harper and 
Brothers, New York, 1950, p. 19. -
£/Himstead, Op. cit., P• 141. 
!/Dorothea E. Wyatt& "Faculty Participation in Institutional 
Policy Formulation, Current Issues in Higher Education, 1952, 
Association for Higher Education, National Education Associa-
tion, Washington, D. c., 1952, PP• 141-2. 
Faculty meetings.-- The general faculty meeting is one 
of the oldest and probably the most maligned of all means 
of effecting faculty participation. Unfortunately, the de-
vice has been misused in so many instances as to immediately 
cause a negative reaction in faculties whenever it is men-
tioned. By far, the most common misuse of the device is to 
call meetings for the sole purpose of making announcements, 
statements of policy, "laying down the law," or other details 
of administration which might be more efficiently and taste-
fully handled by other means. 
Teachers usually rate faculty meetings low as places 
for exchanging ideas. They feel that faculty meetings are 
an imposition, at best a necessary evil, and wait impatiently 
for them to come to an end. As a result of faculty reaction 
to meetings of this kind, in many colleges a policy of hold-
ing one faculty meeting each month has been adopted with a 
definite time limit set for the meeting. In some instances 
the administrator even finds it necessary to promise his 
staff that meetings will be kept to a minimum. 
Nevertheless, some institutions have found faculty 
meetings to be very valuable. When conducted properly, they 
present opportunities for cooperative thinking, staff planning, 
for interchange of ideas, for getting to know the institution, 
and a host of other worthwhile purposes. 
There are at least three distinctly differing types of 
(.-'- i) 
.; ,. 
faculty meetings. 
The first is the business meeting which is usually held 
according to a predetermined schedule and at which informa-
tion is presented, by either administrators or faculty mem-
bers, which could not wisely be disseminated through other 
means. 
The second type of faculty meeting is the social meet-
ing, a meeting that is primarily concerned with the fuller 
development of good human relationships, social competencies, 
democratic -living, and cooperation. Meetings of this kind 
should not be confined to those occasions on which new staff 
members are welcomed to the college community or to those 
honoring retiring members, but they should be used frequently 
to inspire a feeling of good fellowship, an ingredient so · 
necessa_ry to the high morale of a faculty and to its effect-
iveness in the day-to-day conduct of institutional activities. 
The third type of faculty meeting is the professional 
meeting. Thi~ type of meeting places professional considera-
tions above all other matters, and is never cluttered up 
with _administrative detail - although it should have some of 
the socialized aspects of the second type of meeting. Essen-
tially, it is faculty centered; that is, such meetings are 
{l) organized . around problems of vital concern to the faculty, 
and {2) the faculty has assumed at least a part of the responsi-
bility for planning the time, the content, and the procedures 
of the meeting. 
One of the most important uses to which the faculty 
meeting can be put is to have it serve as a basis for 
further cooperative planning and action. The faculty meet-
ing can provide the college administrator with an excellent 
opportw1ity to observe the readiness of his faculty for 
other enterprises. y 
Koopman, Miel, and Misner put it this way: 
"The administrator is a competent observer. He can 
tel l when the group as a whole is ready to attem~ a new 
project. He can judge when a project has been planned 
in sufficient detail so that group pressure may be put 
behind its achievement. The administrator can measure 
growth in socialization on the part of his teachers by 
such signs as complete lack of strain, increased inter-
est, increased motivation, and pleasurableness of re-
action.• 
It is interesting to note that in some institutions 
faculty meetings are quite exclusive. y ·. 
·Eggertsen reports: 
"The chief opportunity for learning about decision 
of policy occurs at the regular meetings of the "staffs," 
to which all teachers belong. Formal decisions are made 
at "faculty" meetings open only to professors and associ-
ate professors and administrative personnel." 
~ 
Further on Eggertsen refers to one college where for 
l7bp. c~., P• 179. 
g/Claude Eggertsen, "some Practices in Faculty Organization," 
Democracy in the Administration of Higher Education, Tenth 
Yearbook of the John Dewey Society, Harper and Brothers, New 
York, 1950, P• 108. 
£/Ibid., PP• 108-109. 
several years the faculty attempted to gain the right to 
participate in the making of certain administrative decisions, 
but no real staff meetings were held for more than ten years. 
It would indeed be futile to present here data found by 
studies which had as their purpose the determination of the 
results of faculty meetings as they are frequently conduc ted. 
The important consideration is that the general faculty 
meeting, when properly conducted, offers opportunities f or 
faculty participation that may have far-reaching effects. 
Faculty representation on boards of control.-- Various 
plans are being tried out in a number of colleges and univer-
sities to achieve greater faculty - administration coopera-
tion through faculty contacts with boards of control. y 
Himstead has listed five different forms which these 
plans have taken in colleges responding to inquiries from 
the Amerlcan Association of University Professors concerning 
faculty participation in college and university government. 
He says: 
'These plans take the following forms: 
(1) faculty membership on the board of trustees 
with voting power; (2) faculty membership on the board 
of trustees without voting power; (3) faculty-trustee 
con: erence committees to function cont i nuously with the 
board; (4) faculty-trustee committees to function either 
at stated intervals or on specific subjects; (5) ad hoc 
faculty-trustee committees which act intermittently." 
However, there are some who argue that faculty represen-
yop. ci t ., p. 135. 
tation on boards of control is undesirable. McAllister, 
y 
as President of the Association of Governing Boards of 
State Universities and Allied Institutions, maintained that 
there should be as little personal contact between board mem-
bers and faculty members as possible because campus politics 
might exert too great an influence on faculty members ap-
pointed to membership on these boards. 
But the great majority of writers favor increased person-V 
al contacts between faculties and board members. Beck, far 
example, believes that faculty members should have represen-
tation on boards of control with full voting power. y 
Eggertsen argues that "every person and group vitally 
concerned in decisions should have some opportunity to help 
make them." Further on, he states, 
"Is it not unwise for society to handicap the 
efforts of those it maintains in higher institutions 
at such heavy cost by withholding such privileges? Is 
it economical to reject the aid of available persons 
trained in the solution of common problems? It would 
seem foolish to give so generously, and then in sudden 
niggardly and distrustful spirit to hold back that sine 
qua non of creative work, the right of self-direction. 
How Is it possible to justify grants to faculty members 
of great actual and potential power for good or bad, in 
social and natural science, in research and teaching, 
1/Charles E. McAllister, Inside the Campus, Fleming H. Revell 
Company, New York, 1948, PP• 11-12; 214. 
2/Hubert P. Beck, Men Who Control Our Universities, King's 
Crown Press, New York, 1947, P• 151. 
~Claude Eggertsen, "Composition of Governing Board," De-
mocracy in the Administration of Higher Institutions, Tenth 
Yearbook of the John Dewey Society, Harper and Brothers, New 
York, 1950, P• 119. · 
if the persons to whom such grants are made are not to 
be trusted to vote on changes in rank and salary? What 
profit can there be in risking dissatisfaction in the 
ranks of those whose contributions may have unusual 
significance, through a failure to consult them about 
policies which affect them? Is it reasonable to all 
the so-called practical man of business to use authority 
in such fashion that the public investment in experts 
does not pay as well as it might if their services were 
fully utilized?tty 
One phase of a study by Adams and Donovan 'Y dealt with 
the matter of faculty participation on boards of control. 
In answer to the question, "Do faculty members attend board 
meetings?" presidents of universities replied as follows. 
Faculty members attend board meetings in 37 of the 61 institu-
tions surveyed. Of those attending 21 do so upon invitation 
of the president or request of the board, three upon invita-
tion of the president only. In one university the dean and 
director of agriculture sit with the board. In another three 
cases faculty-elected representatives attend board meetings. 
Faculty members attend board meetings in four universities 
upon request of the faculty. In a number of cases it was 
reported that faculty members may appear for hearings when 
they are personally concerned. 
One thing appears to be certain: although faculty mem-
bers may not be formally appointed to membership on boards 
1/Ibid., PP• 122-123. 
g/Jesae E. Adams and H. c. Donovan, 11Adminiatration and 
Organization in American Universities," Peabody Journal of 
Education (May, 1945), 22: 333. 
of control because of restrictions in the charters of the 
institutions concerned or because of the reluctance of 
administrators and members of governing boards . to invest 
them with such authority, faculty expression of opinion has 
been and continues to be diligently sought and conscientiously 
reported to the trustees of many institutions. To this ex-
tent faculty participation is a reality. 
Lack of space prevents further discussion -of this phase 
of faculty participation in college and university adminis-
tration; therefore, the interested reader is referred to the y y 
writings of Davis and Sparling, in which are presented 
descriptions of practices in a number of institutions. 
Budget-making.-- Little reflection is required to see 
the connection between the institutional budget and educa-
tional policies. Both are of necessity closely related. 
The size of the staff, the adequacy of the physical plant 
and facilities, the amount and kind of supplies and equip-
ment, and a host of other essentials are conditioned by the 
funds available. In short, the educational program of any 
of any institution is, in great measure, determined by the 
1/Harvey H. Davis, "Practices in Determining Instructional 
Activities, 11 Democracy in the Administration of Higher Insti-
tutions, Tenth Yearbook of the John Dewey Society, Harper and 
Brothers, New York, 1950, PP• 93-104. 
g/Edward J. Sparling, "Evaluating Some Efforts to Achieve 
Democracy in Administration,n Democracy in the Administration 
of Higher Institutions, Tenth Yearbook of the John Dewey 
Society, Harper and Brothers, New York, 1950, PP• 204-222. 
budget. As such, the objectives of the institution, too, 
are regulated by the material and financial resources avail-
able. 
Although in the past, fiscal policies have been con-
sidered to be the exclusive concern of administrative offi-
cars and entirely out of the realm of faculty interest and 
jurisdiction, there is a growing recognition of the necessity 
for bringing staff members into the matter of budget-making 
because of the reasons just cited. 
The relationship of budget policies to institutional 
objectives and the implications of this relationship are y 
clearly described by Hand. 
"The budget is •••• another basic determinant of 
institutional objectives, and a potent one. Deans and 
department heads who constitute themselves a committee 
of one for purposes of shaping and administering the 
budget thus assume a one-man dictation of what the ob-
jectives are in major part to be. From the democratic 
standpoint, it is only slightly leas undesirable to 
extend this paternalism to include the senior ranks. 
Since all are to be affected, all should· be included 
i n the participatory process. This appears to have 
been done commendably in a considerable number of situ-
ations." 
Clearly, then, the matter of budget-making is another 
area in which faculty participation is not only desirable, 
but also necessary. Those who control the budgets of our 
institutions of higher learning materially shape the educa-
l/Harold c. Hand, "Practices in Determining Institutional 
Objectives," Democracy in the Administration of Higher 
Education, Tenth Yearbook of the John Dewey Society, Harper 
and Brothers, New York, 1950, p. 85. 
tional policies of those institutions. Obviously, the 
faculties have a very real stake in these considerations, 
and their voices should be heard. 
Appointments, promotions 1 and dismissal.-- Other areas 
of college and university administration in which faculty 
participation is becoming more and more common are those 
concerning appointments, promotions, and dismissals. The 
roles of faculties in performing these functions range from 
purely advisory to executive functions. y . 
Committee T of the American Association of University 
Professors has listed five principles which underlie the phi-
losophy of the government of higher education held by the 
members of the Committee since its inception. Two of these 
principles clearly define the position of the Committee with 
respect to these aspects of administration. The principles 
are as follows: 
"The general faculty should participate with the 
trustees in the nomination of a president, and the 
faculty of a school or division should have a voice in 
selecting the dean who presides over that school• 
Administrative officers should have the advice of 
representative faculty committees in matters of educa-
tional policy, and specifically in matters touching 
appointments, .promotions, and dismissals, and in making 
budgets." 
Apparently, the Committee believes that faculty partic1-
l/Committee T, "The Role of Faculties in College and UniTer-
sity Government," American Association of University Pro-
fessors Bulletin, (March, 1948), 34: 55-56. 
pation in these matters should be limited to advisory func-
tiona. y 
Taylor is even more specific in describing the limi-
tations of staff participation in these areas. He says: 
"Appointment, dismissals, salary increases, and 
other matters should be the final responsibility of the 
president, who will work with the dean and a small com-
mittee elected by the faculty to advise him on particu-
lar cases. All information which is available to the 
president should be made available to the committee. 
The majority approval of· individual appointments by the 
entire faculty is neither a desirable nor a necessary 
democratic procedure. The fact that all opinions of 
all faculty members must be reconciled in the light of 
information which will inevitably be inadequate makes 
it unlikely that this procedure can work best for the 
total interest of the college. The faculty will make 
general policy upon which individual cases may be de-
cided but the actual decisions in this field must be 
made by a few carefully elected representatives who re-
spect the integrity of the committee's function and who 
are responsible to their colleagues for the individual 
welfare of each." 
gj 
Wiggin establishes at least one criterion for the 
participation of faculties in the selection of personnel. 
She says: 
"To the extent that a faculty becomes educated, it 
should be allowed freedom in developing a policy for 
selection and appraisal of faculty. Under wise leader-
ship the increasing reliance of the administrative head 
on faculty advisement can become an instrument for the 
education of the faculty. 
The literature of college administration contains many 
!/Op. cit., PP• 43•44. 
g/Gladys A. Wiggen, "Selecting and Appraising Personnel," 
Democracy in the Administration of Higher Education, Tenth 
Yearbook of the John Dewey Society, Harper and Brothers, New 
York, 1950, p. 147. 
descriptions of plans in operation at all · types of colleges 
with regard to the participation of faculties in these 
functions. The examples cited range from the selection of 
deans and department heads to the selection of presidents. 
The interested reader is referred to the writings of Eggert-11 y 
sen, Sparling, 
El 
Y y 
and Koopman, Miel, and Misner, Wyatt, 
and Tharp among many others. 
Other forms of facultz P-articipation.-- An attempt has 
been made in the immediately preceding sections to describe 
some of the means· by which faculty participation in adminis-
tration has been accomplished in forward-looking institutions 
of higher education. But, this has been only a sampling of 
practices. Other methods might well have been described, 
including constitutional systems of faculty organization; §/ . . 
faculty senates, forums and councils; building planning; 
appraisal of faculty; evaluation of institutions; faculty 
votes of confidence to the president, deans, and department 
beads; extra~constitutional organizations, such as chapters 
y"some Practices in Faculty Organization," Op. cit., 
PP• 105-116. -
glop. cit., PP• 204-222. 
~op. cit., PP• 216-217. 
!/Op. cit., PP• 141-142. 
£/Op. cit., PP• 142-143. 
§/For an interesting description of the duties of faculty 
senates, see Adams and Donovan, Qp• cit., PP. 334~336; 340-342. 
of the American Association of University Professors; and 
faculty committees. 
In a later section attention will be given to a report 
of systems of faculty organization in the various sizes of 
institutions that were the object of scrutiny in the present 
investigation. 
Of course, the use of committees of the faculty is the 
point of emphasis in this study. Ensuing chapters will pre-
sent a fairly complete picture of faculty committee organi-
zation, functions, and processes in a selected group of 
institutions established primarily for the education of 
teachers. 
Faculty participation in teachers colleges.-- One sec-
tion of the Report of Committee T of the American Association y 
of University Professors was devoted to a presentation of 
the findings of this investigation with regard to the status 
of faculty participation in teachers colleges. 
. y 
The committee says of the 23 teachers colleges studied: 
"The teachers colleges, in general, are autocratic 
in their administrative procedures. Since. these colleges 
equip many teachers, a careful study of Chart v will 
give cause for ref lection to anyone interested in con-
werving the traditional democratic procedures of com-
munity life in this country. The replies of this group 
also indicate that 16 of the 23 faculties do not elect 
any faculty committees." 
1/Committee T, Op. cit., PP• 171-189. 
Yibid.' P• 185. 
Figure 1 is a copy of Chart V referred to by the committee. 
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The Participation of Teachers College Faculties 
in Various Aspects of Institutional Administra-
tion. 
y' 
recent study by Committee T, in which question-
naires received from teachers colleges in 1939 and 1953 were 
compared to determine general changes in the ~ount of faculty 
participation in these institutions during the inter-
1/Committee T, "The Place and Functions of Faculties in College 
and University Government," American Association of University 
Professors Bulletin (June, 1953), 39: 308-309. 
vening years, reveals that the situation remains substan-
tially the same. 
.!1 
The Committee reports: 
"The data •••• in the current study support our 
opinion of 1948. Teachers colleges had appeared in our 
1939 study to be very autocratic in their form of con-
trol.... These 'under-priviliged' institutions report 
that they are improving." 
5. Student Participation in College Administration 
' The meaning of student p~rticipation.-- Much of what 
has been reported about faculty participation in college 
administration applies with equal force to student participa-
tion; however, there are at least two conceptions of the gen-
eral role of students in · this aspect of education. One rele-
gates the student to a definitely minor role in administra-
tion, confining his participation to opportunities for 
expression of opinion in limited areas of the college program. 
gj 
Weeks defines this type of participation in these 
words: 
"By student participation is meant permitting 
representative students to express their opinions on 
matters pertaining to the college calendar, campus 
social activities, convocations, social organizations, 
and general institutional practices and development ... 
The second view or student participation is much broader. 
It conceives of student participation as involving much more 
YLoc. cit. 
g/r. D. Weeks, "student Participation in College Administra-
tion," School and Society, (June 24, 1950), 71: 386. 
than the soliciation of student opinion in certain prescribed 
areas. This concept of student participation maintains that 
students should become personally involved in the formulation 
of policies, in the making of decisions, and in the solution 
of institutional problems. 
The bases for student participation.-- Many of the argu-
ments advanced in support of faculty participation in adminis-
tration are pertinent to the matter .of student participation y 
as well. A recent study by Falvey includes a listing of 
the purposes of student participation in the form of general 
objectives for such involvement. They foliow: 
"1. The governmental organization should provide 
the student body with the means of formulating its pur-
poses and policies as a group. It is further the pur-
pose of student participation on any campus to inaugu-
rate procedures consonant with the purposes and policies 
of the group. · 
2. Student participation should promote an 
increasing sense of responsibility and concern on the 
part of each student in respect to the welfare of the 
total college, commWlity and of himself as these two 
interests react and impinge upon each .other. 
3. The development of eff-ective leadership and 
intelligent obedience to authority are functions of stu-
dent participation in college administration. Neither 
can be left to chance and both are susceptible to guid-
ance, direction, and inspiration. 
4. It is through student participation devices 
that the means are provided for the expression of student 
opinion and for the release of tensions. This is not to 
say that these ~orms serve the purpose o~ a public con-
fessional or an hysterical outburst. It is true, though, 
that occasions arise on which the expression of opinions 
and beliefs can serve to lessen the antagonisms which 
YFrances E. Falvey, Student Participation in College Adminis-
tration, Bureau of Publications, Teachers College Columbia 
University, New York, 1952, PP• 30-31. 
might simmer and seeth if such expression were denied 
or withheld. 
5. If student participation is making the most of 
its opportunities, it will serve to develop interest in 
the school, increase school spirit, and improve the 
morale of the college commUnity. 
6. No scheme for student participation can be 
credited with success unless it fulfills, to some ex-
tent, its aim to enlarge the consciousness in each 
member of the community of the fact that those who bold 
opposing views to his own might just possibly be right, 
that is, to cultivate tolerance toward the oppos~tion, 
respect for the honest opinions of others, considera-
tion for the rights of minor1ties.tt y 
Fitzpatrick makes a strong case for student partici-
pation in administration by pointing to the educational value 
of such activity. He says: 
"A school, a college, or a university is an educa-
tional institution whose objective must be achieved by 
educational means.... The educational means are instruc-
tion and research, and the supplementary means are stu-
dent participation in administration and the student's 
life on the ca·mpus." 
'b' 
Further on, he continues, 
"some of the ineffectiveness of higher education 
is due to this neglect of the student as an active agent 
in the ~rmal educational process, as a co-operating 
agent in administration, and as a controlling agent over 
student extracurricular activities." 
Another arsument for student participation is voiced by y ' 
Henderson and Brown. They maintain that student cooperation 
1/Edwar d A. Fitzpatrick, ~dministration Looks at the Student," 
School and Society, (November 22, 1947) 66: 387. 
g/Ibid., P• 389. 
YKennetb B. Henderson and Edward Brown, "student Participa-
tion in Determining College policy," Journal of Teacher 
Education (December, 1950), 1: 299-300. 
in policy making at the College of Education of the Univer-
sity of I llinois is encouraged because the faculty is 
interested in turning out teachers wh o are committed to the 
practice of democracy in administration . 
Furthermore, a student f orum has been organized to tap 
the resources of students' ideas because " students are 
vitally interested in their education; are mature enough to 
have their judgment trusted; have a point of view which wi ll y 
help materially in the formulation of sound policy." 
Of course, the usual argument that the schools must 
v 
serve democracy is made by many writers. Weeks puts it 
this way: "To make the schools better serve democracy, 
numerous changes in administrative policies have been made. 
The purpose has been to give students real experiences in 
democratic living and to prepare them for more effective 
citizenship in a democratic society. " 
A final reason for encouraging student participation i n 
administration is the fact t hat students are not only eager 
§./ 
to take part, but they are also ready. Morris has re -
ported an opinionnaire study conducted by the faculty of the 
Colle ge of Education at the University of Georg ia whi ch 
l/Henderson and Brown, Op. c i t., p . 299. 
g/on. cit., p. 385. 
§/van Cleve Morris, ttstudents Look at Their College, " Journal 
of Teacher Education (June, 1952), 3: 136-138. 
attempted to measure the state of readiness of the student 
body for assuming a greater share of the responsibility for 
making decisions at the policy level and to identify those 
elements in the student group whose cooperation might moat 
likely conduce to the success of a venture of this kind. 
Some 577 students of all classes were asked a series of 
questions, two of which were the following: 
1. "In general, do you think that the administration 
and staff of the college of education tend to overlook 
or tend to take into consideration the student point of 
view on matters of administrative policy directly af-
fecting students?" 
2. "Do you think College of Education students should 
have some voice in the policy-making function or is this 
responsibility best left in the hands of faculty person-
nel?" 
Only slightly over one half of the students polled be-
lieved that consideration was given to the student point of 
view in policy-making quarters. The second question elicited 
a response overwhelmingly in favor of greater student partici-
pation. 
The conclusions of the study are as follows: 
"rt is clear from this study that the students in 
this .investigation respond affirmatively to the proposi-
tion of greater student participation in institutional 
affairs at the college level. The selection of individu-
als to participate in the early stages of the project 
should most properly be begun ·in the graduate and upper 
class groups. What is more important, however, is the 
selection of the most genuinely interested and capable 
students in whatever class they may be found. If the 
proposition is tenable that college students are capable 
of muture judgment concerning their own education, it 
seems probable that an important and wealth resource far 
educational thinking lies untapped in many of our 
colleges and universities.".!/ 
Areas of student participation.-- Some areas of adminis-
tration have traditionally been administered by students. 
These include social rules and regulations, extraclass disci-
pline, certain extracurricular activities including fraterni-
ties and sororities, the social program, and the orientation 
program f or freshmen. On the other hand there are certain 
areas that have been traditionally the responsibility of the 
college faculty. These include academic rules and regula-
tions, s t udents' marks, academic discipline, and curriculum 
revision and development. Furthermore, there are other areas 
that have been associated largely with administrative or 
staff officers. In this category fall responsibilities for 
fiscal policies and procedures; public relations; appoint-
ment, promotion, and dismissal of faculty members; admissions 
and placement; buildings and grounds; plant and equipment; 
special services such as medical care, insurance, lecture 
and entertainment; the college calendar; and official college 
publications. y 
Weeks states that there probably should not be student 
participation in the following areas; budger, employment, 
tenure, dismissal and retirement of faculty members or staff, 
g'Ibid., P• 133. 
~Op. cit., PP• 386-387. 
and curriculum. He indicates that students are too immature 
or lack the experience to cope with probl ems of this kind . 
He advocates that student publications , clubs and organi-
zations, and 11 homecomingtt be planned and executed by students 
with a minimum of faculty control . 
Other areas are defined as joint faculty-student partici-
pation. These include athletics, social affairs (dances, 
parties, and the rules and regulati ons pertaining to them·), 
administration of these events, alumni contacts and associa-
tion, instituti onal development commissions , citizens' com-
mittees, other groups organized for the welfare of the college, 
policies that govern s ororities, fraternities, and other 
student living units, counsel ing, evaluation of teaching , 
convocations, commencement programs, and other college ac-
tivities. y 
Falvey's . study includes descriptions of plans in 
operation in institutions in which students have been given 
responsibilities in areas which have long been identif ied 
with either the administrative and staff officers of institu-
tiona, the faculty, or both. 
Of those areas which have been identified above as tra-
g} 
ditionally the responsibility of the faculty, she says: 
"These areas of function which a ffect students so 
1/0p. cit., PP• 88-113. 
g/Ibid., PP• 86-87. 
directly and intimately can be developed in such a way 
that students cooperate actively in planning, advising, 
and forming policies and standards for the benefit of 
all concerned. Although there are relatively few ex-
amples of student cooperation of this type, in those 
colleges and universities in which such participation 
has been obtained the students have proved that they 
can make a valuable contribution. Adequate representa-
tion of students' views and feelings is rarely achieved 
at the present time, but encouragement of their coopera-
tion with the faculty on academic matters brings far-
reaching results in terms of college morale and provides 
valuable educational experience." 
Problems of student participation.-- Although there may 
be differences of opinion expressed regarding the extent of 
student participation in college administration, there appears 
to be general agreement that participation of some kind is 
highly desirable. As with any other administrative device, 
the institution of a program of student participation will 
pose many problems. 
Writers in this new area of administration have identi-
fied some of the obstacles that stand in the way of achieving 
the desired ends of a program of this kind. y 
Weeks points to the following: (1) The unwillingness 
of some members of the college community to accept new ideas; 
(2) the highly specialized function of college education; 
(3) the rapidly changing student personnel; and (4) the fact 
that most staff members are not educated in this area of 
thought. 
1/0p. cit., p. 386. 
y 
Falvey underscores these problems: 
1. The difficulty of promoting student participation. 
a. The development of attitudes and beliefs favor-
able to student participation among all members 
of the college community. 
b. The building of constructive interpersonal rela-
tionships among faculty, students, and adminis-
trati on. 
c. The development of individual and group responsi-
bility. 
2. The problem of delegation of authority, including 
the kind and amount of authority and to whom it is given. 
3. The immaturity of students. 
4. The lack of clear definition of the roles of adminia-
trator and expert. 
5. The determination of areas of college administration 
appropriate for student participation. 
?:I And Howard says: 
"Admittedly, any program of student participation 
is beset by difficulties - the degree to which student 
representatives may reflect student opinion and interests, 
the danger of a small group of students dominating the 
program, the transient character of the group as compared 
1/0p. cit., PP• 156-161. 
g/Worth Howard, "Principles of Student Participation in the 
Planning and Development of the Institutional Program, " Current 
Issues in Higher Education, Association for Higher Education, 
National Education Association, Washington, D. c., 1952, 
P• 140. 
with the long-term interest of faculty and administra-
tion in the welfare and reputation of the institution." 
Guiding principles for student participation.-- Falvey 
has pointed out that student participation fails because of 
one or mo1•e of the three following reasons: ( 1) student 
participation organizations have not been given real or 
important work to do, with the responsibility for them; (2) 
.Student participation has been imposed from above without 
R~ 
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y 
any understanding or demand for it from the student body, or 
interest and willingness to cooperate on the part of the 
faculty or administrative officers; or (3) the student organ-
ization has not had adequate guidance for the development of 
participation through preliminary education in democratic 
ideals. 
Following are some of the proposals made by those who 
have had experience with student participation for making 
such participation success~ul. 
1. View the program "as providing both a living and 
learning experience; that is, it should provide present 
satisfactions with aid and guidance from the maturer members 
of the community for fullest realization." 
y 
2. Develop attitudes and beliefs favorable to student 
participation among all members of the college community by 
yrbid., P• 162. 
g/Worth Howard, Loc. cit. 
<. ~ ~) 
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providing them with opportunities to listen to, read about, 
and di scuss the philosophical bases of student participation; 
to learn of successful experiences with student participation 
on other campuses; to experience success in early attempts. .!1 
3. Build constructive interpersonal relationships, a 
feeling of mutual respect and confidence between faculty and 
y' 
students and administration. 
4. Develop individual and group responsibility through 
extensive experiences in situations that demand such responsi-
£1 bility. 
5. From the outset hav~ the goals and limits of student 
11 participation clearly and honestly expressed. . 
6. Undertake the program "with the expectation that 
extreme patience may be required for a high degree of realiza-
tion of purposes and goals since the democratic process is 
El 
often slow and cumbersome." 
7. " •••• encourage and expand existing forms of student §./ 
participation wherever possible." 
8. " •••• every instance in which student participation 
1/Falvey, Op. cit., P• 157-161. 
g/Falvey, Loc. cit. 
£/Falvey, Loc. cit. 
!/Howard, Loc. cit. 
B/Howard, Loc. cit. 
§/Falvey, Loc. cit. 
might be encouraged must be utilized to this end." 
y 
9. " •••• the individual who is convinced of the necessity 
for student participation in college administration can 
encourage and stimulate participation in his own area of y 
special competence and operation." 
10. u •••• welcome student opinions, even if they are 
grossly in error, and treat them objectively and imperson-
ally •••• " Of great importance "is what happens to the ex-
. . ~ 
pressed opinion of students and how it is received." 
6. Summary 
The literature of administration underscores certain 
essentials that characterize the truly democratic administra-
tive framework. Among the more distinguishing features of 
democratic administration are the following: (1) recognition 
of the uniqueness and worth of the individual personality; 
(2) faith in the intelligence of groups and in their ability 
to contribute to the improvement of institutions; (3) a view 
of leadership that sees every individual as a potential 
leader; and (4) recognition of cooperative planning, acting, 
and evaluating as the most effective means of achieving pur-
poses. 
1/Falvey, Op. cit., PP• 157-161. 
g/Falvey, Loc. cit. 
~Fitzpatrick, Op. cit., p. 388. 
.r Ll 
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Essentially, then, the hallmark of democratic administra-
tion is participation - the active involvement of those who 
are affec t ed by policies and decisions in the formulating of 
these policies and in the rendering of these decisions. 
Although faculty par~icipation in the administration of 
American colleges and universities is a relatively recent 
innovation, in the last fifty years it has become accepted, 
at least in principle, by most educators. Admittedly, there 
are those _who seriously question the advisability of encourag-
ing faculty participati?n in the government of higher institu-
tions, but the great majority of college administrators favor 
the practice. The issue is no longer the determination of 
whether faculties should participate; rather, it is centered 
around t he problem of determining the means of effecting such 
. 
participation. 
Among the more notable plans for giving the faculty a 
part in the administration of colleges are: the use of 
faculty representatives on boards. of control; faculty partici-
pation in budget preparation; provision for granting the facul-
ty a voice in the areas of appointments, promotion, and dis-
missal; and the organization of faculty committees. Many 
institutions are experimenting with various other plans for 
involving the faculty in the development of the program, 
policies, and plans of the school. 
There is also a growing tendency to include students in 
the administration of higher institutions. The modern con-
cept of student participation extends to the involvement of 
students in the formulation of policies, the inclusion of 
students in decision-making~ and the use of student represen-
tation in the cooperative study of institutional problems. 
In general, the literature reveals that schools for the 
education of teachers have been somewhat slower to implement 
the principles of democratic administration as they relate 
to the participation of the faculty and the student body 
than have institutions of other types. Although there are 
undoubtedly many problems coincident with the expansion of 
student and faculty participation in these colleges, the 
values to be gained far outweigh the difficulties. 
CHAPTER III 
FACUL'rY COMMITTEE WORK 
1. Faculty Committees in Dispute 
Definition.-- There is little doubt that the contemporary 
American college or university is one of the very best places 
y' 
to study the committee system in operation. As one writer 
has said, ~Campuses have more committees per square foot in 
their sprawling acres than they have classrooms." But, before 
any more i s said about this academic phenomenon, the term 
committee must be defined. y 
Story defines the committee as "a selected representa-
tive body making specialized efforts in behalf of a larger 
group and responsible to that group for both its existence 
and its functions." The present writer believes that the 
foregoing definition is somewhat idealized, that it represents 
an estimate of what a committee should be rather than what it 
actually i s in the great majority of instances. And there is 
serious question as to whether the committee should follow the 
prescribed pattern in all situations. 
1/Max s. Marshall, "Let's Appoint a Committee," Association of 
American Colleges Bulletin (October, 1951), 37: 361. 
g/M. L. Story, "Abuses of the Committee Function," Phi Delta 
Kappan (February, 1953), 34: 199. 
A somewhat more practical definition is presented by 
y' 
Marshall. He says, "A committee is a group of persons, a 
subdivision of a larger group, occasionally elected but usu-
ally appointed, designated to perform some task• The task 
may be regular and recurrent, calling for a •standing' com-
mittee, or it may be special." 
Although this definition may be a more accurate descrip-
tion of the typical faculty committee, it, too, falls short 
of being completely acceptable. The following. definition, 
representing a compromise between the two and a synthesis of 
current practices reported in the literature, is offered: A 
committee is a group of persons appointed or elected to per-
form a specific function, the nature of which qetermines the 
composition of the group, its manner of operation, and its 
ultimate authority and responsibility. 
Although this defini.tion, due to its apparent vaguity 
and indefiniteness, may be no more helpful than the others, 
it does present a truer picture of the committee as it is 
revealed in the literature. 
Reasons for the organization and use of faculty commit-
tees.-- Two points of view, each representing · completely 
opposite attitudes toward committee work, are advanced as 
explanations for the current extensive use of committees in 
our higher institutions. 
yop. cit., p. 361. 
One view is what might be termed the negative attitude • 
.!1 Urwick represents this faction by attributing the popu-
larity of committees to rather superficial causes. He lists 
these causes as follows: 
"1. Lack of precision in defining major objectives. 
A committee is brought into being, not to do something, 
but to cover up the fact that those responsible have not 
decided what to do. 
2. Failure to restrain internal objectiv~s of 
parts of organizations. A committee is brought into 
being, not to further the general objective, but because 
its members represent 'interests' to which they are, 
quite properly, giving priority. 
3 • . ' Individuals seek to escape responsibility. 
4. Fear of assigning the proper executive authori-
ty to individuals, of what has been described as the 
'oft-recurring insolence of office.' 
5. Lack of experience of alternate methods of 
coordination." 
Other writers have maintained that committees are used 
to get confirmation and countenance for what the individual 
or group wishes to accomplish. Some even go so far as to 
claim tha t committees are used to obstruct action. 
The second point of view, the positive, explains the 
existence of committees on college campuses in quite differ-
ent terms. y 
Sherrod, one of the very earliest investigators in 
this area of college administration, maintained that the in-
crease in the duties and responsibilities of the college 
1/L. Urwick, The Elements of Administration, Harper and 
Brothers, New York, 1943, P• 72. 
g/Charles c. Sherrod, The Administration of State Teachers 
Colleges through Faculty Committees, George Peabody College 
for Teachers, Nashville, Tennessee, 1925, P• 7. 
administrator have made it necessary for him to solicit the 
assistance of the members of his staff. 
He says: 
"The duties of an administrator in charge of an 
educational institution have become so numerous and 
technical that he has been forced to resort to his fa-
culty for relief.... Then, as the president's duties 
and responsibilities continued to grow and the spirit 
of democracy in school administration began to develop, 
he turn~d to his faculty for assistance, and today it 
is the general practice of the schools of higher learn-
ing to employ standing committees of the faculty to 
assist in the organization and administration of the 
institution." 
Closely related to this argument, but differing in an · 
!I important way · is the reason presented by McVey and Hughes. 
They say that the expansion of college facilities and es-
pecially faculties have put an end to the days of the small, 
working-size faculty group. It is no longer possible, they 
maintain, to conduct weekly faculty meetings at which all 
rules and regulations can be made with the faculty working 
as a unit. Hence there is a need for dividing the faculty 
into groups small enough for deliberation and voting on all 
matters of policy. y 
Munford points to the findings of research in group 
,0 ;, 
·..) ·-
thinking and action to support the establishment of committees. 
1/Frank L. McVey and Raymond M. Hughes, Problems of College 
and University Administration, The · Iowa State College Press, 
Ames, Iowa, 1952, p. 167. 
2/James K. Munford, "The Case for Faculty Committees," 
Col~ ge and University, (April, 1950), 25: 429. 
Specifical ly, he emphasizes that the product of group think-
ing is superior to that of the average individual and even 
to that of the best member of the group. y 
Follett also underscores this point in explaining the 
reas on fo r the spread of committee work. She says: 
"In spite of the time they take, in spite of the 
fact -that they often seem only one extra bu~den, still 
thei r value is being more and more recognized, not as a 
method of democracy - the plea we once heard made for 
committees - but as a way of taking our co-workers along 
with us step by step in the acquiring of information, in 
comparing that information with past experience, and in 
the whole process by which judgments are reached and de-
cisions made." 
In an earlier volume she wrote: v 
• •••• the object of a committee meeting is first of 
all to create a common idea. I do not go to a committee 
meeting merely to give my own ideas. If that were all, 
I might write my fellow-members a letter. But neither 
do I go to learn other people's ideas. I go to a com-
mittee meeting in order that all together we may create 
a group idea, an idea that will be better than any of 
our ideas alone, moreover which will be better than all 
of our ideas added together. For this group idea will 
not be produced by any process of addition, but by the 
interpretation of us all." 
St i ll another reason for the use of faculty commi ttees y 
is advanced by Munford when he refers to the contention 
of psychologists and sociologists that group participation 
1/Mary p. Follett, nsome Discrepancies in Leadership Theory 
and Practice," Dynamic Administration, ed. H. c. Metcalf and 
L. Urwick, Harper and Brothers, New York, 1940, P• 285. 
g/Mary P. Follett, The New State, Longmans, Green, and Compa-
ny, New York, 1918, P• 24. 
~Op. cit., P• 429 . 
has a very beneficial effect on mental health. He says: 
"From the tone of the vitriolic condemnations 
showered upon committees one might suspect that the 
frustration caused by committee work must have a dele-
terious effect on the mental health of committee members. 
To the contrary, phychologists and sociologists who have 
given serious attention to the relationship of 'group 
part:l.c ipa tion and mental health have fotmd a very bene-
ficial effect. Committee work can contribute to the 
mental health of the member in at least four important 
ways: it gives him a sense of belonging; it gives him 
security. The emotional balance a faculty member 
achieves through actively and formally engaging in the 
official business of the institution may outweigh what-
ever fatigue, enervation, or frustration accompanies 
committee work. Such participation helps him to identi-
fy his efforts with something greater than his own class-
room." y 
Further on, he continues: 
"A strong case in favor of faculty committees 
could be made on the basis of their contribution to 
mental health. Certainly, membership on a standing 
committee gives a faculty member an opportunity to 
identify himself more closely with the institution. 
Membership gives to each of the members a mark of status 
by publishing his name in a prominent place in the cata-
logue or other publication of the institution. Com-
mittee membership leads to a certain amount of security 
in that it gives the member an opportunity to know more 
of the business of the institution; he has more of a 
feeling that he knows what is going on." y 
Morrison has summarized some of the viewpoints of 
administrators which support the use of faculty committees. 
He says: 
"The use of committees to study problems and 
1/Ibid., P• 430. 
g/Robert H. Morrison, "conflicting Viewpoints Concerning the 
Functions of Committees in the Administration of Teachers 
Colleges," Peabody Journal of Education (May, 1934), 11: 267. 
recommend instructional policies has the following 
claimed advantages; 
· A. such a procedure makes possible and administrative 
use of all of the different abilities possessed by 
the various members of the staff in formulating 
instructional policies. 
B. Through study of the various administrative problems 
which affect instructional policies the staff mem-
bers become sufficiently well-informed to make 
possible more intelligent cooperation. 
c. Faculty participation in determining school policies 
which affect instruction will prevent undesirable 
duplications." 
One other important reason advanced in support of the use 
of committees is that faculty members wish to participate in y 
this kind of activity. Sherrod asked faculty members 
whether they preferred a dean of the faculty whose duties 
would be such as to relieve them of much of their extra-
classroom work or a system in which there would be no dean. 
The vote was two to one in favor of the "no dean" system. 
Based upon conferences with faculty members, the investigator 
concluded that the most probable meaning was that faculty 
members not only do not object to assisting in administration 
of the school, but actually prefer to do so. 
Apparently, then, the fact that faculty committees are 
traditionally well-established and that democratic adminis-
trative techniques have been well-publicized are not the 
primary reasons for the use of faculty committees. The 
productivity of groups as compared with that of individuals, 
the desire of faculties to participate, and the psychologi-
1/0p. cit., P• 122. 
cal benefits to the participants among others, are counted 
as basic reasons for the use of the device. 
Objections to faculty committees.-- There is little 
doubt tha t committees are unpopular in many quarters and 
. y 
serve as t he butt of many jokes. As Munford says, 
"certainly the committee takes the brunt of numer-
ous jibes. It is called a body that keeps minutes and 
wastes hours. It is defined as a group of important 
persona who, singly, think they can do nothing, but who 
together agree that nothing can be done. Some wit has 
called the standing committee one which just sits." 
But, let us look more closely at some of the criticisms 
that are leveled at committees. 
In his list of condemnations of committee work by its 
y' 
critics, Munford includes the following: 
1. Committees generally serve primarily as a place of 
social intercourse and as a means of wasting the time of 
members and the money of those paying their salaries. 
2. Comm1ttees tend to be slow, cumbersome, expensive, 
wasteful, and indecisive. 
3. Commdttees tend to multiply out of reason. 
4. Committees tend to avoid direct responsibility. 
5. Committees obstruct action and stifle individual 
ini tia ti ve. 
6. Committees are inept because of their casualness in 
procedure. 
1/Ibid., P• 424. 
Y,Ibid., P• 424 .. 
O'.J 
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7. Committees are ill-adapted to effective excercise of 
supervision and weak because they dilute responsibility. y 
Amejko is relentless in his criticism of committees. 
He maintains that 
1. Committees tend to "kill an idea11 or "so transform 
an idea that any resemblance to the original is coincidental." 
2. Individual talent dies in committees; the committee 
11 blocks the fruition of an individual's gift of leadership." 
3. The work of a committee, being a compromise of two 
or more ideas, results in something unacceptable by everyone 
concerned; "at best, the work of the committee tends toward 
results that are commonplace, mediocre." y 
Urwick, too, adds his objections. He points to the 
following as limitations of committee work: 
"1. It encourages irresponsibility among its 
members. 
2. Being a corporation, ~t has, by definition, 
'neither a soul to be damned nor a body to be 
kicked.' It therefore tends to be both less 
considerate and less scrupulous, and at the 
same time less decisive as an employer than a 
single individual. 
3. Since both in preparation and in session it 
represents the collective salaries of members, 
it is a very expensive form of unit." y 
And, from McVey and Hughes: 
1/Edward Amejko, "Killed in Committee: . Let's Give Individuals 
a Chance," Clearing House (January, 1953), 27: 281-283. 
g/Op. cit., P• 72. 
~Op. cit., P• 170. 
nMost of the work in a committee is done by the 
chairman. Often, through a sense of delicacy. he insists 
upon full discussion of every point by the full committee 
•••• Another embarrassment in committee work is that too 
large a share of it falls upon a small proportion of the 
ablest senior men. More younger men should carry this 
burden than is usually the case. y . 
Further on, they continue: 
"The committee system is a part of the democratic 
procedure by which a meeting of minds results, and thus 
wisdom is attained. This is the theory; but in point of 
fact , a committee decision does not always attain the 
height of wisdom. The committee method, whatever its 
merits, consumes the time of a considerable number of 
persons throughout the course of an: academic year. The 
tendency in making up committee membership is to keep 
able members of the faculty as chairmen over long periods 
of time, until they become tired and bored with the 
assignments. In cases where the president appoints the 
committees, he turns to men or women who have demon-
strated their ability along certain lines: in consequence, 
the committees are continued with much the same member-
ship from year to year. This method has the advantage 
of smooth performance but the disadvantages of creating 
a status quo in the operation of the institution. The 
junior members of the staff, on the other hand, feel that 
they will never have a chance to try their wings but will 
remai n grounded in an academic hangar.u 
'Y 
Morrison summarizes the disadvantages of using com-
mittees as follows: 
"The use of committees to carry the burden of ad-
ministrative duties has the following claimed disadvantages: 
A. Such a procedure forces staff members to keep up in 
two fields with a high probability that both will be 
neglected. 
B. Committee members who carry a heavy teaching load as 
well as administrative duties have little or no 
opportunity to specialize their knowledge or abili-
ties. 
c. The responsibility for the performance of adminis-
bfLoc. cit. 
g/Loc. cit. 
.'i. 
l ·-· 
trative duties is more easily fixed if performed 
by individuals rather than committees. 
D. Administration through co mmittees dissipates the 
time and energy of staff members. " 
That these criticisms merit the attention of adminis-
tra tors either using faculty cornm.i ttees or contemplating 
their use is undeniable. But , whether these weaknesses are 
the inevitable price for greater faculty involvement ha s not 
been proved. 
2. Organization for Committee Work 
Types of co mmittees organized.-- The arguments for and 
against cormnittee organization are, in reality, purely aca-
demic, for the fact of the matter is that cownittees do 
exist on the campuses of colleges large and small throughout 
t h e length and breadt h of the country. 
The present writer has found three studies, made over a 
period of over twenty years, which reveal that no important 
changes have taken place in the types of committees organized 
in that span of time. The findings of these investiga tors 
are sumrnarized in Table 10. y 
Sherrod's study, made in 43 state teachers colleges 
in 19 states in 1923-24, involved personal visitation and 
interviews with college presidents, deans, and committeemen. 
He found 70 different committees with a frequency of two or 
"'17i-· ··--···· ~~- . ~PP• cit., P• 122. 
Table 10. Frequencies with which Certain Com-
mittee Titles Appeared in Three Studies 
Sherrod's Study Keao•s Study Adams' Study 
{43 colleges) (133 colleges) (62 universities) 
Committee f Committee f Committee f 
l ~ 3 4 5 6 
Appointment •••• 31 Athletic •••••• 52 Athletics •••••• 56 
Athletics •••••• 31 Appointment ••• 49 Administrative 
Entrance and Entrance and council •••••• 51 
credits ••• ~ •• 28 credits ••••• 47 Library •••••••• 50 
Curriculum ••••• 28 Social •••••••• 44 Commencement ••• . 49 
Entertainment Curriculum •••• 42 Admissions ••••• 45 
and lyceum ••• 27 Entertainment. 36 Schedule ••••••• 41 
Social .......... 26 Library ••••••• 35 Convocations ••• 39 
Library •••••••• 23 Assembly and Student publica-
Publications ••• 21 convocations 35 tiona •••••••• 39 
Assembly ••••••• 20 Publications •• 33 Student Health. 37 
Student Ac- Student employ- Publications o:f 
tivities ••••• 19 ment and the universi-
Registrat i on ••• 18 personnel ••• 31 ty ••••••••••• 37 
Extension and Student publi- Discipline ••••• 37 
correspond- cations ••••• 29 Graduate 
ence ••••••••• 14 Student Ac- council •••••• 36 
Student publi- tivitiea •••• 25 student loan ••• 37 
cations •••••• 14 Alumni •••••••• 24 Courses of 
Schedule ••••••• 14 Commencement •• 24 study •••••••• 32 
Alumni ••••••••• 13 Student Extra-curricu-
Religious welfare ••••• 24 lar activi-
organizations 13 Student loan ties ••••••••• 31 
Student loan fund •••••••• 21 Entrance 
fWld ••••••••• 12 Buildings and regulations •• 31 
Degrees and grounds ••••• 20 .. Advanced 
diplomas ••••• 12 Schedule •••••• 18 credits •••••• 30 
Literary Executive ••••• 18 Summer session. 28 
societies •••• 12 Discipline •••• 17 Student 
Publicity •••••• 11 Scholarship ••• 17 housing •••••• 27 
C ommen cement ••• 11 Extension and Radio •••••••••• 26 
Discipline ••••• 11 correspond- Military 
Student ence •••••••• 16 a1'fa1rs •••••• 21 
welfare •••••• 10 Literary Graduate work •• 21 
Debate ••••••••• 9 societies Education (gen-
Health · and and fraterni- eral survey). 19 
sanitation ••• 8 ties •••••••• 16 
(continued on the next page) 
Table 10. (continued) 
Sherrod's Study 
(43 colleges) 
Committee 
1 
f 
President's 
council ••••••• 8 
Training school. 7 
Buildings and 
grounds ••••••• 7 
Student load •••• 7 
Entrance exami-
nations ••••••• 7 
Board and room. • 7 
Student employ-
ment •••••••••• 6 
Calendar •••••••• 6 
Decorations ••••• 6 
Annual •••••••••• 6 
Research •••••••• 6 
Museum •••••••••• 5 
Senior colleg.e 
courses. · ••••• 4 
Social (faculty) 4 
Motion pictures. 4 
Records ••••••••• 4 
Audition •••••••• 4 
Dramatics ••••••• 4 
Advanced stand-
ing ••••••••••• 4 
Scholarships •••• 3 
Religious educa-
tion •••••••••• 3 
Credit relations 3 
Summer school ••• 3 
Uniform (Girls). 3 
Trains •••••••••• 3 
Faculty meeting 
programs •••••• 3 
Faculty papers •• 3 
Committee on 
committees •••• 2 
Recreation •••••• 2 
Textbooks ••••••• 2 
Keso' s Study 
(133 colleges) 
Committee 
3 
f 
4 
Registration •• 15 
Faculty 
advisers •••• 15 
Religious or-
ganizations. 15 
Publicity ••••• 14 
Health •••••••• 14 
Graduate com-
mittees ••••• 11 
Art and deco-
ration •••••• 10 
Boarding 
places •••••• 10 
Public rela-
tions ••••••• 10 
Advanced 
standing.... 9 
Forensics and 
debate •••••• 9 
Special oc-
casions or 
days •••••••• 9 
Entrance exami-
nations ••••• 8 
Exhibits and 
museum...... 8 
Auditing...... 7 
Calendar...... 7 
Faculty meet-
ings........ 7 
Training or 
demonstra-
tion school. 7 
Athletics for 
men......... 6 
Cooperative 
housing..... 6 
Degrees and 
diplomas.... 6 
Adams' Study 
(62 universities) 
Committee 
5 
f 
6 
.Rules and regu-
lations •••••• 19 
Relations with 
secondary 
schools •••••• 18 
Tenure and aca-
demic freedom 17 
Extra-mural 
relations •••• 12 
Faculty promo-
tions •••••••• 12 
Alumni affairs. 12 
Budget policies 12 
Committee on 
committees ••• 10 
Committee to 
recommend 
teachers ••••• 10 
Dramatics •••••• 10 
Relations of 
university to 
other institu-
tions; e.g., 
t.c. and sec. 
sch •••••••••• 9 
Safety ••••••••• 9 
Grades and grad-
ing standards 8 
Superior 
ability •••••• 6 
(concluded on the next page) 
Table 10. (concluded) 
Sherrod's Study Keso 1 s Study Adams' Study 
(43 col;t.eges) (133 colleges) (62 universities) 
Committee f Committee f Committee f 
1 2 3 4 5 6 
Dormitory ••••••• 2 Freshman (Titles and 
Gradua t e schedule, frequencies of 
courses ••••••• 2 week, etc •••• 5 other commit-
Cooperative Research and tees not re-
store ••••••••• 2 field study •• 5 ported) 
Awards •••••••••• 2 Absences and 
Special exam ina- excuses •••••• 4 
tiona •• • •••••• 2 Athletics for 
Musical festival 2 women •••••••• 4 
Hospital • • •••••• 2 Student honors. 4 
Homecoming •••••• 2 Educational 
Special music policies ••••• 3 
exercises ••••• 2 Excursions and 
Petitions • •••••• 2 field trips •• 3 
Special programs 2 High school 
N.E.A. {Local) •• 2 contests ••••• 3 
Flowers •• • •••••• 2 Music •••••••••• 3 
Reception to new Radio •••••••••• 3 
students •••••• 2 Student council 3 
Arts and crafts. 2 Adult education 2 
Dormitory life. 2 
Field day 
contests ••••• 2 
Flower fund •••• 2 
Irregular pro-
gram ••••••••• 2 
Student use of 
English •••••• 2 
This table should be read: The highest frequencies of 
occurrence of committees were appointment in Sherrod's study 
with 31, athletics in Keso 1 s study with 52, and athletics in 
Adams' study with 56. 
more in the institutions studied and 41 other committees 
with a frequency of one, a total of 111 committees of 
differing titles. 
'dr10 
,§. ~.) 
y 
Keso, Scully, and Horton examined the catalogs of 
133 state teachers colleges in 36 states to determine the 
administrative practices of these colleges regarding faculty 
committee organization. The catalogs in most instances were 
those issued for the period 1934-36. These investigators 
found 61 committees with frequencies of two or more and 20 
other co~nittees with a frequency of one, making a total of 
81 different committees. 
Adams and Donovan's investigation provides the b~sis 
for an interesting comparison of faculty committee organiza-
tion in teachers colleges and the pattern of organization in 
use in universities. Their study, conducted in 1945, in-
volved the use of questionnaires sent to 73 leading universi-
ties in t he United States. Of the unive·rsities surveyed, 63 
responded to the inquiry. Although only those committees 
having a frequency of six or more in the institutions report-
ing were . listed by title, a total of 96 committees of differ-
ent kinds was found. 
Table 11 shows that there were no material changes in 
the rank order of committees in the teachers colleges over a 
twenty year period. The fact that there is a great similari-
ty between the titles of committees appearing in the more 
£Edward E. Keso, Mark l:jl . Sculley, and Dudley T. Horton , 
Trends in State Teachers College Committees, "Peabody Jour-
nal of Education (November, 1936), 14: 146-50. 
glop. cit., PP• 328-343. 
Table 11. Comparative Ranks of Committees in the Order of Fre-
quency as Revealed by Three Studies Spanning the 
Period 1923-1945 
Committee Title 
1 
Appointment ••••••••••••••••.•••••• 
Athletics •.......................• 
Entrance and Credits •••••••••••••• 
Curriculum •••. ..•...•....•........ 
Entertainment and lyceum •••••••••• 
Social ........................... . 
Library ••••••••••••.••••••••••.••• 
Publica tiona •••••••••••••••••••••• 
Assembly and convocations ••••••••• 
Student activities •••••••••••••••. 
Registration ••• ; •••••••••••••••••• 
Extension and correspondence •••••• 
Student publications •••••••••••••• 
Schedule • ......•.....•...........• 
AlU!Dil1 • ••••••••••••••••••••••••••• 
Religious organizations ••••••••••• 
Student loa~ fund ••••••••••••••••• 
Degrees and diplomas •••••••••••••• 
Literary societies ••.••••••••••••• 
Publicity .. ~ .............. ~ ....... . 
Cozmnencement •••••••••••••••••.•• . • • 
Discipline •••••••••••••••••••••••• 
Student welfare ••••••••••••••••••• 
Debate and forensics •••••••••.•.•• 
Health and sanitation ••••••••••••• 
President's council (Executive 
oradmin) •••.......•.••.•••...... 
Training or demonstration school •• 
Buildings and grounds ••••••••••.•• 
Student load •••••••••••••••••••••• 
Entrance examinations •••••••••.•.• 
Board and room (Student housing) •• 
Student employment •••.•••.•••••••• 
Calendar • .......•........•.......• 
Art and decorations •••••••.••••••• 
Annual • .•.......•................• 
Sher-
rod's 
Study 
2 
1 
2 
3 
4 
5 
6 
7 
8 
9. 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
Keso 1s 
Study 
3 
2 
1 
3 
5 
6 
4 
7 
9 
8 
12 
24 
22 
11 
18 
13 
26 
16 
44 
23 
27 
14 
20 
15 
34 
28 
19 
41 
17 
36 
31 
10 
39 
30 
Adams 1 
Study 
4 
1 
16 
14 
3 
10 
7 
15 
8 
6 
29 
13 
4 
11 
9 
2 
19 
This table should be read: The appointment committee 
ranked first in frequency in Sherrod's study, second on Keso's 
study, and the data were unavailable in Adams' study. 
Bost on Uni versit1 
School of Education 
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recent study of university faculty committee organization 
and those reported earlier in teachers colleges is also sig-
nificant. Apparently, the problems of committee organization 
and the nature of the problems given over to faculty com-
mittees for study are comparable in the two different types 
of institutions. 
Specific organizational practices.-- An investigation of 
the internal administrative organization in 150 teachers y 
colleges in 41 states made by Morrison in 1933, using a 
questionnaire addressed to a selected group of teachers 
college presidents, resulted in the following findings, 
among others: 
1. Standing committees of the faculty are organized in 
teachers colleges of all sizes with the number of committees 
tending to increase as the enrollments increased. 
2. Presidents usually appoint faculty members to com-
mittees. 
3. In only a few institutions the faculty selects com-
mittees. 
4. A large proportion of presidents retain ex-officio 
membership on all standing committees of the faculty. 
5. There is a tendency to retain the same individuals 
on committees. 
1/Robert H. Morrison, Internal Administrative Organization 
in Teachers Colleges, Contributions to Education, No. 592, 
Bureau of Publications, Teachers College Columbia University, 
New York, 1933. 
6. Approximately one committee in four is given a written 
list of duties. 
7. There are some administrative officers on approximate-
ly 75 per cent of the committees. 
8. The average number of committees organized in each 
college is approximately ten. 
The summation of the responses of presidents regard-
ing the internal organization is most significant. Among 
other, the presidents endorsed the following principles: 
"Freedom for the instructional staff to teach in 
their various departments without being overburdened 
with administrative duties. 
Freedom from the performance of a multiplicity of 
dut ies by the president. 
Utilization of an administrative council in an 
advisory capacity. 
Faculty representation on the administrative 
council. 
Special committees for investigations requiring 
special study. 
Selection of special and standing committees by 
the president. 
Constant membership and chairmanship in standing 
committees. 
A fixed procedure for replacing membership in 
standing committees." 
gj 
The study made by Adams and Donovan in universities 
reveals that administrative practices in these institutions 
do not differ materially from those used in teachers colleges. 
They found that the president appoints members of committees 
in 52 of the 62 institutions studied, that he does not appoint 
:!/Ibid., P• 161. 
glop. cit., PP• 328-343. 
·'ji. n {j J.. J ~ 
members in seven, and that he sometimes appoints members in 
three. Where the president appoints faculty members, faculty 
approval is not necessary in 48 institutions, is necessary in 
four, and is sometimes necessary in five. 
In an attempt to develop guiding principles for the ad-
ministration of teachers colleges and normal schools, 
11 Rutledge submitted a series of statements taken from the 
literature of school administration to 45 experts in three 
fields of educational administration for validation. The 
jury was composed of 15 professors of public school adminis-
tration and state commissioners of education, 15 professors 
of normal school education and state directors of teacher 
preparation, and 15 presidents of some of the outstanding 
normal schools and teachers colleges in the country. Three 
of the principles and the responses of the jury with respect 
to each of them are germane to this study. They follow: 
1. "The president of the teachers college or normal 
school should appoint an advisory council to assist in 
the framing of policies for the ins~~tution." 
Thirty-four jurors checked this principle. Of this 
number, 88 per cent approved it and 12 per cent rejected it. 
2. "The president of the teachers college or normal 
school should appoint few, if any, standing committees 
of the staff.n 
1/Samuel A. Rutledge, The Development of Guiding Principles 
for the Administration of Teachers Colleges and Normal 
Schools, Contributions to Education, No. 449, Bureau of 
Publications, Teachers College Columbia University, New York, 
1930, PP• 23-24. 
• 
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Again, 34 jurors checked the principle. Of this number 
76 per cent approved it, and 24 per cent rejected it. Eight 
jurors believed that the usefulness of standing committees 
outweighs the disadvantages. 
3. "For guidance in framing policies for the institution, 
the president of the teachers college or normal school 
should appoint special investigating committees of the 
staff to assemble facts." 
Thirty-five jurors checked this principle. One hundred 
per cent approved it. 
3. Functions of Faculty Committees 
A controversial matter.-- Probably the most controversial 
aspect of faculty committee work is related to the functions 
that have been or should be asa.igned to committees of this 
kipd. That the efficiency and the effectiveness of commit-
tees are definitely associated with the kinds of functions 
they -are required to perform seems to be a justifiable con-
clusion. The problem, then, is to determine the kinds of 
functions tba!;committees are most effective in performing. 
Munford proposes that committees undertake "work that 
requires the best thinking of several minds, that requires 
the sharing of experience in reaching decisions, and that 
demands a synthesis of varying points of view •••• " 
Types of functions.-- Before an attempt is made to find 
!/James K. Munford, "The Functions of Faculty Committees," 
College and University (October, 1951), 27: 79. 
an answer to the question of the functions that can be best 
performed by committees, some consideration must be given to 
the various categories of functions that exist. 
The most complete classification of functions the pre-
y' 
sent writer has been able to find is Munford's. He says: 
" •••• segregated according to the special purposes 
they fulfil, faculty committees may be classified as: 
1. Polict-forming or legislative. Committees in 
this group es ablish the rUles and regulations, the 
laws and by-laws within a certain assigned sphere, or 
formulate such legislation in order that it may receive 
the sanction of another body or an individual authorized 
to enact it. 
2. Executive or administrative. Committees in this 
group have the responsibility of carrying out policy or 
regulation established by the policy-forming committees, 
by other legislative bodies, or by administrative offi-
cers. To a certain extent they also make policy; when-
ever a committee makes a decision ,it also establishes 
policy. 
3. Judicial. Committees in this group interpret 
the policy as it applies to specific cases. They seek 
the just solution to the problems assigned them. They 
review petitions and try cases. 
4. Advisory or consultative. Committees in this 
group use the special skills and knowledge of their 
membership to prepare organized statements of advice 
for some other body or for an individual. 
5. Research or investigational. Committees in 
this group seek objective evidence, interpret it, and 
formulate it into statements that become meaningful and 
useful to some other agency." 
v 
Further on, he explains: 
"Obviously, not every faculty committee devotes 
itself solely to only one of these functions. Some 
committees combine two, three, or only one of these 
functions and find as a consequence that the confused 
membership does not at all times have a clear conception 
Yibid., P• 81. 
,Y.Ibid., P• 81. 
of which of the five functions the committee is perform-
ing." 
Most writers in the area of school administration agree 
that executive or administrative functions should not be as-
signed to committees • 
.!1 Agnew states the following as one of the guiding 
principles for the administration of teacher preparation 
schools: 
"The chief duty of faculty committees is to study 
problems and recommend policies, not to carry the rou-
tine of executive duties. The latter should be in the 
hands of regular executive officers, leaving the pro-
fessional staff free to exercise the teaching function." 
gj 
Amejko states that the functions of faculty committees 
may be exploratory, the pooling and sharing of ideas, and 
making suggestions as to how a problem may be solved or a 
plan develop~, but not legislative and executive functions. 
Knight quotes President Nicholas Murray Butler on 
this point as follows: 
" •••• Fussy administration manifests itself chiefly 
through the committee system which is a plural executive 
with necessarily divided responsibility. Many minds 
chosen for their representative character and capacity 
are needed to formulate and to settle questions of poli-
cy, but when policies are once formulated and settled, 
they are far better executed by a single individual than 
by a number of men acting in consultation." 
1/0p. cit., P• 257. 
glop. cit., PP• 281-283. 
~Edgar w. Knight, What College Presidents Say, University 
of North Carolina Preas, Chapel Hill, North Carolina, 1940, 
P• 113. 
In studying the organization and administration of 
colleges under the control of the Disciples of Christ, Reeves y 
and Russell conclude: 
"The writers are very doubtful as to the worth of 
faculty committees for administrative purposes. Most of 
the committees represented are administrative in their 
nature. The work attempted by these committees would 
be better performed if given to responsible individuals. 
Indi viduals are more likely to specialize their knowledge 
and less likely to vacillate in their decisions. When 
administrative functions are performed by individuals, 
the responsibility for decisions is more easily placed 
and the source of decisions is more quickly located by 
every one concerned. Lastly, the valuable time of many 
faculty members is conserved." g 
Tead,. in reporting on faculty-administration relation-
ships in the colleges of New York comments that "there was 
in the first few years something of a tendency (varying among 
the colleges) for the faculty groups to exercise more au-
. thority over policy execution than is administratively sound 
and economical of the energies of all." y 
And Munford makes his case in these words: 
''Almost unanimous agreement has been reached among 
the analysts that it is the function of the group to 
deliberate and the function of an individual to execute. 
Thus a committee fits well into a system at points re-
quir i ng a considerable amount of deliberation. In draw-
ing up laws, a committee serves as an excellent agency 
for pre-voting deliberation. If a law or regulation 
1/Floyd w. Reeves and John D. Russell, College Organization 
and Administration, Board of. Education, Disciples of Christ, 
Indianapolis, 1929, p. 75. 
g/Ordway Tead, .. Faculty-Administration Relationships in the 
Colleges of New York; A Ten-Year Appraisal," American Associ-
ation of University Professors Bulletin, (April, 1948), 34: 71. 
~Munford, "Functions of Faculty Committees," Op. cit., pp. 82-83. 
needs testing or a case needs trying in court-like pro-
ceedings, a committee serves admirably as a judicial 
body. If a problem requires the combined advice of 
specialists or calls for investigation, a committee 
provides the structure through which advice may be formu-
lated and the results of investigation collated. If in 
unusual circumstances it becomes necessary for a group 
of individuals to assume responsibility for executing a 
policy or carrying out other administrative functions, 
organizing the group into a committee has the advantage 
of giving it a certain status, of making its proceedings 
more formal, and of providing for records of its actions. 
"Normally however, once a law has been made, a de-
cision reached, a piece of advice formulated, or the 
results of an investigation evaluated, the time of use-
ful service of a committee has passed. Once it has been 
determined what is to be done, it is the place of . one 
individual to see that it is done. Any other method of 
executing a policy wastes the time, energy, and mental 
resources of those responsible for executing it. Hold-
ing one individual responsible for carrying out policy 
not only gives reasonable assurance that it will be 
carried out but also makes certain that in case of fail-
ure the responsibility for the failure can be definitely 
pinned upon one person instead of upon an irresponsible 
group. 
The work of a faculty committee, therefore, should 
be confined to these functions: 
1. Formulating legislation 
2. Handling judicial proceedings 
3. Acting as an advisory council 
4. Serving as an investigating board." y 
· But, only a few months later, Munford changed his 
point of view. In pointing to the experiences of the Univer-
sity of Toledo during five months of committee administration 
to disprove the contention that committees cannot carry on 
administrative functions, he says: 
"In formulating policies, regulations, and laws; in 
giving carefully ·considered advice; in planning pro-
cedures for and evaluating the results of investigation; 
and in handling judicial proceedings, committees serve 
1/James K. Munford and E. D. Duryea, Jr., "Administrative 
Committees Can Workl ! School and Society (December 22, 1951), 
74: 409-411. 
unique, efficient functions. Little doubt exists as to 
the desirability of using committees in advisory, 
policy-making, investigating, and testing capacities. 
Yet, committee administration has some obvious 
advantages. The discussion preceding decision by sever-
al parties all equally interested leads to more con-
sidered judgment, more than one person's experience has 
immediate effect. Several points of view, frequently 
representing those effected by a decision, enter into 
a decision. On the whole, committee administration 
more fairly reflects the democratic process of rule for 
the many rather than the few. For many it forms a more 
preferable means of rule than that of one man, if the 
difficulties of partisanship and delay do not interfere 
with its administration." 
The literature of committee work is replete with sugges-
tions made by various authorities regarding the types of 
committees that should be organized and the kinds of functions 
that should be assigned to them. However, there is such a 
wide difference of opinion among these writers that no useful 
purpose would be served by incorporating their recommendations 
in the body of this report. The interested reader is referred 
to the investigations reported in this chapter for more de-
Y 
tailed study of this problem. The writings of Haggerty, y ij y 
Marshall, Sherrod, and Morrison will be found to be 
particul arly helpful. 
1/Melvin E. Haggerty, The Evaluation of Higher Institutions, 
Vol. 2, The Faculty, University of Chicago Press, Chicago, 
Illinois, 1937, pp. 122-125. 
gjo;e. cit., PP• 361-367. 
'§/oE· cit., P• 122. 
,Yo;e. cit., PP• 161-173. 
4. Problems of Faculty Co~nittee Work 
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Abuses of the committee function.-- Almost every trea-
tise dealing with faculty committee work includes some refer-
ence to certain other problems posed by activity of this 
kind. 
Amejko refers to abuses or mis-uses of the committee 
functions and identifies the following as examples: 
1. Execution or performance of tasks by committees. 
2. Use of committees by an administrator who is afraid 
to assume his rightful responsibilities. 
3. Use of committees as a rubber stamp by ad~inistra-
tive officers. 
4. Use of committees by professionally, mentally, and 
physically lazy administrators. y . 
Story makes reference to "typical pitfalls" which 
must be avoided in working with committees. He lists the 
following as illustrations: 
1. Using the committee as a front for autocratic ad-
ministration. 
2. Lack of a definite and clear-cut purpose; a task 
that is logical, understandable, and important enough to 
stimulate direct and purposeful action. 
3. Failure of committees to recognize their responsi-
1/0p. cit., p. 281. 
glop. cit., PP• 199-200. 
bility to the larger group of which they are a part. 
4. The tendency of committees to "play safe" and compro-
mise on a weak decision or solution. 
5. Failure to take advantage of the growing literature 
of group dynamics as a resource for . the improvement of com-
mittee processes. y 
Haggerty scores the tendency of many administrators 
to create many committees which do not act but are merely 
named in the records of the faculty. A second problem from 
this investigator's point of view is the matter of over-
lapping committee functions and committee membership. 
Characteristics of faculties that impede progress.--
Y Grinnell lists nine characteristics of faculties that get 
in ~ the way of good college operation. These are factors that 
are likely to interfere with the proper operation of com-
mittees, hence are problems which must be recognized by the 
administrator contemplating the use of faculty committees. 
They follow: 
1. Conservatism. This is defined as an attitude that 
reflects a feeling on the part of the faculty that they have 
found comfortable ways and mistrust anything that suggests 
change, especially any change that might threaten their pres-
tige or security. 
1/0p. cit., PP• 122-123. 
glop. cit., PP• 359-360. 
2. Unwillingness to submit to majority action. The 
faculty consistently decline to get behind action or policies 
that have been voted by the majority. 
3. Slowness. Although this is not always a fault, slow-
ness of action sometimes jeopardizes important movements in 
a college. 
4. The objector. One who makes strenuous objection to 
a proposal pending, or the passive voters who, rather than 
risk a mistake or incur the objector 1 s displeasure, defer 
action, refrain from voting, or vote against the proposal. 
5. Specialists. .These persons give little thought to 
college problems outside of their special field and legis-
late impulsively on important matters affecting the whole 
college. 
6. Talkers. Chronic talkers who start to contribute a 
statement and slip into a long speech, usually departing 
from the subject early in their flight, consume most of the 
time, and contribute little or nothing to wise settlement of 
the problem. 
7. Emotionalists. These are persons who have not disci-
plined themselves in objective and dispassionate considera-
tion of controversial issues. They are forever championing 
causes instead of appraising facts and issues, and are af-
fronted by answers to their arguments as reflecting upon 
their integrity. 
8. Personalities. Persons who become confused with 
issues and become involved in clashes with others. They are 
people who just cannot work with others. 
9. Jealousies. Jealousies occur within and among de-
partments and prevent desirable moves, particularly in cur-
riculum revisions. 
5. Summary 
One of the most common means of effecting faculty par-
ticipation in the administration of colleges reported in 
the literature is the use of committees. Many explanations 
have been offered for the popularity of the device, some 
critical but most affirming the need for such activity. 
But, the fact of the matter is that committees exist on 
almost every college campus, and, regardless of the factor 
that provided the impetus for their establishment, they do 
provide an excellent means for effecting the participation 
of faculties in administration. 
The use of faculty committees has posed many problems. 
It has been reported that they have infrequently approached 
full realization of their potentialities for either faculty 
improvement or for productivity and service to the institu-
tion. The evidence points to a rather haphazard system of 
organization in some instances. Duplication of functions 
as well as membership has not been uncommon. 
The claim is made that ' in teachers colleges there has 
been a lack of democratic orientation in the organization 
and functioning of committees. But, the most pressing prob-
lem from the viewpoints of investigators in this area of 
administration and the one about which there is the greatest 
disagreement is the determination of the functions faculty 
committees can and should perform. 
There appears to be one point on which authorities are in 
substantial agreement: committees should not be charged with 
executive or administrative responsibilities. In the judgment 
of most writers, individuals and not committees should put 
policies into effect. 
Other committee functions which have been classified and 
on which there is considerable disagreement are policy form-
ing or legislative, judicial or interpretative, advisory or 
consultative, and research or investigative. 
Although most writers agree that committee organization 
and functioning is beset with problems, they are almost 
unanimous in recommending their use as a means of implement-
ing the principles of democratic administration. 
CHAPTER IV 
THE DYNAMICS OF GROUP ACTION 
1. Preliminary Considerations 
Introduction.-- Group work is a relatively recent 
development in the field of education. Twenty years ago 
very little, if any, attention was given to the processes 
of group work in the professional literature. But, in the 
intervening time, investigations into the dynamics of group 
action have multiplied to the point where the materials in 
this important field are now voluminous. 
Although it is not possible to present a complete sum-
~ary of the findings of research in group dynamics in this 
r 
report, it is necessary to present an overview of the liter-
ature of the field as it bears upon the problems of college 
administrat ion. The essence of committee work is cooperative 
group endeavor, and a knowledge of the results of investiga-
t ,ions in the area is not only desirable but also necessary 
if this administrative device is to be used with any measure 
of success. 
A further reason for including such an elaborate treat-
ment of the subject of group dynamics lies in the fact that 
the interpretation of the data which constitute the body of 
i 1 t"J 
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this repoi•t requires some familiarity with the principles 
and terminology of this relatively new social science. Spe-
cifically, one phase of the present study deals with the 
problems of committee work, one of which problems is concerned 
with the inter-personal relationships within the group. The 
implications of the findings of this investigation, the~can 
be fully understood only to . the extent that the group dynamics 
frame of reference is utilized as a basis for evaluation and 
interpretation. 
For these reasons, some of the more important considera-
tiona with respect to group work will be discussed in the 
immediately ensuing sections. 
Definition of group dynamics.-- An understanding of the 
term ngroup dynamics" is essential to the discussion that 
. . ]} 
follows. Herrold states that group dynamics is concerned 
with the following: 
-1. An understanding of the group related factors, 
forces, and determinants that influence individual behavior 
in groups and an understanding of groups as groups and the 
fundamenta l laws which govern their behavior. 
2. The improvement of the applications of present 
knowledge and skills of individual and group behavior to the 
solution of contemporary social problems. 
YKenneth F. Herrold, "Evaluation and Research in Group 
Dynamics, nEducational and Psychological Measurement (Autumn, 
1950), 10: 492-504. 
3. The utilization of other social scientists in the 
further study of group development, interpersonal relation-
chips within groups, relationships between groups, and the -
I 
fundamental laws of human relations. 
2. The Group 
The nature of the group.-- What is a group? Is a group 
more than a collection of individuals? Does a group have an 
entity of its own? Research in the comparatively new field 
of group dynamics seems to indicate that the group has cer• 
tain characteristics. y 
Gordon says: 
"A group is defined as two or more persons who have 
a psychological relationship to each other. That is, 
the members exist as a group in the psychological field 
of each other, and they are in some kind of dynamic re-
lationship to each other." 
At this point, some passing note might be made of the 
possibility that more than one kind of group exists; that is, 
the structure of groups may differ. y 
Jennings uses two classifications to distinguish 
group structure: (1) the "psychegroup" which is an informal 
leisure-time g~oup having no common objectively stated prob-
lem, and f2) the "sociogroup" which is a formulated work 
1/Thomaa Gordon, "Group-Centered Leadership and Administr-
tion," Client-Centered Therapy, Houghton-Mifflin Company, 
Boston, l951, PP• 323..-4. 
yH. H. Jennings, "Sociometry of ]Leadership," Sociometry 
Monograph 14 Beacon House, New York, 1947, p. 28. 
group havi ng a common problem. For the purposes of this 
paper, the, writer will concern himself with the so-called 
sociogroup. 
Frequent reference is made in the literature to another 
classification of groups in terms of growth _phases - infan-
tile, adolescent, mature, and senile. Other writers have 
identified "healthy" and "sick" groups. Space will not be 
taken here to describe ·each. The point is that there appears 
to be general agreement that groups do grow, and, further-
more, that this growth must be consciously striven for if it 
is to be realized. y 
Barnes puts it this way: 
"The first condition of group work, logically, is 
that of having a group and not a mere aggregate of indi-
viduals. Moreover, groups must be grown; they do not 
evolve casually through routine meetings and chance 
socializing. As a group grows to become more than the 
sum of its individual personalities distinctive group 
structure becomes evident through shared goals, common 
aspirations, and common abhorrences. Group structure 
emerges as it is deliberately worked for. 
This growth takes time; more time than is usually 
thought necessary. .The development of groups is roughly 
similar to individual growth. Required are such factors 
as a favorable environment, pleasant experiences, gen-
eralizations of learnings, and feelings of accomplish-
ment. Obviously, these processes occur in a time 
sequence." · 
No discussion of group work would be complete without 
some reference to the pioneer in this area of research and 
1/Fred p. Barnes, "How Can Group Dynamics Be Applied to The 
School Staff?" The Bulletin of the National Association of 
Secondary School Principals (April, 1950), 34:42. 
the system of psychology which served as the basis for his 
contribut:1.ons. The whole theory of group dynamics is based 
upon the assumption that groups have characteristics of 
their own. The originator of this theory was Kurt Lewin. 
He, perhaps more than any other person, made contiguration-
1/ ism popular in America. Educated in Gestalt psychology 
in Germany, he developed the concepts of "topological" and 
nvec'tor" psychology. It was Lewin 1 s contention that human 
behavior must be related to the total situation (configura-
tion) as well as to physiological needs. Since it was im-
possibl:e to apply the usual statistical procedures to such 
complexities, Lewin made use of topological mathematics to 
demonstrate the interrelationships between complex patterns 
of variables. By using this approach, Lewin hoped to collect 
and interpret data on the structural properties of groups, 
the relationships between groups or sub-groups, and the 
relationship between a group and its individual members. 
As might be expected, Lewin's approach has been acclaimed 
' gj 
by many and condemned by others. His severest critics 
have termed the science of group dynamics as nothing more than 
a "ritualistic shibboleth." Be that as it may, the present 
writer is not in a position to judge the merits of Lewin's 
1/For the most comprehensive survey of Lewin's thinking see 
Gertrud Weiss Lewin, ed., Resolving Social Conflicts, 
Selected Papers on Group Dynamics, New York, 1948, P• 230. 
g/Robert G. Gunderson, "Group Dynamics - Hope or Hoax?" 
guarterly Journal of Speech (February, 1950), 36: 34-8. 
system. However, there have been others who have made refer-
y' 
ence to 11 forces" operating within groups. Gordon ,says: 
"Groups demonstrate during some specific time period 
some degree of instability or disequilibrium as the re-
sult of forces within the group. The group, then, is a 
dynamic system of forces. Changes in any part of the 
group produce changes in the group as a whole." 
The adjustive capacity of groups.-- If we accept the 
proposition that a group has an entity, be it a very complex 
psychological relationship, and if we also recognize that 
there are, from time to time, disruptive forces operating 
within the group, does a group have the capacity to under-
stand these forces and reorganize itself in such a way as to 
permit it to overcome them? 
Earlier, the writer made general reference to the obser-
vations of investigators in the matter of group growth. A 
specific case in point was the study of the growth of groups 
made at the National Training Laboratory on Group Development 
in 1948. After analyzing sound recordings of the discussions 
of eight groups at different stages of their development and 
the daily written records of trained observ.ers in each group, y 
Thelen and Dickerman identified four phases of group 
growth. 
"In the first phase various members of the group 
quickly attempt to establish their customary places in 
1/0p. cit., P• 324. 
g/Herbert Thelen and Watson Dickerman, "stereotypes and the 
Growth of Groups," Educational Leadership (February, 1949), 
6: . 310. 
the l eadership hierarchy.... Next comes a period of 
frustration and conflict brought about by the leader's 
steadfast rejection of the concept of peck order and 
the authoritarian atmosphere in which the concept of 
peck order is rooted. The third phase sees the develop-
ment of cohesiveness among the members of the group, 
accompanied by a certain amount of complacency and 
smugness.... In the fourth phase the members retain the 
group-centeredneas and sensitivities Which characterized 
. the third phase, but they develop also a sense of pur-
pose and urgency which makes the group potentially an 
effective social instrument." 
But what is involved in the successful adjustment of a 
group to an internal disruptive force? What is adjustive 
behavior? y 
Gordon puts it this way: 
"Group behavior which serves to reduce the disequi-
librium produced by changes in the inner forces of the 
group may be described as adjustive behavior. The 
degree to which the group's behavior is adjustive will 
be a function of the appropriateness of the methods em-
ployed by the group as the~ are related to the nature 
of the internal imbalance. 
In ·other words, adjustive behavior is the use of direct 
and proper methods of meeting the problems that arise in 
group work. Such behavior as buckpassing and scapegoating, 
submissiveness, lethargy, lack of acceptance of responsibil-
ity, aggression, regression to childlike levels of dependency 
on the leader, inhibiting expressions of feeling, withdrawing, 
projecting, and the like would be examples of non-adjustive 
or partially-adjustive behavior. On the other hand, adjustive 
behavior would include the assumption of responsibility, un-
inhibited expression of feeling - participation of all in the 
yop. cit., PP• 324-5. 
fullest sense of the word. 
tion: 
y 
Gordon states this concept in the form of a proposi-
"A group's adjustive behavior will be most appro-
priate when the group utilizes the maximum resources of 
its total membership. This means maximum participation 
of all group members, each making his most effective 
contribution." 
y' 
Gordon's fifth proposition is presented as a succinct 
statement of the concept of the adjustive capacity of groups. 
"A group has within itself the adjustive capacities 
necessary to acquire a greater degree of internal har-
mony and productivity and to achieve a more effective 
adjustment to its environment. Provided certain condi-
tions are met, the group will move in the direction of 
greater utilization of these capacities." 
3. The Group-Centered Approach 
The pr oblem of group productivity.-- If we accept the 
proposition that groups do have within themselves the capa-
city for adjustment necessary to reach a high degree of 
internal harmony and productivity, or, as some writers say, a 
degree of productivity that far out-strips the potentiality 
for ·productivity of any individual member, and, if we further 
realize that few groups ever attain the level of which they 
are capable, how can provision be made for the maximum utili-
zation of their potential? What are the conditions which 
facilitate the movement of groups in this direction? How can 
Yibid., P• 325. 
g/Ibid., P• 327. 
the group potential for productivity be released? 
Simply stated~ the job of the group leader is to pro-
vide an environment for work which is warm, accepting~ and 
understanding. However, the .nature of a group complicates 
the process. In the group there is a multiplication of 
inter-per:3onal relationships. The difficulty of engendering 
in each and every member of the group a feeling of self-
acceptance, of being accepted by all, and a feeling of empa-
thy with all other members is obvious. 
A view of leadership.-- The everyday concept of leader-
ship is inconsistent with the philosophy of group-centered 
administration. By leadership is meant a function or func-
tions performed by an individual member of a group. The term 
connotes responsibility for the work of the group. Although 
this responsibility may be delegated by some outside person 
or by the group itself~ or it may be assumed by a person 
within the group, it is always accompanied by authority over 
the group~ at least by implication. Usually the group looks 
to its appointed or elected leader for guidance and direc-
tion. Often the leader is placed in his position because of 
some special skill, knowledge, or status. The group, there-
:fore, assumes an attitude of dependency upon the leader. 
Research has point.ed out that authority produces re-
active rather than constructive and creative behavior. 
Bradford and Lippitt have classified four very 
interesting types of group leadership: (1) the hard-boiled 
autocrat; (2) the benevolent autocrat; (3) laissez faire; 
and (4) democratic. The characteristics of each and the re-
action of groups to each kind of leadership have been des-
cribed and the 11 resul tant group person ali ties" identified. 
Group reaction to the hard-boiled autocrat shows very well 
the effect of authoritative leadership. The description 
follows: 
"There i a some submission to the aupervi sor' s 
authority, but resentment and incipient revolt under-
neath; no one assumes more responsibility than he is 
forced to take, and buck-passing is a common pattern of 
behavior. Employees display irritability and unwilling-
ness to cooperate with each other, and there is consid-
erable backbiting and disparagement of the work of 
others. Only a fair level of production is maintained, 
and the work slips markedly whenever the supervisor is 
not preaent.gj §./ 
Is there another concept of leadership which is more 
in keeping with the principles of democratic administration? 
Must we continue to think of leadership as a quality which 
is inherent in certain persons or classes of persons? 
The writer has found several statements which .indicate 
1/Leland P. Bradford and Ronald Lippitt, "Building a Demo-
cratic Work Group," Personnel (November, 1945), 22: 142-8. 
g/Kenneth D. Benne and Bozidar Muntyan quoting Leland P. 
Bradford and Ronald Lippitt, in Human Relations and Curricu-
lum Cha~e, Curricular Series A, No. 51, Illinois Secondary 
School urriculum Program Bulletin No. 7, State of Illinois, 
1949, P• 149. 
~For a most interesting classification of types of leader-
ship see Lowry w. Harding, "Twenty-One Varieties of Educa-
tional Leadership," Educational Leadership, (February, 1949), 
6: 299-302. 
that there is another variety of leadership. This concept 
of leaderahip is often referred to as "shared," "distributed," 
" creative," or "democratic" leadership. y 
Kilpatrick describes it in this way: 
" Many seem to think of leadership as if it were 
only or primarily fixed in advance, either by appoint-
ment or election or by some special ability and prepara-
tion. On this basis those proceed to divide people into 
two f ixed groups, leaders and followers. Such a view 
seems inadequate, quite denied by observable facts. 
Actual leadership as we see it comes mostly by emergency 
out of a social situation. A number of people talk 
freely about a matter of common concern. A proposes a 
plan of action. B successfully voices objection and 
criticism. C then proposes a modified plan. D, E, and 
F criticize certain features of the plan. The group at 
this point divides, seemingly unable to agree. G t hen 
comes forward with a new plan that combines the desired 
features and avoids .the evils feared. The group agree. 
Here A, B, c, D, E, F, and G were successively leaders 
of the group. And each such act of leadership emerged 
out of the situation as it then appeared. This is 
democratic leadership and its success depends upon -
nay exactly is - an on-going process of education in-
herent in the situation." y 
Similarly Benne conceives leadership to be a function 
which · must be carried on by the entire group. He says: 
"In a mature group, leadership does not inhere in 
any one person, even though many leadership functions 
may be delegated by the group to one member. More 
typically, the mature group will fit different leader-
ship functions to different members so that leadership 
is exercised by a team, discussion leader, resource 
persons, recorder and process observer, for example, . 
rather than by one individual. And the group may choose 
to reserve certain leadership functions for the group as 
a whole, rather than to assign them to any person or 
persons." 
!/William H. Kilpatrick in Samuel Everett, ed., The Community 
School Appleton-Century Company, Inc., New York, 1938, p. ~o. 
g/Kenneth D. Benne, "Leaders Are Made, Not Born," Childhood 
Education (January, 1948), 24: 203-8. 
This concept of "distributed" or "shared" leadership 
seems to be consistent with the democratic frame of reference. 
Acceptance of it indicates a faith in people, a belief in 
their ability to assume responsibility and to discharge it 
effectively. Shared or "emerging" leadership rejects what y 
"elite leadership" because such leadership . Miel calls 
fails to provide a climate which promotes individual and 
group growth. This new ideal of leadership regards authority . 
a.s something which resides in the group, although it may be 
delegated as the occasion demands. 
gj 
Bradford and Lippitt describe how a group reacts to 
this form of leadership as follows: 
"This Ldemocrati£7 group displays a high degree of 
enthusiasm for the work. The quality and quantity of 
production are the highest of all groups, and the degree 
of team-work within. the group is noticeably greater. 
Employees grow and move on to greater responsibilities. 
They more frequently feel that their work is successful 
because the members Of this group willingly praise each 
othel" r s efforts. Because there · are far fewer problems 
of employee performance and motivation, the supervisor 
is more relaxed and can devote more time to planning 
and to constructive leadership." 
In sum, then, almost every writer in the area of group 
dynamics either definitely states or clearly implies that 
leadership of the traditional variety inhibits the growth of 
groups. However, we must face the fact that every group does 
have a leader of some sort, be he appointed or elected -· a 
1/Alice Miel, Changing the Curriculum, Appleton-Century-
Crofts, Inc~, New York, 1946, p. 156•62. 
g(op. cit., P• 111. 
"structured" leader - or a person who is looked to for 
leadership by the group - a "perceived" leader, as Gordon 
y 
terms him- Here we have a paradox. In Gordon's words: "The 
most effective leader is one who can create the conditions by 
which he will actually lose the leadership." 
However, it may not be quite so enigmatic as it seems, 
if leadership is taken to be a function of the group. On 
this basis each member is free to assume leadership functions 
and, therby, be able to make maximum contribution to its pro-
ductivity. 
Conditions necessary to maximum group productivity.--
Although something more than a hint of the kind of climate 
necessary for the maximum productivity of groups is to be 
found in the preceding pages, some elaboration of these con-
ditions may be in order. 
gj 
Bradford and Lippitt list four fundamental principles 
of efficient group productivity. They are as follows: 
1. Adequate space of free movement • . By this is meant 
provision of opportunity for the exercise of initiative and 
responsibility. The group member is encouraged to assume as 
much responsibility as he is capable, but no more. 
2. Basic human needs. This principle underscores the 
necessity for establishing and maintaining a feeling of 
yop. cit., p. 334. 
glop. cit., p. 146. 
belongingness on the part of group members. It involves a 
sense of acceptance - that the contributions of the individu-
al are important and also that the contributor has meaning 
and impor t ance to other group members. 
3. Security. A feeling of individual security is es-
sent ially confidence in one's ability to meet new situations 
effectively. 
4. Success. This involves the attainment of a goal 
which is important to the individual after considerable ef-
fort. 
11 Gordon presents what at first appears to be a some-
what different set of conditions for releasing the adjustive 
capacities of groups. However, careful examination of both 
lists will disclose a similar thread of thoug~ although 
there are- important differences. The list follows: 
1. The opportunity for participation. The emphasis here 
is to provide group members with opportunities to participate 
in making decisions and acting in matters which affect them. 
y' 
2. Freedom of communication. By this is meant the 
absence of such barriers to communication and resultant 
understanding as physical space separation, lack of face to 
yop. cit., p. 338-47. 
g/For a most helpful discussion of barriers to Communication 
see Edgar Dale and Jeanne Chall, "How to Clear Lines of 
Communication,•• Educational Trend, A supplement to Educator's 
Washington Dispatch, lffir, Arthur c. Croft, New London, Con-
necticut, 1950, PP• 1-4. 
face contacts, complicated means of communication, and such 
subtle barriers as "threats to self." 
3. A nonthreatening psychological climate. Here eli-
mate is d i fferentiated from the meaning used in an earlier 
section of this paper. It refers~ not to the patterns of 
leader behavior, but to something perceived by the members 
of a group. A desirable climate from this point of view is 
one in which group members feel safe. They feel that they 
are not being judged or evaluated, that they are understood, 
and that all aspects of their personalities, both positive 
and negative, are accepted. 
One statement of the principles of gro!? action.-- The 
President ' s Commission on Higher Education has enunciated 
a very specific statement of the principles of group action. 
Since these principles are delimited with reference to college 
administration, they are stated in full as follows: 
"Since the value of group participation depends so 
largely upon the spirit in which it is oonducted and the 
methods of its operation, ·the general principles of 
group action are briefly summarized below. 
Voluntary participation should be the major pat-
tern. Spontaneously formed groups to work on problems 
of immediate concern, such as the selection of films 
for a course in biology, usually start faster and go . 
farther than formal committees appointed to carry on a 
complete curriculum study. Even when a comprehensive 
curriculum revision program is contemplated, it is a 
good policy to make individual participation voluntary. 
1/President's Commission on Higher Education 1 Higher Educa-
tion for American Democracy, Volume IV Staffing Higher 
Education, Harper and Brothers, New York, 1947, pp. 40-41. 
'ti ·:'1 1 '~· u .l 
Group work is most productive when the objectives 
are of immediate concern to the persons involved. A 
typical faculty group works much harder at the task of 
defining 'teacher load,' for example, than at 'defining 
the relationship of the college to the social order.' 
The problems of administrators or other leaders may not 
be problems in the minds of teac~ers; it is a mistake to 
assume that the existence of a problem and the eagerness 
of a fa culty group to attack it are synonomous. 
Group decisions should result in action. Faculty 
members must see that their deliberations and study to 
have immediate e ffe ct. Long term, abstract study alone 
ro es not hold interest or induce the intense effort 
which is desirable; deliberations which have some im-
mediate results, such as the purchase of new movie pro-
jectors, or the issuance of a career guidebook for 
students, give faculty members a satisfying sense of 
accomplishment. No means of overcoming the dampening 
effect of administrative vetoes or inertia have yet been 
found. 
Consensus is the aim of group study. Listening to 
arguments and then taking a vote is not the process for 
getti.ng the most out of group study. Attitude polls 
based on thorough discussion are preferable to firm 
comm:ttments by individuals. At its best, gronp study 
results in the generation of new ideas to whi ch most 
participants can g ive allegiance; it is less productive 
when it eventuates in merely counting the adherents to 
differing old ideas. 
Informal procedures are most desirable. Much 
promising group endeavor has been stifled by too much 
formality in procedure. Group study mee t ings are best 
when they are work sessions unhampered by the restraints 
imposed by strict parliamentary decorum. Too much con-
cern with the lines of authority frequently destroys 
inittative and originality. Few administrators, or other 
faculty leaders, have become sufficiently familiar with 
the growing body of knowledge concerning the strategy of 
group leadership; yet, there is ample evidence that 
proper strategy can assure desirable outcomes. 
Skillful leadership is necessary for successful 
group meetings. Many promising group endeavors bog down 
because study sessions are so conducted that they frus -
trate most of the participants. A study group is much 
more than several persons who get together and talk or 
listen. It is a team which is attempting to do by 
collective effort a job which no person could do so 
well alone; skillfully led group meetings facilitate 
teamwork. 
Follow-~hrough bet~ me~tings is epsential. 
The effective group meeting results in acceptance of 
tasks to be performed in preparation for the next meet-
ing. · It is a major function of leadership to take 
steps that will assure the performance of such tasks. 
Effective procedure is. !rom specific to general. 
Administrators tend to think in terms of a logical ap-
proach to curriculum problems formulating an over-all 
philosophy ·first, then stating broad objectives, 
appraising the present program in terms of those objec-
tives, defining weaknesses, and discovering ways to 
eliminate them. Experience demonstrates that this 
approach is likely to be unproductive of the one essen-
tial change, a change in the thinking and teaching and 
research activities of individual faculty members. Far 
better results have been secured by approaches which 
seize upon the expressed concerns of faculty members 
and provide an opportunity to do something tangible 
about those concerns. This type of approach proceeds 
from the specific to the general, from the symptom to 
the cause, and then to the remedy. 
Organization form group work should be kept simple. 
Machinery for conducting group studies need not be 
elaborate, and is always a secondary consideration. 
Focusing attention upon the organization rather than 
upon the objectives may re~ard desirable developments. 
Maintaining a pattern is not nearly so important as 
providing for the progress of ideas." 
y' 
The functions of the group-centered leader.--
The immediately preceding section has been concerned with an 
examination of some of the conditions which foster the re-
1/The interested reader is referred to Robert o. Blasier and 
Others, "The Role of the Status Leader in Group Work," Educa-
tional Leadership (February, 1949) 6: 317-319 and Educator's 
Washington Dispatch, Two Lessons in Group Dynamics: So You 
Appointed a Committee and When You Run a Con~erence, Arthur 
c. Croft, New London, Connecticut, 1950, pp. 4-5. 
lease of the potential adjustive capacities of groups. The 
concern of the ensuing section is to attempt to define the 
role of the leader in more functional terms. Here we come 
to grip with the uhowtt of group-centered leadership. 
Group adjustment or change will be most successful~ not 
when method is focused on changing individuals, but rather 
when it attempts to induce the group involved to accept the 
change. We have seen that the group resists changes which 
it experiences as external authoritarian pressures and ac-
cepts those which it perceives as resulting from its own 
actions. Obviously, the question is not nHow does the leader · 
change the group?" but instead, "How can the group be assist-
ed to effect its own change?" y 
Miel proposes the following as appropriate functions 
for group leaders: "(1) improving the human relations within 
the group; (2) furnishing expertness along certain lines; (3) 
generating leadership in others; and (4) coordinating the 
efforts of others.u 
Let us examine each of these functions more closely to 
ascertain whether they conform to the philosophy of group-
centered leadership. 
In order to set a desirable tone for human relationships, 
it is necessary for the leader to have a deep personal under-
standing and appreciation of people, particularly of those 
flop. cit., p. 159. 
with whom he is working. Furthermore, he will need to respect 
the potent ialities of each person for unique contributions. 
He must exemplify confidence, ease, poise, kindness, and 
thoughtful ness. Obviously, this fits into our picture of 
group-centered leadership. 
The leader bears a large burden of responsibility for 
helping other members of the group to learn techniques of 
cooperation. In order for him to do this, he must be expert 
in techniques of group action and also in specialized areas 
useful to the group. These lines of expertness might include 
insight into financial problems, special executive ability, 
skill in human relations, unusual background in the social 
sciences, ability to lead discussions, knowledge of statisti-
cal methods, skill in survey techniques, and the like. 
The third point makes the chief obligation of the leader 
the development of power, responsibility, and leadership in 
the members of the group. y 
The final task of the leader, according to Miel, is to 
coordinate the efforts of individuals and to assist the group 
to judge when it should move forward. 
The most comprehensive picture of the functions of the 
group leader found by the present writer is the one presented y 
by Gordon. It is in complete accord with the philos9phy of 
1/Loc. cit. 
g/Op. cit., PP• 348-363. 
group-centered administration. Here follows his list of dis-
tinctive functions of the group leader. 
1. Conveying warmth and empathy. These are terms used 
to describe the leader's manner of dealing with people. They 
represent a pattern of behavior which is exhibited by the 
speech, facial expressions, and gestures of the leader. In 
other words, they are expressions which are the outward mani-
festations of the leader's attempt to provide a nonthreaten-
ing, accepting climate, an atmosphere in which members become 
warm and accepting to each other. 
2. Attending to others. One of the outstanding contri-
butions the group leader can make is to bring to the group an 
awareness of its responsibility for attending carefully to 
what _other s say. Without this attention there can be no real 
understanding and communication. The group leader not only 
attends to the speaker, but be also conveys to him this 
sense of f ull attention, respect, and acceptance. This is 
done by nodding the head, looking directly at the speaker, 
and occasi onally paraphrasing his comments. Ultimately, the 
group itself takes over this function. 
3. Understanding meanings and intents. Very often, due 
to limitations of language or internal inhibitions, people 
do not always say exactly what they mean. And even if they 
do, the listeners do not always get the meaning intended. 
The group-centered leader trys to overcome this operational 
difficulty by attempting to assume the "internal frame of 
reference" of the speaker. That is, he trys to understand 
what is in the other person's conscious awareness. The out-
ward expression of this role is to be found in the leader's 
efforts to convey the speaker's meaning in different terms 
for verification; that is, he helps both the speaker and the 
other members of the group to understand the full import of 
the communication. This function is also gradually assumed 
by the group members. 
4. Conveying acceptance. Group-centered leadership can 
be successful only if the leader willingly and sincerely 
accepts the group as it is. Although the group may be exhibi-
ting such non-adjustive behavior as scapegoating, buckpa.ssing, 
hostility, dependence, submissiveness, or withdrawing, the 
leader must be able to communicate a genuine feeling of ac-
c.eptance. It means, furthermore, tha. t the leader will not 
become concerned if the group appears to be going off on a 
tangent. In fact, in so far as he is concerned, there can be 
nothing which is irrelevant or off the subject. He makes no 
attempt to evaluate contributions to the discussion, and he 
accepts decisions rendered by the group. 
But, are there any limits to the lengths to which the 
leader must go in exhibiting acceptance? Must he accept, far 
example, decisions made by the group which place him, the 
group, or others in jeopardy? Can he in all conscience stand 
by and let the group hand down decisions which are an in-
fringement of the rights of others? Naturally, he cannot. 
There must be limitations of some kind; reality must be 
faced. 
The task of the group leader in this respect is to de-
cide what are the limits within which he can be genuinely 
accepting and then operate in a permissive manner within 
those limits. However, since the real group-centered leader 
has faith in the capacities and potentialities of the group, 
he sets fewer restrictions than the leader who feels full 
responsibility for the productivity of the group. He is less 
dependent upon limits, structure, formal rules, and procedures 
to promote effectiveness. 
As with those functions which have preceded this, respon-
sibility for conveying acceptance is gradually assumed by the 
I 
group members after it has been introduced by the leader. 
5. Linking contributions to threads of thought. Especial-
ly in the early stages of group development, it is quite easy 
to discern several parallel channels of thought in a group 
discussion. Each member is likely to be attending to his own 
personal needs rather than to the needs of the group. This 
results in comments from group members which indicate that 
they are lost, that they don 1 t see the connection between a 
comment and what has preceded it. Consequently, the group 
leader can provide another important service, the linking of 
contributions to the central thread of thought. 
The group leader perform this function by clarifying 
meanings or intent of comments. The net result is an in-
crease in the likelihood that subsequent comments will be 
more appropriate to the problem being discussed. Ultimately, 
the group will develop to the point where this function, too, 
can be taken over by the members. 
Somewhat more directive views of leadership are to be 
found in the writings of other advocates of group process. 
y' 
One writer defines the task of the leader as helping 
the group : 
"organize itself into a group. 
Decide and periodically redecide the rules of its 
own conduct. 
Decide upon and set up its own service to itself. 
Develop an atmosphere that is free and permissive 
and encourages all to contribute. 
Develop an attitude of critical objectivity that 
will force the group to produce on a high 
quality level. 
Analyze the various latent resources within the 
members and devise ways of releasing these re-
sources when needed. 
Develop ways of training its own members toward 
better membership ability. 
Develop ways of continuous evaluation of both 
group product and group process." y 
And Nelson says: 
"The role of the chairman is crucial, of course, 
for effective meetings. He plans extensively with the 
plaru1ing committee inasmuch as a great deal of pre-
planning is necessary. Starting the discussion on time, 
YTwo Lessons in Group Dynamics, Op. cit., p. 5. 
g/Charles R. Nelson, "What, Another Meeting?'' Educational 
Leadership, (January, 1950), 7: 258. 
'setting the stage,' sustaining a fertile atmosphere, 
maintaining a balance of discussion, providing ·variety 
and techniques, keeping the group moving, pushing to-
ward solutions, providing for summarizations, suggest-
ing follow-up activities, projecting purposes to subse-
quen1j meetings, pressing for face-to-face commitments, 
and closing on time are some of the responsibilities of 
the ehairman." y 
And, finally, Adams and Dickey suggest that 
"The Leader 
Helps the group get acquainted 
Helps group establish ground rules 
Reports results of pre-conference planning for 
work of group 
Helps group proceed with planning and deciding 
Calls on group to clarify, analyze, and summarize 
problems and suggested solutions · 
Draws out the 'timid soul' and keeps the dominant 
person from monopolizing 
Knows particular contributions which different 
persons can make 
Assists recorder and observer." 
4. Other Functionaries of the Group 
The recorder.-- One of the service persons necessary in 
a group, particularly an action committee, is the content 
recorder or secretary. The function of the recorder is to 
keep a running account of the important items discussed dur-
ing the course of a meeting and to record the solutions pro-
posed or agreements reached on the problem under considera-
tion. Subsequently, these minutes are used to provide 
continuity from one meeting to the next. 
YHarold P. Adams and Frank G. Dickey, Basic Principles of 
Supervision, American Book Company, New York, 1953, 
PP• 304-305. 
1/ 
In the words of one authority: 
"The functions of the content recorder are to put 
down on paper the chief points which group thinking 
produces. This includes the major is sues discussed by 
the group with the pros and cons indicated, the major 
agreements reached by the groupd the decisions made and 
the recommendations for action. 
il li ~~ i (i: u 
A more complete roster of functions, adapted by J. Cecil 
Parker from the convention Program, 1950 of the Association 
for Supervision and CurriculQ~ Development of the National y 
Education Association, is presented by Adams and Dickey 
as follows: 
"The Recorder 
Keeps a record of the main problems, issues, ideas, 
facts, and decisions as they develop in the 
discussion 
Swrunarizes points and reports to group from time 
to time as needed 
Consults with group about kind of final reports 
they would like made 
Prepares resolutions and other final reports with 
other designated members of the group 
Attends any scheduled clearing house or intergroup 
sharing committee sessions 
Prepares final group report and is responsible far 
getting it to proper clearing house." 
The process observer.-- Probably one of the most impor-
tant servlces that can be provided for a group is assistance 
in improving itself. Many groups interested in improving pro-
duction choose a member to look at the processes of group 
action, record what he sees, and from time to time report his 
1/Two Less ons in Group Dynamics, Op. cit., P• 8. 
glop. cit., P• 306. 
0~ /l '1 
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observations to the group. The use of an observer in group 
activity has been described as ~one of the most serious 
suggestions in the improvement of committee functioning the.t 
.Y 
the scienee of group dynamics can make at this time.n 
gj 
There are three ways of obtaining observer service: 
1. Recruit an observer from the "outsideu - someone who 
has a prof essional interest in the outcome of the committee's 
deliberati ons. Selection of such a person involves (a) 
orienting him to the group's purposes, (b) acquainting him 
with every member, and (c) gaining acceptance for him in the 
group as a person performing a useful service. 
2. Appoint one member of the group as observer. 
3. Rotate the position of observer among the members of 
the group. 
The ·task of the process observer has been defined as 
~ follows: 
"The process observer looks at and records not the 
content ·of group thinking but the procedures which the 
groups use. He will observe the way the leader functions, 
the dead spots in group discussion, the morale of the 
group, etc. His job is to use this record in developing 
hunches as to why the group behaved as it did and in 
making suggestions as to ways it can improve its effi-
ciency. The observer has the responsibility of helping 
the group think about ita own ways of working during 
brief evaluation sessions which will be held from time 
to time." 
1/Two Lessons in Group Dynamics, Op. cit., p. 5. 
_g/Ibid., P• 6. 
Yibid., PP• 8-9. 
And another description of this specialized role points y 
to these responsibilities: 
11 The Observer 
Gives special attention to group process in 
respect to: 
Formation and clarity of goals 
Degree and kind of participation and interaction 
Clarity of ~iscussion 
Effectiveness of leadership 
Use of resources 
Progress toward goals 
Helps group decide upon ways of evaluating g r oup 
process 
Helps group observe and evaluate group process 
without losing sight of the content of the 
discussion 
Reports to the group, if asked, regarding obser-
vations." 
The successful process observer has certain character-§/ · 
istics. Doctor Ronald Lippitt describes the good observer 
as follows: 
"He must be a person who is accepted freely and 
easily by the group. 
He must be sensitive and objective in noting 
aspects of group operation which can be improved. 
He must be able to report his observations to the 
group in simple, objective manner without creating de-
fensiveness or confusion. He must, of course, never 
use the role of observer as an opportunity to hand down 
the lowdown or to prove his superiority to the rest of 
the group." 
The suggestion is often made that observers learn to 
use a simple observation checklist to guide their observa-
Y 
tion. The following questions suggest the types of items 
1/Adams and Dickey, Op. cit., pp. 306-307. 
g/Two Lessons in Group Dynamics, Op. cit., p. 10. 
¥Loc. cit. 
that migh·t well be included in such a checklist: 
•i / l . 
.J.; "l::. 
"How is the leader acting and how does he help the 
group to loosen up and act co-operatively? 
How are the various members behaving and what 
blocks towards common action are developing within the 
membership? 
How does the group as a whole feel about itself 
and how is it arriving at the solution of its problems?" 
y' 
And others: 
ttTo what extent do we understand what we are trying 
to do? To what extent are we stymied by lack of in-
formation? Was interest maintained or did it lag? Was 
the general atmosphere of the group friendly or hostile? 
Were contributions by members on the beam or off at a 
tangent? How well did the leader serve the group?" 
The following quotation is included to indicate the ge.n-
Y 
aral nature of remarks made by the observer to the group: 
"Be tentative in advancing interpretation of group 
behavior. Use phrases like 'I wonder if •••• • and 'it 
seems to me •••• • and 'I'd like to have you check me on 
this •••• • Such observations are less threatenting to 
the group and consequently enable members to view your 
observations without emotions. A rule of thumb is to 
phrase your comments in such a way that anyone disagree-
ing with them will not feel uncomfortable expressing 
his disagreement - and that you will not feel defensive. 
After all, your goal is not to be an oracle of wisdon, 
but to stimulate the group to do some useful self-
examination." 
The resource person.-- Although the use of resource per-
sons or "experts" is not recommended as frequently today as 
they have been in the past, there are times when such persons 
are really needed. 
Yibid.' P• 7. 
g/Gordon L. Lippitt and Warren H. Schmidt, ttHigher Teacher 
Morale - Through Participation," Educational Trend, Sppple-. 
ment to Educator's Washington Dispatch, 252, Arthur c. Croft, 
New London, Connecticut, 1952, P• 3. 
The task of the resource person, according to Adams and ]:/ 
Dickey, is as follows: 
"The Resource Per~ 
Supplies information or material at request of 
group or when such seems pertinent to discussion 
Cites experiences at request of group or when such 
seems pertinent to discussion 
Assists leader in moving toward achievement of 
goals." y 
One writer has emphasized that the group must be 
ready for the resource person. He recommends that a group 
11 canvass itself to see whether its own members may be able 
to provide the information of the guidance required." If the 
resource person is essential, the group should then determine 
the areas in which he is needed, the type of person to be 
invited, and the way in which he is to be used. The "mature 
group will look at the resource person first as a participant 
and second as a provider of helpful information - never as a 
know-all or as the doc'tor." 
The responsibility of the resource person is defined by 
?d Nelson as follows: 
nThe resource person assumes the obligation of 
acquainting himself with the nature of the group, the 
purposes of the meeting, and the manner in which the . 
group wants him to function. He prepares his contribu-
tions in terms of these facts. Stimulating the group 
process in addition to bringing information to bear on 
the topic at hand are his responsibility. sustaining 
1/0p. cit., P• 307. 
~Two Lessons in Group Dynamics, Op. cit., P• 6. 
~Op. cit., P• 259 
verbal participation through adroit ~estioning, recog-
nizing members in various ways, and continuously easing 
group _tensions are of equal importance to the delivery 
of his remarks. Adherence to his allotted time is 
usually essential for the most effective reception of 
his treatment of the topic. A magnificent contribution 
can be weakened substantially when accompanied by ex-
tended time-killing near the time of adjournment. 0 
The group member.-- Much of what has already been said 
applies to the individual participant as well as to the re-
corder, observer, and resource person since at one time or 
another all members assume these roles. 
But, for emphasis certain specific suggestions may be y 
helpful. Adams and Dickey ·. identify the following as 
functions of the individual participant: 
"Each Group Member 
Helps decide on specific problems and ways of 
working as a group 
Contributes ideas and suggestions related to the 
problem 
Listen to what other members say and seeks help-
ful ideas and insights 
Requests clarification when needed 
Observes the group process and makes suggestions 
Assumes various roles as needed." 
EJ And Nelson describes these responsibilities in these 
words: 
ttThe individual participant accepts the responsi-
bility of acquainting himself with purposes of the meet-
ing, with probable topics involved, and the starting 
hour. For constructive participa.tion he stresses issues 
involved instead of personalities; disciplines himself 
to contribute verbally to a reasonable extent; assumes 
the center of interest when appropriate; listens 
yop. cit., p. 304,.' 
glop. cit., PP• 258-259. 
critically and provides questions, answers, and sug-
gestions which are relevant; and assists the chairman 
in achieving progress toward defined purposes, and in 
maintaining the fertile atmosphere." 
5. Problems of Group Work 
Size of groups.-- There are several problems that arise 
in group work which cannot be solved without much additional 
painstaking research. One of these problems has to do with 
the size of groups for optimum productivity. 
How effective can group-centered leadership be in a 
large group? Obviously, frequent face-to-face contacts are 
impossible in situations of this kind. If representatives 
of a larger group are to be utilized to overcome this diffi-
culty, can we be certain that the w1shes and decisions of 
constituents will be presented accurately? y 
Thelen has identified two kinds of skills required 
for eff ective group endeavor. First, there must be what he 
calls 11 achievement skills." These are defined as skills 
which are needed to carry out the task of the group - gather-
ing information, proposing and testing hypotheses, and the 
like. Second, there must be n socialization skills." These 
include such procedures as resolving conflicts, integrating 
points of view, summarizing, interpreting limits of action, 
determining criteria for evaluating results, and providing 
each member with a sense of freedom. 
YHerbert A. Thelen, "Principle of Least Group Size", The 
School Review (March, 1949) 57; 141-7. 
This pioneer in the area of group dynamics believes that 
in the total pattern of the group all the major skills re-
quired to facilitate the group process must be represented. 
Since no one individual can demonstrate mastery of all these 
skills, it becomes necessary to draw together the smallest 
group i n which it is possible to have represented at a func-
tional level all the skills, including achievement and 
socialization, required for the solution of the problem at 
band. This is called the principle of least group size. 
Thelen contends that a larger group than necessary will 
result in duplication of skills and less opportunity for 
participation. When this occurs, individuals do not have to 
assume a fair share of the responsibility, and their actions 
will have less significance. If, on the other band, the 
group is too small, there will be gaps in the skills needed, 
and the consequence will be a feeling of incompetence and 
group frustration. 
Thelen suggests that the principle of least group size 
be implemented by diagnosing individual needs and abilities 
and then assigning individuals to groups in such a way that 
the necessary range of skills is present. 
In terms of skill requirements for different kinds of 
learing tasks, Thelen suggests the following sizes of groups: 
1. For attaching symbols to certain objects, two members. 
2. For creative thinking or planning, four to eight 
members. 
Obtaining participation.-- Frequently, group leaders 
report that it is difficult to get all group members to 
participate. Such techniques as role-playing, questioning, 
calling on nonparticipants, or breaking the group into sub-
groups are often suggested as remedies for situations of 
this kind. However, these measures are likely to inhibit 
the development of the group and often have undesirable ef-
fects on some group members. y 
Thelen reports that if a larger group is broken down 
into subgroups, the following difficulties are likely to 
· arise: 
1. Lack of direction - a tendency to become bored, 
aggressive, or unable to work effectively. 
2. Lack of feeling that subgroup work is important. 
3. Shirking and dictation. 
4. Development of intergroup competition and hostility. 
The group leader must realize that there will be times 
when members do not seem to be willing to participate, that 
long pauses in discussion are to be expected. Above all, he 
must believe that participation will be facilitated only 
11 when he succeds in removing all the outside pressures on 
the members to participgfe and depends entirely on the inner 
forces of the members." 
yop.cit., PP• 144-147. 
g/Gordon, Dp. cit., p. 367. 
Group frustration.-- A common observation of those who 
work with groups is that any group becomes more or less 
frustrated by its problems of functioning. At the Second 
Summer Session of the National Training Laboratory in Group 
Development held at Gould Academy in Bethel, Maine, five y 
well-known group leaders analyzed the sources of group 
frus tra ti on. The results of their analysis are presented by §/ 
in the form of legitimate and illegitimate sources Thelen 
of frustration. 
1. Legitimate: 
a. finding one's position as a good group member 
b . frustrating individualistic needs (i.~. sta t us 
needs) to exploit the group 
c . finding that one's expectancy of leader behavior 
is unsound; that is, does not fit the situation 
d. fee~ing guilty because one can't behave the way 
he wants to or thinks he ought to in the group 
e. discovering that one has lack of sufficient skill 
or the group has lack of sufficient skill for 
the individual to make the contribution he thinks 
he can make 
f . feeling of lack of skill in the group to make prog-
ress 
g . developing insecurity because ability to concep-
tualize what is go i ng on in the group is inade-
quate 
h. feeling that one is a group-centered person who 
has necessary and right answers which are re-
jectected by other members of the group 
i . feeling that one's desire for dependence on the 
leader is blocked at every turn. 
2. Illegitimate: 
1/Leland Bradford, Ronald Lippitt, Alvin Zander, John R. P. 
French, Jr., and Herbert Thelen. 
§/Herbert A. Thelen, "Group Leaders Look at Frustrationn , 
Educational Leadership (January, 1950) 7: 260-5. 
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a. withdrawal of leader from appropriate leadership 
activity such as defining goals, boundaries, 
behavior, etc. 
b. allowing too many goals to be present without 
pressing for establishment of priority 
c. allowing too much frustration to result from 
frustration without suggesting evaluation or 
some other remedy 
d. allowing individuals, including the leader, to 
present undue obstacles to progress toward 
group goals 
e. leader failing to do his part in dealing with 
frustration from legitimate sources listed 
above. 
The analysts concluded that there is a very great need 
for the group leader to develop skill in human relations if 
he is to avoid introducing some types of frustration into 
the group and recognize frustration that is necessary for 
group development. 
Failure of groups to assume leadership functions.-- In 
many instances leadership functions never become completely 
y' 
taken over by the group. Gordon offers two possible rea-
sons for this. 
First, leadership may not be distributed because of 
pressures put on the leader by some higher authority to re-
tain some leadership functions. Second, groups may never 
assume leadership functions because they find it difficult 
to change their concept of leadership. Such factors as age, 
sex, education, and status may make it extremely difficult 
for the group to see its · leader on an "equalitarian, non-
authoritative basis." 
1/0p. cit., p. 367. 
To the present writer, these obstacles do not appear in-
surmountable. Possibly the solution of the first case 
becomes a matter of clearly defining the limits within which 
the group must operate and then being genuinely accepting 
within those boundaries. The second difficulty may be over-
come if the leader consistently demonstrate~ faith in the 
group members and belief in their ability to assume responsi-
bility and discharge it effectively. 
6. Effects of Group-Centered Administration 
Observation by qualified observers and limited research 
in the area of group-centered administration indicate that 
there may be three classes of outcomes. The reader will do 
well to keep in mind that further research must be carried 
on before these outcomes can be accepted without question. 
Effect upon the individual member.-- What happens to an 
individual who experiences membership in a self-directing, 
non-threatening, and accepting climate? Does membership in 
a group in which free discussion and group responsibility far 
decision are encouraged produce changes in behavior? What 
takes place in the member as a person? Does group experience 
of this kind result in changes in attitude toward self? new 
understanding of self? changes in goals? in motivation? y 
Gordon, in seeking answers to these questions, con-
1/Thomas Gordon, "What is Gained by Group . Participation?" 
Educational Leadership (January, 1950) 7: 220-6. 
ducted and recorded non-directive interviews with each of a 
group of sixteen delegates to the National Tra ining Labora-
tory in Group Development during the last few days of a 
three-week conference. 
All tt self-reference sta temen tsU made by the interviewees 
indicating the effects of group work were extracted f rom the 
recordings and placed in eight ·major categories. Only two of 
the classifications are delimited in the report. The follow-
ing are representative statements which the author claims 
are indications of changes in self . 
"1. Feel more accepted by others, more secure, less 
fearful , more spontaneous, less defensive of sel f , less 
withdrawn, more confident 
2. Feel more accepting of others, more respect for 
others, more tolerant of interpersonal differences, more 
sensitive to fee lings of others 
3. Feel more accepting of own personal limitations, 
of own part in causing interpersonal difficulties; feel 
more willingness to evaluate self, more sure of own 
evaluation of self 
4 . Feel more responsibility as a group member , 
more responsibility to do my share and to help group by 
giving more freely of myself 
5. Feel more need for membership j_n groups; feel 
more need for group support and approval; now get more 
satisfaction from group."l} 
And these statements indicate new or reinforced under -
standings of self. 
" 1. I am or have been too 'autocratic,' desirous of 
power, task-oriented, impatient, insensitive to the 
feelings of others, demanding, not permissive enough 
2. I am or have been too dependent upon what others 
think, too cautious, needing too much support and ap-
proval, afraid to disagree, too 'laissez-faire' 
3. I am more aware of amount run intensity of own 
1/Gordon, Op. cit., P• 223. 
feelip.gs e.nd their cause and effect; less afraid of own 
feelings 
4. I am or have been a dodger of responsibility in 
a group, withdrawn , an isolate; have been a talker but 
never a doer 
5. I am or have been putting up a false front to 
others, behaving in terms of false standards; not my 
real self 
. 6 . I know things about myself that I didn't know 
before; what has been learned fl. ts in with past exper -
. ience.uy 
The author concludes that the changes reported by the 
delegates are similar to the changes reported by clients 
following non-directive counseling sessions; that is, desira-
ble change s in self are encouraged by maintaining a permissive 
a tmos pher·e . 
In Gordon's own words , 
" It seems that with more and more certainty, we can 
predict that when people are faced with a non-threaten-
ing, non-evaluative, and accepting situation in which 
they gradually learn they can take responsibility for 
their own development, they gradually begin to feel it 
is secure to explore themselves and to accept things 
about themselves which then lead t o changes in their 
self-concept. rrhe evidence is accumulating that individ-
ual psychological 'growth' seems to be accelerated in 
this kind of situation, whether it is a series of thera-
peutic interviews, a work situation, or a training ex-
perience." 
In a later treatise, Gordon reiterates and expands his 
conception of the meaning of group experience to the individ-
ual member . 
1/Gordon, Op. cit., P• 224. 
g/Ibid., P• 223. 
Y "Group Centered Leadership and Administrationtt _, Op. cit., 
PP• 368-76. 
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Firat, he contrasts the results of exposure of group 
members to two radically different types of group climate -
accepting and evaluative. An accepting or permissive atmos-
phere, he says, causes members to feel that others are 
attending to what they say and that they are making a sincere 
effort to understand. On the other hand, if the group leader 
evaluates or interprets comments, the members feel insecure, 
threatened, or inhibited and tend to withdraw or make a more 
forcible attempt to get their point across. 
Second, the author emphasizes the importance of freedom 
to participate and the absence of barriers to communication, 
both internal and external. Without this freedom the maxi-
mum potential of a group cannot be attained. An accepting, 
permissive atmosphere is essential to participation since 
degree of participation is directly proportionate to the 
feeling of acceptance by others. 
Third, the members of a self-directing group accept 
respons i bility for self-evaluation. In the safety of a warm, 
accepting climate, group members feel sufficiently secure to 
examine themselves, to evaluate their contribution to the 
productivity of the group. 
Fourth, group-centered leadership permits members to 
gain new or reinforced understandings of themselves. Since 
threat has been removed, they are able to look within them-
selves and gain therby a better understanding of the atti-
1 ~ 5'· . i .. u ~ 
tudes that are the roots of their behavior. In addition to 
this, the very fact that they are a part of a group provides 
them with opp9rtunities to see how they affect others. y 
Changes in leadership responsibility.-- There is some 
evidence that under proper conditions leadership functions 
introduced by the group-centered leader are gradually assumed 
by the members themselves. As the group matures, the warmth 
and empathy exhibited by the leader spreads through the group, 
and they begin to become more attentive, more accepting, and 
more understanding. In short, the leader loses his leader-
ship functions to the group, and members display attitudes 
and behavior similar to his. 
. y 
Changes in group functioning.-- What affect does group-
centered l eadership have upon the actual operation of the 
group? How does the group function? 
'rhe best classification of changes in group functioning 
'21 is also presented by Gordon. He identifies three: 
1. Change from ego-centered to group-centered participa-
tion. That is, in the early stages of a group's development, 
the contr:i.butions of members are likely to be reflections of 
their own needs and tensions. They feel that they must 
Y"Group Centered Leadership and Administration", Op. cit., 
PP• 376-378. 
g/Ibid., P• 378-383. 
~"Group Centered Leadership and Administrationtt, Ibid., 
PP• 378-383. 
exhibit their knowledge, get their point across, express 
their feelings. However, when the members gain a feeling of 
understanding and acceptance, they begin to focus their at-
tention more and more on the problems of the group. 
2. Increase in spontaneous expression of feeling and 
meaning. As group members gain a feeling of security in the 
non-threatening climate of group-centered leadership, they 
begin to give expression to their true feelings and attitudes. 
They are able to say what they mean and be understood. This, 
of course, results in greater group productivity. 
3. Decrease in dependence upon the leader. Group-cen-
tered leadership produces a degree of responsibility for self 
unattainable in a directive setting. Members feel free to 
disagree with the leader, to take initiative in solving prob-
lems, to express themselves, and to assume responsibility 
for their actions. 
4. Acceptance of group standards. When a. proper psycho-
logical climate is provided, groups set their own standards. 
Furthermore, standards set by ·a group for itself will be more 
realistic than those imposed by external authority. But of 
greatest import is the finding that groups which set their 
own standards are likely to accept and meet those standards. 
7. Summary 
Grouw dynamics involves an understanding of the group 
as a psychological and social entity, including the factors 
•'l i""' t· ·~ 
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and forces that influence the relationships and behaviors of 
individuals within the group, and the utilization of these 
understandings in the development of productive work ing 
groups. 
Research in the area of t he dynamics of group action re-
veals that; groups sometimes exhib it instability due to the 
operation of internal factors. The claim is made, however, 
that groups have the capacity to adjust to these disruptive 
forces, and achieve a ·high degree of productivity, provided 
that proper methods are employed in meeting the problems 
that arise. The keynote of adjustive behavior is said to be 
responsible, W1inhibited. participation of all members. 
Several conditions are underscored as being basic to 
the release of group potential for productivity. Foremost 
among these conditions is a concept of leadership that has 
been called shared, distributed, creative, or democratic. 
This view conceives leadership to be a function of the en-
tire group and not a trait that resides in any oreindividual. 
Of further consideration in the matter of releasing the 
power of groups are the following factors: (1) the provision 
of opportunities for the exercise of initiative and responsi-
bility; and (2) the establishment and maintenance of a proper 
emotional climate, the essence of which is a feeling of 
belongingness, security, acceptance, and success. 
The literature also points to the values accruing to 
r ' f 
the use of service persons in group work. These necessary 
functionaries include the content recorder, the process 
observer, and the resource person. 
Among the more important problems that impede the prog-
ress of group work are those centered around the determine.-
tion of proper group size, the means of obtaining participa-
tion, the methods of avoiding group frustration, and the 
means of overcoming the failure of groups to assume leader-
ship f unctions. Skill in human relations, it is claimed, 
will alleviate, if not solve, many of these problems. 
Although research in group dynamics is somewhat limited 
and has been viewed by some authorities with a jaundiced eye, 
many qualified observers have indicated that the use of group 
techniques results in desirable changes in the individual and 
in group functioning. If membership in a group which pro-
vides a non-threateniBg climate assists the individual to 
explore h i mself, to become responsible for himself, and, as 
a consequence, become a more effective participant in group 
endeavor, the result would indeed be an invaluable contribu-
tion to the improvement of administrative procedures. 
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1. The Justifica..tion for li'aculty Committees 
~uestion~ to be answered. -- Since the literature of 
democratic administration reveals some difference of opinion 
as to the justification for the organization and use of fac -
ulty committees, some lndication of the points of view of 
college presidents in this regard was deemed necessary for a 
compl ete pi cture of present practices. Fur thermore , the 
attitudes of participants toward this administrative device 
provide a broader base upon which to analyze present comrnit-
tee procedures • 
.f.i'rom the standpoint of the college president .-- Presi -
den t s of insti tutions were asked to state their reasons f or 
using faculty committee s. 'l'he responses o f chief administra -
tive officers to this item on the inquiry form are presented 
in 'l'ab le 12. 
Of the twelve catesories of reasons given by college 
presidents for using facul ty committ e es in the administration 
of the ir institutions , four items (1, 3 , 4 , and 12) re f lect 
an awareness on the part of these adMini strators of the need 
for democratization of administrati on, three items (2 , 5 , 
and 8) indicate a recognition of the fact that cor1mittees 
1 r~n .. t..J,.,.J 
lHO 
· Table 12. Reasons Given by 24 College Presidents for Using 
Faculty Committees 
!I 
Reason Num- Per ber Cent 
( 1) ( 2 ) {5) 
----------------------~~~-----------------------+~~----~~--
1. To give the faculty a share in the formu-
lation of college policies and practices. 
2. To obtain the benefits of group thinking 
and planning; to utilize the talents, ex-
periences, and abilities of the faculty.·. 
3. To give the faculty a share in adminis-
tration; to share in the administration 
of policy ••............................•. 
4. To make the process of administration 
democratic; to further the democratic 
process; to provide practice in democrat-
ic work and action •••••••••••.••••••••••• 
5. To distribute work and responsibility for 
various aspects of the college program; 
to broaden the effectiveness of adminis-
trative procedure •••••••••••••••••••••••• 
6. To give the faculty a sense of belonging 
and of' being a part of the college; to 
heighten morale ••••••.•••..•.•••.••••.••• 
7. To enlist and foster interest in and sup-
port of continuously improving the total 
college program ••••••••••.•••• ~ •••••••••• 
8. To facilitate and expedite minor adminis-
trative and other matters which are 
either too large to be handled by indi•c ·· 
viduals or of such a nature as to call 
for the approval of a group •••••••••••••• 
9. To secure faculty opinion •••••••••••••••• 
10. To study accreditation standards ••••••••• 
11. To recommend action to the faculty ••••••• 
12. To enable faculty and students to share 
in plans affecting their welfare ••••••••• 
12 
10 
7 
5 
5 
4 
3 
3 
2 
l 
l 
1 
50.0 
41.7 
29.2 
20.8 
20.8 
16.7 
12.5 
12.5 
8.3 
4.2 
4.2 
4.2 
~The majority of respondents gave more than one reason for 
using faculty committees. 
This table should be read: Twelve presidents, represent-
ing 50 per cent of those reporting, indicated that they use 
faculty committees to give the faculty a share in the formu-
lation of college policies and practices. 
make it possible to utilize the resources of the staff to 
the maximwn degree, one item (6) gives evidence of the con-
sideration paid to the importance of committee work in the 
establishment and maintenance of faculty morale, and one 
item (7) evidences recognition of the fact that committee 
work gains the support of the faculty in the task of improv-
ing the total college program. 
The similarity of the list given in this table to the 
usual arguments advanced in support of increased faculty 
participation (reported in Chapter II) is striking. Evi-
dently, the modern college administrator is becoming more 
and more aware of the necessity for emphasizing democratic 
values. 
It is interesting to note that 7 or 29.2 per cent of 
the college presidents believe that faculties should share 
in the administration of policy, these in addition to the 
12 presidents who believe that faculties should share in the 
formulation of college policies and practices. 
The fact that only one in six college presidents recog-
nized faculty committee work as a means of heightening fac-
ulty morale is significant, although it may be that such a 
concept is implicit in the statements that reflect a belief 
in the importance of democratic administration. That ten of 
the presidents evidenced an acceptance of the superiority of 
group endeavor to the work of an individual (item 2) is 
indicative of a newer, more up-to-date concept of effective 
administrative procedures. 
i62 
Roughly one in five presidents view committee work as 
a means of increasing the efficiency of college operation or 
as a method of effecting a more equitable distribution of 
work load. However, this concept may connote a belief in 
the expediency of committee work without recognition of the 
other values that accrue to partici pa.tion of this kind. 
Two comments, items 3 and 8, indicate that ten presi-
dents feel that the task of administering a college is so 
complex as to require the assistance of the faculty in at-
tending to the many details of college operation. This 
opinion is in keeping with the claims of writers in the area 
of teachers college administration. 
From the point of view of faculty and student members.--
To ascertain the attitudes of faculty and student members 
toward the use of faculty committees, respondents were asked, 
"Do you feel that faculty committee work is necessary, valu-
able, or desirable as an administrative procedure? Why do 
you believe thif!?" The tabular representation of the re-
sponses of these persons is presented in Table 13. 
More than one out of two faculty members and the same 
proportion of student members indicated that committee work 
is necessary as an administrative procedure; three out of 
ten faculty members and four out of ten student members 
believed that committee work is valuable; and roughly one 
out of fou:r faculty members and one out of five a tudent mem-
bers specified that work of this kind is desirable. 
Table 13. Number and Percentage of Faculty 
and Student Members of Committees 
Indicating Committee Work to Be 
Necessary, Valuable, or Desirable 
as an Administrative Procedure 
Faculty Students 
(588) (69} 
Justification Num- Per Num • Per 
ber Cent ber cent 
( l) ( 2) ( 3) ( 4) ( 5) 
Necessary •••••••• 331 56.3 36 52.2 
Valuable •••.••••• 178 30.3 30 43.5 
Desirable •••••••• 163 27.7 16 23.2 
This table should be read: Three hrindred and thirty 
one faculty members representing 56.3 per cent of those re-
sponding, and 36 students, representing 52.2 per cent, 
believed that faculty committee work is necessary as an ad-
ministrative procedure. 
It is important to note that many respondents checked 
two or more of the alternatives. Of significance is the 
fact that no faculty member and only one student indicated 
that there is no justification for committee work. 
Apparently, most faculty and student members are con-
vinced that commi·ttee work in colleges is. not only inevi ta-
ble, but that it is also completely justified. Of course, 
it must be recognized that the reference here is to committee 
work of any kind. In a later section, it will be clearly 
seen that faculty members are not wholeheartedly in favor 
of the use of certain committees, nor are they entirely 
satisfied with the present system of organization in many 
colleges. 
The free responses of faculty and student members of 
committees to the question, "Why do you believe this (that 
faculty committee work is necessary, valuable, or desirable)?" 
are listed in Table 14. 
Ess~ntially, the reasons given by faculty members in 
support of the use of faculty committees agree with the rea-
sons given by presidents for organizing such committees. 
However, faculty members seem to be somewhat less aware of 
the need for democratic procedures than are chief administra-
tive officers, as implied by the fact that only one in six 
faculty members referred to democratic practices. Neverthe-
less, the complete list runs the gamut of usual arguments 
advanced in support of the principle of increased faculty 
participation in administration. 
Approximately one faculty member in seven points to the 
necessity o"f utilizing committees to attend to the many de-
tails of ·college operation (see item 2). Surprisingly, only 
one member in nine (item 3) notes the possible effect of com-
mittee work on faculty morale. 
The fact that faculty members themselves believe that 
Table 14. Frequency of Mention, by 588 Faculty and 69 Stu-
dents, of Reasons for Believing Faculty Committee 
Work to Be Necessary, Valuable, or Desirab~ 
Reason 
( l) 
1. Committee work is an integral part 
of democratic administration •••••• 
2. The complexity of college adminis-
tration demands it; no individual 
can attend to all the details of 
operating a college; responsibili-
ty must be shared ••••••••••••••••• 
3. Committee work is necessary for 
the maintenance of good morale; 
faculty members need to feel a 
sense of belonging, of sharing and 
responsibility •.•.•••••••••••••••• 
4. Decisions of faculty committees 
are more likely to be accepted by 
the faculty; support of policies 
is thereby assured •• ~······••••••• 
5. Effective administration requires 
committee work; it is the most ef-
ficient and professional way of 
solving problems •••••••••••••••••• 
6. Group decisions are superior to 
those r endered by individuals; the 
produc t s of group thinking and act-
ing are superior ••••••••••••••••.•• 
7. Commit t ee work is an educative ex-
perience for the faculty; ability 
to work cooperatively with others 
is important; it results in a bet-
ter informed faculty •••••••••••••• 
8. Faculty members must participate 
in those activities which directly 
affect them; committee work is an 
integral part of the work of a 
college faculty member ••••••••.••• 
9. Committee work utilizes the abili-
ties and talents of faculty mem-
bers in the solution of problems •• 
(continued on next page) 
Frequency 
Faculty Students 
(2) (3) 
105 3 
84 0 
63 0 
58 0 
40 0 
34 9 
29 0 
24 0 
26 0 
Table 14. (continued) 
Reason Frequency 
Faculty Students 
( l) 
10. Committee work is necessary to give 
the faculty an understanding of 
college problems and administrative 
procedures . .......................• 
11. Committee work unifies the faculty; 
it develops a working team ••.•••••• 
12. The alternative to committee work 
is dictatorial control by the ad-
ministration ••••••••••••••••••••••• 
13. Committee work prevents departmen-
tal isolation •••••••••..••.•••••••• 
14. The faculty are closer to problems 
and can supply data otherwise un-
available to the administration •••• 
15. Committee work results in better 
coordination of the efforts of ad-
ministrators, faculty, and students 
and better understanding among 
these groups ••••••••••••••••••••••• 
16. Committee work prevents hasty or 
ill-advised decisions •••••••••••••• 
17. Committee work checks eccentric 
administrators ••••••••••••••••.•.•• 
18. Committee work serves as a buffer 
for administrators •••••••••••••.••• 
19. Committee work satisfies accredita-
tion standards ••••••••••••••••••••• 
20. Committee work is a necessary evil. 
21. Committee work is necessary to se-
cure student opinion; student 
interests must be considered ••••••• 
22. Committee work makes the student 
body feel that they have a part in 
formulating policies ••.••••.•..••.• 
23. Committee work promotes the better-
ment of the college •••••••.•••••••• 
24. Committee work provides pr.actice in 
working on a committee; an educa-
tive experience for prospective 
teachers . .......................... . 
(concluded on next page) 
( 2) ( 3) 
23 
15 
10 
9 
9 
7 
5 
1 
1 
1 
1 
0 
0 
0 
0 
0 
0 
0 
0 
0 
13 
0 
0 
0 
0 
0 
24 
6 
4 
2 
Table 14. (concluded 
Reason Frequency 
Faculty Students 
( 1) ( 2) ~ { 3) 
25 . Committee work creates stronger 
school spirit ....... . .........•... 0 2 
This able should be read: Of the 588 faculty and 69 
student members responding, 105 faculty and three students 
indicated that they believe faculty committee work to be an 
integral part of democratic administration. 
decisions of faculty committees are more likely to be ac-
cepted by t he faculty than are decisions of individual admin-
istrators, confirms the principle of support of policies 
through involvement (item 4). 
The comments pointing to committee work as an effective 
educative experience, as a unifying factor, as a counter-
irritant to departmental isolation, as a means of coordinat-
ing efforts of staff and students, and as a means of pre-
venting hasty or ill-advised decisions (items 7, 11, 13, 15, 
and 16), although having relatively low frequencies, warrant 
the attention of school administrators. 
Students evidently feel quite strongly about the matter 
of having opportunities provided for the expression of their 
opinion, es pecially as regards the formulation of policies 
and practices. One in three students referred to the neces-
sity for securing student opinion and considering their 
interests (item 21). Students also see committee work as a 
means of achieving better coordination of the efforts of 
administrators, faculty, and students, and better understand-
ing among these groups (item 15). Item 6, referring to the 
superiority of group decisions to those rendered by an 
individual, reflects some contact with the principles of 
group dynamics. 
Other comments of faculty and students, although not 
occuring frequently, deserve the attention of the administra-
tor who contemplates the use of committees in the administra-
tion of his institution. 
2. The Number, Kind, and Size of 
Faculty Committees Organized 
The number of faculty committees organized.-- The 
reader will recall that one of the purposes of the first in-
quiry was t o determine the titles of regular or standing 
committees and special or ad hoc committees organized in the 
143 participating colleges. A total of 2,664 different com-
mittees wer e reported organized in these colleges in the two 
year period 1951-53. Of this number, 2,389 committees were 
identified as regular or standing committees. The constancy 
of committee organization is underscored by the fact that 
2,165 of these committees were organized for both the 1951-52 
and 1952-53 academic years. Evidently, there have been few 
changes made from year to year in the standing committees of 
these colleges. 
On the other hand, of the 275 special or ad hoc commit-
tees organized in the academic year 1952-53, only 72 were 
holdovers f rom the 1951-52 academic year. A possible ex-
planation of this fact is that regular committees deal with 
problems that recur year after year, while special committees 
deal with problems of an immediate nature and are dissolved 
as soon as the emergency has passed. 
Twenty-two of the 29 large colleges, 34 of the 63 
medium col l eges, and 29 of the 51 small colleges, clas.s ified 
by number of faculty, reported no special or ad hoc commit-
tees organ i zed for the 1952-53 academic year. The mean 
number of apecial committees organized in large colleges was 
1.3, in medium colleges 2.0, and in small colleges 2.2. 
Apparently, _ there is an inverse relationship between 
the size of a college and the number of special committees 
used. This may be explained by the fact that with a larger 
staff, it is possible to organize a greater number of com-
mittees for various purposes without a great deal of dupli-
cation of members from committee to committee. In smaller 
colleges it would be difficult to achieve this; therefore, 
certain con~ittees are not organized in the smaller colleges 
until a definite need arises, and they are dissolved when 
the problem has been at least temporarily resolved. 
In sum, although special committees are not extensively 
used in any of the colleges, there is a slight tendency to 
use them less as the college has a greater number of staff 
members to draw upon for committee membership . 
Table 15 indicates that, as might be expected, the num-
ber of faculty committees increases with the size of the 
•s 1 · ' " 1 .. "0 
... t iiJ 
faculty in the colleges studied. Small colleges had a median 
Table 15. Typical number of Regular and Special ·Committees 
Organized in 51 Small, 63 Medium, and 29 Large 
Colleges, Classified by Number of Faculty Members 
Regular Special All Size of College Committees 
Median R-ange Median Range Median Range 
(1} ( 2) (3) (4) ( 5) ( 6 ) ( 7 ) 
Small (less than 50) 11 4-31 0 0-15 12 7-32 
Medium (50-100) ••••• 17 2-41 0 0-19 18 3-41 
Large (over 100) •••• 22 9-41 0 0-11 23 9-41 
All colleges •••••• 16 2-41 0 0-19 18 3-41 
This table should be read: In small colleges, the 
median number of regular committees was 11, with a range of 
four to 31 committees. 
of 11 regular committees organized, with a range of four to 
31. Medium colleges reported a median of 17 regular com-
mittees and a range of two to 41. Large colleges had a 
median of 22 regular committees, with a range of nine to 41. 
Ranges of zero to 15, zero to 19, and zero to 11 special com-
mittees were reported by small, medium, and large colleges 
respectively. 
Although the totals (columns 6 and 7 in Tabl e 15) indi-
cate that the median number of committees organized in all 
colleges was 18, with a range of three to 41 committees, it 
is interesting to note that eight out of ten (82 . 7 per cent) 
of the colleges had ten or more committees organized in a 
given year _, and almost one i n three colleges (31 . 5 per cent) 
had 20 or more committees in operation. 
The relati onship between the length of the president's 
tenure and the number of committees org~nized.-- An attempt 
was made to determine whether the number of years the presi-
dent had held office affected the number ot committees 
organized in the institutions studied. Table 16 indicates 
Table 16. ~~ypical Number of Committees Organized in 143 Col-
leges, in Terms of the Number of Years the Presi -
dent Has Held Office, in Small, Medium, and Large 
Colleges 
Number Number of Committees 
of Small Medium Large Total 
Years Mediar Range MediaD Range Median Range MediaD Range 
ll) ( 2) ( 3) { 4) { 5) ( 6} ( 7) ( 8) ( 9) 
0 - 5 16 6-32 18 3-29 21 13-36 18 3-36 
6 - 10 12 8-25 19 7-38 21 9-37 18 5-38 
11 - 15 12 7-19 16 ~3-31 2 5 22-27 15 7-31 
16 - 20 13 10-17 19 8-32 26 23-28 16 8;..52 
Over 20 - - 23 P-3-34 24 21-41 21 13-41 
This table should be read: The median number of com-
mittees organized in small colleges where the president has 
held office from zero to five years is 16, with a range of 
six to thirty-two committees. 
that the length of the president's tenure has little or no 
bearing on the number of committees. 
Apparently, the determining factor is the size of the 
college, rather than the length of the president's tenure 
of office. The median number of committees organized 
(columns 2, 4, and 6 in Table 16) consistently increases 
with college size in terms of number of. faculty members, 
there being an increase in medians from small to large col-
leges of five committees in the case of presidents holding 
office from zero to five years, nine in th~ case of presi-
dents holding office for six to ten years, 13 for those in 
office 11 to 15 years, and 13 for those in office 16 to 20 
years. 
In each case, the increase occurs in terms of college 
size, for there are no significant differences when the 
table is read vertically in terms of the number of years the 
president has held office in either small, medium, or large 
colleges. 
The kinds of committees organized.-- A total of 492 
different committee titles were found in the 2,664 committees 
reported by presidents. An alphabetical listing of these 
titles appears in Appendix C. 
The titles of committees having a frequency of ten or 
more in the 143 colleges surveyedare presented in Table 17. 
The first five committees listed in this table, namely, the 
Table 17. '.ri tles of Committees Having a Frequency of •ren or 
More in the 143 Colleges Surveyed, Classified by 
Number of Faculty 
C onnni t tee Title 
(1) 
Size: of College 
Large Medium Small Total 
l2J . l3J \4T l5J_ 
Curriculmn ••••••••• l... ......... 16 
Athletics....................... 24 
Library.... ..................... 19 
Public re l ations................ 15 
Administrative council.......... 21 
Assembly . .. ...................... 7 
Admissions.. .. .................. 17 
Graduate. . ...................... 19 
Faculty social... • • . • • • . • • . • • • . • 12 
Commencement... . • • • • • • • . . . . . • . • • 15 
Student health.................. 14 
Student atd/loans............ . . . • 10 
Al Urn11. i . . . . . . . . . . . . . . . . . . . . . . . . . . 12 
Guidance ... . . . . . . . . . . . . . . . . . . . . • 15 
student social activities....... 10 
student publications............ 11 
Catalog. • . . . . . . . . . . . . . . . . . . . . . . • 14 
Buildings and grounds........... 13 
Scholarships.................... 12 
Placement....................... 6 
Student personnel............... 1 
student housing. • • • . . . . . . . • . . . • • 8 
Honors and awards •••.••••••••••• · 5 
Paculty courtesy................ 10 
Religious....................... 5 
Radio. . . . . . . . . . . . . . . . . . . . . . . . . • . 7 
Accreditation................... 1 
Student employment.............. 6 
Student union and bookstore..... 7 
Convocations.................... 4 
(continued on next page) 
45 
47 
39 
34 
32 
33 
28 
27 
24 
24 
25 
21 
22 
16 
25 
26 
20 
15 
12 
18 
15 
11 
16 
8 
8 
12 
12 
15 
9 
12 
34 95 
22 93 
29 87 
29 78 
23 76 
25 65 
19 64 
11 57 
18 54 
13 52 
12 51 
19 50 
15 49 
17 48 
12 47 
10 47 
11 45 
12 40 
9 33 
7 31 
14 30 
9 28 
6 27 
9 27 
14 27 
6 25 
14 . 24 
3 24 
8 24 
7 23 
Table 17. (continued) 
Committee Title 
(1) 
Audio-visual ••••••••••••••••••• 
Discipline •••• ~ •••••••••••••••• 
Extension-correspondence-adult. 
Faculty council ••••••••••••••.• 
Homecoming.~ •••••••••••••••••.• 
Student contingenvsctivity fund 
Faculty inservice education •••• 
Recruitment •••••••••••• ~ ••••••• 
General education •••••.••••••.• 
Faculty welfare •••••••••••••••• 
Instruction •••••••••••••••••••• 
Credits and advanced standing •• 
Executive council •••••••••••••• 
Screening for teac~er education 
Schedule ••. .................... 
Student welfare •••••••••• · •••••• 
Calendar • ...................... 
Public programs •••••••••••••••• 
Student orientation •••••••••••• 
Student organizations •••••••••• 
Academic standing •••••••••••••• 
Museums and exhibits ••••••••••• 
Faculty meetings ••••••••••••••• 
Academic council ••••••••••••••• 
Civilian defense ••••••••••••••• 
Committees • •••...••••.........• 
Entertainments ••••••••••••••••• 
Student government •••••••••••.• 
student teaching ••••••••.•..•.• 
Veterans • ...................... 
Size of College 
Large Medium Small 
(2) (3) (4) 
6 
8 
5 
.9 
5 
4 
4 
5 
6 
4 
7 
6 
2 
3 
1 
6 
3 
0 
6 
5 
4 
2 
1 
4 
4 
6 
5 
2 
4 
2 
9 
9 
12 
10 . 
11 
11 
9 
6 
12 
6 
7 
8 
9 
10 
11 
6 
8 
12 
5 
5 
2 
7 
6 
6 
3 
3 
4 
7 
5 
4 
8 
5 
5 
3 
5 
5 
7 
8 
1 
8 
4 
3 
6 
4 
4 
3 
4 
2 
3 
4 
7 
4 
6 
3 
6 
3 
3 
3 
3 
5 
(concluded on next page) 
Total 
(5) 
23 
22 
22 
22 
21 
20 
20 
19 
19 
18 
18 
17 
17 
17 
16 
15 
15 
14 
14 
14 
13 
13 
13 
13 
13 
12 
12 
12 
1.2 
11 
Table 17 . (concluded) 
Committee Ti t le ' Size of Col l ege 
/"it' ' ~/ ·-= · · 
JL ~ '· 
Large Medium Small Total 
(1) (2) (3) (4) ( 5) 
Lyceum • . . .. . ....... . ..... . ... . .. 5 3 3 11 
Absence-attendance ••••••••••••• 1 5 5 11 
Eval ua ti or1 • •• • ••••••.•••••••••• 4 4 3 11 
Educational policies • • •••.••••• l 4 5 10 
Faculty insurance •••••••••••••• 5 4 1 10 
Promotion and tenure •• • •••••••• 5 4 1 10 
Student social life . ........... 3 3 4 10 
student-faculty relations •••••• 2 4 4 10 
This tabl e should be read: In the 143 colleges sur-
veyed, 16 large, 45 medium, and 34 small colleg:e-s. reported 
curriculum committees organized, a total of 95 curriculum 
comrnittees in all colleges. 
curriculum, athletics, library, public relati ons, and ad-
ministrative committees, were found to be organized in at 
least one out of every two of the colleges from which reports 
were received. The first 18 committees were found in at 
least one out of every four of these colleges. 
The fourteen committee titles selected for more inten-
sive study by means of the second aeries of inquiry forms 
were f oUnd in at least one out of three of the colleges 
originally surveyed. In other words, the committees selected 
for further study were the fourteen having the greatest fre-
quencies in the 143 colleges to which the first inquiry was 
sent. 
It is interesting to note that almost every one of the 
2,664 committees of various titles could be placed in as few 
as 20 categories as follows: 
Accreditation 
Administrative 
Admissions 
Alumni 
Assembly and programs 
Athletics 
Buildings and grounds 
Civilian defense 
Committees 
Currj_culum 
Faculty social and welfare 
Graduate-extension-adult 
Guidance and personnel 
Library 
Military and ROTC 
Publications 
Public relations 
Student social and welfare 
Recruitment 
Veterans 
In the case of most committee titles the differences in 
frequencies were not significant when college size is con-
sidered. I n the large colleges, the first five ranks were 
held by the athletics, administrative, graduate, library, 
and admissions committees. In the medium colleges, athletics, 
curriculum, library, public relations, and assembly commit-
tees occupied the first five ranks. And in the small col-
leges the first five committees in the order of rank were the 
curriculum, library, public relations, assembly, and adminis-
trative committees. 
The size of committees.-- As college size increases, 
there is a corresponding increase in the size of committees. 
The number of members was provided by respondents to the 
first inquiry for 2,175 committees. The breakdown of these 
committees, in terms of college size, appears in Table 18. 
In the small colleges, 47.3 per cent of the committees 
~,i .~~ ., 
1 .. ~ ~ 
reported four to six members and 22.9 per cent, seven to 
nine members. Only one committee in this c1assifieation had 
more than 21 members, that committee reporting 30 members. 
In medium colleges, 40.8 per cent of the committees had four 
to six members, 28.9 per cent reported seven to nine members, 
Table 18. Typical Number of Committee Members in Small, 
Medium, and Large Colleges, Classified Accord-
ing to Number of Faculty Members 
Number Small Medium Large Total 
of Fre- Per Fre- Per Fre- Per Fre- Per Members quenc. Cent quenc~ Cent quenc~ Cent quenc~ Cent 
(l) {~) _t3)_ _l4l J5) { 6} . l 7) .l8J { 9 } 
l - 3 •••. 109 17.0 110 11.1 40 7.4 259 11.91 
4 - 6 •••• 303 47.3 407 40.8 191 35.2 901 41.43 
7 - 9 •••• 147 22.9 286 28.9 131 24.0 564 25.93 
10 - 12 ••• 50 7.8 114 11.6 92 16.9 256 11.77 
13 - 15 ••• 22 3.4 44 4.5 37 6.8 103 4.74 
16 - 18 ••• 4 0.6 15 1.5 21 3.9 40 1.83 
19 - 21 ••• 5 . 0.8 8 0.9 14 2.6 27 1.23 
22 - 24 ••• 0 o.o 4 0.4 10 1.8 14 0.64 
25 - 27 ••• 0 o.o 1 0.1 2 0.4 3 0.14 
28 - 30 ••• l 0.2 0 o.o 2 0.4 3 0.14 
31 - 33 ••• 0 o.o l O.l l 0.2 2 0.09 
34 - 36 ••• 0 o.o l 0.1 0 o.o l 0.05 
37 - 39 ••• 0 o.o 0 o.o 0 o.o 0 o.oo 
40 - 42 ••• 0 o.o 0 o.o · l 0.2 l 0.05 
43 - 45 ••• 0 o.o 0 o.o l 0.2 l 0.05 
Total ••• 641 100.0 991 ~oo.o 543 ~oo.o 2175 100.00 
Median •• 6.1 • • • 6.8 ••• 7.9 • • • 6.8 • • • 
This table should be read: In the small colleges, 109 
committees, representing 17 per cent of all committees in 
colleges having less than 50 faculty members, have one to 
three members . 
with the largest committee reporting a membership of 36. In 
the large colleges, 35.2 per cent reported four to six mem-
bers, 24.0 per cent had seven to nine members, with the 
largest committee numbering 45 members. 
The median number of committee members for the various 
sizes of colleges were as follows: small, 6.1; medium, 6.8; 
large, 7.9; and all colleges, 6.8. 
Although the reader may have cause to speculate on the 
feasibility of operating effectively with a committee mem-
bership exceeding twenty, it should be pointed out that some 
of these lt:t.rge committees operate on a sub-committee plan. 
The s:tze of the committees selected for intensive study.--
The 886 committees tabulated in Table 19 represent 33.3 per 
cent of the 2,664 committees reported in operation in the 143 
colleges originally surveyed. Only 145 of these 886 commit-
tees were studied intensively. 
Table 19 is introduced to extend somewhat the descrip-
tion of coinmittee size with reference to the specific com-
mittees that were studied in the second phase of the investi-
gation, by reporting ranges of committee size and median, 
first, and third quartile membership. The ranges are seen to 
· spread widely for each of the committees studied. However, 
as may be anticipated from the distribution reported in 
Table 18, the medians and quartiles disclose a marked differ-
ence in the sizes of committees of vartous titles. In 
general, admin istrative councils, curr i culum, and graduate 
committees tend to be the ~rgest, and assembly, student 
aid/loans, and student health committees are no tably smaller. 
Table 19. ~~ypical Number of F'acul ty Members Serving on the 
14 Committees of Various Titles 
lst 3rd No. 
Committee Med- Ran- Quar- Quar- Com-ian ge tile tile mit tees 'J~i tle Report-
ing 
(1) (2) ( 3) (4) ( 5) {6) 
Administrative Council. 9 . 8 3-24 7.3 13.2 73 
Admissions ••••••••••••• 6 . 4 2-21 4.5 8.4 62 
All.llT1~i • ••••..•..... . ••• 6.4 3-24 4.9 9.8 46 
Ass embly ••.•....••••••• 5.9 3-15 4.3 7.7 61 
Athletics .. ............ 6.6 3-21 6.2 9.1 89 
Commencement ••••••••••• 7.1 2-24 5.3 9 . 8 51 
Curriculum ••••. . •••••.• 10.1 3-24 7. 1 .12 . 8 91 
Faculty Social •..•••..• 7.5 2Y27 5.5 10.6 53 
Graduate •••••.•••• .••.•• 9.1 3-15 6.4 11.6 54 
Guidance . .... .. .... .. .• 7.6 2-45 5.5 10.5 47 
Library ••••••••...••••• 7.7 3-15 5.6 9.6 84 
Public Relations •• . •• • • 7.7 2-24 5.7 9.4 77 
Student Aid/Loans •••••• 5.3 2-12 4.2 6.4 49 
Student Health ••••.•••• 5.8 3-15 5.0 9.4 49 
All committees ••••••• 7.3 2-45 5.3 9.9 886 
This table should be read: For 73 Administrative Coun-
cils reporting, the median number of members was 9 . 8 with a 
range of three to twenty-four members. 
3. The Assignment of Personnel to Committee s 
Factors considered in assignins ~ersonnel to committees.--
Over all others, the one factor that appears to determine the 
committee t o which a faculty member is assigned is the 
·• oo-
.l0 . 
relationship of the work of the committee to the usual res-
ponsibilities of the position of the faculty member concerned . 
(See Table 20). That is, administrative officers would be 
Table 20. F'requencies with Which Certain Factors Are Con-
sidered in Assigning Faculty Members to Committees 
Factor 
(1) 
1. The relationship of the respons ibilities ·of 
the faculty member or administrative officer 
to the functions of the committee ••••••••••• 
2. Faculty representation; distributing com-
mi ttee work among as large a percentage of 
the faculty as possible ••••••••••••.•••••••• 
3. The total assigned load of the individual, 
including teaching and other assigned duties 
4. The expressed wishes of the faculty or some 
subdivision of it provided for by elected 
members of at least some committees ••••••••• 
5. Interest and willingness of the individual 
staff member to assume the assignment; 
stated preferences of' faculty f. or committee 
assignment ................................•.. 
6. The need for providing continuity of member-
ship and "new blood" - provided by yearly 
partial changes of committee membership ap-
pointed or elected for two or three year 
terms •. ....•......•..... .......... · ......•... 
7. The training and experience of the staff 
member for the assignment; the ability of 
the individual to contribute to the work of 
the committee ••.... .......................•. 
8. The value of the experience of working on 
the committee to the individual ••••••••••••• 
9. The need to make maximum use of staff pro-
fessional skills •••••••••.•••••..••.....•••• 
10. Preparation of "understudies'' ••••••••••••••• 
Num-
ber 
(2) 
143 
98 
48 
31 
29 
26 
18 
11 
2 
1 
Per 
Cent 
(3) 
100.0 
68.5 
33.6 
21.7 
20.3 
18.2 
12.6 
7.7 
1.4 
0.7 
This table should be read: In the 143 colleges studied 
the relationship of t he responsibilities of the faculty mem-
ber or the administrative officer to the functions of the 
committee is considered in making committee assignments. 
more likely to be found on administrative councils than on 
commencement committees; deans of students on personnel com-
mittees; deans of instruction on curriculum committees; 
librarians on library committees; and the like. 
A further factor considered by presidents of two out of 
three colleges is the need for broad representation on eer-
Y 
tain committees. A later table reveals that the curricu-
lum, faculty social, graduate, and athletic committees are 
the ones most affected by this consideration. 
Although one college in three indicated that considera-
tion is paid to the total assigned load of the individual 
(item 3), data presented in another section of this report 
show that the practice is not particularly effective. 
The fact that oniy one in five colleges stated that pro-
visions are made for the expression of faculty preference for 
committee assignment is significant. The effectiveness of a 
faculty member on a committee in which he has no particular 
interest may be seriously questioned. 
It is likely that item 7 ref lects the concept expressed 
in item 1, namely, that the person who has the training and 
experience is likely to be involved in matters with which the 
committee concerns itself. 
Assignment to the chairmanship of faculty committees.--
The great majority of committee chairmen (75.1 per cent) are 
1/Table 30, p. 199. 
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• 
appointed t o the ir positions by the president of the institu-
tion. (See Tabl e 21) . The next most popular method of filling 
Table 21. Number of Respondents Reporting Various Methods by 
which They Received Their Assignments to Chairman-
ship of the 145 Committees Studied 
Committee Title 
Ill 
Ill s:: 
s:: as Method G> r-1 0 0 ..d Ill 
of l> as or-! ~ +.J (!) or-! +.J •n +.J r-1 G> Assignment +.J s:: (.) as <0 as +.J as Ill G> § 0 r-i or-! (!) +.J H s:: Ol a (/) G> <a: ~ or-! 
+.J 0 ~ (.) G> r-i G> G> p:: ~ Ol or-! r-1 or-! (.) ~ ~ +.J (.) ~ +.J .p 
or-! Ill or-! ~ .p · s:: (.) .p ~ s:: H (.) s:: s:: 0 s:: Ill ~ G> G> or-! r-1 as as or-! G> cD 0 or-! or-! G> r-1 ~ H ~ <0 'd H r-1 <0 <0 .!:4 a a Ol ..d H (.) as or-! 
.0 
'§ ~ ~ r-1 s:: <0 <0 r-1 Ol .p 0 :;::$ as H ~ or-! +.J .p r-1 as <a: <a: <a: <a: <a: 0 0 f:l:.t 0 0 ...:I /l.i (/) (/) <a: p:: 
2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 
Appointed b~ 10 
President. 8 9 8 8 10 6 6 2 11 6 12 5 5 13 109 1 Adm. c O'l..tl}i~ 0 1 0 0 0 1 1 0 0 1 0 2 0 0 6 3 
I::ea.n :ins tr ' n 0 0 1 1 0 0 0 0 0 1 0 1 0 0 4 4.5 
Can. on com. 0 1 0 0 0 0 1 1 0 0 1 0 0 0 4 
Ires. .tac. AiEtJ 0 0 0 0 0 0 0 2 0 0 0 ·o 0 0 2 7.5 
Eac. co unc il 0 0 0 0 1 0 0 0 0 0 0 0 0 0 1 9.5 
Vice pres. 0 0 0 0 0 0 0 1 0 0 0 0 0 0 1 9.5 
Elec t ed by: 
The com ••• 1 1 2 0 1 0 0 3 1 1 1 1 0 1 13 2 
Faculty ••• 0 0 0 0 0 0 0 1 0 0 0 0 2 0 3 6 
Fa.c • coum il 1 0 0 0 0 0 1 0 0 0 0 0 0 0 2 7 . 5 
Total ••• 10 12 b. l 9 12 7 9 p.o 12 9 14 9 7 14 P..45 
This t able should be read: Eight respondents reported 
that they were appointed to the position of chairman of the 
administrative council by the presidents of their institu-
tions. 
J . 1 
• 
these posts is by means of committee election of one of its 
own members to the position of chairman. However, this plan 
was reported to be used in only 13 out of 145 cases (8.9 per 
cent ) . Exe.m;tna tion of Table 22 will reveal that in most 
cases the members of committees are also appointed by the 
college president; therefore, the facult~ in effect, has lit-
tle voice in selecting either committee chairmen or committee 
members. Specifically, in only three of the 145 cases was it 
reported t hat committee chairmen are selected by the faculty. 
Note should be made of the fact that the college presi-
den t himself served as chairman of the Administrative Council 
in all but two of the ten such councils reported. 
Another fact of great significance is that in only three 
out of ten cases did the faculty or its representatives elect 
the chairman of , the Faculty Social committee, a committee pre-
sumably organized by and for the faculty, and not the adminis-
tration. 
Assignment of faculty to membership on the committees 
studied.-- Table 22 indicates that roughly eight out of ten 
faculty members are appointed to their positions on faculty 
committees by the college president (82.7 per cent). Members 
appointed or elected to these posts by other administrative 
officers oz• groups constituted only a negligible number. 
Only nine members (1.5 per cent) reported that they were ap-
pointed or elected by the facul:ty or its designated repres~n;ta. -
Table 22. Number of Respondents Reporting Various Methods by 
Which They Received Their Assignments to Member-
ship on the Faculty Committees Studied 
Com.mi ttee Title 
Ol 
Method Ol ~ s:: aS 
of (!) ri 0 0 ..d Ol :> aS ..-1 ~ ..p (!) Assignment ..-1 ..p •ri ..p ri (!) 
..p ~ C) m 'd aS ..p 
aS Ol (!) £I 0 ri ..-1 ~ ..p H s:: }::{ t'll E! (/) (!) ~ ::r: .,-I ..p 0 0 (!) ri (!) (!) p:: ~ Ill ..-1 ..-1 0 ~ ~ ..p C) ~ ..p ..p 
..-1 t'll ·ri ~ .p ~ C) ..p ~ s:: H 0 ~ s:: 0 s:: Ol § (!) (!) or-i ri o.1 aS ..-! (!) Q) 0 or-i ..-1 (!) r-1 ~ H ~ 'd 'd H ri 'd 'd E! E! ~ Ol ..d ~ 0 aS ..-1 ,D '§ ~ ~ r-1 'd 'd .-{ Ol .p 0 aS H ~ ..-1 .p .p .-{ 
~ ~ ~ ~ ~ 0 0 !It (j 0 ...:I p... (/) (/) ~ 
~ 
aS p:: 
l ~ 3 4 5 6 7 8 9 . 10 11 12 13 14 15 16 17 
Appointed by: 
President •••• 60-· 30 28 27 41 27 41 18 65 38 32 22 22 35 486 
Dean ••••••••• 0 0 0 0 0 0 1 1 5 3 1 1 0 0 12 
Adm. council. 0 1 2 0 1 2 1 1 0 0 1 2 0 0 11 
Com. on com •• 0 3 4 0 0 0 4 4 8 4 2 8 0 4 41 
Vice pres •••• 0 2 0 0 5 2 1 4 0 0 0 0 0 0 14 
Dept. head • • • 0 0 0 0 0 0 8 1 0 0 0 0 0 0 9 
Dir. admi sa •• 0 1 0 0 0 0 0 0 0 0 0 0 0 0 1 
Pres.fac . assh 0 0 0 0 0 0 0 1 0 0 0 0 0 0 1 
Com. cbm • ••• • 0 0 0 0 0 1 1 0 0 2 0 0 0 0 4 
El ected b y: 
Facul ty •• •••• 2 0 0 0 2 0 0 1 2 1 0 0 0 0 8 
Alumni ass 1n . 0 0 1 0 0 0 0 0 0 0 0 0 0 0 1 
Total ....... 162 ~7 35 27 49 32 57 31 80 48 36 33 22 39 588 
This table should be read: Sixty respondents reported 
that they were appointed to membership on the Administrative 
Council by the college president. 
tive. The fa culty itself elected only eight members of the 
588 positions accounted for in the study (1.4 per cent). 
1 
4 
5 
2 
3 
6 
1 
1 
8 
7 
1 
0 
e 
0 
The committee on committee holds second rank in the 
number of members appointed. 'rhe appointments of this com-
mittee, however, account for only 41 of the positions (7 per 
cant of the total). 
Of considerable interest is the fact that even the mem-
bers of the Faculty Social committees were appointed by t he 
administration of the institutions in 29 out of 31 cases re -
ported. 
Assignment of students to membership on faculty commit -
tees.-- Two out of three (68.1 per cant) of the students re-
ported that their assignment to membership on the various 
faculty committees was the result of a vote by the student 
body. (See Table 23). 
The committees on which membership was completely a mat-
ter of appointment by administrative officers were the admis -
sions, alumni, and commencement comrnittees. Those committees 
whose student representatives were left entirel y to the stu-
dent body were the athletics and student health committees. 
In the remaining cases, positions were filled by administra-
tive appointment, the college president again heading the 
list of appointing officers. 
The titles of committees on which students serve. - - Of 
the total of 2,664 committees studied, only 276 had student 
representation, 10 . 4 per cent, or roughly one committee in 
ten. The names of the committees on which students were 
Table 23. Number of Students Reporting Various Methods by 
Which They Received Their Assignments to Membership 
on the Faculty Committees Studied 
Committee Title 
Ill 
Ill s:: 
Method Q QS G) r-1 0 0 .c Ill 
of > QS ..-! $ .p G) ..-! .j.J . ·.-i .p r-1 G) As s ignment .p !=! 0 QS QS .p QS Ill co 8 0 r-1 ..-! G) .p H Q l1l s ell (!) ~ ::r: ..-! 
.p 0 ~ 0 Q) r-1 
~ 
(!) G) ~ ~ l1l ..-! r-1 ..-! 0 :::! .p 0 1>:. .p .p 
..-! O'l ..-! 1§ .p $:l 0 .p ~ ~ H 0 d d 0 Q O'l ~ Q) Q) ..-! r-1 QS ..-! G) G) 0 •.-i ..-! Q) r-1 ~ H :;j 'd 'd H r-1 'g 'd -a s s O'l .c H 0 QS ..-! ,.0 
.g :;j r-1 
'd 'd r-1 l1l .p 0 :;j ctl H :;j ..-! .p .p r-1 aS 
~ ~ ~ ~ ~ 0 0 IZ1 C) C!J ..:I p..., ell ell ~ ~ 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 
Appointed by: 
-
President ••••• 0 0 4 5 0 1 1 0 0 0 0 0 0 0 11 2.5 
Committee • • ••• 0 3 0 .o 0 0 0 0 0 0 0 2 0 0 5 4 
Com. chm •••••• 0 0 0 1 0 0 0 0 0 1 2 0 0 0 4 5 
Dean instr •••• 0 0 0 0 0 1 0 0 0 0 0 1 0 0 2 7 
Elected by: 
Student body • • 0 0 0 1 2 0 2 0 0 1 1 4 0 0 11 2.5 
Stud. govt • • •• 0 0 0 4 5 0 4 0 0 3 4 7 0 3 30 1 
Men 1 s A.A ••• • • 0 0 0 0 2 0 0 0 0 0 0 0 0 0 2 7 
Stu.-Fac. As sh 0 0 0 1 0 0 0 0 0 0 0 1 0 0 2 7 
Jun. class •••• 0 0 0 1 0 0 0 0 0 0 0 0 0 0 1 9.5 
Fresh. class •• 0 0 0 1 0 0 0 0 0 0 0 0 0 0 1 9.5 
--
Total ••••••• 0 3 4 14 9 2 7 0 0 5 7 15 0 3 69 
This table should be read: Four student members of the 
alumni co.mmi ttee were appointed to their posi tiona by the 
college president. 
f oWld to be serving, together with the number of committees 
of each title having student representation, are presented in 
Table 24. 
Table 24. Names of Faculty Committees on Which Students Serve 
and the Number of such Committees Having student 
Representation in the 143 Colleges Studied 
Fre-
Name of Cownittee ~uency 
Assembly................. 31 
Student soc:tal activities 19 
Athletics •••...••....•••• 19 
Public relat;ions......... 15 
Publications ••.••••••••.• 15 
student lounge ••••••••••• 15 
Library ••••••..••••..•.•• 14 
C.urriculum....... . • • • • • • • 13 
Student health •••.•••••.• 10 
Entertainments........... 8 
Commencement ............. 8 
Administrative council... 6 
Buildings and grounds.... 6 
Homecoming. • • . • . . . . . • . . • • 6 
Fraternities & sororities 6 
A 1 t.ll1li1 i • • . . . • • . • . • • • • . . • • • 5 
Student welfare.......... 5 
Religious welfare........ 5 
Public programs.......... 4 
Student housing.......... 4 
Guidance. • . . • • • • • • • . • • • • • 4 
Student affairs.......... 3 
Men's athle t ics.......... 3 
Convocations............. 3 
Lyceum. • • • • • . • . . • • . . . . . . • 3 
Contingent fund.......... 3 
Faculty-student relations 3 
International education.. 2 
Fre-
Name of Committee quency 
Schedule of classes..... 2 
Social calendar......... 2 
Freshman orientation.... 2 
Cafeteria............... 2 
Calendar. • • • • . • • • • • . • • . • 2 
Catalog................. 2 
Artist series........... 2 
Enrollment. • • . . . • • • • • • • • 2 
Admissions.............. l 
Building program........ 1 
Co-curriculum........... 1 
Rural education......... 1 
Aims and objectives..... 1 
Research................ l 
Ins true tion. • . . . • • • • . • . • 1 
Field services.......... 1 
Radio broadcasting...... 1 
Conferences............. 1 
Career day.............. 1 
Veterans' committee..... 1 
Hospitality............. 1 
Honors and awards....... l 
Women's athletics....... 1 
Screening for teacher ed 1 
Scholarships............ l 
Recruitment............. 1 
Insurance............... 1 
Student government...... 1 
Exhibits................ l 
This table should be read: In 31 colleges students serve 
on the Assembly committee. 
In the institutions studied, students serve on one out of 
every two assembly committees, one out of every three student 
publications committees, two out of five student social 
activities committees, one out of five athletics and public 
re la tions committees, and one out of ei ght curriculum com-
mi ttees. I n the remaining committee titles, student repre-
sentation i s unusual. 
The length of service on committees reported by person-
nel.-- Appa:rently, the respondents have had considerable ex-
perience as members of the various comraittees studied. The 
typical chairman (see Table 25) had served in his position 
Table 25. Length of Service on Cmnmi ttees Reported by Various 
Personnel 
-
Number of Years Number Pers onnel Report-
Median Range ing 
( 1) ( 2) (3) (4) 
Chairmen •... . ....... . .......••... 4 1. 35 145 7F -Faculty members of committees •••• 4 t - 31 588 Student members of committees •••• 1 4 - 3 69 
This table should be read: The median number of years 
res pondents have served in the capacity of chairman is four, 
with a range of three months to 35 years. 
for four years and, in the majority of cases, he has had much 
prior service as a member of the same committee. The typical 
member has also had f'our years of' service on the c·ommi ttee. 
Students, as might be expected, are likely to receive one-
year assignments to faculty committees. 
There may be certain advantages accruing to the practice 
I 
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~f Maintaining continuing membersh i p on s peci .f'i c committ ees 
over a \)e r•iod of years . Certainly e xperience in comr1i tte e 
'Nork , knowl3d rc; e o f t he insti tution anc1 its prob lems , under -
standing of t he peculiar problems and issues tha t face the 
committee yea r after year are amon'7 these advantages . 3 ut 
there may a l so be disadvantages to continuing the same staff 
members in certain corn.mittee posi tions. Numbered a mong these 
drawba cks are such factors as the tendency of long - term mem-
bers to o perate on t he basis o f tradition, to become b ored or 
disinterested , to lack new ideas or a fresh po int o f view , ~ 
a cquire vested interests , or· to make the commi tt e e a closed 
corporation. 
In the case of student members , the like lihood of t he 
negative fact ors 'ef i ned a b ove be comine o perative is ne a l : gi-
ble , wh ile in all probabi l ity the advantage s would main ta i n . 
fhere f ore, It ould a ~ pear that student s migh t be a b l e to 
cont ribute more to the \'Wrk of e. !)artic ular comr.littee if they 
were ap pointed or elected for two instead of the custo.1ary 
single year of membership. 
One interes t ing fa ct reveale d by t he inquiry was that 
members ·:vho re ported 25 to 31 years of membership vi ere in-
variab l y on athletics committees. 
~ . 'fhe ComDos i tion of .Faculty Committees 
The colleg e president as a membe r of faculty committees .- -
101.0 -l..l: 
Although 11 of the 24 co l lege presidents r eported that they 
serve on all committees in an ex- officio ca pacity (Table 26), 
the frequency with which they serve is appar ently determined 
Table 26. Number and Percentage of 24 College Presidents 
Reporting Membership on Faculty Committees in an 
Ex-officio Capacity, Classified by Size of College 
.. 
All Many Few No 
Size of College Num- Per Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent ber Cent 
_(1 ) (2) (3) (4) ( 5) 16) _i7 ) J 81 ( 91 
Small ............ 2 50.0 1 25.0 0 o.o 1 25.0 
Medium •• •...••••• 7 70.0 2 20.0 1 10 .0 0 o.o 
Large • .......... . . 2 20.0 2 20.0 4 40 .0 2 20.0 
.. 
All colleges •••• 11 45.9 5 20.8 5 20.8 3 12.5 
This table should be read: Of the 24 college presidents 
responding, two presidents of small colleges representing 
50.0 per cent of those responding, reported that they serve 
on all faculty committees in an ex-officio capacity. 
by the size of the college in terms of the number of faculty 
members. In the case of small colleges, 75 per cent of the 
presidents serve on all or many committees and 90 per cent of 
the presidents of medium colleges so serve. On the other 
hand only 40 per cent of the presigents of large colleges 
serve on all or many of the committees they have organized. 
·Remembering that college size has a relationship to the y 
number of faculty cormnittees organized, it becomes imme-
diately apparent that no president could serve on all the 
ysee Table 15, p. 170. 
committees he has in operation, especially if the number of 
such committees exceeds ten, and then the effectiveness of 
h i s par ticipation might be seriously questioned. 
The data were also analyzed in terms of region, but they 
were inconclusive. However , the determining factor again ap-
pears to be college size and not the geographical location of 
the college. 
Administrative and staff off icers and faculty committees.--
Roughl y t wo out of three chairmen (64.2 per cent) of the 145 
studied were administrative or staff officers. {See Table 27 }. 
I n only two i nstances was the majority of committee chairmen 
non-adminis t rative personnel; i.e., the alumni and faculty 
social commi ttees. In 'the case of t he alumni committees, 
nine out of ten were non-administrators, and in the faculty 
social commi ttee, all ten were non-administrative personnel. 
On the other hand, only two committees, namely, the admissions 
and graduate committees, were chaired exclusively by adminis-
trative or staff officers. 
Departmental chairmen served as chairmen of faculty com-
mittees more often than any other administrative or staff 
officer, although the frequency of 18 represents only 12.4 per 
cent of all chairmen reporting. It should also be noted that 
department chairmen were distributed among the committees to 
a greater extent than any other officer. 
Occupying second rank in the matter of committee 
Table 27. Frequencies With Which Certain Administrative or 
Staff Officers Serve as Chairmen of the 145 Faculty 
Commi ttees Stud ied 
Commi ttee Title 
Admin is- I7J I7J j:l 
trative ci> Q a! r-1 0 0 ..c: OJ 
:> a! 
..-1 < +l (I) ..-1 .p or{ .p r-1 Q) Officer .p Q C) a! '1:1 a! .p 
a! OJ Q) s 0 r-1 ..-1 ci> .p H Q OJ a (/) Q) <( ::r: ..-1 
.p 0 ~ C) (I) r-1 (I) e> p::: g OJ ..-1 r-1 ..-1 0 ::l ~ .p 0 :::... .p .p 
or{ rJl ..-1 ~ .p Q C) .p a! s:: H 0 s:: s:: 0 ~ ll'l ~ Q) (I) ..-1 r-1 ::l a! a! ..-1 Q) II) 0 ..-1 ..-1 Q) r-1 ~ H ::l '1:1 '1:1 H rl 'g 'g ,.!xl a a ll'l ..c: H C) a! ..-1 ,.0 
'§ rl s:: '0 '1:1 r-1 ll'l .p 0 ::l a! H ::l ..-1 .p .p r-1 a! 
<( <( <( ~ ~ 0 0 lit 0 0 H p... til til ~ p::: 
1 2 3 4 5 6 7 8 9 10 11 1"2" 13 14 15 1 6 1'7 
President ••• • 8 0 0 0 0 0 0 0 0 0 0 0 0 0 8 5 
Dean of coll . 0 1 0 0 2 1 0 0 2 0 0 1 0 1 8 5 , 
Dir.stud . pers. 0 0 0 0 0 0 0 0 2 5 0 0 0 1 8 5 
Dean of men •• 0 1 0 0 0 1 0 0 0 0 0 0 0 3 5 7.5 
Dean of women 0 0 0 1 0 0 0 0 0 1 0 0 0 0 2 13 
Librarian • ••• 0 0 0 0 0 0 0 0 0 0 10 0 0 0 10 2 
Chm. dept • •• • 0 2 1 1 4 2 5 0 0 0 0 1 0 2 18 1 
Dir . fld. ser•v. 0 1 0 0 0 0 0 0 1 0 0 0 0 0 2 13 
Dir . pub. rel. 0 0 0 0 0 0 0 0 0 0 0 2 0 0 2 13 
Dean of stud. 0 0 0 0 1 0 0 0 1 0 0 0 0 0 2 13 
Registrar •• • • 0 6 0 0 1 1 0 0 0 0 0 0 1 0 9 3 
Dir.stud.tea. 0 0 0 1 0 0 0 0 0 0 0 0 0 0 1 18 
Dir. grad.stu . 0 0 0 0 0 0 0 0 3 0 0 0 0 0 3 10 
Bus. mgr ••••• 0 0 0 0 0 0 0 0 0 0 0 0 1 0 1 18 
Fin . sec ...... 0 0 0 0 0 0 0 0 0 0 0 0 l 0 1 18 
Dir.teach.ed . 0 0 0 0 0 0 0 0 1 0 0 0 0 0 1 18 
Dir . research 0 0 0 0 0 0 0 0 0 1 0 0 0 0 1 18 
Dir.spec.ser. 0 0 0 1 0 0 0 0 0 0 0 0 1 0 2 13 
Dean of instr 0 1 0 0 0 0 2 0 2 0 0 0 0 0 5 7.5 
Co11. nurse • • 0 0 0 0 0 0 0 0 0- 0 0 0 0 4 4 9 
Non-admin 1 ors 2 0 10 5 4 2 2 10 0 2 4 5 3 3 52 ,_ 
-- ~ 
Total •• • • • • p.o 12 11 9 12 7 9 10 12 9 14 9 7 14 145 
This table should be read: Eight presidents r eported that 
they serve as chairmen of the ten administr ative councils sur-
veyed. 
chairmanship were the librarians with a frequency of 10 (6.9 
per cent). As might be expected, librarians served only as 
chairmen ~ library committees and chaired 10 of the 14 com-
mittees of this kind reported. It is interesting to note 
that members of seve~ library committees advocated that 
librarians not be appointed to the chairmanship of library 
committees. 
. 
College registrars hold third rank in committee chairman-
ships with a frequency of nine (6.2 per cent). However, the 
majority of these officers serves as chairman of only one com-
mittee, the admissions committee. 
The attention of the reader is called to the fact that . 
the college president served as chairman of only one committee 
title, the administrative council. 
It is evident that the chairmanship of the various com-
mittees is determined on the basis of those most concerned 
with the work of the committee. For example, the dean of men 
serves as chairman of the guidance committee in five of the 
nine committees of this type studied. The status of the dir-
ector of graduate studies is another case in point. In the 
institutions studied, this administrative officer served only 
as chairman of the graduate committee. 
Of considerable interest and importance is the fact that 
64.1 per cent of the committee chairmen were administrative 
or staff officers. 
The composition of facu~ty committees in terms of aca-
demic ranks. ·-- Apparently, there is a relationship between 
academic rank and the particular committee on which a staff 
member serves. (See Table 28). The highest frequencies for 
professors were found in certain key committees including the 
graduate, curriculum, and administrative committees. Associ-
. . 
ate professors, it will be noted, also ranked high on these 
committees. 
On the other hand, instructors ranked low on all of the 
above named committees, and assistant professors also ranked 
low (with the exception of the curriculum committee). How-
ever, these lower academic ranks have higher frequencies on 
committees such as the alumni and faculty social. 
On administrative councils, 48 out of 62 committee posi-
tions were held by faculty members of senior rank {professor 
or associate professor) or administrative title. Senior ranks 
or administrative titles also held 26 out of 37 admissions 
committee posts, 31 out of 49 a.thletics committee positions, 
35 ou~ of 57 curriculum committee posts, 67 out of 80 graduate 
positions, and 32 out of 48 guidance committee posts. 
The high incidence of administrative or staff officers as 
members of committees (20.7 per cent of the available positions) 
may be indicative of three things: (1) that staff members are 
assigned to committees that function in the area of their re-
sponsibility; (2) that there is considerable duplication of 
Table 28. Frequencies With Which Various Academic Ranks Serve 
as Members of the Faculty Comrrdttees Studied 
Committee Title 
l7l 
l7l s:: 
Academic s:: c:u (J) r-l 0 0 ..c! l7l 
:> c:u oM 
...::! 4-l (J) 
oM 4-l oM 4-l ~ r-l (J) Rank 4-l s:: 0 c:u c:u 4-l c:u l7l (J) m 0 r-l oM (J) 4-l H s:: l7l a t:l) (J) ~ ::r: oM 4-l 0 >.. 0 (J) r-l (J) CD p:: ~ I'll oM r-l oM 0 :::1 >.. 4-l 0 >.. 4-l 4-l 
oM OJ oM 
'@ .p s:l 0 4-l ~ ~ H 0 s:l s:l 0 s:: Ol ~ (J) (J) oM r-l QS oM CD CD 0 el oM (J) r-l ~ H :::1 '0 '0 H r-l rg '0 -a s Ol ..c: H 0 <11 oM .0 '§ :::1 r-l '0 '0 r-l Ol 4-l 0 :::1 <11 H :::1 oM 4-l 4-l r-l QS ~ ~ ~ ~ ~ 0 0 1%-t c 0 ...::! p.., t:l) (/) ~ p::; 
2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 
Professor ••• 16 11 2 5 8 5 19 2 43 12 6 4 8 10 151 1 
Assoc. prof. 10 5 2 6 10 9 9 4 13 8 9 5 4 4 98 4 
Asst. prof •• 7 9 10 4 11 7 17 13 6 8 11 4 2 7 116 3 
Instructor • • 2 1 14 5 4 4 3 4 0 4 1 3 3 5 53 5 
Asst. instr. 0 0 0 0 0 0 0 1 0 0 0 0 0 0 1 6 
Admin.-staff 22 10 5 5 13 4 7 5 11 12 5 11 3 9 122 2 
No rank ••••• 5 1 2 2 3 3 2 2 7 4 4 6 2 4 47 
Total •••• • 62 37 35 27 49 32 57 31 80 48 36 33 22 39 588 
. 
This table should be read: Sixteen members of Administra-
tive Councils in the Colleges studied he l d the rank of profes-
sor. 
chairmanship and membership among the committees; and (3) that 
senior rank and/or title immediately places a faculty member 
on certain key committees . 
The composition of faculyy committees in terms of title . --
Table 29 reinforces the data presented in preceding tables; 
namely, that membership on certain committees may be predeter-
mined by the position and responsibilities of the staff member. 
Table 29. F'requencies With Which Various Titles Serve as Mem-
bers of the Faculty Committees St udied 
-
Committee Title 
Ol 
Ol s:: 
s:: aS 
~ .-I 0 0 ..c! Ol 
:> aS ..... ~ ~ ~ ..... ..p ..... ..p .-I ~ 
Title ..p s:: (.) ~ 'd aS ..p aS l1l ~ . § 0 ..... ~ ..p H ~ Ol s C/.l Q) ~ ::r:: ..... 
..p 0 ~ (.) ~ .-t Q) Q) ~ § Ol ..... .-I ..... (.) ::s ~ ..p C) ~ .p .p 
..... !7.1 ..... ~ .p s:: (.) .p a:! s:: H (.) s:: s:: 0 s:: Ol ~ Q) Q) ..... .-I ::s aS aS ..... Q) ~ 0 ..... ..... ~ :cl § H ::s 'd 'd H .-I 'g 'g ..!:s:l s s Ol H C) ai ..... .0 '§ .-t s:: 
'd 'd .-I l1l ..p 0 ::s a:! H ::s ..... ~ .p .-t aS 
~ ~ ~ ~ <ll 0 0 Iii 0 0 H fl... C/.l C/.l ~ ~ 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 
Bus. mgr ••• • 1 0 0 1 1 0 0 0 0 0 0 1 2 0 6 12.5 
Ooll. nurse. 0 0 0 0 0 0 0 0 0 1 0 0 0 3 4 17.5 
Ooll. phys • • 0 0 0 0 0 0 0 0 0 0 0 0 0 2 2 22.5 
Dean of coll 2 3 0 0 2 0 1 0 1 0 1 0 0 0 10 7 
Dean of ins tr 1 1 0 0 0 1 1 0 2 1 0 0 0 0 7 11 
Dean of men. 4 0 0 0 2 0 0 0 0 3 0 0 0 2 ll 6 
Dean of stud 0 0 0 0 0 1 1 1 1 2 0 0 2 0 8 9.5 
Dean of women 4 1 0 2 0 1 0 1 0 1 0 2 0 1 13 3.5 
Dept. chm • • • 11 10 2 4 8 5 9 3 29 9 5 5 4 5 109 1 
Dir. Admiss. 1 1 1 0 0 0 0 0 0 0 0 1 0 0 4 17.5 
Dir. Ath1 ••• 0 0 1 0 4 o · 1 0 1 0 0 0 0 1 8 9.5 
Dir.of drama 0 0 0 0 0 0 0 0 0 0 0 1 0 0 1 25.5 
Dir.e1em.ed. 1 0 0 0 0 0 1 0 0 0 1 0 0 0 3 20.5 
Dir. ext •••• 1 0 0 0 0 0 0 0 0 0 0 0 0 0 1 25.5 
Dir . fld.ser 3 0 0 0 0 0 0 1 1 0 0 0 0 0 5 14.5 
Dir.grad.stu 0 1 0 0 0 0 1 0 2 0 0 0 0 0 4 17.5 
Dir.1ab . sch. 0 1 0 0 0 0 0 0 0 1 0 1 0 1 4 17.5 
Dir.placem ' t 0 0 0 0 0 0 0 0 0 1 0 0 0 0 1 25.5 
Dir.pub.re1 . 1 0 0 0 0 0 1 1 0 0 0 2 0 0 5 14.5 
Dir.research 0 1 0 0 0 0 0 0 0 0 0 0 0 0 1 25.5 
Dir.res.ha11 0 0 0 2 1 0 0 1 0 1 0 0 0 1 6 12.5 
Dir.stu.pers 2 1 1 0 0 0 0 0 1 3 0 0 1 0 9 8 
Dir .stu.tea. 3 1 0 0 1 0 2 1 1 1 0 0 1 1 12 5 
Librarian ••• 2 0 1 0 0 0 · 1 2 2 0 5 0 0 0 13 3.5 
Reg istrar •• • 2 3 1 0 0 0 1 0 3 4 0 2 0 0 16 2 
S upe r.he al.sEr 0 0 0 0 1 0 0 0 0 0 0 0 0 1 2 22 . 5 
Vice pres ••• 0 0 0 1 1 0 1 0 0 0 0 0 0 0 3 20.5 
No title •••• 23 13 28 17 28 24 36 20 36 20 24 18 12 21 320 
Total ••••• 62 37 35 27 49 32 57 31 80 48 36 33 22 39 588 
This table should be read: One faculty member, holding the 
title of b usiness manager, served as a member of the Administra-
tive Counci.l. 
The hi ah frequenc ies with whi c h departme nt 6hairmen 
serve on a ll the committees E~tudies are especially notevwr thy. 
ppa rentl y , the se staff members serve as members of several 
conmi ttees and as chai rman of at least one other. As one 
conuni ttee c ha irman commented, 11 In c hecking our corr!l'ti ttees I 
find that I am a m.er1ber of eleven committe e s and a m c h airman 
of four others.,,\ 
' he ratio of administrative or staff offi ce rs to non-
s.dministrative pe rsonne l is t 'NO to one f or all commit tee s 
taken toge ther . In the c a se of certain k ey comrnittees , t h e 
ratios of administrators or staff offi cers to non-administra-
tive personnel are as f ollov,rs: a dmissions com.:.'littee, three 
to one; administrative council, almost two to one; t; raduate 
committee , tiNO to one . In the f ollowing corami ttees the ratios 
are reversed: alumni cort~mi ttee, one (acl rninlstrator) to fiv e 
(non - a dministrators); assembly committe e , two to five; com-
rnencement committee, on e to four; and library commi ttee, one 
to t hree. These fact s supply further evidence of the d eter -
mi na tion of committee membershi p , as we ll as c h airmanship , by 
means of t he pos i tion and responsibilities of the f aculty mem-
ber con cerned. Tha t is, it is extremely l ikely tha t t h ose 
cowni ttees having proportionately g reater nu.m.ber s o f non-
a dmin istrative personnel are t he com:r1i ttees whi ch have fun c -
tions n ot readily identified with the duties of certain 
administra tive offi cers. 
It should be noted that administrative or staff officers 
comprise 45.6 per cent of the membership of the committees 
studied. The apparent discrepancy between this percentage y 
and the 20.7 per cent referred to previously is explained 
by the fact that some of these officers also hold an academic 
rank and were not tabulated as administrators in Table 28. 
The com2osition of facultl committees in terms of depart-
ments.-- Generally speaking, the personnel of the various fac-
ulty committees are broadly represen tative of the many depart-
ments of the institutions studied. (See Table 30). Greatest 
representation is held by t he education department which , with 
112 members, comprises 19 per cent of the respondents. Although 
the gr eat majority of these education department me mbers are to 
be found on the administrative councils, alumni, curric ulum, 
graduate, and guidance committees, this department and the 
mathematics department are the only ones represented on all 
fourteen of the different co~nittee titles studied. 
~Phe department of health and physical education with 56 
committee positions (9.5 per cent) had the next greatest num-
ber of representatives. However, these positions were equally 
divided between the athletics and student health committees in 
28 of the cases. 
The English department, with 44 committee positions, held 
third rank. Here - again, as in the case of the health and 
1/See P• 194~ 
Table 30. Frequencies With Which Various Departmen ts Are 
Represented on the Faculty Committees Studied 
Committee Ti tle 
"" 1'12 s:: 
<D s:: QS r-1 0 0 
..G I> QS ..-! 
....:! .j.:) 
..-i .p •r-1 .j.:) ~ r-1 .j.:) s:: 0 QS QS QS 1'12 <D § 0 .-I ..-! <D Department H s:: fJ) s rl) <D < ::q .p 0 ~ 0 <D 
'd <D <D p:: fJ) ..-i r-1 ..-i 0 ~ .p 0 ~ .j.:) .p 
oM fJ) ..-i ~ .p s:: 0 .p QS s:: H 0 s:: s:: s:: fJ) ~ (I) <D ..-i 'd ~ QS Q1 ..... <D <D ..-i ..-! <D .-I ~ H 'C1 'C1 H r-1 'C1 'C1 s s 1'12 ..c H 0 QS ..-i .0 
.g ~ ~ 'C1 'C1 .-I fJ) .p 0 ~ tiS H ~ oM .p .j.:) 
< < < < < ,o 0 IZi c!:l 0 ....:! P-4 rl) rl) 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
Agriculture •• 0 0 0 0 1 1 0 0 0 0 0 0 0 0 
Art • .......•• 0 0 0 0 1 3 4 1 2 0 1 1 0 0 
Business Ed •• 1 2 1 0 3 0 4 1 3 0 1 3 1 0 
Education •••• 19 8 10 3 2 3 11 5 12 13 5 7 6 8 
English •••••• 2 1 1 6 1 5 3 1 8 4 8 3 1 0 
Extension •••• 0 0 0 0 0 0 0 0 0 0 0 0 1 0 
Graduate ••••• 0 1 0 0 0 0 0 0 0 0 0 0 0 0 
Geography •••• 1 2 1 0 1 0 1 1 2 1 0 0 0 0 
Health & P.E. 0 2 2 1 14 2 5 2 3 5 1 3 2 14 
Home Econ •••• 2 0 1 0 0 3 4 2 1 0 1 0 2 4 
Industr'l Arts 3 3 4 0 5 4 l l 4 1 1 0 l 0 
·Journalism ••• 0 0 0 0 0 0 0 0 0 0 0 3 0 0 
Lang. & Lit •• 0 0 l 2 0 0 0 0 1 0 0 0 0 0 
Library •••••• 2 0 1 0 1 0 2 3 2 0 6 0 0 1 
Ma thematics •• 3 5 3 2 4 4 l 3 5 1 1 1 1 1 
Modern Lang •• l 1 1 2 0 1 2 1 3 1 1 0 1 0 
Music •••••••• 2 2 3 1 1 2 2 1 3 1 1 1 0 0 
Philosophy ••• 0 0 0 0 0 0 1 0 0 0 0 0 0 0 
Psychology ••• 0 2 0 2 1 1 1 1 5 4 0 0 0 0 
Science •••••• 1 l 1 0 6 0 4 2 7 5 4 1 l 5 
Social Science 2 3 2 0 1 l 4 3 11 2 5 2 2 1 
Special Ed ••• 0 0 0 0 0 0 0 0 0 0 0 0 0 1 
Voice •••..••• 0 0 0 1 0 0 0 0 0 0 0 0 0 0 
Admin.-Staff. 23 4 3 7 7 2 7 3 8 10 0 8 3 4 
Total •••••• 62 37 35 27 49 32 57 31 80 48 36 33 22 39 
1'12 
<D 
<D 
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oM 
~ 
0 
0 
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r-1 
< 
16 
2 
13 
20 
112 
44 
1 
1 
10 
56 
20 
28 
3 
4 
18 
35 
15 
20 
1 
17 
38 
39 
1 
1 
89 
588 
This table should be read: On the faculty committees 
studied, the a!riculture department was represented by one 
member on both the athletics and commencement committees. 
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11 
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21 
12 
5 
4 
21 
21 
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physical education department, a large proportion of the mem-
bers were found on two committees, namely, the Graduate and 
Library committees. These two committees accounted for 14 of 
the 44 committee positions held by the English department. 
In terms of over-all departmental representation, the 
curriculum, faculty social, and graduate committees had 
slightly broader representation than the usual committee, aJ,.-
though the differemces were not really great from one com-
mittee to another. 
Student representation on the committees studied in terms 
of college .class.-- Although in the selected sample of 29 col-
leges chosen for more intensive study, students of all classes 
were found to be serving on those committees which had student 
representation, Table 31 reveals that upper division students 
(juniors and senior~, were given more opportunities to parti-
cipate in committee activity than were lower division students 
(freshmen and sophomores). Specifically, more than two out of 
every three of the students responding to the inquiry were 
either juniors or seniors. It must be remembered, however, 
that only one-half of all the students to whom the inquiry was 
addressed responded. The possibility that more upper division 
students were conscientious about returning the forms must be 
recognized. 
Table 31 also ~ shows that in terms of committee title, 
public relations ranked first in the total number of student 
returns (15), with the assembly committee following closely 
with 14 responses. 
Table 31. Names of Committees on 1Nhich Students Serve in 29 
Selected Colleges, and the Distribution of These 
Students by Classes 
Name Classes Total 
of Fresh- So ph- Juniors !seniors Grad- Num- Rank 
Committee men omores uates ber 
(1) (2) (3) (4) ( 5} (6) (7) 18} 
Administrative ••• 0 0 0 0 0 0 
Admissions ••••••• 0 1 1 1 0 3 8.5 
Alumn.i • ••••..••• • 0 1 2 1 0 4 7 
Assembly ••••••••• 1 3 4 6 0 14 2 
Athletics •• •• •••• 2 1 2 4 0 9 3 
Commencement •• • •• 0 1 1 0 0 2 10 
Curriculum •••.••• 0 1 2 3 1 7 4.5 
Faculty Social ••• 0 0 0 0 0 0 
Graduate ••••.•••• 0 0 0 0 0 0 
Guidance ••••• • •.• 0 0 4 1 0 5 6 
Library ••••• . •••. 0 2 1 4 0 7 4.5 
Public Relations. 2 3 5 5 0 15 1 
Student Aid/Loans 0 0 0 0 0 0 
Student Health ••• 0 1 1 1 0 3 8.5 
All Committees. 5 14 23 26 1 69 
This table should be read: On the . administrative councils 
studied, there were no freshman students repr esented, no sopho-
mores, etc. 
5. Faculty Load and Committee Work 
Typical number of committees on which a faculty member 
serves in the colleges studied.-- In an earlier sec tion it has 
been shown that there is a relationship between the size of 
the college and the number of faculty committees organized. 
The .larger the college, the greater is the number of committees 
in operation. Obviously, more committees create more committee 
positions. But, the differences between the number of commit-
tees organized in small .colleges as compared with larger insti-
tutions are small, while the differences in faculty size are 
appreciable. For this reason, in the smaller colleges, dupli-
cation of membership from one committee to another is common • 
. Obviously, this is due to the fact that there are not enough 
faculty members to fill all committee positions without exten-
sive duplication. On the other hand, larger colleges, although 
generally having more committees, find it possible to avoid 
over-lapping committee membership except, of course, in the 
case of key administrative officers. 
The foregoing explanation provides some basis for inter-
prating 'l'able 32. In colleges classified as small, the 
Table 32. Typical Number of Committees on Which A 
Faculty Member Serves in Small, Medium, 
and Large Colleges, Classified Accord-
ing to Number of Faculty 
Number of Committees 
Classification of College Median Range 
(l} (21 ~<3) 
Small ..... ~··········- ···· 2.4 0 - 14 
Mediwn ••• ••••••••.••••••• 1.6 0 - -,. 9 
Large • ................... 1.1 0 
-
5 
All colleges ••••••••••• 1.4 0 
-
14 
This table should be read: In small colleges~ 
the median number of committees on which a faculty 
member serves is 2.4, with a range of zero to four-
teen committees. 
typical faculty member served on 2.4 committees, and the 
range in the number of committees on which small college 
faculty members served was zero to fourteen. These figures 
may be compared with the medians of 1.6 and 1.1, and the 
ranges of zero to nine and zero to 5, reported by medium and 
large colleges respectively. 
Although there were many exceptions, those persons con-
sistently reporting membership on five or more committees, 
regardless of college size, were found to be administrative 
personnel, including deans and directors of divisions or 
special services; e.g., director of student personnel, direc-
tor of public relations, and director of student teaching. 
The questi on of required committee service.-- One of the 
items on the second inquiry addressed to college presidents· 
asked if members of the faculty are required to serve on com-
mittees to which they have been appointed or elected. The 
responses of presidents are reported in Table 33. 
In almost seve·n out of ten colleges participating in the 
study, presidents reported that faculty members are not re-
quired to serve on committees to which they have. been appoint-
ed or elected. 
The data presented in Table 33 indicate that there may 
be a relationship between the number of faculty members and 
the status of required committee service. Apparently, in the 
larger colleges the faculty members may decline to serve. 
Table 33. Number and Percentage of 26 College 
Presidents Reporting that Faculty 
Members Are Required or Not Required 
to Serve on the Committees to Which 
They Have Been Appointed or Elected 
Size of College Yes No 
and Region Num- Per Num· Per 
ber Cent ber Cent 
(1) {2) (3) (4) (5) 
Size of College: 
Small • ................ 3 60.0 2 . 40.0 
MediUDl •••••••••••••••• 3 27.3 8 72.7 
Large . ................ 2 20.0 8 80.0 
Hegion: 
New England ••••••••••• 0 o.o 1 100.0 
Middle Atlantic ••••••• 1 33.3 2 66.7 
Southern •••.•••.....•• 0 o.o 6 100.2 
Middle West ••••••••••• 6 46.2 7 53.8 
West • •••••• • •• • • • ••••• 1 33.3 2 66.7 
All colleges • • •••••• 8 30 .8 18 69.2 
-
This t able should be read: The presidents 
of three small colleges, representing 60.0 per 
cent of the total, reported that faculty members 
are required to serve on the committees t o which 
t hey have been appointed or elected. 
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Possibly this is due to the fact that there are more than 
enough individuals available to staff the committees with mem-
bers who are interested and willing to serve. In smaller col-
leges this would not be true, remembering that the data in y 
Table 15 show that eight out of ten colleges have ten or 
more committees organized. Simple arithmetic reveals that 
v 
wi th only ten committees averaging only six members each, 
1/Table 15, p. 170. 
g/Table 18, p. 177 . 
a grand total of 60 committee positions would have to be 
filled. This total would exceed the upper limit of small 
college faculty size. 
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From the standpoint of region, the only area with a ~ig­
nificant difference in the response of presidents is the 
Southern, where no college president reported that members 
were required to serve. But here again, the explanation lies 
in the size of the college, inasmuch as none of the colleges 
reporting from the Southern region were classified as small. 
The teaching load of respondents.-- A median of 8.2 clock 
hours of teaching was reported by committee chairmen, with a 
range of zero to thirty hours. (See Table 34). Faculty mem-
bers of committees carried a median teaching load of 15.4 
clock hou~s, with a range of zero to 48 hours. However, it 
must be remembered that 64.1 per cent of the chairmen and 
45.6 per cent of the members of faculty committees were admin-
istrative or staff officers. In the light of this fact, teach-
ing loads of eight and fifteen hours assume considerable pro-
portions. 
Faculty members of committees reporting the greatest 
teaching loads were consistently members of the following 
groups: (1) laboratory school personnel (critic teachers and 
administrators); (2) science department staff (heavy labora-
tory loads); and (3) members of the health and physical educa-
tion departments (coaching and supervision of intra-mural 
activities). 
Twenty-nine chairmen and ninty-five committee members 
indicated that they had no teaching duties. Of course, these 
respondents were either administrators or staff officers, or 
librarians. 
Table 34. Typical Number of Clock Hours of Teaching, the 
Amount of Time in Hours Given Over to Committee 
Work Per Week, and Time Allowance in Hours Granted 
for Committee Membership 
Clock Hours Hours Given Hours Time 
Personnel of Teaching to Committee Allowance 
Median Range Median Range Median Range 
(1 ) (2) (3) (4) (5) (6) (7) 
'Chairmen ••••••• 8.2 0 - 30 2.2 0 - 20 0 0 - 15 
Members •••• •.• • 15.4 0 - 48 1.3 0 - 16 0 0 - 8 
Students ••••••• • • • • . . . . . . 0.'7 0 - 2 • •• . . . . . . 
This table should be read: Chairmen reported a median 
of 8.2 clock hours of teaching, with a range of zero to thirty 
hours; a median of 2.2 hours given to the work of a single com-
mittee per week, with a range of zero to twenty hours; and a 
median of zero hours of time allowance for committee work, 
with a range of zero to fifteen hours. 
Time given over to committee work.-- Chairmen of commit-
tees reported that, on the average, they give 2.2 hours per 
week to the work of the committee they chair. The range in 
time devoted to committee work reported by these respondents 
was zero to twenty hours. (See •rable 34). 
A median of 1.3 hours of committee work per week f or one 
committee was reported by members. The range in this instance 
was zero to sixteen hours. 
Student members of faculty committees reported a median 
of 0.7 hours of committee work per week, with a range of zero 
to t wo hours. Evidently, most students do little more than 
appear for committee meetings and have no assignments to com-
plate between meetings. 
Many respondents indicated that it was difficult to de-
termine the average number of hours devoted to the work of a 
given committee per week due to the following factors: (1) 
the work of some committees is confined to an intensive study 
of a specific problem at a certain time of the year with rela-
tive inactivity for the remainder of the year; e.g~, commence-
ment and admissions committees; (2) some committees meet on 
call, and several hours may be concentrated in one week with 
no meetings following for several weeks; e.g., guidance, 
faculty social, and student aid/loans; and (3) being a member 
of up to 14 committees makes it difficult to determine the 
amount of time given over to any one committee. 
Time allowance in over-all work load granted to committee 
personnel.-- Only 12 chairmen and 42 members reported that 
time allowance was made in their programs for committees chair-
manship or membership. Table 34 reveals a median number of 
hours of time allowance of zero for both chairmen and members, 
with ranges of zero to fifteen and zero to eight for chairmen 
and members respectively. 
Although the data were not tabulated in such a way as to 
differentiate between administrative and non-administrative 
personnel, a conservative estimate would place the average 
adminis ti'a ti ve officer on four or more committees. It is con-
ceivable that committee assignments are an integral part of 
administrative load and are considered in computing the total 
load of these officers. However, respondents apparently felt 
that assignments of this kind were made in addition to their 
usual duties. 
6. Summary 
In t his chapter the following facts have been established. 
First, faculty committees are justified by college presidents 
mainly on the basis of their serving as a means of giving the 
faculty a share in the formulation of college policies. 
Second, faculty and student members of committees be-
lieve that committees are necessary; faculty members, primari-
ly because such activity is a part of democratic administration 
and due to the need for sharing the details of administration; 
students, because committee work is necessary to secure student 
opinion and also because it results in better coordination of 
the efforts of all members of the college community. 
Third, the number of faculty committees organized in-
creases as the size of the faculty increases. The median num-
ber of committees organized in 143 colleges is 18, with a 
range of three to forty-one. 
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Fourth, there is little or no relationship between the 
number of years the president has held office and the number 
of faculty co~nittees he has organized. 
Fifth, a total of 492 different committee titles was 
found in the 2,664 co~ittees reported by presidents of 143 
colleges. Curriculum, athletics, library, public relations, 
administrative, assembly, admissions, graduate, faculty social, 
commencement, student health, student aid/loans, alumni, and 
guidance committees held the first 14 ranks in terms of fre-
quency of mention by presidents. 
Sixth, the size of committees increases as college size, 
in terms of number of faculty members, increases. The median 
number of members for all committees was found to be 6.8. 
Seventh, in assigning personnel to committees~ presidents 
stated that .they consider, among other factors, the relation-
ship of the functions of the committee to the responsibilities 
of the faculty member concerned and the distribution of work 
load among as many staff members as possible. 
Eighth, the great majority of committee personnel, includ-
ing chairmen and members, are appointed to their posts by the 
college president. Students, on the other hand, are most often 
elected to faculty committees by the student government. 
Ninth, students customarily serve on only one in ten 
faculty committees. In the order of frequency, the committees 
which most often have student repre~entation are the assembly, 
student social activities, public relations, publications, 
student lounge, library, curriculum, and student health com-
mittees. 
Tenth, chairmen and members of committees have served, 
on the average, four years in their positions. Students have 
served only one year, on the average. 
Eleventh, in larger colleges the pr~sident is less likely 
to serve on all committees in an ex-officio capacity. 
Twelfth, roughly two out of three committee chairmen and 
almost one out of two members are administrative or staff of-
ficers. Furthermore, certain key committees are found to 
include a greater proportion of the higher academic ranks. 
The personnel of the committees are broadly representative of 
the many departments of the institutions. Student members 
are more likely to be upper classmen. 
Thirteenth, in smaller colleges, faculty members have 
more committee assignments than do staff members in larger 
institutions. The average faculty · member serves on 1.4 com-
mittees when all colleges are grouped together. In about one 
college in three faculty members are required to serve on com-
mittees to which they have been appointed or elected. 
Fourteenth, chairmen and members reported median teaching 
loads of 8.2 and 15.4 clock hours respectively. On the aver-
age, chairmen give 2.2 hours per week to the work of one 
committee, members devote 1.3 hours, and students 0.7 hours. 
In the overwhelming majority of instances, no time allowance 
is granted for committee service in the institutions studied. 
CHAPTER VI 
THE FUNCTIONS OF FACULTY COMMITTEES 
1. Sources of Authority 
The assignment of duties and responsibilities of commit-
tees.-- Presidents of the colleges participating in the study 
were asked to state the title of the person or the name of 
the group that assigns the specific duties of faculty commit-
tees. The great majority of respondents (54.2 per cent) 
reported that the college president assigns the duties of the 
various faculty committees. (See Table 35). Other individu-
als or groups having the power to assign committee duties 
were the administrative council (29.2 per cent), the faculty 
(16.7 per cent); the committee itself (16.7 per cent); the 
administration (12.5 per cent); the dean of the college (8.3 
per cent); the dean of instruction (8.3 per cent); and the 
committee chairman, faculty council, and "custom" (4.2 per 
cent each). 
The fact that presidents, more often than any other ind~-
vidual or group, assign committee duties is expected, inasmuch 
as committees are organized to carry out certain functions, 
most of which are administrative in nature, and for which the 
president bears the ultimate responsibility. 
Table 35. Titles of Persons or Groups Reported by 24 Presidents 
to Have Responsibility for Assigning the Duties of 
Committees and Power to Reverse Decisions, and the 
Ranks of Their Relative Frequencies 
Assignment Power to 
of Duties Reverse Decisions Title ~um- Per Num- Per 
lber Cent Rank ber Cent Rank 
( 1) IC 2) (3) (4) 75) (6) (7) 
President ••••••••••••••••• 13 54.2 1 17 70.8 1 
Administrative council •••• 7 29.2 2 4 16.7 2.5 
Faculty . . ................. 4 16.7 3.5 3 .. 12.5 4 
Committee itself •••••••••• 4 16.7 3.5 0 o.o -
Administration •••••••••.•• 3 12.5 5 4 16.7 2.5 
Dean of the college ••••••• 2 8.3 6.5 0 o.o 
-
Dean of instruction •••••.• 2 8.3 6.5 0 o.o -
Committee chairman •••••••• 1 4.2 9 0 o.o 
-
Faculty council ••.•••••••• 1 4.2 9 1 4.2 7.5 
"Custom" ••••••••••••.••••• 1 4.2 9 0 o.o 
-
State commissioner of ed .• 0 o.o 
-
1 4.2 7.5 
State board of education •• 0 o.o - 1 4.2 7.5 
Governing board ••••••••••. 0 o.o 
-
1 4.2 7.5 
Not reversed •••••••••••••• • • • ••• • •• 2 8.3 5 
This table should be read: Thirteen presidents, repre-
senting 54.2 per cent of those responding, reported that they 
assign the duties of faculty committees, and 17 presidents, 
representing 70.8 per cent of those responding, indicated that 
they have the power to reverse committee decisions. 
In the four cases where the faculty assigns committee 
duties, the committees involved were faculty social committees. 
The reversal of faculty committee decisions.-- Power to 
reverse the decisions of faculty committees is usually vested 
in the president of the institution. Such power was reported 
by 70.8 per cent of the presidents responding. However, there 
are certain committees whose decisions may be reversed by 
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other administrative officers or groups. A higher authority, 
such as the chief state school officer, the state board of 
education, or the governing board, has the power to reverse 
co~mittee decisions in 12.6 per cent of the institutions re-
porting. It is interesting to note that in only 16.7 per cent 
of the institutions is the faculty, or its representatives, 
given the power to reverse the decisions of any committee. 
Two presidents, 8.3 per cent, reported that committee 
decisions are not reversed under any circumstances. 
2. General Functions 
Performed by Faculty Committees 
The typical faculty committee.-- Before considering the 
responses of various personnel to items on the inquiry form 
describing the work of their committees, it seems advisable 
to present an over-view of committee operation in the colleges 
studied from the vantage-point of the college president. 
Therefore, this section describes in general terms the func-
tions of the typical faculty committee as reported by col+ege 
presidents. (See Table 36). 
The typical faculty commit tee serves as an advisory 
group to either the college president or to some other admin-
istrative officer of the institution (items 1 and. 2). In 
this capacity, it makes recommendations to the person for 
whom it serves as an advisory body. In addition to i ts advi-
sory function, the typical faculty committee establishes 
2 ' ~ t;. ,J .}. v 
Table 36. Distribution of Responses of 24 College Presidents 
to Items Describing the Work of the Typical Faculty 
Committee 
Fre- Some-
quently times Seldom Never 
Item Num- Per Num- Per Num- Per Num- Per 
lber Cent ber Cent ber Cent ber Cent 
( 1) (2) (3) (4) (5) (6) {7) {8) (9) 
1. Serves as an advis-
ory group to the 
president •••••••••• 16 66.7 5 20.8 3 12.5 0 o.o 
2. Serves as an advis-
ory group to . some 
other administra-
tive officer ••••••• 10 41 .7 10 41.7 3 12.5 1 4.2 
3. Establishes rules 
and regulations or 
laws and by-laws 
within a certain 
assigned sphere of 
institutional 
activity ••••••..••• 7 29.2 14 58.3 3 12.5 0 o.o 
4. Establishes in-
stitutional policy 
through committee 
action ••..••....••• 9 37.5 8 33.3 5 20.8 2 8.3 
5. Is responsible for 
putting institu-
tional policy into 
effect; i.e., ad-
ministers policy ••• 6 25.0 6 25.0 7 29.2 5 ~0.8 
6. Has authority to 
conduct investiga-
tiona ••.•. . • .• ••••. 7 29.2 11 45.8 3 12.5 3 12.5 
7. Interprets policy 
as it applies to 
specific cases of 
administrati on ••••• 8 ~3.3 11 45.8 2 8.3 3 P,.2.5 
8. Recommendations of 
this committee are 
put into effect •••• ~9 r9.2 3 12.5 2 8.3 0 o.o 
(concluded on next page) 
Table 36. (concluded) 
Fre- Some-
Item quently times Seldom Never 
Num- Per Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent ber Cent 
_{12 ( 2) (3 ) _l41 151 {6)_ J7 J (8) (9) 
9. Decisions of this 
committee are re-
versed ••••..••.••• • 0 o.o 2 8 . 3 20 83.3 2 8.3 
10 . Tasks of this com-
mittee are spec1-
fied in writing •••• 15 62.5 5 20.8 3 12. 5 1 4.2 
11. This committee is 
effective in carry-
ing out its duties. 21 87.5 2 8.3 1 4.2 0 o.o 
This table should be read: Sixteen presidents, represent-
ing 66.7 per cent of those responding, reported that the typi-
cal fac ulty committee frequently serves as an advisory group to 
the pre s ident. · 
rules or regulations or laws and by-laws within a certain 
assigned sphere of institutional activity (item 3). 
Another general function of the typical faculty commit tee 
is to establish institutional policy through cormnittee action 
(item 4). However, the chan ces are only roughly one i n two 
that the committee will put the policy it establishe s into 
effect (item 5); that is, the chances are even that the com-
mittee will not administer the policy it formulates . 
Generally speaking , the typical committee has authority 
to conduct investigations in the pursuance of its business 
(item 6), and it interprets policy as it applies to specific 
cases of administration (item 7). That is, the committee is 
,. 
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likely to have research and - judicial functions. In any event, 
the tasks of the committee are likely to be specified in writ-
ing ( i tern 10) • 
In the great majority of cases, the recommendations of 
the typical facult~ committee are put into effect (item 8), 
and the chances of the decisions of the committee being re-
versed by other authority are small (item 9). 
And finally, the majority of college presidents believe 
that the typical faculty committee is frequently effective in 
carrying out its assigned functions (item 11). 
General functions of committees as reported by chairmen.--
Table 37 presents an over-all picture of ·committee functioning 
as reported by chairmen without regard to committee title. Far 
this reason, it cannot be compared with the responses of presi-
dents reported in Table 36, since that table portrays the 
functions o·f the typical committee. 
According to chairmen, the chances are one in two that a 
committee serves as an advisory group to tbe president (item 
1). Tables 79, 80, and 81, found in Appendix B, reveal that 
college size is not a determining factor in this regard, al-
though there is a very slight tendency for committees to serve 
more frequently in this capacity as the college increases in 
size. 
On the other hand, when all colleges are considered to-
gather, a committee has roughly one chance in two of serving 

____________________ .......... 
revealsthat size of college is a definite factor, for there is 
a marked tendency for committees to serve in this capacity to 
a much greater degree in the larger colleges. 
Again, the chances are about even that a committee will 
establish rules and regulations or laws and by-laws within a 
certain assigned sphere of institutional activity (item 3) 
when colleges are grouped without regard to size. However, 
when the size of the college is taken into consideration, sig-
nificant differences appear. In smaller colleges, for example, 
committees are much less likely to assume this function. Per-
centage wise, over 50 per cent of the chairmen of small col-
leges reported that their committees seldom or never assumed 
this function, while 45 per cent of the chairmen in larger 
colleges reported the function as frequently assumed. Evi-
dently, the establishment of rules and regulations is more 
likely to be a function of an individual in smaller colleges. 
Chairmen reported· that their committees generally estab-
lish institutional policy through committee action (item 4), 
although there is some indication that this function is more 
frequently assumed by committees in larger colleges than in 
the smaller. 
Considering all colleges together, the chances are about 
even that a committee will adm~nister the policy it formulates 
(item 5). However, according to chairmen, the function of 
putting polic¥ into effect is more frequently assumed by 
Q ·~~ ~ ~ 
,;; 1-:j.' u 
committees in larger colleges (See Appendix B, Tables 79, 80 
and 81). 
The authority to conduct investigations in the perform-
ance of its duties (item 6) is again an even proposition when 
colleges are taken in total, and there are no significant 
differences when the factor of college size is introduced. 
The interpretation of policy as it applies to specific 
cases of administration (item 7) is carried on by about one-
half of the committees, but there is a clearly-defined tend-
ency for committees in larger colleges to assume this function 
to a greater degree than is so in smaller colleges. 
A small number of respondents indicated that some items 
. 
did not apply to their situations. This statement explains 
the fact that percentages reported in the tables do not total 
one hundred. y 
General functions of committees as reported by members.--
Table 38 and its supplements, Tables 82, 83, and 84 found 
in Appendix B, are introduced to compare the responses of 
chairmen and the members of committees to items on the inquiry 
forma relating to the functions assumed by committees. 
The responses of all faculty members of committees to 
each item describing the general functions assumed by their 
cormni ttees generally agree with those given by chairmen.. How-
1/The interested reader is referred to Tables 85 through 98 in 
Appendix B for the responses of committee members to items re-
lating to general func~ions, tabulated by committee title. 
'"' .. , . ·~· ' r •. tJ , 
ever, a slightly larger proportion of members indicated that 
their committees assumed functions numbered 1, 2, and 7 in the 
Table 38. Distribution of Responses of 588 Faculty Committee Mem-
bers to Items Describing General Functions of Their 
Committees 
Fre- Some-
quently times Seldom Never 
Num- Per Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent ber Cent 
(1) (2) (3) (4) (5) ( 6) (7) (8) (9) 
1. Serves as an advisory 
group to the presi-
dent . ....... . ........ 183 31.1 209 35.5 74 12.6 55 9.4 
2. Serves as an advisory 
group to some other 
administrative offi-
car . .......... . . . .... 166 28.2 190 32.3 69 11.7 74 12.6 
3. Establishes rules 
and regulations or 
laws and by-laws with-
in a certain assigned 
sphere of institution-
al activity •••••••••• 196 33.3 136 23.1 59 10.0 108 18.4 
4. Establishes insti tu-
tional policy through 
committee action ••••• 211 35.9 168 28.6 57 9.7 80 13.6 
5. Is responsible for 
putting institutional 
policy into effect; 
i.e., administers 
policy ••• • ~ . •••••.•.• 186 31.6 108 18.4 73 12.4 148 25.2 
6. Has authority to con-
duct investigations •• 183 31.1 137 23.3 64 10.9 97 16.5 
7. Interprets policy as 
it applies to speci-
fie cases of admin-
istration •••••••••••• 178 30.3 154 26.2 72 12.2 93 15.8 
This table should be read: Of the 588 faculty committee 
members responding, 183 or 31.1 per cent reported that they fre-
quently serve as advisory groups to the president. 
r. 
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table than did chairmen when all colleges are compared in 
total response. 
However, when the responses of chairmen and members are 
compared, with the factor of college size introduced, impor-
tant differences become apparent. 
Members of committees in small colleges indicate that 
their co~nittees assume advisory, legislativ~ and judicial 
functions to a significantly higher degree than do chairmen 
(see items numbered 1, 2, 3, 4, 5, and 7 in Tables 79 and 82 
in Appendix B. The reverse is true with respect to item 6 in 
these tables; that is, chairmen indicate a greater degree of 
authority to conduct investigations in small colleges than do 
the members. 
In the case of medium colleges, the same general trend 
is evident; that is, members tend· to report a higher degree 
of assumption of almost all functions (items 1, 2, 3, 4, 5, and 
7) than did the chairmen. Again, item 6 was the exception. 
The most significant difference in the case of medium-sized 
colleges was found in the matter of the frequency with which 
the commi t tees established rules and regulations or laws and 
by-laws within a certain assigned sphere. Here, members indi-
cated a greater degree of assumption of the function than did 
chairmen. 
Larger colleges were much more consistent in their reports 
when the responses of chairmen and members were compared. How-

of clear understanding of the duties and responsibilities of 
the commi ttees studied on the part of both ch a i r men and mem-
bers. Data pres ented elsewhere in this report indicate that 
the latter of these explanation may be more plausible. 
An analysis of functions assigned to the commi~~ees re-
porting in this investigation.-- The data for Table ~9 were 
derived fr om the responses of chair~en to an item in the 
Table 39. Number of Chairmen Repor·ting That Certain General 
Functions Have Been Defined for Their Committees 
Policy Execu- Judi- Ad vis- Re- Number 
Committee li'orm- tive cial ory or search of 
ing or or Ad- or In- Consul- or In- Chair-
Title Legis- minis- terpre- tative vesti- men Re-
lative trative tatlve gative porting 
(1) ( 2) ( 3) (4) ( 5) ( 6) (7) 
Administrative ••• 1 2 2 8 0 10 
Admissions ••••••• 6 8 7 8 3 12 
Alumni • .........• 2 11 1 3 1 11 
Assembly • • ••....• 0 9 0 1 0 9 
Athletics ••••.... 4 12 7 6 3 12 
Commencement • .. •. 0 7 0 1 0 7 
Curriculum ••.•••• 7 6 0 9 1 9 
Faculty social ••• 1 10 0 0 0 10 
Graduate •••....•• 10 9 4 0 2 12 
Guidance ••.•..••• 3 9 1 3 2 9 
Library •••• . .•• . • 3 5 0 8 4 14 
Public relations. 4 9 2 2 0 9 
Student aid/loans 2 4 4 0 1 7 
student health ••• 2 5 0 7 8 14 
- -All Committees. 45 106 28 56 25 145 
This table should be read: Of the ten chairmen of admin-
istrative councils reporting, one listed a function which was 
policy-forming or legislat ive. 
inquiry requesting them to list the main functions of their 
committees. Each specific function listed was analyzed to 
determine in which of the five categories (columns 2 through 
6 in Table 39) of general functions it belonged. 
Of the 145 committees reporting through their chairmen, 
45 or 31.0 per cent had fUnctions which were clearly policy-
forming or legislative in nature. In terms of committee title, 
the graduate, curriculum, and admissions committees were those 
most consistently having functions of this type. On the other 
hand, policy forming or legislative functions occurred least 
in assembly, commencement, administrative, and faculty social 
committees. 
Executive or administrative functions were assigned to 
106 or 73.1 per cent of all committees reporting. Of consid-
erable interest and significance is the fact that seven kinds 
of committees, namely, alumni, assembly, athletics, commence-
ment, faculty social, guidance, and public relations, were 
represented en masse in this classification. Only one co~mit-
tee title, the administrative council, failed to have a sizable 
representation. 
Judicial or interpretative functions were defined in any 
quantity for only the admissions, athletics, _ graduate, and stu-
dent aid/loans committees. In fact only 28 or 19.3 per cent 
of the chairmen listed functions which fitted this category. 
Several committees, including assembly, commencement, curricu-
lQ~, faculty social, library, and student health, reported no 
functions of this kind. 
Of great significance is the representation of advisory 
or consultative functions among the functions reported by com-
mittee chairmen. Only 56 chairmen, 38.6 per cent, described 
functions for their committees which were clearly advisory or 
consul tative . By committee title, greatest representation of 
this general function was found in administrative, admissions, 
a thletic s , curriculum, library, and student health committees. 
Three co rr~ittees, faculty social, graduate , and student aid/ 
loans, reported no function which fitted this category. 
The research and investigative function had the smallest 
representation of all, with 25 committees, 17.2 per cent, re-
porting duties or responsibilities which were of this type. 
Only f our committee titles, student health, admissions, ath-
letics, and library, were assigned this function to any signi-
ficant degree. Five committee titles did not have responsi-
bilities of this kind. They were the administrative, assembly, 
commencement, faculty social, and public relations committees. 
3. Specific Functions of Selected Coramittees 
The administrative council.-- In the majority of the col-
leges studied, the administrative council serves primarily as 
an advisory group to the college president. (Table 40). 
Other duties and responsibilit·ies lis t ·ed by chairmen constitute 
a negligible percentage of use. 
Table 40. The Main Functi ons of Administrative Councils in 10 
Colleges as Listed by Chairmen 
Function Num- Per ber Cent 
( 1) 
~ 
( 2) _( 3) 
1. Advise the president of the college on admin-
istrative policies and procedures •••• . • • ••••• • • 7 70.0 
2. Administer po 1 icy • ... . ......... . ..... .. ........ 2 20.0 
3. Establish policies where necessary •••••••.••••• 1 10.0 
4. Pass on student petitions for extra class load. 1 10.0 
5. Administer special exam ina tiona ••••.••••••••••• 1 10.0 
6. Clarify college policy .. ................... . ... 1 10.0 
7. Serve as liaison between faculty and adminis-
tration . . . ............................. . ... .. .. 1 10.0 
8. Advise other administrative officers ••••••••••• 1 10.0 
This table should be read: Seven chairmen, representing 
70.0 per cent of those reporting, indicated that their com-
mittees advise the president of the college on administrative 
policies and proce.dures. 
The admissions committee.-- Chairmen of admissions com-
mittees reported that their committees perform a multiplicity 
of duties. In no instance did a specific function elicit a 
response greater than 33.3 per cent. (See Table 41). 
Table 41. The Main Functions of Admissions Committees in 12 
Colleges as Listed by Chairmen 
Function 
(l) 
1. Makes recommendations to the president regard-
ing matters of policy in freshman admissions , 
academic standards, admission to the profos~ . 
sional program, graduation, graduate admissio~ 
Num- Per 
ber Cent 
(2) (3) 
and recruitment •••••..•..•• ... .. . .. • •••••••••• 4 33.3 
(concluded on next page) 
TabJe 41 (concluded ) 
Function Num":" Per ber Cent 
(1)_ (_2) l3) 
2. Appraise applications, evaluate transcripts, 
and review recommendations ••••••• • ......•.••••• 3 
3. Pass on admission and credits problems •••••.••• 3 
4. Make recommendations t o the faculty •••••••••..• 3 
5. Study problems pertaining to admissions and 
credits.... . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . 2 
6. Interpret state rules and regulations regarding 
admissions and credits ••..•..•.•.•••••.•.•••••. 2 
7. Hear appeals of faculty and students ••••••••.•• 2 
8. Make decisions on standards, scholarship, and 
credits. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . 2 
9. Conduct personal interviews •••.••.••••••••••••• 1 
10. Serve as an advisory group to an administrative 
off icer..... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1 
11. Pre pare materials for high school guidance 
25.0 
25.0 
25.0 
16.7 
16.7 
16.7 
16.7 
8.3 
8.3 
of.ficers .......................... . _............ 1 8.3 
12. Plan policies and means of recruiting students. 1 8 .3 
13. Se t up requirements for entrance ••••••••••••••• 1 8 .3 
14. Administer tests ••••.••••••.•.•.•.•.••••••••••• 1 8.3 
15. Review and revise entrance standards ••••• ~····· 1 8.3 
16. Follow-up admitted students •••••••••••••••••••• 1 8 .3 
17. Ad just individual academic difficulties •••••••• 1 8.3 
18. Approve special requests f or unusual programs •• 1 8 .3 
19. Refer problems to personnel commi ttee ••••••.••• 1 8 .3 
20. Establish institutional policies relative to 
admission of special problem cases ••••••••••••• 1 8.3 
This table should be read: Four chai r men, representing 
33.3 per cent of those reporting , indicated that their co~nit­
tees make recommendations to the president regarding matters 
of po licy in f reshman admissions, etc. 
The alumni committee.-- In the institutions studied, the 
alumni co~mittees plan homecoming or alumni days in 63.6 per 
cent of the cases. (See Table 42). Other func tiona reported 
have low frequencies. The attention of the reader is directed 
Table 42. The _ Main Functions of Alumni Committees in 11 Col-
leges as Listed by Chairmen 
Function_ Num- Per ber Cent 
{1) _ (2) (3L 
1. Plan Homecoming Day and AlQ~i Day activities.. 7 63.6 
2. Perform liaison services between college and 
a 1 urnn. i . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 3 2 ? • 3 
3. Make recommendations for improving college-
alu!!l!li relations.. • • • • • • • • • . • • • • • • • • • • • • • • • . . . • 2 
4. Collect material for alumni publication........ 1 
5. Assist the alumni secretary to address and mail 
letters.... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1 
6. Select the recipient; of the annual alumni 
18.2 
9.1 
9.1 
cita ·tion ........................................ 1 9.1 
7. Attend alumni chapter meetings off campus •••••• 1 9.1 
8. Serve in an advisory capacity to the alU!!l!li 
association ••••••••••••••.•••.••.•••.•...•••••• 1 9.1 
9. Maint ain contact with alU!!l!li •••.• • ••.•.••.••••• 1 9.1 
10. Formulate alumni policy •••••••••••••••••••••••• 1 9.1 
11. Execute (administer) alumni policy ••••••••••••• 1 9.1 
12. Plan for comrnencemen t. • . • • • • • • • • • • • • • • • • • • • • • • . 1 9.1 
13. Plan recruitment policies •••••.•• • ••••••••••••• 1 9.1 
This table should be read: Seven chairmen, representing 
63.6 per cent of those reporting, indicated that .their commit-
tees plan Homecoming Day or Alumni Da y activities. 
to item 5 in Table 42. One would have cause to speculate on 
the frequency with which functions of a clerical nature are 
g iven to faculty commi ttees. 
The assembly committee.-- The grea t majority of assembly 
committees have the sole function of planning assemblies for 
the a cademic year. (See Table 43). A few of' these committees 
have additional related functions. 
The athletics committe~.-- The roster of functions 
Table 43 . The .Main Functions of Assembly Committees in Nine 
Colleges as Listed by the Chairmen 
Function Nurn- Per ber Cent 
(1) {2) (3) 
1. Plan a ssembly programs for the academic year ••• 9 100.0 
2. Arl~ange for evening programs during the academ-
ic year . .......................... .. ............ 3 33.3 
3. Make arrangements for conferences • • ..••••••••.• 1 11.1 
4. Make arrangements for on-campus vi Eli tors and 
publicize their appearance ••••••.. • .••••••..••• 1 11 . 1 
5 . Care for the details of scheduling, financing, 
and physical needs in conjunction with assembly 
programs ................... . ...... .. .... . ....... 1 11.1 
6. Act as an advisory group to the dir•ector of 
speech ............................ . .. ........... 1 11.1 
This table should be read: Nine chairmen, representing 
100 per cent of those ·reporting, indicated that their com-
mittees plan assembly programs for the academic year . 
reported by chairmen of athletics com.mi ·ttees contains the 
greatest variety of activities of any of the committees listed. 
However, no single item was reported to be a function of more 
than one-third of the committees surveyed. (See Table 44). 
Table 44. The Main Functions of Athletics Committees in 12 
Colleges as Listed by the Chairmen 
Function 
{lJ 
.Num- Per 
ber Cent 
!(2J ' {3~ 
1. Formulate policy in all matters related to the 
administra t ion and financing of intercollegiatE 
athletics and presenting recommended policies 
to t h e president of the college for considera-
tion . .... , . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 4 33 • 3 
(continued on next page) 
Table 44 . (continued) 
Function Num- Per ber Cent 
11) ( 2) ( 3) 
2 . Draw up the athletics budget................. 4 
3. Gran or approve athletics awards •••• ••••••••• 4 
4. Sche(iule games................... . ............ 3 
5. Determine eligibility of athletes •••...•...... 3 
6 . F'ormulate policy with regard to scheduling 
regular, practice, post-season, and benefit 
games......................................... 2 
7. Approve athletics budget...................... 2 
8. Govern athletic activities.................... 2 
9. Promote interest in athletics •... • ••••.••••••• 2 
10. Formulate policy wi th res pect to recruitment, 
admiss ion, and eligibility of athletes •••••••• 1 
11. Rec oramend athletics policies to the faculty 
for consideration ••••••.... . •....•••••••..•••• 1 
12. Formulate policy with regard to the length and 
intensity of the sport season •••••••.••••••••• 1 
13. Establish, in cooperation with the properly 
designated authorities, the procedure for put-
ting into effect t he policies approved by the 
facuJ.ty....................................... 1 
14 . Serve as an executive committee to take inde-
pendent action on those matters specifically 
delegated to the board of the faculty or the 
president..................................... l 
15 . Approve all schedules for intercollegiate 
athletic activity •••.••.••.••••••••••••••••••. 1 
16. Approve contracts i n connection with schedules 1 
17. Plan f or transportation of athletic teams ••••• 1 
18. Rec ommend changes in the eligibility rule ••••• 1 
19. Administer student activity f unds appropriated 
for intercollegiate athletics ••••••••••••••••• 1 
20. Spons or chapel programs, athletic exhibi tions, 
annual banquet, etc........................... 1 
21. Supervise arrangements f or home games ••••..••• 1 
22. Establish major and minor sports •••••••••••••• 1 
23. Check medical needs ••••••.•..•.•.••.•..••••... 1 
24. Check equipment needs ••..•.••..•.••. .• ••.•.••• 1 
(concluded on next page) 
33.3 
33.3 
25. 0 
25.0 
16.7 
16.7 
16.7 
16.7 
8 .3 
8.3 
8 .3 
8.3 
8 .3 
8 .3 
8 .3 
8.3 
8.3 
8 .3 
8.3 
8 .3 
8.3 
8 .3 
8.3 
Table 44. (concluded) 
-
FWlction Num- Per ber Cent 
(1) (2) (3~ 
25. Supervise all matters perte.ining to athle t ics. 1 8.3 
26. Study ways and means whereby intercollegiate 
athletics can be of the greatest benefit to 
participants, the student body, and the insti-
tution ........................................ 1 8.3 
-
This table should be read: Four chairmen, representing 
33.3 per cent of those reporting, .indicated that their com-
mittees formulate policy in all matters related to the admin-
istration and ~inancing of intercollegiate athletics ~ . . 
The functions listed by chairmen rWl the gamut from broad 
policy-making responsibilities (item 1) to the very specific 
and detailed work of game scheduling (item 4) and planning for 
the transportation of athletic teams (item 17). 
The commencement committee.-- Of all the committees re-
porting, the commencement committee bad the fewest functions. 
(See Table 45). The great majority of chairmen indicated that 
Table 45. The Main Functions of Commencement Committees in 
Seven Colleges as Listed by the Chairmen 
Function Num- Per ber Cent 
------------------~(_1~)__________ (2) (3~[ 
1. Arrange for commencement program, including 
speakers, music, processional, decorations, and 
the like....................................... 6 85.7 
(concluded on next page) 
Table 45. (concluded) 
-
Function Num- Per ber Cent 
{1) _( 21_ J3) 
2. Recommend procedures to the college president •• 1 14.3 
3. Appoint faculty committees to handle the de-
tails of c ornrnen c em en t ••.•••••••••••••••...•..•• 1 14.3 
This table should be read: Six chairmen, representing 
85.7 per cent of those reporting , indicated that their com-
mittees arrange for commencement programs, including speakers, 
music, processional, decorations, and the like. 
the only function their cornrnittees assumed related to the 
arranging of commencement programs (see item 1). Clearly, the 
duties of committees of this title are narrowly prescribed in 
the institutions studied, and their activities are concentrat-
ed in a relatively short period of time. They are essentially 
action committees. 
The curriculum committee.-- One function, ove r all others, 
is assumed by curriculum committees in the. institu tiona sur-
veyed, according to chairmen. Essentially, this function in-
volves the recommendation of' curriculum changes to the presi-
dent and faculty. (See Table 46, item 1). No unusual functions 
are to be found in the listing; all appear to be directly re-
lated to curriculum and instructional problems. 
The faculty social committee.-- The responsibilities of 
the faculty social committees studied are, as the title implies, 
related to the social life of the faculty. Nine of the ten 
Table 46. The Main Functions of Curriculum Committees in Nine 
Colleges as Lis ted by the Chairmen 
Function Num- Per ber Cent 
jl) (2) 
1. Reco~~end to the faculty and the president 
changes in the curriculum.. • • • • • . • • • • • • . • • • • • • • 8 
2. Initiate curriculum revisions •.••••••••••.••.•• 3 
3. Approve curriculum patterns, requirements, and 
changes. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 3 
4. Prepare curriculum materia ls f or the college 
ca. talog......... ............................ ... 2 
5. Recommend to the faculty and to the president 
requirements for degree. • . . • . . • • . • • • • • • • . • • . . • • 2 
6. Approve curriculum changes. . . . • . . • • • • • . . . . • • • • • 2 
7. Approve majors and minors...................... 2 
8. Approve changes in course -descriptions and 
numbering................. .......... ........... 1 
9. Advise t he dean regarding the instructional 
program. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1 
10. Study all curriculum matters •.•.•..•••••.••...• 1 
11. Attend conferences where curriculum matters are 
considered. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1 
( 3) 
88 .9 
33.3 
33.3 
22.2 
22.2 
22.2 
22.2 
11.1 
11.1 
11.1 
11.1 
This table should be read: Eight chairmen, representing 
88.9 per cent of t hose responding, reported that their com-
mittees recommend to the faculty and the president changes in 
the curriculum. 
chairmen responding indicated that the main function of their 
committees is to prepare for soci& functions of all kinds . 
(See Table 47, item 1). Other functions, all of a similar 
nature had low frequencies of mention. 
'rhe graduate committee .. -- Although the complete list of 
functions reported by chaj_rmen of graduate committees is 
•rable 47. The Main Functions of Faculty Social Committees in 
10 Colleges as Listed by the Chairmen 
Func tions Num- Per ber Cent 
_{ lJ (2) (3r-
1. Prepare for social functions including teas, 
coffee hours, faculty meetings, faculty dinners 
and parties. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 9 
2. Send flowers to ill and deceased faculty 
members........................................ 3 
3. Buy presents for resigning and retiring faculty 
members. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1 
4. Plan ge-t acquainted program for new faculty 
members. . . . . . • . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1 
5. Plan for "interest groups u such as bridge, 
ceramics, Blld art.. . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1 
6. Assist with state social functions held at the 
college.,....................................... 1 
7. Supervise the faculty lounge ••••••••••••••••••• 1 
8. Determine the desirability of faculty social 
events . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . • . . . 1 
90.0 
30.0 
10.0 
10.0 
10.0 
10.0 
10.0 
10.0 
This table should be read: Nine chairmen, representing 
90.0 per cent of those responding , reported that their com-
mittees prepare for social functions, including teas, coffee-
hours, faculty meetings, faculty dinners, and parties. 
somewhat more lengthy than that of other committees tTable 48), 
the majority of these committees are policy formulating bodies 
(see item 1). Other functions listed by respondents evidence 
a diversity of responsibilities, but the frequency of occur-
renee of each was relatively low. 
Table 48. The Main Functions of Graduate Committees in 12 
Colleges as Listed by the Chairmen 
Function Num- Per ber Cent 
{1) (2) {3) 
1. Formulate policies pertaining to graduate work 8 
2. Appoint candidates' advisory committees ••••••• 2 
3. Approve candidates for graduate work ••••••.••• 1 
4. Administer final oral and written examinations 1 
5. Implement good graduate policies •••••••••..... 1 
6. Study new developments in graduate work ••...•. 1 
7. Evaluate the graduate program in terms of in-
stitutional, AACTE, and North Central Associa-
66.7 
16.7 
8.3 
8.3 
8.3 
8.3 
tion standards ••••••••••.....•.•..• . •• ~ .•••••• 1 8.3 
8. Set standards for graduate work ••••••••••••••• 1 8.3 
9. Approve schedule of graduate courses ••••••••.• 1 8.3 
10. Enforce standards and requirements ••••.••••••• 1 8.3 
11. Administer graduabe policies ••••••• • •.•..••••• 1 8.3 
12. Administer graduate program ••.••.•...•.•.•.•.• 1 8.3 
13. Admit students to candidacy f or degrees ••••••• 1 8.3 
14. Approve testing programs...................... 1 8.3 
15. Interpret policies through individual problems 
on pet_tion from faculty and students •••• ~ •••• 1 8.3 
16. Rule on perplexing cases ••.•••.•.•.........•.• 1 8.3 
17. Develop graduate curricula ••.••••••••••••••••• 1 8.3 
236 
This table should be read: Eight chairmen, representing 
66 .7 per cent of those responding , reported that their commit-
tees formulate policies pertaining to graduate work. 
The guidance committee.-- Chairmen of guidance committees 
in the institutions surveyed reported main functions of many 
varieties. (See Table 49). The highest frequencies reported 
were for items numbered 1, 2, 3, and 4 - each representing 
only 22.2 per cent of use of the function. One item (10), re-
ferring to teacher recruitment and screening processes, seems 
to be an unusual use of a guidance committee, although it must 
be admitted that a very real relationship exists. 
Table 49. The Main Functions of Guidance Committees in Nine 
Colleges as Listed by the Chairmen 
'Function Num- Per ber Cent 
(1) (2) (3) 
1. Serve the student body in a guidance capacity. 2 
2. Study the problems and needs of students •..••. 2 
3 . Adminis ter policies approved _by the president. 2 
4 . Formulate guidance policies and plans ••....••• 2 
5. Recommend policies to the president ••••••••••• 1 
. 6. Organize guidance services ••.•••.•••••••••.••• 1 
7. Assist the dean of students •••••••..•....•.••• 1 
8. Conduct freshman orientation and testing pro-
grams ....................... ..... ..... tl • • • • • • • 1 
9. Plan f or advisement - educational, personal, 
health, and social.................... . ....... 1 
10. Plan f or teacher recruitment and screening 
processes...................... . . . . . . . . . . . . . . . 1 
11. Plan for student welfare council and program •• 1 
12. Initia ·te, organize, supervise, and evaluate 
counseling services...... • • . • • • • • . . • • • • • • • • • • • 1 
13. Coordinate personnel services •.••••••.••••••.• 1 
14. Strengthen all phases of the personnel program 1 
15. Serve as the "watch dogtt of student interests. 1 
16. Work for the establishment of sound college-
wide policies in all matters affecting stu-
dents...... ....... ............................ 1 
17. Review all students' scholastic records peri-
odically...................................... 1 
18. Pass on student appeals for reinstatement ••••• 1 
19. Advise students regarding improving scholar-
ship • ................................... •. . . . . . 1 
22 .. 2 
22.2 
22.2 
22.2 
11.1 
11.1 
11.1 
11.1 
11.1 
11.1 
11.1 
11.1 
11.1 
11.1 
11.1 
11.1 
11.1 
11.1 
11.1 
This t able should be read: Two chairmen, representing 
22.2 per cent of those responding, reported that their com-
mittees serve the student body in a guidance capacity. 
The library committee.-- Chairmen of five library com-
mittees, representing 35.7 per cent of those responding, 
reported that one of the main functions of their committees 
was to advise the librarian in matters of policy. (See Table 
50, item 1). One in five committees reported that they serve 
as a liaison group between the faculty and the liberty (item 2). 
Other functions were represen·ted by relatively low frequencies 
and require no comment. 
Table 50. The Main Functions of Library Committees in 14 Col-
leges as Listed by the Chairmen 
Function Num- Per ber Cent 
{1) ~ (3) 
1. Advise the librarian in matters of policy •••••• 5 35.7 
2. Act as liaison between faculty and library ••••• 3 21.4 
3. Study library problems and make recommendations 
to the president ....•............... . .......... 2 14.3 
4. Recommend to the president allocation by de-
partments of library appropriation for books ••• 1 7.1 
5. Study the library and its use •••••••••••••••••• 1 7.1 
6. Work on special problems ••••••••••••••••••••••• 1 7.1 
7. Establish broad library policy ••••••••••••••••• 1 7.1 
8. Establish library rules •••••••••••••••••••••••• 1 7.1 
9. Allocate book fund to various departments.~···· 1 7.1 
10. Review established policies and formulate new 
ones • ..•..••..... • · • • · • • • • · • • · · · • • · · · · · · · · • · • • • 1 . 7.1 
11. Budget •...•...••..•.........................••• 1 7.1 
This table should be read: Five chairmen, representing 
35.7 per cent of those responding, reported that their commit-
tees advise the librarian in matters of policy. 
The public relations committee.-- Four out of nine public 
relations committee chairmen reported that the main function 
of their committees is to formulate public relations policies. 
(See Table 51, item 1). One out of three chairmen pointed to 
participation in recruiting as a main function {see item 2). 
Unusual functions for a committee of this title were reported 
in two ins t ances - maintaining alumni relations (item 7) and 
participating in follow-up program {item 9). 
Table 51. The Main Functions of Public Relations Committees in 
Nine Colleges as Listed by the Chairmen 
Function Num- Per ber Cent 
( 1) ( 2) (3) 
1. Formulate public relations policies •••••••••••• 4 44.4 
2. Participate in recruiting •••••••••••••••••••••• 3 33.3 
3. Plan publicity, including radio broadcas t s ••••• 2 22.2 
4. Act as an advisory board for public relations 
officials . ......................... ~ ........... 1 11.1 
5. Suggest means of improving the public relations 
program • •••••••.•.•.•.•..•..•..••.•••••••.•..•• 1 11.1 
6. Interpret the services of the college •••••••••• 1 11.1 
7. Maintain alumni relations ••..••.•.•..•••••••••. 1 11.1 
8. Make public appearances •••••••••••••••••••••.•• 1 11.1 
9. Participate in the follow-up program ••••••..••• 1 11.1 
10. Interpret college problems ••••••••••••••••••••• l 11.1 
11. Plan and execute a public relations program •••• 1 11.1 
12. Prepare publica tiona •.. . .- .....................• 1 11.1 
This table should be read: Four chairmen, representing 
44.4 per cent of those responding, reported that their commit-
tees formulate public relations policies. 
The student aid/loans committee.-- Three out of seven 
chairmen of student aid/loans committees, representing 42.9 
per cent of those responding, indicated that the main function 
of their committees is to pass on loans and scholarships. 
(See Table 52, item 1). All other functions listed are re-
lated to the granting of scholarships and loans. 
(',, ll 0 ~ ,~ · 
Table 52. The Main Functions of Student Aid/Loans Committees 
in Seven Colleges as Listed by the Chairmen 
Function Num- Per 
ber Cent 
{ 1} (2) (3} 
1. Pas s on loans and scholarships •••••••••••••••••• 3 42.9 
2. Make and collect 1 oans •........................• 2 28.6 
3. Establish scholarship and loan policies ••••••••• 2 28.6 
4. Select candidates for scholarships on the basis 
of need, scholarship, leadership, and citizen-
ship • .. • .......••..............................• 1 14.3 
5. Award Scholarships ••••••••••••••••••••••••••.••• 1 14.3 
6. Investigate ways of increasing the number of 
scholarships available to students •••••••••••••• 1 14.3 
7. Grant loans to worthy students .••••••••••••••••• 1 14.3 
8. Help students to develop wholesome attitudes to-
ward thi s type of transaction and conduct such 
matters with integrity and sincerity •••••••••••• 1 14.3 
This t able should be read: Three chairmen, representing 
42.9 per cent of those responding, reported that their commit-
tees pass on loans and scholarships. 
The student health committee.-- Chairmen of student health 
committees reported a diversity o,f functions (Table 53) with no 
single responsibility scoring a frequency greater than four or 
28.6 per cent. 
Table 53. The Main Functions of Student Health Committees in 
14 Colleges as Listed by the Chairmen 
Function Num- Per 
ber Cent 
( 1) (2) (3) 
1. Survey conditions affecting student health and 
safety......................................... 4 
2. Make recommendations for correction and improve 
ment o1, program •...••....•••...•.......... ···~· - 4 
3. Advise concerning health courses for students 
or. needed curriculum changes in this area •••••• 2 
4. Employ the school nurse ••••••••••••••.•••••.••• 1 
5. Arrange for student physical examinations •••••• 1 
6. Check on physical defects •••••••••••••••••••••• 1 
7. Supervi se the operation of the college infir-
28.6 
28.6 
14.3 
7.1 
7.1 
7.1 
mary. • .. . . . . . . . . . . . • . . . . . . . . . . . . . . . • . . . . . • . . . • . • 1 7 .1 
8. Work on any project dealing with student health 1 7.1 
9. Set t~1gible health policies ••••••••••..••••••• 1 7.1 
10. Study existing health problema ••••••••••••••••• 1 7.1 
11. Approve emergency medical and hospital service. - 1 7.1 
12. Consult with college physicians regarding the 
health program ••••••••••••••••.•••••••••••••••• 1 7.1 
13. Plan, study, supervise, implement, and adminis-
ter the health program •••••••••••••••••••.••••• 1 7.1 
14. Serve i n an advisory capacity on health problems 1 7.1 
15. Study problems concerned with dormitory and 
dining rooms................................... 1 7.1 
16. Set policies and review procedures in the stu-
dent health program •••••••••••••••••••••••••••• 1 7.1 
17. Study i nsurance policies ••••••...•••.•••••••••• 1 7.1 
----------------------------------------------------~----~------
This table should be read: Four chairmen, representing 
28.6 per cent of those responding, reported that their co mmit-
tees survey conditions affecting student health and safety. 
4. Summary 
The functions of somewhat more than one-half of the fac-
ulty committees reporting are assigned by the college presi-
dent. In roughly three out of ten cases, the duties and 
responsibilities of committees are assigned by the adminis-
trative council. Other administrative officers or groups 
reported to assign committee functions include the ••adminis-
tration, u the faculty, the committee itself, the dean of the 
college, t he dean of instruction, the faculty council, and 
" custom~" The faculty, however, assigns functions only to 
one commit t ee, namely, the faculty social committee, in the 
institutions studied. 
Roughly seven out of ten college presidents are reported 
to have the power to reverse the decisions of faculty com-
mittees. Other individuals and groups who have such author-
ity include the administrative council, the facul ty, the 
"administration," the state board of education, the commis-
sioner of education, and the governing board. 
The general functions assumed by committees typically 
include: (1) advisory services to the president or some other 
administrative officer; (2) the establishment of rules and 
regulations within a certain prescribed area of college func-
tioning; (3) the formulation of policy; (4) research or in-
vestigative powers; and (5) the interpretation of policy. 
Committee chairmen and members disagree with regard to 
the extent to which certain general functions are assumed or 
have been assumed by their committees. There is some indica-
tion that this disagreement may be due to a lack of clear 
understanding of the duties and responsibilities of committees 
on the part of one or both functionaries. 
An analysi-s of the specific functions of committees as 
listed by chairmen reveals that seven out of ten committees 
have executive or administrative functions. The assumption 
of such responsibilities has been condemned by authorities. 
On the other hand, advisory or consultative functions are 
assumed by slightly more than one out of three committees, 
and policy forming or legislative functions are granted to 
only three out of ten of the cow~ittees studied. 
The following represent the specific functi ons commonly 
assigned to various committees as reported by their chairmen: 
1. The administrative council advises the college presi-
dent on administrative policies and practices. 
2. The admissions committee makes recommendation s to the 
president regarding admissions policies. 
3. The alumni committee plans homecoming and alumni day 
activities. 
4. The assembly committee plans assembly programs for 
the academic year. 
5. The .athletics committee formulates , and to a great 
extent executes, policies related to the administration and 
financing of intercollegiate athletics. 
6. The commencement committee arranges for the entire 
commencement program. 
7. The curriculum committee recommends curriculum changes 
8. The faculty social co mmittee plans and administers the 
social activities of the faculty group. 
9. 'rhe graduate committee formulat es policies pertaining 
to graduate work . 
10. The guidance committee formulates , and to a consider-
able degree, implements, student personnel policies. 
11. The library committee serves in an advisory capacity 
to the librarian. 
12. The public relations, committee formulates public re-
lations policies. 
13. The student aid/loan co mraittee establishes scholar-
ships and loan policies and attends to the details of adminis-
tering the policies it establishes. 
14. The student health committee serves as an advisory 
group to health officers and generally checks conditions bear-
ing upon health and safety in the college community. 
CHAPTER VII 
FACULTY C01v'l.MI TTEE PR OCESSES 
1. The Physical Setting of Cornmi ttee V.fork 
The purpose of th is sectio~.-- If anything approaching a 
complete description of the operation of committees in the 
colle ges studied is to be presented, som~ consideration must 
be g iven to such elementary factors as are a part of the 
physical setting for comrni ttee functioning. Furthermore, the 
results of investigations in group dynamics indicate that the 
productivity of groups may be affected by the setting in which 
work is undertak en and by certain other related f a ctors. 
The purpose of this section, therefore, is to describe 
the physica l setting in which committee work is done i n the 
colleges studied with the f actors of time of day at which 
meetings a r e conducted, the meeting places, the frequency of 
mee ting , and the length of meetings being the object of scru-
tiny. 
Th e ti me of day at which meetings are held.-- The favorite 
meeting time of the cow~ittees studied was reported t o be in 
t he a f ternoon after classes have be en completed for t h e day. 
(See Table 54). Slightly more than one half of the chairmen 
(50.8 per cent) reported t hat me etings were scheduled at this 
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time. Almost one half of the respondents indicated that com-
mittee meetings were scheduled at some time during the school 
day; that is, at times when members are not scheduled for 
classes or other duties. 
Table 54. Number and Percentage of 145 Chairmen 
Reporting Various Times of Day at Which 
Committee Meetings Are Held 
Time of Day Num- Per ber Cent 
(1) (2) (3) 
La te afternoon ••••• • ••••••••••••••••• 69 50.8 
During the school day •• •••••••••••••• 57 41.9 
Evenings •............................ 9 6.6 
Luncheon ••.....•... . ....•.....•...•.• 3 2.2 
Special time set aside for meetings •• 2 1.5 
When convenient •••••••.••••••••.••.•• 2 1.5 
Saturdays •... ..•..................... 1 0.7 
This table should be read: Of the 145 chair-
men surveyed, 69 or 50.8 per cent reported that 
meetings of their committees are held during the 
late afternoon. 
Only a negligible percentage of chairmen reported the 
use of other times for meetings. Of course, many chairmen 
reported more than one meeting time; consequently, the per-
centages in Table 54 total more than one hundred. 
The place of meeting.-- Slightly more than one third of 
the chairmen responding reported that meetings of their com-
mittees are held in a conference room {Table 55), and another 
third indicated that committee meetings are conducted in 
classrooms. Somewl~t more than one in five chairmen reported 
that meetings are scheduled in the office of some member of 
the committee. Only a negligible percentage reported other 
meeting places. 
Table 55. Number and Percentage of 145 Chairmen 
Reporting Various Places uVhere Committee 
Mee_tings Are Held 
Place of Meeting Num- Per ber Cent 
(1) (2) (3) 
Conference room • .•..•••••...•...•••.. 48 35.3 
Cla a sroom • •.......••..•.....•...•.... 45 33.1 
Office •........ .....................• 32 23.5 
Lounge • •••.•••••••••••••••••.•.•••••• 8 5.9 
Homes of members • ••••••..•••••••••••• 3 2.2 
President's office •........... ....... 3 2.2 
Registrar's office ......... .......... 3 2.2 
Faculty club . ........................ 1 0.7 
Library .....•.. ......•....•.........• 1 0.7 
Faculty study room of library •••••••• 1 0.7 
Wherever room is available •••••..•••• 1 0.7 
This table should be re~d: Forty eight chair-
men, representing 35.3 per cent of those responding, 
reported that meetings of their committees are held 
in conference rooms. 
It would appear that meetings of faculty committees are 
generally conducted under somewhat formalized conditions, 
that is, with respect to the kind of physical surroundings. 
Whether or not such surroundings as reported are conducive to 
commi ttee productivity is a matter of conjecture. 
The frequency of committee meeting~.-- With reference to 
frequency of meetings, the most popular was the monthly meet-
ing reported by 39 chairmen, representing 26.9 per cent of all 
such functionaries reporting (Table 56). Twenty-five chairmen, 
17.2 per cent, indicated that meetings were scheduled as 
needed. Quarterly, semi-annual, and bi-monthly meetings held 
the next three ranks, in terms of total frequency. 
Table 56. li'requency of Meeting s of Various Committees as Re-
ported by 1 35 chairmen 
Frequency of I'vieeting 
00 
~ 
.,-! 
.p 
0. ?-I I» :::s 0 
Committee Title ..--1 I» 0 0. I» ..--1 ..--1 ?-I (l) a:l r-1 0 ~ 
I» ..--1 :::s '0 I» a:l 
..--1 ..c: ~ I» (l) ..--1 s:: Cl) • 
..!:4 I» .p s:: ..--1 '0 ?-I 0 CIS s I» (!) r-t s:: a:l ..--1 (I) Q) •rl ..c: 
..--1 Q) ..c: 0 I aS Q) .p 0) ?-I 0 
~ i!: .p E! •rl :::s ~ ;.:; aS Q) (I) I s:: I s s:: QS C) :> • Q) •rt 0 .,-! Q) s:: Cl) ::j C) Q) 0 
~ I:Ll ~ . I:Ll Cf.} <ll <ll ·~ 0 :z; z 
1 2 3 4 5 6 7 8 9 1 0 11 12 
Administrative • • • .• •••••• 1 0 6 0 0 0 1 1 0 0 9 
Admissions ••••••••• . .. • •• 1 l 5 0 1 0 2 1 0 0 11 
Alurnn.i •• • .• . .•• .. .. • .•.•• 0 l 0 2 2 0 3 0 1 2 11 
Assembly ......... .. . . . . ... 0 0 4 0 2 0 l 1 0 0 8 
Athletics ••••••••.•.•••• • 0 0 8 3 0 0 0 2 0 0 13 
C ommenc emen t ••••• . •.....• 0 0 0 0 1 4 l 0 0 l 7 
C ur r i c ul un1 • • • • • • • . • • . . • . • 1 3 3 0 0 0 1 0 0 0 8 
Faculty social •...•....•. 0 0 l l 3 0 2 2 0 0 9 
Graduate ••. . ..... . ....... 0 2 4 2 0 0 2 0 1 0 11 
Guidance •••.••••.•• . • • ••• 1 l 2 l l 0 1 l 0 0 8 
Library ••••••••• . • •• ••••• 0 0 l 1 3 0 2 4 0 0 11 
Public relations ••..••••• 0 1 2 1 0 0 3 1 l 0 9 
Student aid/loans ••••• • •• 0 0 l l 1 0 4 0 0 0 7 
Student health ••••• . ...•• 0 0 2 2 2 0 2 3 2 0 13 
.. 
All committees ••••.•••• 4 9 39 14 16 4 25 16 5 3 ~35 
-
This table should be read: One admi nistrative council 
chairman reported that his co mmittee mee t s weekly. 
As one might anticipate, tbe nature of the committee is 
a determinant of the f requency with which meetings are sched-
uled. Committees whose functions are primarily advisory or y 
executive, such as t he administrative council, admissions, 
curriculum, graduate, guidance, and public relations commit-
tees, tend to meet more frequently than do others. 
Certain committees , such as the co mmencement and student 
aid/loans , generally meet only at certain times of the year 
and are, to a 11 i n tents and purposes, inactive in the inter-
vening time. 
The number of commit tees reporting meetings n as neededtt 
raises a serious question in the mi nd of the writer. •ro what 
degree can a group be developed into a working, cooperative 
unit, a productive entity, meetling infrequently or as expedi-
ency dictates? It would appear that group process, with its 
complex problems, requires more frequent, planned meetings. 
Among the disadvantages that might be associated with the na s 
neededn plan of scheduling meetings are the dangers of lack 
of continuity, improper or insufficient orientation to the 
problem, unavailability of members, lack of careful planning 
or an inadequately prepared agenda, and a host of other prob-
lems, all r•esulting in considerable waste motion and the 
possibility of ill-advised decisions. 
The le_~f..!_-~f.__com~ttee m~ etings .-- Few of the committees 
·ysee •rable 39,p. 224. 
studied meet for less than 60 minutes . In fact, t he duration 
of meetings f or all committees was typically one hour. (See 
•rab le 57) • 
Table 57. Leng th of the Average Meeting in 
Niinutes as Reported by Chairmen of 
Various Faculty C o~~ittees 
Length of 
Committee Title Average Meeting 
Median Range 
( 1) 
-
( 2) (3) 
Administrative •. • .....••• 60 60-120 
Admissions •••••• .. • •... .• 60 30-120 
A l u.rnn i • .................. 60 60-120 
Ass e mb 1 y • ......... ....... 60 . . . . . . 
t~thletics ................. 90 60-120 
Commencement ••••••••••..• 45 30- 60 
Curriculu1n ••.•••••••••..• 120 60-180 
Faculty social ........... 60 60- 90 
Graduate • ................ 60 60-120 
Guidance •...•.•..•...•... 90 60-120 
Library .... ............... 90 30-150 
Public relations ••...•. •• 60 60-120 
student aid/loans •••.•. •. 60 15-60 
Student health ........... 60 30- 150 
All commit tees •...•..•• 60 15-180 
This table should be read: 
length of mee tings reported by 
administrative councils was 60 
a range of 60 to 120 minutes . 
The median 
chairmen of 
minutes , with 
Although in mos t instances the diffe rences are not great 
from one com.mi ttee title to another, cer·tain committees tend 
to meet for somewhat longer periods of time . Notable among 
committees that typically meet for longer periods is the 
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curriculum commit tee, with a median length of meeting of 120 
minutes. Here again, the difference is perhaps best explained 
by the functions of cont.rni ttees of this variety. An earlier 
1/ . 
section - of this report indicated that curriculum corrunittees 
have functions that are largely advisory and policy-:forming. 
Obviously, the problems studied by a group of this kind of 
necessity require considerable time for ca re ful study and de-
liberation. Athletics, gu idance, and library committees re-
ported a median length of meeting of 90 minutes, again consid-
erably longer than the meet ings of the average committee . The 
cow~ittees last named have general functions which are quite 
similar to those of the curriculum committees; consequently, 
they require large r blocks of time f or meetings. 
The commi ttees that tend to meet for shorter periods of 
time are the commenceme nt and student aid/loans committees. 
The seasonal nature of the functions of these committees and 
the somewhat standardized problems faced by them make the pro-
cess simpler and considerably less time-consuming. 
2. The Role of ' the Chairman 
'rhe questions Q_Osed.-- One section of the inquiry ad-
dressed to faculty members was devoted to a series of items 
relating to the role of the committee chair:m.an. No exhaustive 
analysis of the chairman's function was attempted. Rather, a 
sampling of some of the more critical as pee ts of the leadership 
Y Table 39, p. 224. 
role was lncluded in order that some estimate might be made 
of the effe ctiveness of the chairmen concerned. The results 
of this phase of the study are presented in the i~nediately 
following paragraphs . 
The emotional clima te provided.-- Roughly three out of 
f our committee members reported that their chairmen frequent ly 
provide a warm, accepting , and understanding emotional climate 
(Table 58, item 1)~ and almost exactly the same proportion of 
respondents indicated that the chairmen frequently exemplify 
confidence, ease, poise, kindness, and thoughtfulness in work-
ing with their committees (item 2). Al mos t as great a propor-
tion of members r eported that their chairmen frequently g ive 
encouragement to the group and to individuals (item 3). 
Evidently, the emotional climat e provided by the commit-
tee chairmen is, in the great majority of cases, in keeping 
with the i deal. The percentages r e ported in coluxmns 7 and 9 
of r able 58 indicate that there are but a few chairmen who do 
not~ in the opinion of their colleagues, mee t the standards 
in this regard . 
Leadership services.-- Items f our through f ourteen in 
rrable 58 represent a sampling of some of the more important 
services which , according to authorities, should be performed 
by tbe e ff ective group leader. Approximately six out of ten 
chairmen are reported to make use of carefully planned agenda 
frequently (item 4). In each instance , over one half of the 
't 25J 
Tab l e 58. Numb er and Pe rcentage of 588 Faculty Committee Members 
Reporting Various Factors Related to the Role of the 
Chairmen of 'rheir Committees 
Fre- Some-
Factor quently times Seldom Never Nmn- Per Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent ber Cent 
(1) (2 ) ( 3) ( 4 ) ( 5) ( 6) (7) ( 8) (9) 
1. He provides a warm, 
ac ce pting , and 
understanding emo-
tional climate ••••• 437 74 .3 72 12.2 12 2 .0 2 0 . 3 
2. He exemplifies 
confidence, ease, 
poise, k indness, 
and thoughtfulness. 438 74 .5 78 13.3 9 1.5 2 0.3 
3 . He gives encourage-
ment t o the group 
and to individuals. 367 62.4 114 19.4 21 3.6 11 1.9 
4 . He makes use of 
carefully planned 
agenda •. .........•• 375 63.8 109 18.5 31 5.3 8 1.4 
5. He circulates the 
minutes of t he pre-
vious mee ting be -
f ore the group 
mee ts • ....•.. . •.••. 254 53.2 86 14 .6 79 13.4 89 15.1 
6. He provides appro-
priate physical 
condi t ions f or work 
(in so far as he is 
able to do so) ••••• 460 78 . 2 54 9.2 6 1.0 2 0.3 
7. He helps the group 
to define goals or 
objecti ves • ••.••••• 390 66.3 110 18.7 20 3.4 5 0.9 
8. He helps t he group 
to define the rules 
of its own conduct. 322 54.8 133 22 .6 44 7.5 17 2.9 
9. He helps the group 
to determine its 
functions and its 
limitations •••.• .• • 339 57.7 133 22.6 33 5.6 9 1.5 
10. He helps the group 
to plan the means 
of attaining its 
objectives ••••.•••• 373 63.4 118 20.1 22 3.7 7 1.2 
(concluded on next page) 
Table 58. (concluded) 
-
F're- Some-
Factor quently times Seldom Never Num- Per Num- Per Num- Per Nu..m- Per 
ber Cent ber Cent ber Cent ber Cent 
(1) (2) (3) (4) ( 5) (6) (7) ( 8) ( 9) 
11. He listens care-
fully to the con-
tribu tions of 
every member ••••••• 467 79.4 39 6.6 6 1.0 1 0.2 
12. He links contribu-
tiona to the gener-
al thread of 
thought •••••••••••• 416 70..7 102 17 .3 8 1.4 2 0.3 
13. He co n tributes to 
the work of the 
committee in terms 
of his own special 
abilities •••••••••• 459 78 .1 56 9.5 9 1.5 1 0.2 
14. He helps the group 
develop means of 
continuous evalua-
tion of both pro-
duct and process ••• 253 43.0 160 27.2 55 9.4 21 3.6 
15. He is a competent 
group leader ••••••• 407 69.2 82 13.9 20 3.4 3 0.5 
This table should be read: Of the 588 faculty members 
responding , 437 or 74.3 per cent reported that their chairmen 
frequently provide a war·m, accepting , and understanding emo-
tional climate. 
members indicated that the chairman frequently helps the group 
to def i ne its objectives (item 7), define the rules of its own 
conduct (item 8), helps the group to determine its functions 
and its limitations (item 9), and plan the means of attaining 
its objectives (item 10). 
Item five, referring t o the practice of circulating the 
minutes of previous meetings before the · committee convenes, 
has a significant number of •• seldomtt or 11 never" responses, but 
these may be explained by the nature of some of the committees. 
On some committees, such as the faculty social, student aid/ 
loans, and commencement, problems would not be likely to carry 
over from one meeting to another; therefore, there would be no 
need to g ive consideration to the topics of previous meetings. 
Only one item ·(4) failed to elicit a "frequently" re-
sponse of over 50 per cent. Apparently , there are many chair-
men who do not provide for the development of evaluative tech-
niques, for 13 per cent of the respondents indicated that 
their chairmen seldom or never perform this service. 
Competency of. chairmen.-- 'fhe fact that 69.2 per cent of 
the members indicated that, in their judgment, the chairmen 
of their committees are frequently competent as group leaders 
is of great significance. (See Table 58, item 15). An add i-
tional 13.9 per cent reported the chairmen to be someti mes 
competent. Only 3.4 per cent and 0.5 per cent of those re-
porting evaluated their chairmen as seldom or never competent 
respectively. 
Evidently, the leadership of the co mmittees studied is 
of high quality~ Possibly this may be explained in terms of 
a careful process of selecting chairmen of comn1ittees. In 
any event, these staff members have won the respect of their 
colleagues in the great majority of cases. 
3. The Faculty Committee in Operation 
y 
Problems studied.-- Almost seven out of ten chairmen be-
lieve that the problems studied by their committees are real 
and meaningful to members. (See Table 59, item 1). The re-
sponses of members to a similar item indicate a considerable 
degree of agreement (See Table 60), inasmuch as 63.8 per cent 
of the members indicated that problems studied are frequently 
meaningful (item 1). However, over 12 per cent of the chair-
men believe that the problems handled by their committees 
could frequently be handled more effectively by an individual 
(item 2), and 17 per cent indicated that problems could some -
times be more effectively handled by an individual. 
By way of comparison, members reported that in only 6 .1 
per cent of the cases could problems frequently be handled 
more effectively by an individual (Table 60, item 2). Appar -
ently, faculty members feel more strongly about the need for 
coramittee consideration of problems than do chairmen. In 
fact, 23 per cent indicated that problems handled by their 
committees could never be more effectively handled by an 
individual and 36.9 per ~ent reported that seldom would this 
be true. These percentages can be compared with the 17.2 per 
cent and 37.9 per cent reported by chairmen in answer to the 
1/No attempt was made t o analyze the responses of chairmen 
and members in terms of the 14 committee titles. However, . 
Tables 99 through 112 in appendix B are included in order 
that the interested reader may investigate the responses of 
members on the basis of committee title. 
Tab le 59 . Number and Percentage of 14 5 Chairmen Reporting Certain 
Items to Be Charac teristic of the Work of Their Com-
mittees 
Fre- Some-
quen tly times Se l dom Never 
Item 
Num- Per Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent ber Cent 
(1 ) I< 2) (3) I ( 4) I< 5J I ( 6J { 7 ) (8) (9) 
-
1. Problems studied 
are real and mean-
ingful t o members . 99 68.3 19 13.1 4 2.8 1 0 . 7 
2. Problems handled 
by this committee 
could be more 
effectively hand-
led by an in-
dividual • • •.• • ••• • 18 12 . 4 25 17.2 55 37.9 25 17.2 
3. This comrai ttee 
approves dec i sions 
previously render-
ed by other 
authority ••• . ••••• · 8 5.5 32 22.1 45 31.0 36 24. 8 
4 . Talents and spec-
ialized knowledge 
of memb ers are 
used in the solu-
tion of problems •• 96 66.2 25 17.2 1 0 . 7 1 0.7 
5 . Minutes of each 
meeting are kept 
by a secretary or 
recorder •• • ••• • ••• 91 62.8 11 7•6 6 4 . 1 18 12 . 4 
6. A process observer 
is utilized in com-
mit tee meetings ••• 2 1 . 4 5 3.4 16 11.0 84 57.9 
. 7 . Consultants are 
used in the study 
of problems •••••• • 18 12.4 50 34.5 34 23.4 19 13.1 
8. Individuals or 
groups affected by 
t he decisions of 
this committee are 
consulted • •••••••• 78 53.8 32 22 . 1 5 3 . 4 5 3.4 
9. An attempt is made 
to achieve con-
sensus in the solu-
tion of problems •• 111 76.6 8 5.5 1 0 . 7 2 1.4 
(c oncluded on next page) 
Table 59. (concluded) 
-
Fre- Some-
quently times Seldom Never 
Item ~- · Num- Per Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent ber Cent 
( 1} ( 2) ( 3) (4) ( 5) T6) -c 7T 1ST (9[ 
10. Consensus is attain-
ed in the solution 
of' problems •••••••• 89 61 . 3 28 19.3 1 0 .. 7 2 1.4 
11. Problems are solved 
and decisions 
reached by majority 
vote . ........... . .. 101 69.7 13 9.0 4 2.8 6 4.1 
12. The chairman must 
work hard to secure 
full cooperation • •• 7 4.8 20 13 . 8 57 39.3 38 26.2 
13. Mutual respect 
among members is 
eviden tt • •• • •••••••• 119 82.1 6 4.1 0 o.o 2 1.4 
14. Members contribute 
freely t o dis cus-
s ion • ..........•..• 121 83 . 4 6 4.1 0 o.o 1 0.7 
15. Discus s ions tend to 
move away from the 
main issue •• • •.•••• 9 6.2 52 35 .9 59 .40.7 9 6.2 
1 6 . A dispr oportionate . 
amount of time is 
consume d in making 
simple decisions ••• 6 4.1 49 33.8 60 41.4 9 6 .2 
17. Topics keep coming 
up for discussion 
after t hey have 
supposedly been 
settled • .••.••••••• 8 5.5 32 22.1 62 42.8 20 13 .8 
18. Reports in writing 
to some administra.-
ti ve off icer of the 
institution •••••••• 45 31.0 39 26.9 17 11.7 24 16.6 
19. Recomrnenda tions of 
this co mmit tee are 
put into effect •••• 92 63 . 4 32 22 .1 3 2 .1 1 0.7 
20 . Decisions of this 
commit tee are re-
versed by other 
authority •••• • •.••• 2 1. 4 16 11 .0 61 42.1 43 29.7 
21. Membership on t h is 
committee carries 
prestige ••••••••••• 44 30 . 3 38 26 . 2 21 14.5 17 11.7 
This table should be read: Of the 145 chairmen reporting , 
99 or 68.3 per cen~ indicated t hat the problems studied by their 
corn.mi tte es are real and meaningful to member s. 
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same item. 
Apparently, the use of committees to approve decisions 
rendered by other authority is rather common practice. Both 
chairmen (Table 59, item 3) and members (Table 60, item 3) 
agreed that this condition maintains, although the percentages 
reported by members are significantly higher than those re-
ported by committee chairmen. 
Personnel factors.-- Two out of three chairmen ( 'rable 59, 
item 4) and two out of five members (Table 60, item 4) believe 
that the talents and s pecialized knowledge of' members are fre-
quently used in the study of problems. However, one in ten 
members and only one in one h~~dred chairmen reported that 
talents and specialized knowledge of committee members are 
seldom or never used. 
Items five through eight in Table 59 did not appear in 
the inquiry addressed to committee members; therefore, no com-
parison of responses is possible. Responses of chairmen to 
these items reveal the follo ing facts: (1) the practice of 
recording the minutes of meetings iE not universal, inasmuch 
as 12.4 per cent of the cha:hrmen reported that such minutes 
are never kept; (2) the use of process observers is very u:n-
cow~on, since only seven of the chairmen reported the use of 
11 
such a person either frequently or sometimes; (3) consult-
1/The fact -that one chairman in four failed to respond to the 
item may be an indication t hat the term process observer is 
foreign to them. 
. nf.'~ .~ ; tJ ~·:· u 
Table 60. Number and Percentage of 588 Committee Members -Re- CJ 
porting Certain Items to Be Characteristic of the 
work of Their Committees. 
Pre- Some-
~uently . times Seldom Never 
Item -Num- Per Num- Per Nura- Per Num- Per 
fber Cent ber . Cent · ber Cent ber Cent 
(1) I< 2 J {3) (4) ( 5) ( 6) (7) (8) (9) 
1. Problems studied are 
real and meaningful 
to me . ..... . . . •....• 375 63.8 117 19.9 25 4.3 5 0.9 
2. Problems handled by 
this committee could 
be more effec ti vel y 
handl_ed by an indi-
vidual . ........... . • 36 6.1 133 22.6 217 36.9 136 23.1 
3. This committee ap-
proves decisions 
previously rendered 
by other authority •• 54 9.2 179 30.4 144 24 .5 120 20.4 
4 . My talents arid spe-
cialized knowledge 
are used in the so-
lution of problems •• 243 41.3 209 35.5 52 8.8 17 2.9 
5. An attempt is made 
to achieve cons en-
sus in the study 
of problems •••••• • · •• 414 70.4 86 14.6 18 3 . 1 7 1.2 
6. Consensus is attain-
ed in t h e solution 
of problems •••••• • • . 349 59.4 149 25.3 15 2.6 6 1.0 
7. Problems are solved 
and decisions reach-
ed by majority vote. k!:20 71.4 73 12.4 24 4.1 15 2.6 
8. Time i s g iven over 
to t he study of the 
processes of com-
mit tee action ••••••• 38 6.5 129 21.9 184 31.3 147 25.0 
9. Mutual respect among 
members is evident •• ~88 83.0 48 8.2 3 0.5 1 0 . 2 
10. Members contribute 
freely to discussion 475 80.7 42 7.1 3 0.5 2 0.3 
11. Discussions tend to 
move away from the 
main issue ....... .. . 52 8.8 232 39.5 225 38.3 22 3.7 
12. A disproportionate 
amount of time is 
consumed in making I 
simple decisions •••• 67 11.4 197 33.5 233 39.6 35 6.0 
!-- • 
(concluded on next page) 
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Fre- Some-
quently times Seldom Never 
Item Num- Per Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent ber Cent 
(1) (2) (3) (4) ( 5) (6) (7) (8) (9) 
13. Topics kee p coming 
up f or discussion 
after they have sup 
posedly been 
" settled" ••••••.••• 41 7.0 160 27.2 261 4 4 .4 60 10.2 
14. Some members get 
recognition while 
others are ignored. 5 0 . 9 43 7.3 158 26.9 316 53 .7 
15. I fe el that I am be 
ing judged or evalu 
ated b y other mem-
bers of the commit- 29 4.9 83 14.1 161 27.4 228 38 .8 
tee • •...•. . • · · • • • • • 
1 6 . Reports in writing 
to some administra-
tive of ficer •••.••• 209 35.5 141 24.0 70 11 . 9 8 6 14.6 
17. Recommendations of 
this committee are 
put into effect • •. • 381 64 .8 137 23.3 1 1 1.9 6 1.0 
18 . Decisions of this 
committee are re-
versed by other 
authority ••••• . •••• 8 1.4 87 14.8 292 49 . 7 118 20.1 
19. Memb ership on this 
committee carries 
prestig e ••••• • •• . •• 149 25.3 148 25.2 112 19.0 79 13.4 
20. I feel qualified to 
serve em this com-
mi ttee .... .....•. .. • 384 65.3 131 2 2 .3 6 1.0 4 0.7 
--
This table should be read: Of the 588 faculty me mbers re-
sponding , 375 or 63.8 per cent reported that problems studied by 
their committees are frequently real and meaningful to them . 
a n ts, on the other hand, are rather commonly used, since almost 
one half of t h e chairmen reported them to be used frequently or 
sometimes. 
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Of considerable interest is the f act t ha t as s mal l a per -
cen t age of chairmen as 6.8 reported that individuals or g roups 
affected by t he decisions of their committees are seld om or 
never cons ulted (Tab le 59, item 8) . 
Co~~ittee proc es ses.-- Three out of four chairmen reported 
that an attempt is freque ntly made to achieve consens us in the 
s olution of problems ( Tab 1~ 59, item 9). The responses of 
members t o this item ( •rab l e 60, item 5 ) reveal a considerable 
degree of ag reement. The fact t hat , according to cha irmen , 
consensus is f requently attained in 61.3 per cent of the com-
mit tees studied (Tabl e 59 , item 10) and the similar response 
of committee membe rs ( 'rable 60 , item 6) attests not only to 
the wisdo m to setting con sensus as a group goal but also is 
f urther evidence of the correlation of the responses of chair-
men and members. 
Roughly seven out of ten chairmen and the same proportion 
of members re ported that prob lems are solved and decisions 
reached by ma jority vote. Evidently, the respondents repnrt-
ing that this is never done belong to committees which depend 
solely on consensus a s a means of arriving at decisions. 
One of the most significant findings of the study is re-
vealed by item 8 in Table 60. Well over one half of the com-
mittee members (56 .3 per c ent) reported that seldom or never 
is time given over to the study of the processes of co mmittee 
action. This fa ct may be evidence that the matter of i mprove-
ment in comr:I'J.i ttee operation is being slighted in the colleges 
studied. 
Interpersonal relationships.-- From the co i nt of view of 
chairmen, committee functioning is a rather smooth and harmo-
nious procedure in the large majority of cases. Twenty-six 
per cent of the chairmen reported t hat they never have to work 
hard to secure the f ull cooperation of members (Table 59, item 
12). Ei ghty-two per cent reported that mutual respect among 
members is frequently evident, and 83 per cent reported t ha t 
members fr equently contribute fre ely to discussion. 
Further evidence of the smooth..ness of' t he operation of 
the commi t tees studied is provided by the f act that almost 
one half of t he res pondents reported t hat discussions seldom 
or n ever move away fro m the main is sue (item 15), and thre e 
out of f our chairmen reported that seldom or never is a dis-
proportionate amount of ti me consumed in ma..l.cing simple deci-
sions (item 1 6). Similarly, almost one half of the cha irmen 
reported that seldom or never do topics come up for discussion 
after they have supposedly been settled. 
Committee me mbers a gre ed that mutual respect among mem-
bers is t he rule (Table 60, item 9), that members contrib ute 
freely to ~iscussion (item 10 ), t hat discus s ions tend to stay 
on the point except in a rather small percentage of cases 
(item ll), a~d t hat a reasonable amount of ti me is consumed 
in making decisions (item 12). 
ln only a neglig ible numbe r of case s was it reported that 
some co rrl!nit tee memb ers are i [910red ( Table 60 , item 1 4) , an d 
th~ i ncidence of a f eeling of being judg ed or evaluated in 
comr1i tte e is a lso quite small (item 1 5 ). 
Res 11.1 ts of committee work. -- rrhe practic e of mak ing 
written reports to so!Yle administrat ive off icer is com..rnon , a l -
though it is d one f requently in only 31 pe r cent of the cases, 
according to chairmen . (Table 59 , item 18) . Twenty- f our pe r 
cent reported t ha t such reports are never made . ryhether t~is 
means that no reports are made is a matter of conjecture . 
Data reported in another section of this study lead the inves -
tigator to believe that t his is often the case . 
Recommendations of the committee are re por t ed to be put 
into effect f requently by 63 . 4 per cent of the ch airmen . Tre 
fact t hat 29 .7 per cent of these respondents are able to state 
that decision s are never reversed by other authority i s signif -
icant . 
It ems 16 and 17 of Tab l e 60 provide further evi dence of 
a high corre l ation betwe en the responses of chairmen and mem-
bers to items involving fact rather than judgment . Eowever , 
t he reader will note that a slightly h igher percentag e of c om-
mittee members reported that decisions are reversed by other 
authority than that report ed b y chairmen (item 18) . 
pproxima tely one half of t£1e c ll.airmen believe that mem-
bers hie on their com. ittees carries presti ge; somewhat more 
than one in ten (11.7 per cent) indicate that such membership 
never carries prestige . (Table 59, item 21). On the other 
hand, committee members do not fee l that there is quite so 
much prestige connected with committee membersh ip as chairmen 
have indicated (Table 60, item 19). 
There is little doubt that members f eel qualified to 
serve on the committees to which they have been appointed or 
elected. Only 1.7 per cent indicated that seldom or never do 
they fee l so qualified. (See Table 60, item 20). 
The extent of agreement between chairmen and members of 
the same committees.-- A sampling of colleges, including all 
regions and the different sizes of institutions as well as the 
several conunittee titles, was studied in an attempt to deter-
mine the extent of agreement among members of the same commit-
tee and between the chairman and t he members, regarding the 
prob lems studied, the procedures used, and the outcomes of 
co mmittee work . 
A considerably higher degree of agreement was discovered 
in the reports wit;h respect to items in these categories than 
had been found for items that involved the general functions 
of committees. Of course, there were some items that elicited 
a response not characterized by anything approaching complete 
agreement. This was particularly true of the items number ed 
7, 16, and 19 on Table 60. ltem 7, referring to the me ans of 
arriving at decisions, may be explained by the fact that some 
members are aware that consensus is sought, but that this 
method of decision-making is not a l ways successful - hence 
the necessity for a vote. The difference of opinion with re-
gard t o item 16 (uReports in writing to some administrative 
officeru) may be explained by the supposition that some mem-
bars may not reall y know what is done with the reports of the 
commit tee. Item 19, (l' Membership on this committee carries 
prestigen ) involves pers onal judgment and was expected to 
elicit a somewhat inconsistent response . Greatest agreement 
was f ound f or items numbered 1, 3, 5, 9, 10, 11, and 13 in 
Table 60, and a fair l y high degree of agreement was discovered 
for items numbered 2, 4, 6, 12, 17, and 18 in the same tabula-
tion. 
Student responses to items on the inquiry related to 
committee problems and processes.- - Only a negligible percent -
age of students (8 .7 per cent) indicated that the purposes of 
the commi ttee on which they serve are seldom clear to them. 
(See Table 61, item 1). Furthermore, the great majority of 
students (79.7 per cent) stated that problems studied by their 
committees were real and meaningful (item 2). Perhaps this 
may be due to the fact 'chat students serve on only a selected 
group of' commit·tees, ones that consider is s ues of interest and 
concern to students. It is also clearly evident that students 
feel t hat they have a worthwhile contribution t o make to the 
work of the committees on which they serve (item 3) , inasmuch 
Tab le 61 . Distribution of Student Responses to Items on the 
I nquiry Form Relating to the Committee on Vlhich They 
Serve 
- -
Fre- Some -
I tem quently times Seldom Never 
Num- Per Num- Per Hum- Per Num- Per 
ber Cent ber Cent ber Cen t ber Cent 
{l) (2) (3) (_4) (5) {6I ( 7) T8T T9T 
l. The purposes ot this 
cormni ttee are clear 
to me ••••••••••••••• 57 82.6 6 8 .7 6 8 .7 0 o.o 
9 ...,. Problems studied by 
this co mmittee are 
real and meaningful . 
to me • • ••••••••••••• 55 79.7 14 20.3 0 o .. o 0 o.o 
3 . I fee l that I have 
a worthwhile contri-
but ion to make to 
the work of this 
committee •••.. . ••••• 42 60.9 25 36.2 2 2.9 0 o.o 
4 . Mutual respect among 
members is evident •• 55 79.7 13 18.8 l 1.4 0 o.o 
5 . Committee members 
contribute freely to 
di sc us s i on s • • • • • • • • • 52 75. 4 17 24.6 0 0.0 0 o.o 
6. Dis cussions tend to 
move away from the 
main issue •••••••••• 4 5.8 28 40.6 24 34 . 8 13 18.8 
7. A disproportionate 
amount of time is 
consumed in making 
simple decisions •••• 4 5.8 20 29 .. 0 35 50.7 10 14 .5 
8 . Topics keep coming 
up f or discussion 
af t e r they have 
supposedly been 
" settled" ••••••.•••• l 1.4 14 20.3 30 43.5 24 34.8 
9. Some co m.rni ttee mem-
bers get recognition 
while others are 
i gnored •••••••.••.•• 1 1.4 1 1.4 2 3 33.3 44 63. 8 
10. I f eel that I am be-
ing judg ed or evalu-
a ted by commi ttee 
members when I speak 11 15.9 23 33.3 14 20.3 21 30.4 
(concluded on nex t page ) 
Table 61. (concluded) 
Fre- Some-
quent~y times Seldom Never 
Item Num- Per Num.- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent ber Cent 
( 1)_ ~ 2) ( 3) I( 4) (5)_ _( 6) ( 7) (8) (9} 
11. My opinion is re-
spected by other mer~ 
bers of the group ••• 52 75.4 16 23.2 1 1.4 0 o.o 
12. Some members monop-
olize meetings of 
this committee •• . •.• 5 7.2 12 17.4 37 53.6 15 21.7 
13. Personality clashes 
occur between com-
mittee members •••• • • 1 1.4 6 8.7 27 39.1 35 50 . 7 
14. The chairman domi-
nates the meeting ••• 7 10.1 14 20.3 16 23.2 32 46 . 4 
15. Backbiting , scape-
goating , buckpass-
ing, and disparage-
ment of others occur 0 o.o 4 5.8 10 14.5 55 79.7 
16. The committee is 
unable to come to 
final decisions ••••• 1 1.4 11 15.9 29 42.0 28 40.6 
1'7. The committee shows 
a tendency to break 
into s mall groups or 
cliques over issues. 1 1.4 5 7 . 2 22 31.9 40 58.0 
18. There is a tendency 
to deal with theory, 
hair-splitting def -
initions, or inc on-
sequentials •••.. . •• • 3 4.3 9 13 . 0 25 36 . 2 32 46 .4 
19. Membership on t his 
committee carries 
pres tige on campus •• 18 26 . 1 14 20.3 31 44.9 6 8.7 
20. I feel qualified to 
serve on this com-
mi ttee ......... . .... 54 78.3 12 17 . 4 3 4.3 0 o.o 
This table should be read: Of the 69 students responding, 
57 or 82.6 per cent reported that the purposes of the cormnittee 
on which they serve are frequently clear to them. 
as 60.9 per cent indicated that they frequently feel this way. 
Students generally agreed with committee chairmen and f a c-
ul ty member•s that committee work proceeds rather smoothly. 
Items 5 through 9 in Table 61 reflect this agreement. However, 
a l most one half of the students surveyed reported that they 
feel t hey are being judged or evaluated (item 10) when they 
speak in co mmittee session. Only one student in thre e re ported 
that he never experienced this feeling . On the other hand, 
most studen ts (over three out of four) indicated that their 
opinions are respected by the other members of their committee 
(item 11). 
Apparently, t here is some prestige attached to t h e posi-
tion of student membership on faculty co~nittees in the 
insti tutions studied • . Over two out of five student members 
indicated that they f requently gained prestige by so serving 
and less t han one out of ten denied that committee positions 
carried prestige . (Table 61, ite m 19). Furthermore, it i s 
evident that students f eel qualif ied to serve on the commit-
tees to which t hey have been appointed or elected (item 20 ) . 
Al most eigh out of ten indicated that .t h ey frequently feel 
qualif ied to serve. 
4. I mprovement of Faculty Committee Processes 
The concern of' t he section.-- The responses of comrnittee 
chairmen and members t o t h e question, "Yvhat suggestions would 
you make to i mprove the work of faculty committees?• serve as 
2 ~~' ;') 
the basis for the dis cussion in the two sections that imme-
diately follow. The third division of this section is based 
upon the responses of student members of committees to the 
question, ttwhat su gges tions would you make to a school adminis-
trator con emplating the use of students as members of faculty 
committees?u 
Suggestions of chairmen .-- A total of 34 different sug-
gestions were made by chairmen for the improvement of faculty 
committee work. The reco~mendations of these functionaries 
were aimed at a l most every aspect of co mmittee organization 
and functioning . Table 62 lists the suggestions of chairmen 
(end the recommendations of members) in rank order according 
to frequency of menti on. Although no single suggestion was 
represented by a relatively high frequency, the writer believes 
that almost every recommendation merits the attention of the 
reader. 
'l1he first ten recommendations l11.B.de by committee chairmen 
in the order of rank are as follows: (l) provide a clear 
definition of the duties , responsibilities, and authority of 
co~~ittees; (2) provide a scheduled time f or meetings during 
the school day; (3) keep the number of committees to a mini -
mum; (4) g ive credit f or committee membership in determining 
fa culty load; (5) select members of co mmittees carefully; (6) 
. provide for communi cation among committees and between com-
mittees and the faculty; (7) cut committees to work ing size; 
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Table 62. Number of Chairmen and Faculty Members Making Certain 
Suggestions f or the Improvement of Faculty Committee 
Work 
Chair-
Suggestion men 
(145) 
-------------------~'1~)___ (2) 
1. Provide a clear definition of the duties, re-
sponsibilities, and authority of cow...mittees; 
publish a statement of the scope, purpose, and 
duties of com111i ttees.............. ............ 24 
2. Provide a specific scheduled time for commit-
tee meetings during the regular college day... 23 
3. Keep the number of committees to a practical 
minimum; have fewer committees with greater 
responsibility; avoid over-lapping functions 
and duplication of comrnitte e work; prevent 
committees fro m invading the areas of function 
of other comrnittees........................... 23 
4 . Allow credit in the load of faculty members 
for committee assignments..................... 15 
5. Select membe rs of comrnittees more carefully; 
use individual talents to best advantage; use 
persons whose i nterests and duties are in line 
wi th the functions of committees ..... . ........ 15 
6. Provide means of co mmunication between com-
mittees and the fa culty; coordinate comrnittees 
working on similar or related problems; pro-
vide frequent opportunities f or committees to 
make progress reports and recommendations to 
the faculty; require reports to vitally 
interested persons ••••••••...•. ~.............. 12 
7. Cut the membership of co mm ittees to working 
size; have fewer members...................... 10 
8. Conduc t shorter and more frequent meetings .... 9 
9. Give fe wer cowxnittee assignments to individual 
fa culty members; cut down on over-lapping mem-
bership .. .................... ., ............... . 
10. Aake a clear distinction between policy f ormu-
lation and administration of policy; use ad-
ministrative officers for administration of 
policy and committees as advisory groups to 
tltese officers .... ........... ................ . 
11. Allow faculty members to state their prefer-
ences for comrnittee assignments •••••••..•••••• 
(continued on next page) 
8 
7 
6 
Fac-
ulty 
(588) 
( 3) 
62 
60 
59 
28 
26 
22 
28 
18 
29 
15 
11 
Table 62. (continued) 
Chair - F'a c-
Sugges tion men ulty 
(145 ) (588) 
-------lT) ------------------~~-----------------4·~L~---~~<3~)-
12 . 
13. 
14 . 
15 . 
16. 
Give committees sufficient au t hority to act; 
g ive authority commensurate with responsibilit~ 
Provide f or more rapid translati on of committee 
findings and recommendations into admi n istra-
tive organiz ation and action; use t h e results 
of comrnittee study and i nvestiga tion ••.•..•••. 
Provide briefing and training of co mmittee 
members before appointment ••.••••••••••.•••••• 
Provide clerical he lp to record committee 
action and to write reports ••.• • . •.....•.....• 
Provide trained le adership; designat e as 
cha irman one who has had experience and train-
ing; one who inspires confi dence and who works 
well wi th others •..••.•......••••••.•....•...• 
17. Make use of carefull y prepared agenda ; do more 
pre - planning f or mee tings ••.....•••.•.••.•.••• 
18. Rotate membership by yearly partial changes; 
bring in younger faculty members with differ-
ent points o f vi e'TJV •......................•...• 
19. Provide suff icient funds to carry on the work 
of co rru:nittees •••••••..•.••...•••••••••.••••••• 
20 . Develop effective ways of work ing; good rela-
tionships ; freedo m of expres s ion; limit dis-
cussion by any individual; divide work on 
major problems among sub-committe es; use re-
s ource persons as need al"'ises; en courage mem-
bers to prepare f or meetings ; use rules of 
parliamentary procedure; encourage a fact-
find ing, honest appr oach to problems ••..•••.•• 
21. Dissolve committee s when their use fu l ness has 
ended • . .............................•........• 
22 . Conduct longer and f ewer mee tings; provide 
time f or full and free dis cussion ••..•....•.•• 
23. Provide suitabl e mee ting places f or committees 
24. Distr i bute committee responsibillty to as many 
members of t he fa culty as possible; make com-
mittees broadly re pres entat ive of departments 
as possible .. .. .............. .... ............ . 
25. Make appointments f or t wo or three year terms 
to provide experience and continuity ••.••••••• 
(continued on next page) 
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4 
4 
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4 
3 
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3 
2 
l 
22 
15 
9 
3 
16 
17 
11 
2 
15 
8 
8 
3 
14 
9 
Table 62 . (continued) 
Suggestion 
( 1) 
2 6. Promote recognition of co mmitte es ; dignify 
the work of co mmittees; promote prestige •••••• 
27. Maintain direct contact with committees to 
keep t hem oriented (administrative off icers) •• 
28. Do not assign persons who are away from the 
campus a great deal of the time to chairman-
ship or membership •....••.••.•••.••.••••••.••• 
29. File s ummar ies of committee action in central 
offi ce available to all faculty members ••••.•• 
30. Require committees to hold occasional open 
meetir1gs •.... .. . .............................• 
31 . Provide ti me for intensive, short-term study 
of probl em·s • .................................. 
32 • . Distribute respons ibi lity f or chai rmanship of 
co n1mi t tees • . . . . . . . . • • • . . . . . . . . . . . . . . . . . . . . .... 
33. Use more fa c ulty personne l and less ex-officio 
members • ................... ... ................. 
34 . Do not appoint t he librar ian to chairmanship 
of the library commi ttee •. . ..•...••••••••••••• 
35. I mpress upon members the importance of com-
mit tee work; motivate t h em to carry out t heir 
responsibilities .............................• 
36. Have committees elected by and responsible to 
t he fa c ul t y • • • • • . . • . • • . • • • • • • • . . . • • . • • • . . . • • • • 
37. Free committees from the domination of admin-
istrative officers ••••.••••..•••••••..•••.•.•• 
38. Consider concrete proposals r ather than vague 
id.eas • • ... .................................•.• 
39. Have student representation wi th voting power 
where applicable ••••••••••.••. , .••.••••.••••• ~ 
4 0. Avoid making com.mittees rubber stamps for 
approving the action of t he leaders or admin-
istrative offi cers •.••.••••••••....•...•••.••• 
41. Make com'11it'cee work meaningful ; g ive com-
mittees real problems, not nbus yworlcn ••••.•••• 
42. Improve t he fa culty; use greater care in 
selecting new fa culty members ••••.•••••••.•••• 
43 . Study committee proces se s in own and other 
ins t i tu t ions ................................. . 
(concluded on next page) 
Chair-
men 
(145) 
( 2) 
1 
1 
1 
1 
1 
1 
1 
1 
1 
0 
0 
0 
0 
0 
0 
0 
0 
0 
Fac-
ulty 
( 588 ) 
(3) 
7 
2 
1 
1 
0 
0 
0 
0 
0 
10 
6 
5 
4 
4 
4 
3 
3 
3 
Table 62 . (concluded) 
Chair- Fac-
Suggestion men ulty 
(145) (588 
-------------------------r~------------------·-· -------r~~~-+-r~-Jl) (2) (3) 
44 . Hake attendance at comrni ttee meetings com-
pulsor·y ••.. ...............................•... 
45. Delegate some responsibility to comm.ittee 
members ••. •••••••.•.•.•••• ...•..• •••.•••••.••• 
46. Give recognition to effective committee mem-
bership in considering promotions ••••••••.•••• 
47. Make an equitable distribution of committee 
assignments •............... ................... 
48. Make co~nittee assignments voluntary •••••.•.•• 
49. Allow the chairman to select his ovm conuni ttee 
50. Provide time f or the evaluation of committee 
procedures ... ................................ . 
51. Eliminate from membership those who have 
vested interests that they hold above the 
welfare of the school •••••.••••.•••••.••.••••• 
52. Eliminate control of co~nittees by veteran 
f aculty members •................ .............. 
53. Make clear to members that the democratic pro-
cess involves time and eff ort which often do 
not bear fruit but are essential to retain the 
principle . ..................................•• 
54. Provide for occasional faculty re-evaluation 
of commit tee f unctions ••••••.•........••••.••• 
55. Make committees realize that all recommenda-
tions cannot be accepted and implemented by 
the administration ••••....••••.••••.•••••••••• 
56. Have meetings early in the day when faculty 
members are not worn out from t he day's 
activities ................................... . 
57. Permit co rmnittees to elect their own chairmen. 
58. Have conwittees composed of persons who are 
not directly concerned with the area under 
consideration ... .........•.................... 
59. Handle one problem at a time •.•...•.••...•.••• 
60. Accept corMnittee recommendations ••..••.••••••• 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
3 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
This table should be read: Twenty-four committee cha~rmen 
and 62 faculty members suggested tha t co mmi ttee work can be 
improved by providing a clear definition of the duties, re-
sponsibilities, and au thor·i ty of committees, etc. 
(8 ) conduct shorter and more frequent meetings; (9) g ive 
fewer commit~ee assignments to individual faculty members; 
and ( lQ) distinguish clearly between policy formulation and 
administration of policy. 
The recommendations of faculty members.-- A total of 55 
different suggestions were made by members of faculty commit-
tees for t he improvement of commi ttee functioning. See Table 
62). As wi th the chairmen, the recommendations of fa culty 
members dealt with all phases of committee organization and 
functioning, including limits of authority, membership, leader-
ship, procedures, communica t ion, and a host of others. 1-
though no suggestion accounted for any considerable percentage 
of those responding, some of the items have frequencies which 
• g ive evidence of the importance attached to them by some re-
sponden ts. 
'rhe first ten suggestions, in the order o f frequency, 
made by faculty members include all but one of those made by 
chairmen (See Table 62, item 10). The one item is numbered 
12 in the table and has reference to the amount of authority 
committees should be g iven. Chairmen placed this suggestion 
in the twelfth rank. On the members list, it ranks ninth. 
Of course, there are minor changes in rank order from one 
listing to the other, but these differences are of little im-
portance. 
Little point would be served by co~uenting further on 
the suggestions. However , it sh ould be noted t hat the recom-
mendat ions give added emphasis to princ i ples dis c ussed i n an 
earli er s ection . Although fe w new and startling recow.menda -
tions are to be f o1nd in t he tabul~tion , and certainl y no 
pana ceas for the ills of corny'1i ttee organization and function-
ing , the use of some of t hese suggestions wi ll , in a l l prob a -
b ility, make commi ttee operation in any ins tit ution smoothe r , 
more effe ctive, and less of a burden on t he typically over -
work e d fa culty memb er . 
'.~he P:r:' oposals of students. -- A total o-r 24 d i ffer ent 
s uge:est ions wa s made by student s f or i mproving the function-
i ng of fac ulty com~l)_ittees t hrough t h e use of studen t repre -
sentation. .Again, a ll a spects of con1 .. rn ittee operation were 
represented in the proposa l s . Tab l e 63 pre sents a li s ting o 
t hese suggestions. 
Somew at more than one in f our students emphasized t he 
i mportanc e of ma king students f e e l welcome, of encourag ing 
their part : cipation , s howi ng confidence in t h em, and of re -
s pecting their i de as (item 1 ) . And slight l y more than one i n 
four student s also rec ommended that students selected f or mem-
bership on faculty committees be t ·ws who are int e:. es ted and 
mature enough to make a real contributi on and, if possible, 
that these students be volunteers. The a s sumption here seems 
to be that students are ap pointed by admi nistrative offi cers 
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or groups - not t h e cas e as Table 23 has shown . Two 
Table 63. Nmnber and Percentage of Students Making Various 
Suggestions t o Administrators Contemplating the 
Use of Students as Iv'lembers of Faculty Committees 
Suggestion 
{l)_ 
1. Hake students fee l we lcome; encourage their 
participation; show confidence in them; respect 
Num- Per 
ber Cent 
(2) (3) 
their ideas.................................... 20 29.0 
2. In selecting student representatives , choose 
those who are interested and mature enough to 
make a real contribution; if possible; use 
volunteers ... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 18 26.1 
3. Be sure to clarify their duties and responsi-
bilities; brief them on the purposes of the 
committee and their relationship to the purpose 9 13.0 
4 . By all means have students on co mmittees and 
USE them.... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . • . 9 13.0 
5. Maintain a working balance of students and f ac-
ulty members on comrnittees; always have more 
than one student on a given committee.......... 8 11.6 
6. Gi ve s t udents f ull voting power - equal to 
faculty members ................................ 7 10.1 
7. Have student members elected by the student 
body or student council........................ 7 10.1 
8. Make certain that the position of the student 
on the committee is understood by all concerned 
-student b ody as well as faculty.............. 4 5.8 
9. Orient the student body to the purpose s and 
func tions of f aculty co mmittees................ 3 4 .3 
10. Use sophomores o~ juniors who have the back-
g round at the college and who can serve more 
tha:t1 one year ............. · "'·................... 3 4 .3 
11. Appoint a good chairman - one who will encour-
age student parti cipa tion ...................... 3 4 . 3 
12. Have the faculty elect student members - not 
the students................................... 2 2.9 
13. Introduce student members to the committee at 
the f'irst mee"G~ng •.......... . ...............••• 
14. Provide s ome means of maint aining contact of 
the student representative with the student 
body • •..•• ; •..•••.•..••• • .••. • ....••..•..•••••• 
15~ Select those students who have time to give to 
committee assignments ••••••••••.••.•••.•..••.•• 
(concluded on next page) 
2 
2 
2 
2.9 
2 .9 
2.9 
Tab le 63. (concluded) 
Sugges,ti on 
(1) 
16. Have committees meet frequently enough •••• •••• 
17. Select representatives from all classes ••••••• 
18. Don't use student members for show or adver-
tis emen t • .............................•....... 
19. Rotate the chairmanship of committees among 
faculty and students .•.••.••.••.•••..•..•.•••• 
20. Require voting in committee to be done secret-
ly so that the way a student votes will not 
affect his grades •••.••...•.•......••••••••••• 
21. Develop criteria for selecting students so 
that the most capable will be chosen •••.•••••• 
22. Impress students with the seriousness of their 
cornrni ttee assignments ••••••.••..•...•....••••• 
23. Train students for their committee assignments 
24. Prepare to spend a lot of time wrangling in 
stuffy little rooms ••••.••••.•••••.•.••••••••• 
2?8 
Num- Per 
ber Cent 
(2) (3) 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1.4 
1.4 
1.4 
1.4 
1.4 
1 .• 4 
1.4 
1.4 
1.4 
This table should be read: Of the 69 students responding, 
20, representing 29.0 per cent of the total, suggested that 
administrators make students feel we lcome , encourage their 
participation, show confidence in them, and respect their ideas .. 
students even recommended that the faculty elect student mem-
bers ( i tern . 12). 
Students also pointed to the need f or clarifying the duties 
and responsibilities of committees and recommended that students 
be briefed on the purposes of the commi ttee and t heir relation-
ship t o the purpose ( it;em 3). 
Item 20 was derived from the following comment made by a 
student member of an athletic commit tee: 
••r think votes taken in co~~ittee should be secret 
since at times I feel the way I vote may affect my mark 
in a gym course and may cause hard feelings toward me 
f rom some of the faculty members." 
Other comments of students, although not having high fre-
quencies, deserve the attention of the reader. 
As an indication of the feeling of students toward mem-
bership on faculty co1~1ittees the f ollowing remarks, appended 
to the suggestions of one student, may be taken as typical of 
many similar comments received: 
'* I really believe that this is one of the most im-
portant things to happen in our college. The students 
are g iven equal responsibility in building our college 
in all possible ways. I feel that our faculty members 
were eager and willing to have students serve on their 
committees and students were made t o feel we lcome and 
important.n 
5. Summary 
The data reveal that committee work in many of the col-
leges studied is conducted under the f ollowing conditions : 
(l) meeting s are conducted in t he late afternoon after 
classes have been completed for the day; (2) classrooms and 
offices are the places where mos t meetings are held; (3) 
most corMnittees meet once monthly or even less frequentl y ; 
and (4) the length of the average meeting is 60 minutes. 
The responses of committee members to items concerning 
the role of their chairmen indicate that the leadership of 
the committees studied is of high quality. Many of the 
leadership services deemed necessary f or maxi mum productivi-
ty by authorities in group dynamics are being provided by 
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the chairnen of these committees. 
According to chairmen and members , the problems studied 
by committees are real and meaningful to members and, further -
more, are for the most part the kind of problems that warrant 
t he consid eration of a committee. There is, however, a 
clearly defined tendency to use committees for the purpose of 
approving decisions rendered previously by other authority. 
The responses of chairmen, faculty, and student members 
indicate that the following are true of the committees 
studied: 
First, that the talents and s pecialized knowledge of mem-
bers are not fully used in searching for the solution of 
problems. 
Second, that all of t he service persons recommended for 
study groups are not generally used. 
·rhird, that consensus is sought and rather frequently 
achieved in solving problems and rendering decisions. 
Fourth , that persons affected by the decisions of com-
mittees are not always consulted. 
Fifth , that few commi ttees devote time to a study of the 
processes of comrnit tee action and function ing. 
Sixtp, that interpersonal relationships in the committees 
studied are harmonious. 
Seventh, that discussions in committee generally stay to 
t he point. 
Eighth, that recommendations of commititees are usually 
put into effect. 
Ninth, that there is an element of prestige associated 
with membership on faculty committees , in the institutions 
surveyed. 
Of the many suggestions made by various Qommittee person-
nel, the f ollowing had the greatest frequencies of mention: 
1. The duties, responsibilities, and authority of com-
mittees should be clearly defined. 
2. Coramittee · meetings should be scheduled during the 
regular college day. 
3. Committees should be kept to a practical minimum. 
4 . Credit should be given for committee membership in 
determining faculty load. 
5. Committee members should be selected care f ully . 
6. Provisions should be made f or communication among 
committees and between committees and the faculty. 
7. Smaller working-size cormnittees should be organized. 
8 . Fewer committee assignments should be given to 
individual fa culty members . 
9. Committees should be used as policy-f ormulating or 
advisory groups rather than for t he administration of policy. 
10. Student members should be made to feel welcome on 
committees and encouraged to participate. 
CHAPTER VIII 
THE OUTCOlvlES OF' "ACuLTY COMMITTEE WORK 
1. Effective Committee Action 
Presldents'conceptions of effective committee action.--
One of the items on the inquiry addressed to college presidents 
was worded, "Briefly describe your conception of effective 
committee action." The definitions provided by the respondents 
indicate that the term ueffec tive committee actionu means 
different things to different individuals. In all, 12 strik-
ingly different definitions were submitted. (See Table 64). 
Two definitions had frequencies of n~ntion significantly 
greater than any of the others. One of these conceptions sees 
effective committee action as logically derived recommendations 
or conclusions, or as sane, considered, intelligen t decisions 
(item 1). Ei ght presidents, representing 44.4 per cent of 
those responding, defined effectiveness in the preceding terms. 
The other conception of effe ctive committee action looks 
not at the results of the committee's deliberations so much as 
at the way in which the committee proceeds. In this instance 
the most important factor is the extent to which the committee 
knows its dut:;ies and responsibilities, stays within this frame-
work, and exercises initiative in the pursuance of these duties 
(item 2 ). Seven presidents, representing 38.9 per cent of 
those responding , provided definitions in keeping with this 
conception ~ 
Table 64. Presidents' Descriptions of Their Conception of 
Effective Committee ction 
203· J ·.] . 
Description Num- Per ber Cent 
( 1) 
1. One tha t arrives at conclusions or recoramenda-
tions logically derived . in terms of existing 
conditions; one that arrives at sane, considere~ 
intelligent decisi ons or supportable recommenda-
{2) (3) 
tions. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 8 44.4 
2. One that knows its duties and responsibilities 
and operates within this area; one that defines 
its job, carries out its duties and responsibil-
ities on its own initiative ••..•••••••.•• . •••.••• 
3. One that participates in the i mplementation of 
its recommendations whenever possible; one that 
carries out its decisions ••.•.••..•.• . ..•. .. ••••• 
4. One that makes provision for free discussion and 
deliberation in which all members participate • • •• 
5. One that considers all facts pertaining to a case 
at hand; one that studies carefully and investi-
gates fully the matter at hand •••..•.••••••.•.•• • 
6. One t hat acts in general conformity with 
established policy ••••..•.....••...•..•.... . .•••• 
7. One that is productive of original thinking in 
prescribed areas; one that feels an obligation to 
initiate ideas within its own jurisdiction •••.••• 
8. One t hat can displa y measurable progress ••..••••• 
9. One t hat acts with dispatch ••••.••..••..•.••••••• 
10. One that; operates with a minimum of friction or 
dissent • .. . ..................................... . 
11. One that reaches its decisions by majority vote • • 
12. One that arrives at consensus and does not merely 
vote in rendering decisions ••.••••••••••••••••.•• 
7 38.9 
4 22.2 
4 22.2 
4 22.2 
2 11.1 
2 11.1 
2 11.1 
2 11.1 
· 1 5.6 
1 5.6 
1 5.6 
This table s hould be r ead: Of the 18 college presidents 
responding eight, representing 44.4 per cent, stated that effec-
tive committee action is attained when a. committee arrives at 
conclusions or recommendations log ically derived in terms of 
existing conditions, etc. 
The t hird definition in terms of frequency (item 3) l ooks 
at effectiveness from quite a different aspe c t , namely, t he 
extent to whi ch a committee participates in the implementation 
of its recommendations. I-iere the question is whether or not 
the committee carries out its own decisions. The reader will 
recall that many authorities hold a view which is directly 
contrary to this position; that is, they maintain that com-
mittees should not administer policy but should confine them-
selves to advisory or policy-forming functions. 
Other concepts stated by presidents consider these 
fac tors : the extent of members' participation (item 4); the 
thoroughness with which information and facts that bear on 
the issue are collected (item 5); whether the committee acts 
in conformance with established policy (item 6); originality 
of thinking (item 7); progress in the direction of established 
goals (item 8) ; the dispatch with which a committee acts 
(item 9); the quality of the interpersonal relationships 
(item 10); and the method of arriving at decisions or recom-
mendati ons (items 11 and 12). 
Conditions under which faculty committee decisions are 
reversed.-- In answer to the question, "Under what conditions 
are faculty committ ee decisions reversed?lt, a number of quite 
different responses were received from college pres idents. 
(See Table 65). 
Eight presidents, representing one-third of those 
Table 65. Conditions under which Faculty Committee Decisions 
are Re versed , as Reported by 24 College Presidents 
Condi-tion Num.- Per ber Cent 
--------------~----~<~l~) --------------------~1~2~)~~-~(3~)~ 
1 . If decisions are in conflict with established 
college polio i es . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 8 
2 . Decisions are not revers ed ; but they are modified 8 
3 . If decisions are in conflict with or contradic-
t ory to regulations or policie s pre scribed by the 
board of regents , trustees, or governors ••••••••. 6 
4 . If decisions are in conflict wi t h the wishes of 
the college fa culty • •• ...• •.. .•.•...•.• .. ...• ..•• 4 
5 . If de c isions are in conf lict with or contra r y to 
state la\vs. .. ........ ............ ..... .. ......... .. 4 
6 . If the president fo resees s ome far - reaching 
effect upon the institution; if it endangers th e 
college ; i f it has bad public relations possi -
bil iti es ., ... ... . .... . ... ... ......... ... ........ . 3 
7 . If deci sions are in conf lict with regul ations or 
policies of the state department of _ublic 
33 .3 
33 .3 
25 .0 
16 . 7 
16.7 
12.5 
instruction .............. ....... ........ ... ...... 2 8 . 3 
8. If the dec i sion is contrary to go od practice and 
g ood sense ... . .................................... 2 8 .3 
9. Decisions are not reversed.... . ....... ...... ..... 2 8 .3 
10. If the committee does not have authority in the 
area in whi ch the decis i on is rr.ad e ••• • .... .• ••.•• 1 4 . 2 
11. If the de cision seems unfair........... ... . . • . . . . 1 4.2 
12. If the de cision is subversive ••••..•............• 1 4 . 2 
13 . If the de cision is in conf l ict with budgetary 
considerations •••..•...••..•....•.••.••.••.••.••. l 4 . 2 
This table should be read: Of the 24 college pre sidents 
r e sponding, eight (33.3 per cent ) stated that faculty commi ttee 
decisi ons are reversed if they are in confl i c t with established 
college policies. 
responding , reported that fa culty decis ions are reversed if 
t hey are in conflict with established college po l i cies ( item 1). 
·he same number of respondents indi ca ted that faculty committee 
decisions are not reversed , bub they are modi f ied (item 2) . 
The i mplication here may be that if committee decisions are 
unac ceptable for one reason or another, they are returned to 
the co mmittee fr om which they is sued , an d the committee is re-
quested to review its decision in the light of information pre-
sented by the authority to whom the orig inal de cis i on was 
presented. 
In f our colleges , decisions of facul ty co rruni ttees are 
evidently presented to the colleg e faculty f or approval or 
rejection (item 3) . The writer raises the question of whether 
this can or should be d one in a ll cases . Ttill reader can 
doubtless conceive of many instances where the decision of the 
faculty would not be necessary and other cases where such a 
decision would be undesirable. 
Several responses (items 4 , 5, 6, and 7 in Tab l e 65) were 
of the expected variety. There is always the possibility that 
committees will render decisions that are in conflict with 
rules, regulations, or laws prescribed by an authority that 
supercedes any power on campus . Laws or regulations handed 
down by external boards of control (trustees, regents, or 
g overnors) and t h e state department of education or state 
leg islature cannot be i gnored with impunity by the administra-
tion, f aculty, or any faculty comrnittee. There is, then, a 
certain framework of laws and regulations within whi ch com-
mittees must operate. In this connec ti on it is interesting 
to note that two presidents stated that fa cul ty committee 
decisions are. never r eversed in their institutions (item 9). 
Although this statement was not qualified in any way, it seems 
probable that there are certain limitations to the powers of 
fa culty co mmittees in these colleges j us t as there are in others . 
Other items presented in 'l1able 65, although having small 
frequencies, are probably conditions unde r wh ich conunittee 
decisions would be reversed in almost any college. 
2. The Effectivenes s of t he Faculty Committees Studied 
A word of caution.-- In the following sections considera-
tion wi ll be given to the effectiveness of the co~mittees 
operating in the institutions that were the object of investi-
gation. 'rhe estimates of' committee effectiveness by college 
presidents and committee chairmen will be reported. The fore -
going section has revealed that college presidents differ 
markedly in their interpretation of effective committee action. 
For this reason t he findings of the s tudy with respect to 
committee effectiveness may be open to serious question. Al-
though chairmen were not asked to define t heir conception of 
effective commi ttee functi oning , it is likely that t hey , too, 
have varying notions of wha t constitutes eff ective action. 
The judgments of these functionaries wi t;h regard to the eff ec-
tiveness of their committees, t11en, must also be interpreted 
cautiously. 
The estimates of college presidents.-- The presidents of 
the institutions studied were requested to i ndicate the 
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effectiveness of their committees in carrying out the following 
f unctions : (1) f or mula ting policy; (2) handling judicial pro-
ceedings; (3) acting as an advisory council ; (4) serving as an 
investiga ting board; and (5) executing policy . The results of 
t h is aspec t of the inquiry are tabulated in Table 66 . 
Table 66 . Distribution of Estima te s of 23 College Presidents 
on t he Relative Eff ectiveness of Their Comnittees in 
Performing Various General Functions 
Very Fairly Slightly Not Not a 
Effective Effective Effective Effe c tive. Function 
Num- Per Num- Per Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent ber Cent ber Cent 
_{_l) ( 2) (3) (4) (5) (6J _(7)_ _(81 J9J (10) (11) 
Pormulating 
policy • • ••••• 16 69 . 6 6 26.1 0 o.o 1 4.3 0 o.o 
Handling judi-
cial proceed-
ings ••• • ••••• 7 30 . 4 12 52.2 2 8 .• 7 1 4.3 1 4.3 
Serving as an 
advisory 
council •••••• 17 - 73 . 9 5 21.7 1 4.3 0 o.o 0 o.o 
Serving as an 
investigating 
board •••••••• 12 52.2 5 21.7 3 13.0 1 4 . 3 2 8.7 
Executing 
policy ••• . . . • 11 47.8 6 26.1 2 8 . 7 1 4.3 3 13.0 
This table should be read : Of the 23 presidents responding , 
16 (69.6 per cent) reported that their co1nmittees are ver y 
eff ec t ive i n formulating policy. 
College presidents evidently belie ve that their con:uni ttees 
a r e most effective ~~ en t he y serve as advisory councils. Seven-
t een presidents, re pres enting 73 .9 per cent, indicated .'"t hat 
their committees are very e f fective in performing this function 
and an add itional f ive presidents, repre senting 21.7 per cent, 
reported that co mmittees are fai rly e ffective in this regard. 
•rhe functi on of policy formulation is rated highl y by 
college presidents. Of those responding , 16 (69.6 pe r cent) 
reported t hat t heir colnlnittees are very effective in carrying 
out this function, and six other presidents indicated that 
the ir committees are fairly effective in the performance of 
this function. 
Investigative functions hold third rank in the estimati on 
of chief administrative off icers. Over half of the presidents 
(52.2 per cent) reported their colnlni ttees to be very effective 
when serving in this capacity and an additional five presidents, 
represent ing 21.7 per cent, indicated that their committees are 
fai rl y effective in performing the function . However, there 
were f our presidents who indica ted tha t their committees are 
slightly or not e i 'fe ctive in carrying out investigative f unc - . 
tions, and t wo others who reported that t he function is not 
assigned to any faculty committee. 
Almos t one in t wo college presidents (47. 8 per cent) re-
ported that their committees are very effective in executing 
policy, and an addi tional one i n f our (26.1 oer cent) indi cated 
that their committees are fairly effec ti ve in pe rforming 
administrative functions. Here again, however, there were 
t hree presidents who indicated that their co mmittees are only 
slightly or not effective and an additional three (13.0 per 
2?0 
cent) who stated that policy execution is never a function of 
their committees. 
Only seven presidents, representing 30.4 per cent of those 
responding, indicated that they believe their comni tte es to be 
very effective in handling judicial proceedings. Twelve other 
presidents (52.2 per cent) reported their commit tees to be 
fairly ef.f'ective in performing this function. 
Presidents' estimates of the effectiveness of the various 
committee titles studied in this investigation.-- On the 
inquiry to pre sidents, the fourteen committee titles were 
listed and the pres idents asked to 11 Indlcate the degree of 
effectiveness of each committee that is now organized in your 
college •••• " The estimates of 22 college presidents of the 
effectiveness of 270 commit tees of selected titles were the 
result. The reader should note t hat these judgments. were 
received for individual committees in excess of those to whom 
inquiry forms were sent for the reports of chairmen and mem-
bers. The results of this part of the inquiry are presented 
in rrable 67. 
Presidents reported 247 of the 270 committees to be 
either very effective or fa irly effective and only 23 commit-
tees were judged to be slightly effective or not effective. 
These fa cts may show that presidents have a high regard for 
the great majority of their faculty committees. Of course, 
it must be a dmitted that it would be di ff icult f or a president 
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to justify the use of faculty committees if he were to admit 
that many bf them were of little or no effectiveness. As one 
president put it, 0 I f I did not believe them to be eff ective, 
I ·would not use them. u 
y 
Table 67. Estimates of 22 College Presidents of t he Ef f ec-
tiveness of the Various Committees They Have in 
Operation in Their Institutions 
Very Fairly Slight- Not 
Effec- Eff ec- ly Effec- Total 
tive tive Effec- tive 
tive 
(1) ( 2) .(3) (4) ( 5) ( 6) 
Administrative council ••• 14 7 0 0 21 
Admissions •••••.•••.••.•• 11 7 0 0 18 
Al U!!lili • ••••.•••••••••••.• 2 8 7 0 17 
Assembly •.•.............• 8 10 2 0 20 
Athletic s •.•••••••..•.••• 13 8 0 1 22 
Comrnencemen t ••..•.•....•• 13 5 1 0 19 
Curriculum ••...•••••.. .•• 15 7 0 0 22 
Faculty s ocial •••••••.••. 9 9 3 0 21 
Gr aduate .•.. ............• 9 3 0 0 12 
Guidan ce .. ..............• 8 8 2 0 18 
Library • ................. 7 ll l 0 19 
Public relations ••.••..•. 8 10 2 0 20 
Student ai d/loans •...•••• 11 8 1 l 21 
Student he alth ••........• 7 11 2 0 20 
All committee s •••...... 135 112 21 2 270 
~One additional president made t he following statement: 
See no special diff erence in t heir e f fectiveness . All f ill1C-
tion well . n The committees i n his institution are not 
tabula ted above. 
This table should be read: Of the 21 college presidents 
estimating the eff ectiveness of their Administrative councils, 
14 reported them to b e very effe c t ive and 7 indicated that 
t h ey were f airly effective. 
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Of special interest is the fa ct that the tvvo committees 
reported to be not effective were so designated by the same 
college president. 
In terms of title, the co1nmittee of least effe ctiveness 
in the estimation of college presidents is the alumni commi t-
tee. This committee was r eported to be slightly effective in 
seven out of 17 cases. The explanation of this fact may lie 
in the matter of the functions assigned to committees of this y 
title. 
No otqer differences of any grea t significance are 
revealed by the data in Table 67. 
College size and committee effectiveness .-- The estimates 
of college presidents · of the effectiveness of their faculty 
committees l"'ere also analyzed with reference to college size, 
in terms of number of faculty members. Table 68 shows the 
results of this analysis. 
The s imilarity of responses of presidents of small and 
medium size colleges is striking. Roughly four out of every 
ten committees are estimated to be very effective in carrying 
out their functi ons in these colleges. By way of contrast, 
six out of every ten committees organized in the large colleges 
are estimated to be very effe ctive by their presidents. Pos-
sibly this is evidence of the fact that presidents of larger 
colleges must place a great deal of confidence in the 
I/See Table 42, P• 229 . 
Table 68 . Number and Percentage of Coramittees 
Es t ima ted to Be of Varying Degree s of 
Effectiveness by 22 College Presidents, 
Grouped According to Size of College 
--
Size Very Fairly Slightly Not 
of Effective Effec tive Effective Effective 
College Num- Per Num- Per Num- Per Nu.lll- Per 
ber Cent ber Cent ber Cent ber Cent 
{1) (2) l3J (4) ( 5) (6) J. 71. (8) ( 9) 
Small ••••••• 17 43.6 16 41.0 4 10.3 2 5 .1 
Medium ••.••• 62 44 .6 64 46 .0 13 9.4 0 o.o 
Large •••.... 56 60.9 32 34.8 4 4.3 0 o.o 
·---All . ...... 135 50 .0 112 41.5 21 7.8 2 0 . 7 
This table should be read: Of all the commit-
tees judged by presidents of the colleges classified 
as small, 17 or 43.6 per cent were estimated to be 
very effective, 16 or 41 per cent fairly effective, 
4 or 10 . 3 per cent s lightly effective, and 2 or 5.1 
pe r cent not effective . 
committees they have organized. On the other hand, however, 
it may be true that presidents of smaller college s have more 
direct contact with t heir committees and , as a consequence, 
a re more aware of their weaknesses . The reader will recall ]} 
that in an earlier chapter data were presented that re-
vealed that presidents of ~rger colleges serve on fewer 
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co mrnittees, even in an ex-offi cio capacity, than do presidents 
of smaller colleges. 
The judgments of co~rnittee chairmen.-- Although t he 
categ ori es of committee functions submitted to comraittee 
chairmen for checking were not identical with those provided 
1/Chapter V, pp. 189-190. 
colle ge presidents, they were similar enough to make compari-
sons between the responses of both groups. Table 69 pres ents 
the results of this phase of the inquiry. 
Tab le 69 . Distribution of Estimate s of 145 Committee Chairmen on 
the Relative Effectiveness of Their Committees in er-
f orming Certain General Functions 
i'requently Sometimes Seldom Never Not a 
Function Effective Eff'ecti ve Effective Effective Function Num- Per Num- Per Num- Per Num- Per Num- Pe r 
ber Cent ber Cent ber Cent ber Cent ber Cent 
( 1) (2) ( 3) ( 4) ( 5) (6) ( 7 ) (8) (9) (10) (11) 
Advisory ••• ••• 68 46. 9 39 26 . 9 3 2.1 2 1.4 8 5.5 
Policy f orming 62 42 . 8 31 21 . 4 7 4.8 9 6.2 7 4 . 8 
Judicial ••• •• • 26 17.9 26 17 . 9 15 10 . 3 22 15.2 17 11.7 
I nvestigative . 37 2 5 . 5 26 17.9 19 13 . 1 14 9 . 7 17 11 . 7 
Administrative 45 31.0 18 12. 4 12 8 . 5 18 12 . 4 19 13.1 
-
This table should be read: Of the 145 committee chairmen 
responding , 68 or 46 .9 per cent reported that their coramittees 
are frequently eff ective when serving as an advisory group . 
Chairmen placed advisory functions in firs t rank as did 
college presidents. A total of 68 chairmen, re presenting 46.9 
per cent of those responding , reported that their cow~ittees 
are frequently effective in performing this functions, and an 
additional 39 (26.9 per cen·t) indicated that their committees 
are sometimes eff ective in t his regard. 
Committee chairmen placed policy formulation as the next 
most e ff iciently performed func tion , as did college presidents. 
In this instance 62 chairmen (42.8 per cent) indicated that 
their committees are s ometimes effective in carrying out this 
function. 
In third position committe e chairmen placed administrative 
functi ons. Thi s represents a deviation from the pattern estab-
l ished by college presidents. In this case 45 chairmen (31.0 
per cent) reported their commit t ees to be frequently eff ective 
and an additional 18 chai rmen (12.4 per cent) reported com-
mit tees t o be sometimes effective i n carrying out functions of 
this type. 
Investigative functions he l d third rank , with 37 chairmen 
(25.5 per cent) reporting committees to be frequently effec-
tive in the performance of functions of this k ind and an 
additional 26 chairmen ( 17.9 per cent) indica ting that com-
mi ttees a re sometimes effective in this res pect . However , in 
this ins tance one in every fi ve cha irmen felt that his commit-
tees are seldom or never effective in per f orming iniestigative 
functions, arid 17 chairmen (11.7 per . cent) reported that their 
commi ttees are never assigned this function. 
Only 26 chairmen (17.9 per cent) stated that their com-
mittees are frequently effective in handling judicial 
proceedings, and an additional 26 chairmen (17.9 per cent ) 
r eported them to be sometimes effective. However, one in 
every three chairmen reported t hat their co~nitte e s are seldom 
or never effective in performing judicial functions and 17 
chairmen (11.7 per cent) stated t hat their commi ttees are never 
assigned fun ctions of this kind . 
3. Factors Detracting from the Effec-
tiveness of Faculty Committees 
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The pl~ocedure followed~-- One section of each of the 
inquiry f orms addressed to college presidents 1 committee 
chairmen, and faculty memb ers of committees consisted of a 
series of fa ctors culled from the literature which were 
identified as fact ors detracting from the effectiveness of 
com..mittee operation. The respondents were asked t o check 
each item as being . operative in their committees frequently, 
sometimes, seldom, or never . The responses of various com-
mittee personnel are presented in actual nu~bers and percent-
ages in Tables 113, 114, and 115 of Appendix B. 
For the purposes of discussi on, however, it seemed 
advisable t o treat these responses in such a way as to arrive 
at a rank order listing . Therefore , a score was computed f or 
each item on each of the three forms as follows: items 
checked Ufrequentlyn were assigned a weight of three; those 
che cked n sometimes ~' were given a weight of t wo; items c hecked 
11 seldomu were weighted one ; and items checked nnevertt were 
giyen a weight of zero. The sum of these products resulted 
in the score of each item. Scores were used to determine 
rank. The results of these computations are presented in 
Tabl e 70. 
The estimates of college presidents of the detractiveness 
of fa ctors .-1- On the basis of the scores obtained as described 
Table 70. E.cores and Ranks Computed f or the Responses of 24 
Presidents , 145 Committee Chairmen, and 588 Members 
with Re gard to .the Degree to Which Certain Factors 
Detract f rom the Effe ctiveness of Committee 'v1lork 
Presidents Chairmen Members 
Factor Score Rank Score Rank Score Rank 
( 1) (2) ( 3) (4) ( 5) ( 6) (7) 
1. Slowne ss of action ••...•.• 47 1 144 3.5 763 2 
2 . Lack of time due to teach-
ing , writing , and research 44 2 175 1 800 1 
3 . Reluctance of committee 
members to make changes; 
i . e •, conservatism ••••••• 43 3 132 7 710 3 
4 . Ineptness of individua l 
committee members ••..•.. • • 40 4 104 11 483 17.5 
5. Lack of fa culty interest 
in committee work •• ...•••• 38 · 5 144 3 . 5 657 5 
6. Inability to come to 
con clusions •••.•.....••••• 37 6 101 14.5 535 13 
7. Unwillingness of' members 
to accept responsibility 
f or their actions ••.... . •• 36 8 .5 90 20 503 14 
8 . Lack of experience in 
co mrni ttee procedure ••...•• 36 8.5 100 16 464 20 
9. Lack of clear tmders tanding 
of the duties of committees 36 8.5 102 12.5 588 9 
10. Too many committee members 36 8 .5 67 24 340 24 
11. Emotionalists who put per-
sonal interests before 
objective cons ideration 
of facts and is sues • ••..•• 35 11.5 97 17 490 16 
12. Domination of g r oup by 
cha irman . ......... . ....... 35 11.5 . .. • • • • • • • • • 
13. Absence of committee 
member s ••••• • •••••. • • . •••• 34 15 149 2 686 4 
14. Personality clashes be-
tween committee members ••• 34 15 87 21 425 23 
15. Submissiveness of group 
members and de pendence 
upon the leader . ........... 34 15 . 101 14.5 480 19 
16. Tendency of members to 
make con tributions that 
are tangental to the prob-
lem; i . e., off the point •• 34 15 127 8 589 8 
(concluded on next page) 
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Table 70. (conc luded) 
Presidents Chairmen Members 
Fac tor Sc ore Rank Score Rank score Rank 
(l) ( 2) (3 ) (4) ( 5) ( 6) (7} 
17. Domination by one or two 
members •• ..•••.•..•.•••••• 34 15 92 18.5 483 17 . 5 
18 . Lack of adequat e informa-
tion t o take a c ti on ••••••• 33 18 135 6 633 7 
19. Chronic ta l ke rs who 
monopoliz e meetings • • •• •. • 32 20.5 118 9 572 11 
20. Ill-defined limits of 
commit t ee authority •• .•••• 32 20 .5 111 10 582 10 
21 . •.rendency to deal with 
theory, hair-s pli tting 
definitions , or inc on-
sequentials • •. •. . ...•.•••• 32 20.5 74 23 552 12 
22 . Ineptness of committee 
chairman . .... .. ....... . ... 32 20.5 • • • ... . .. . .. 
23. Jealousies within an d 
among departments of the 
instituti on •••••••.....••• 30 23 92 18.5 454 21 
24. Inabi lity of members to 
work togeth er •••••.....••• 28 24 65 25 321 2 5 
2 5 . Tenden cy of groups to 
over-step the limits of 
t heir authority ••••••••• • • 25 25 . . . . . . .. . . . 
2 6 . Insuff icient a.u thori ty t o 
investigate, tak e action , 
or the 1 i ke . ............... 24 26 . 5 81 22 493 15 
27 . Tendenc y of the group to 
split into smaller groups 
or cliques •....... ..... ... 24 26 . 5 50 27 . 5 267 2 6 
28 . Unwillingness of f aculty 
to support action taken by 
comrnittee s .. . .. ..... .... ... 23 28 102 12.5 443 22 
29 . • ggre s s ive b ehavi or, back-
b i ting , scagegoating , 
buckpas s ing , or disparage -
ment of others . ..... . ..... 22 29 . 5 50 27 .5 2 62 27 
30. '1100 few cornmi ttee members 
f or effective action •••••• 22 29 . 5 51 26 253 28 
31 . Your own l a ck of suff i cient 
skill to mt:3. ke t he contribu-
tion you fe e l you should 
make . .. .... ....... . · · · · · · • .. . .. 142 5 637 6 
This table should be read: In terms of t h e degre e to wh ich 
tt slowness of actiontt detracts f rom t 11e e f f ectiveness of corJ'l.rflit t ees 
in t he i n stitutions studied t h e f ollowi ng score s and ra~ks we re 
det er mined :·or t b..e various pe r sonne l respond ing: (1) pr esidents, 
sc ore 47 , rank l; chairmen, score 144, rank 3 . 5 ; members, s core 
763, rank 2 . 
in the preceding paragraph, the fa ctors holding the first 12 
ranks from most detrac t ive to les s detra c tive are as fol lows: 
s lowness of a c tion (item 1); lack of time due to teaching , 
writing , and research (item 2); reluctance of committee members 
to make changes (item 3); ineptness of individual committee 
members (item 4); lack of faculty interest in committee work 
(item 5); inability of commi ttees to come to conclus ions (item 
6); unwill ingness of members to accept responsibility f or 
t heir a ctions (item 7); lack of experience in cownittee pro-
cedures (it em 8 ); la.ck of clear understand ing of the duties of 
committees item 9); t oo many committee members (item 10); 
emotionalists wh o put pers onal interests before objec tive con-
sideration of facts and issues ( item 11); and domination of 
group by the chairman (it em 12) . 
The last 12 ranks, from least detractive and movin · toward 
more detractive are: too few committee members (item 30); 
.. 
aggressive behavior, backbiting , scagegoating, buck- pass i ng , 
or disparagement of others (item 29); unwillingnes s of faculty 
to support a c tion taken by committees (item 28); tendency of 
the group to split (item 27); insuff icient authority t o inves-
tigate, take ac tion , or the like ( item 26); tendency of g r oups 
to over - step the limits of t he i r authority (item 25) ; inability 
of members to work together (item 24); jealousies 'Nithin and 
among departmen ts of t he institution ( i te rn 23); ineptness of 
committee chairman (item 22); tendency to deal with theory, 
ha i r - spl i tting definitions, or inconsequentials (it em 2 1 ); 
il l - de f i ned limits of committee auth ority (item 20); and 
chronic talkers who monopolize meetings ( item 19). 
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The estimates of committee cha i rmen of the detractive 
e ff ect of certain f actors. -- Using the same means of computing 
ranks a s in t he precedi ng section , t he f irst 12 rank s , pro -
ceeding nro m most detractive to l ess detractive, from the 
viewpoint of committee chairmen, were as f ollows: lack of 
t ime due to teaching , writing , or r e s ea rch (Tab l e 70 , item 2); 
ab s ence of commit t ee me mbers {item 13 ); slowness of a c t ion 
(item 1 ) ; l a ck of faculty interest in committee work (item 5 ) ; 
o vn lack of s k ill to make the contribution I feel I should 
make (item 31); lack of adequate information to take action 
(item 18) ; reluctance of committee members to make change s 
(i tem 3 ) ; tendency of members to make contri butions tha t are 
t angental to t h e problem ( item 16); chronic tal kers who 
monopolize meetings ( item 19); ill-de f ined limi t s of committee 
authorit y (it em 20); unwillingnes s of f aculty to support 
action taken by committees (item 2 8 ); and lack of clear under-
standing of t he duties of commi t tees (item 9 ). 
The l as t 12 r anks, f rom least detrac tive toward more 
detractive were: aggre ss ive behavior, backbiting , scagegoat-
ing , buck pass ing , or disparagement of others ( item 29); 
tendency of the group to split in t o smaller groups or cliques 
over issues (item 27); too few co m;nitt e e members for eff ec tive 
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a c tion (item 30); i nab ility of members to work t ogether (item 
24); too many committee membe r s ( item 10); tendency to deal 
with t heory, hair-split t ing definitions, or inconsequentials 
(item 21); insufficient authority to investi gate , take action, 
or the like (it em 26) ; personality clas hes be t vYeen members 
(it em 14); unVJill ingness of members t o accept responsibility 
for their actions (item 7); jealous ies within and among de-
partments of the institution ( item 23); domination by one or 
two members (item 17); and emotionalists who put personal 
interests before objective consideration of facts and is sues 
(it em 11). 
The estimates of c~mmittee member s of t he de t ractive 
effect of certain facto rs on committee effectiveness .- ~ The 
responses of committee members were treated in exactly the 
same way as were the responses of presiden ts and co:mmi ttee 
chairmen to obtain a rank orde r ~isting . The f irst 12 ranks , 
from most detractive t oward less detrac tive were: lack of 
t i me due to teaching , writing , or research (Table 70, item 2); 
slowness of committee acti on (i tem 1); reluctance of member s 
to make changes (item 3); absence of co mmittee members (it em 
13); l ack of faculty interest in committee v10rk (item 5); my 
own lack of sufficient skill to make the contributi on I fee l 
I should make (item 31 ); lack of adequate information to take 
action (item 18); t endency of members to make contributions 
that are t angen t al t o the problem (it em 16) ; l a ck of clear 
understanding of t he duties of the com.mittee (item 9); ill-
defined limits of co rnrn i t tee authority ( i tern 20); chronic 
talkers who monopolize mee tings (item 19); and tendency to 
3n2 '-' 
deal with theory , hair-splitting definitions, or inconsequen-
tials (item 21). 
'rhe last 12 ranks, from le ast detractive moving toward 
more detractiveness are the f ollowing: too few co mmittee mem-
bers (item 30); aggressive behavior, backbiting , scagegoating, 
buckpassing , or disparagement of others (item 29); tendency to 
split into smaller groups or cliques over issues (item 27); 
inability of members to work together (item 24); too many 
members f or effective action (i t em 10); personality clashes 
between committee members (item 14); unvdllingness of the 
faculty to support the action of committees (item 28) ; jeal-
ousies within and among the departments of the institution 
(item 23); lack of experience in commit tee work (item 8); 
submissiveness of group members and dependence upon the 
leader (item 15); ineptness of individual committee members 
(item 4); and domination by one or two members (item 17). 
'rhe degree to which the factors detract f rom committee 
eff ectiveness.-- It must be emphasized that in onl y t wo 
instances did the estimates of 10 per cent or more of the 
presidents indicate that any of the factors operate frequently 
to detract from the effectiveness of their faculty committees. 
(See Appendix B, Table 113). One case was the item numbered 
12, dealing with t he fa ctor of lack of time due to teac hing , 
writing , or research, and t he other was i te rn 27, t h e problem 
of t oo many committee members for effective action. 
Chairmen identified onl y one factor as ope r at ing to 
detract f r equently from the effectiveness of commit tee s in 
over 10 per cent of t he cases, again item 12. (See ppendix 
B, rrab le 114 ) . 
Members identi f ied t wo fact ors , again number 12 and a lso 
number one, the la t ter dea ling wi th slowness of action . (See 
Appendix B, Table 115) . 
The agre ement of the various respondents.-- Of consid -
erable interes t is the f act that presidents, cha irme n, and 
facul ty members rank items 1, 2, 3, 5 and 9 in Tab le 70 among 
the upper 12 most serious detracting factors. Chairmen and 
members agree that items 9, 13, 16 , 18 , 19, and 20 are among 
the 12 most seriously de tracting factors, while presidents 
did not list these among the first 12 . But presidents alone 
list items 4 , 6, 7, 8 , 10, 11, and 12 among the top 12 factors . 
Chairmen alone list item 28 in the f irst 12 ranks, and members 
alone list item 21. 
In sum, a l though there is some agreement among a l l re -
spondents, c hairmen and members are much clos er in their agree -
ment than they are with pres idents . Presidents' respons es , on 
t he othe r hand , seem to reflect t heir pos itions in the insti-
tution much more clearl y than do t hose of other respondents. 
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Extent of' agreement between t he chairman and members of 
the same co~mittee.-- The r e s ponses of a nQmber of chairmen 
and members of their comrni tt ees were studied with a vi ew to 
discovering the extent of agre ement or disagreement with 
respect to the degree to which certain factors detract fr om 
the eff ect i venes s of committee work . 
Although one mi ght expect a considerable amount of dis-
agreement on items that are largely a matter of indivi dual 
judgment , urprisingly enough agreement was more common than 
was anticipated. Of course, the degree of agreement charac-
Y 
terizing the sect i on dealing with the role of the chai r men 
was not attained, nor was agreement as extensive as found in 
t he section of the i nquiry dealing with the operati on of 
v 
comr1itt ees. However, this section elicited a response that 
1Nas muc h more consistent than the part of the inquiry devoted y 
to the functions of committees. The i tems which resulted 
in the widest disagreement were numbered 9, 15, 17, 18, 20, 
and 26 in Table 70. 
4 . The Effect i ve Faculty Committee 
Questions to be answered.-- This section represents an 
attempt to determine whether there are any significant 
differences i n the responses of members of fa culty committees 
1/See PP• 254-255. 
ysee p. 265. 
~See p. 223. 
~ .' } ,... 
Ll , ; 
identified as very effective and those identified as slightly 
or not effec tive by t heir presidents . The data pr esented in 
]} 
Table 67 we re utilized to discover t hose comn1i tte es which 
had b~en placed in each category by college president s . 
It is interesting to note in passing that of the com-
mittees identified as very effective by chief administrative 
off icers, 62.7 pe r cent responded to the inquiry; of those 
report ed to be fa i rly effe c tive , 60 . 7 per cent responded; of 
those identified as slightly effective , 38 . 5 per cent res ponded; 
and of the t wo identified as not effective , one responded. 
rrhe s e percen tages may mean t hat the more effective committees 
were more like ly to respond to the inquiry than the committees 
of' lesser effectiveness. If this is true, the sampl ing of 
committees that were the ob ject of study in this invest igation 
was a more highly selected group than was either planned or 
expected. 
Using ~able 67 as a basis , ten comraittees were selected 
in order that responses of members mi ght be matched . hese 
committees v:rere paired in terms of title and college size, 
t he variable being the estimate of t he college president with 
res pect t o effectiveness. In terms of tit l e , the f ollowi ng 
committees were used: alumni, commencement , fa culty social, 
guidanc e , and student aid/loans. Specif ically, t wo of each 
commi ttee title were selected , one classified by the president 
·y see p. 291. 
as very effective and the other classified by its president 
as slightly or not effective. 
The responses of members of these committees to each of 
a variety of items were then tabulated and compared. The 
following sections present t he results of this phase of the 
investigation. 
Two obvious weaknesses of the data.-- The reader will 
immediately recognize the weaknesses of the data that follow 
from at least two standpoints: (1) the limited sampling made 
necessary by the fact that so few committees were categorized 
as slightly effective or not effe ctive by presidents, and (2) 
the lesser importance of the committee titles that were 
s e l e cted, again the result of t he selection of only these 
committee titles by t he presidents as representing slightly 
effective or not effective committees. 
For these reasons, then, the data that f ollow must be 
interpreted cautiously and with f ull recognition of t heir 
inadequacie s . 
General functions.-- Table 71 compares the res ponses of 
committees identified as very effective and slightly or not 
effective to items describing general functions. Effective 
co~mittees t end to serve more frequently as advisory groups 
to t h e president (it em 1) or some other administrative offi -
cer (item 2 • They seem to be mnch more likely to establish 
rules and regulations or laws and by-laws within some sphere 
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Tab le 71 . Percentage of Members of Committees, Identi fied by 
College Presidents as Very ~ffective and Slightly or 
Not Effective , Res ponding to Items Describing General 
Punctioris of Their Com..rnittees 
Very Effe c tive Slightly or 
Not Effective 
Function Fre- Some- Sel- Fre- Some - Sel -
quent times dom ·Jever quent- times dom Never 
l y l y 
( 1) I( 2) ( 3) (4) (5) (6) (7) ( 8) (9J 
1 . Serves as an 
advis ory group 
to the presi-
dent . ........• o.o 50.0 37.5 o.o . o.o 46 .7 20.0 13.3 
2 . Serve s as an 
advisory group 
to s ome other 
administrative 
offi cer ••.•..• 25.0 50.0 25 .0 o.o 6.7 40.0 13.3 20.;0 
'"' Es tablishes o. 
rule s and reg-
ula tions or 
laws and by-
laws within a 
certain assign 
ed sphere of 
institutional 
activity •••• •• 25.0 37.5 o.o 37 . 5 o.o 20.0 2 6 .7 40 .0 
4 . Establ ishes 
institut i onal 
pol icy through 
committee 
a c tion •• . •.••• 25.0 50.0 25.0 o.o 20.0 20.0 13.3 26.7 
5 . Is responsible 
f or putt'i ng 
insti t utional 
policy into 
effect; i.e., 
administers 
policy •••••••• 25.0 37.5 37.5 o.o 13.3 20.0 20.0 26.7 
6 . Has authority -
to conduct 
inve s tiga tions 12 . 5 50.0 12 . 5 12.5 o.o 26 .7 o.o 46 .7 
(concluded on next page) 
Table 71. (concluded) 
.. 
Slightly or 
Very Effective Not Effective 
Function Fre- Some- Sel- Pre- Some- Sel-
quent times dom 'Jever quent- times dom Never 
ly l y 
( 1) I( 2 J { 3) ( 4 ) (5) {6) J 7) TsJ J..9l 
7. Interprets 
policy as it 
applies to spe-
cific cases of 
administration 37.5 37 5 12 .5 o.o 13.3 20.0 6.7 46 . 7 
~ 
- ----- '----
This t able should be read: Fifty per cent of the members 
of committees reported by presidents to be very effective indi-
ca t ed that their committees sometimes serve as an advisory 
group to the president and 37.5 per cent reported that they 
seld om serve in this capacity . Committees identified as sligh t-
ly ef fective or not eff ective by presidents report ed t ha t t he y 
serve as advisory groups to the president as follows: sometimes , 
46.7 per cent; seldom, 20.0 per cent; and never, 13 . 3 per cent. 
of institutional activity (item 3) than do slightly or not 
e f fective co~~ittees, and they consistently reported the f unc-
tion of policy formulation to some degree (item 4). Committees 
classif i ed as slightly or not eff ective reported t hat they 
never have these latter t wo functions in 40.0 and 26 .7 per cent 
of the cases respectively. 
The ef·"' ective committee appears to be more likely to have 
authority to administer policy (item 5), to conduct i nvestiga -
tions (item 6 ), and to interpret policy as i t ap plies to 
s pecific cases of administration (item 7). 
In sum, t he data seem to i nd icate t hat the eff ective 
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faculty comraittee has considerably more power t han the slightly 
effe ctive or not e f fective committee . 
The chairmen.-- The responses of members of comr1i ttees to 
i terns des cribing the role of the chs.irmen tend to be the 
reverse of what might be expected; that is 1 one might antici-
pate that effective committees would report the various factors 
( a ll of which are considered desirable chairman services) t o 
be practiced more by their chairmen than would be true of less 
e ff ective committees. Yet, this stiuation exists only with 
respect to i tems 3, 4 , 5, and 6 in Table 72 . 
There are several possible explanations for this phenome-
non. First, me mbers of effective committee s may be more 
dis c riminating in evaluating the performance of duties asso -
ciated with the chairmanship of a corrffnittee and are, therefore, 
more like ly to rate a chairman somewhat lower t han me mb ers of 
less effective committee who may have lower standards or lesser 
powers of discrimination. 
Second , it is con ce ivable t ha t there is a lesser degree 
of understanding of the special services that a group leader 
should provide in t he case of members of committ ees classified 
as slightly or not effe ctive; consequently, such members might 
t end to rate their chairmen higher. 
Third, the chair men of less effective commi ttees may find 
it necessar y to carry a muc h larger share of the burden of the 
work than would be required with committees having competent 
, 
r able 72 . Percentages of Members of Commi ttees Identified by 
College Presidents as Very Effective and Slightly or 
J ot Effective Reporting Var ious Factors Related to 
the Role of the Chairman of 'l1heir Committees 
Very Effective Slightly or 
Not Effective 
FW1ction Fre- Some- Sel- lFre - Some- Sel -
quent- times dom Never quent - times dom Never 
l y l y 
{1 ) _(2) ( 3) ( 4) ( 5) ( 6) ( 7) (8 ) (9) 
1 . He prov:Ldes a 
warm, accepting , 
and understand-
ing emot ional 
clima te ........ 62 .5 2 f5.-0 o.o o.o 80 .0 20.0 0 . 0 o.o 
2. He exemplifies 
confidence , ease ~ 
poise , kindness , 
and thoughtful-
ness . .. .. . ....... 75 . 0 12.5 o.o o.o 93 . 3 6 . 7 o.o o.o 
3. He listens care-
ful ly to the 
contributions of 
every member ••• • 87 .5 o.o o.o o.o 86.7 13 . 3 o.o o.o 
4. He links contri-
but ions to the 
gene ral thread 
of thought • •• ••• 62.5 25 .0 o.o o.o 60.0 26 . 7 o.o o.o 
5. He helps the ' 
group to define 
goals or• ob jec-
tives • • •••.•••• • 75.0 25.0 o.o o.o 53.3 20.0 o.o 13.3 
6. He he l ps the 
group to def ine 
the rules of its 
own conduct ••••• 37.5 37 . 5 12.5 o.o 33.3 33.3 o.o 20.0 
7. He helps the 
g roup to deter-
mi ne its func-
tiona and its 
limitations •• ••• 25 .0 62.5 o.o o.o 60 . 0 20 .0 6.7 o.o 
8 . He helps the 
group to plan 
the means of at-
taining its 
objectives ••• .•• 50.0 25.0 12 . 5 o.o 73 . 3 13 . 3 o.o o.o 
(concluded on next page) 
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Table 72. (concluded) 
Very Effective Slightly or 
Function Not Effective 
Fre - Some- Sel- Fre - Some- Sel-
quent times dom Never quent- times dom Never 
ly ly 
{1) f2) ( 3) _(4) (5) iE?J (7) (B ) { 9) 
9. He makes use of 
carefully 
planned agenda. 37.5 37.5 o.o 12.5 53 .3 20.0 o.o 13.3 
10. He circulates 
the minutes of 
the previous 
meeting before 
the group meets o.o 25.0 25.0 25.0 33.3 13.3 6.7 20.0 
11. He provides ap-
propriate physi-
cal conditions 
for work (in so 
far as he is 
able to do so •• 75.0 12.5 o.o o.o so.o o.o 6.7 o.o 
12. He g iven en-
couragemen t to 
individuals and 
to. the group ••• 62.5 25.0 o.o o.o 80 .0 13.3 6.7 G.O 
13. He contr ibutes 
to the work of 
the cont.11i ttee 
in terms of his 
own speeial 
abili ti es •••..• 62.5 25.0 o.o o.o 100.0 o.o o.o o.o 
14 . He helps the 
group develop 
means of con tin 
uous evaluation 
of both product 
and process •••• 25.0 62.5 o.o o.o 33.3 20.0 6.7 13.3 
15. He is a compe-
tent group 
leader • • ..•.••• 50.0 37.5 o.o o.o 80.0 20.0 o.o o.o 
----
This table should be read: To item 1, dealing with the 
emotional climate provided by chairmen, committees identified as 
very effective by t heir presidents responded as foll ows: f'requent-
ly, 62 .5 per cent; s ometimes, 25.0 per cent. Slightly or not 
effe ctive committees responded to the same item as follows: fre -
quently, 80 per cent; sometimes , 20 per cent. 
members and t he reby show t heir abilitie s to a dvantage . 
Fourth, it is possible that the cha irmen of committee s 
of lesser effe c tiv eness have been very c areful~y ~elected by 
the appointing offi cer or b ody in orde r to make up for the 
kn own deficiencies of the members of the particular group . 
In any event, the d iscriminat ing powe r o f the i tems deal-
ing with t h e function of t he c hairmen i s open to serious 
question . 
The processes.-- Examination of Tab le 73 appears to reveal 
a relati onshi p between the effectiveness of the commit tees 
studied and certain characterist ic s relating t o the problems 
studied, t he methods o f arriving at de c isi ons, personnel 
interrelationships , and the result s of commi ttee study and 
i n vesti gation. In almost every instance, the desirable 
practices are reported to be more f requently carr ied on by 
members of committees identified as very effectiv e by t hei r 
pres idents. Only i tem number 1 6 , uReport s in writing to some 
administrative of f icer , ' elicited a somewhat greater perc entage 
of affirmat ive responses fr om members of committees classified 
as slightly or not effective. 
Although as pointed out bef ore, ten committees are a 
rathe r limited sample of the 145 committees studied (and the 
data presented i n Table 73 must be interpreted in the l ight of 
t h is fact) the consistency with whi ch effect i ve committees 
report each positive item to be pr acticed more freque~tly than 
31.3 
Table 73. Percentages of' Members of Committees Identified by 
College Presidents as Very Effective and Slightly or 
Not Effective Reporting Certain Items to Be Character-
istic of the Work of Their Commit t ees 
Very Effective Slightly or Not Effective 
Item --Fr•e- Some- Sel- Fre- Some- Sel-
quanta times dorn Never quent - times dom Never 
ly ly 
{ 1) ( 2) (3) ( 4) (5) (6) (7) (8 ) ( 9) 
1. Problems studied 
are real and 
meaningful to 
members ••.••.••• 50.0 50.0 o.o o.o 33 .3 33.3 6.7 6 . 7 
2 .. Problems handled 
by this commit-
tee could be 
more eff ectively 
handled by an 
individual •••.•. 12.5 50.0 37.5 o.o 6.7 20.0 40 . 0 26.7 
3. '£his committee 
approves deci-
sions previously 
rendered by 
other authority. 25.0 12.5 50.0 o.o 13.3 20.0 13.3 26 . 7 
4. My talents .and 
specialized knovr 
ledge are used 
in the solution 
of problems • •••• 62.5 25.0 12.5 o.o 33.3 40.0 6 .7 6 .7 
5. An attempt is 
made to achieve 
consensus in the 
study of . problffns 100.0 o.o o.o o.o 46.7 20.0 o.o 6.7 
6. Consensus is 
attained in the 
solution of pro-
blems .... ........ 50.0 50.0 o.o o.o 33.3 33.3 6.7 6 . 7 
7. Problems are 
solved and deci-
sions reached by 
maj ority vote ••• 100.0 o.o o.o o.o 33.3 33.3 6.7 o.o 
(continued on next page) 
Table 73. (continued) 
Very Effective Slightly or Not Effective 
It em Fre- Some- Sel- Fre- Some - Sel-
quent- times dom Never quent- times dom Never 
ly ly 
{ 1) l~J (3) ( 4) _{_ 5 ) {6) _{ 7) {8) (91 
8 . Time is g iven 
over to t he 
study of the 
proces ses of 
committee 
a ction ••••.•••• 12.5 37.5 37.5 12.5 13 . 3 6.7 26.7 26.7 
9. Hutual respect 
among membe rs 
is obvious ••••• 87.5 0 .0 o.o o.o 66.7 6 . 7 6.7 o.o 
10. Members contrib-
ute fr eely to 
d i s c us s ion ••• •• 100 .0 o.o o.o o.o 53.3 20.0 o.o 13.3 
11 . Dis cus s ions 
tend to move 
away from the 
· ma in is s ue ••••• 12 . 5 50.0 37 . 5 o.o o.o 26.7 33.3 13.3 
12. A di sproportion-
ate amount of 
time is cons um-
ed in making 
simple decis i ons 12. 5 62.5 25 .0 o.o 13.3 26.7 26.7 13 . 3 
13 . Topics keep com-
i ng up f or dis - -
cussion after 
·t hey have supos-
edly been 
settled ••.•.•.• 12.5 50.0 37.5 o.o 6 .7 33.3 20 .0 20 .0 
14. Some members 
ge t r ecognized 
while others 
are i gnored •••• o.o o.o 62 . 5 37.5 6 .7 20.0 l3 . 3 33 . 3 
15. I f eel that I 
am being judged 
or evaluated by 
othe r members 
of the commit-
tee • ••........• o.o 12 .5 50 .0 37.5 o.o 6.7 26.7 40 .0 
(concl uded on next page) 
'fable 73. (conc luded) 
Very Effective Slightly or Not Effective 
Item 
:Pre - Some- Se1- Fre- Some- Sel-
quent· times dom Never quent · times dom Ne ver 
ly 1y 
{ 1) (2) ( 3) (4) (5) ( 6) (7) (8) ( 9) 
16. Reports in writ -
ing to some 
administrative 
officer ......... 25.0 25.0 25.0 12.5 33.3 26.7 13.3 6.7 
17. Re com..'UEmda t ions 
of this comr:1i t-
t ee are put 
into effect •••• 50.0 37.5 o.o o.o 33.3 26.7 6.7 13.3 
18. Decisions of 
this committee 
are reversed by 
other authority o.o o.o 37 . 5 50.0 o.o 6 .7 26.7 46.7 
19. Membership on 
this committee 
carries prestige 25 .0 o.o 62.5 12. 5 o.o 60.0 6.7 13 .. 3 
20. I feel qua1i-
fied to serve 
on this com-
mittee ~ ········ 87 .5 12.5 o.o o.o 80.0 20.0 o.o o.o 
This table sho1..1.ld be read: .t''ifty per cent oi' the members of 
committees identified as very effective by their presidents 
reported that problems studied are frequently real and meaningful 
to members and 50 per cent indicated that the problems studied 
are sometimes real and meaningful. Committees identifi ed as 
slightly or not effective by their presidents responded as 
follows: frequen tly, 33.3 per cent; sometimes, 33.3 per cent; 
seldom, 6.7 per cent, and never, 6 .7 per cent. 
ineffective commi t tees leads the writer to believe that these 
items may have discr i minating power when applied to the problem 
of classifying committees as to relative effectiveness. 
On the other hand, negative items (numbered 2, 3; 11, 12, 
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13, 14 , 15 , and 18) elicited a rather inconsistent response. 
Only items 14 and 18 we re consist ent with what mi gh t be expected 
of an eff ective commi t te e . Howe ver , items 11, 12, and 13 , 
referring to the problem of disc us sion , may evidence greater 
freed om of discussion and more careful delibera tion than are 
common in less effective committees . 
5 . The Contr i butions of Students 
The minority opinion.-- Befor e consideration is given to 
t he a c tual contributions students make to the work of t he 
f aculty commi ttees studied , t he point of view of t hose who de em 
it i nadvisable f or students to be placed on certain faculty 
comrai ttees must be delineated. Tab le 74 lists t he reasons 
presented by various committee personnel f or judg ing student 
membership on certain comm.i ttees to be inadvisable. 
The majori ty of respondents favor t h e inclusion of s tudents 
as membe rs of fa c ul ty committees. Some 93 per cent of t he 
presidents, . 57 per cent of' the corr.~ . .rnittee chairmen, and 67 per 
cen t of the members fe lt that students should be re pr esented 
on at least some fa culty committees . In each instance where 
an unqualified 11no" was regis te red in answer to the question, 
uDo you believe that students coul d con tribute? u , the com-
mittee s involved were t he administrative council, admissions , 
curriculum, faculty social, graduate, and student aid/loans. 
The reason given by most respondents for not i ncluding 
students was that the matter s dis cussed in committee are not 
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Table 74. Reasons Given by Various Personnel for Deeming It 
Inadvisable for Students to be Placed on Certain 
Faculty Committees 
Reason 
1. Matters discussed are not ger-
mane to student interests or 
Presi- Chair-
dents men 
( 2) ( 3f 
concerns..... . . . . . . . . . . . . . . . . . . . 0 10 
2. The confidential or personal 
nature of the materials dis-
cussed .. . .......... ....... ..... . 
3. Lack of student experience or 
backg round • ••..•............. .• 
4. They often base their judgments 
on inaccurate or inadequate 
in f orma tion ••••••.•..•..••.•••• 
5. There are other and better 
means of obt;aining student 
r eaction and opinion ••••• . .•..• 
6 . They are capable of making only 
a negligible contribution • ••••• 
7. Their transient nature and pre-
occupation with a multiplibity 
of activities make them 
ineffective members ••..•••••••• 
8. They are too immature •••••.•••• 
9. They lack any understanding of 
administrative functions •••.•.• 
10. The nature of the work is too 
specialized ••••.••••....•..•••• 
11. They are reluctant to express 
· their views in the presence of 
12. 
13. 
14 . 
15. 
facu1 ty members ••••.•.•••.•.• ·•• 
Presence of students acts as a 
damper on faculty discussion ••• 
They cause unnecessary confusim 
Some limit should be placed on 
student partici ~ation ••••. ...•• 
Unqualified Uno'· (no reason 
cited) ........................ . 
2 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
2 
~Some respondents gave more than one reason . 
18 
14 
2 
4 
5 
8 
0 
0 
1 
1 
0 
0 
0 
63 
Fac-
ulty 
42 
29 
16 
18 
11 
10 
6 
13 
9 
5 
1 
1 
1 
1 
195 
Total 
(5) 
52 
49 
30 
20 
15 
15 
14 
13 
9 
6 
2 
1 
1 
1 
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This table should be read: No presidents, 10 committee 
chairmen, and 42 faculty members stated that s .tudents should 
not be placed on their committees because matters discussed 
are not germane to student interests or concerns. 
gernlline to student interests or concerns (item 1). The 52 
persons making this comment represent only 6.9 per cent of the 
total number of respondents. 
It would appear to be likely that the comments having the 
greatest frequencies (" the confidential or personal nature of 
the ma terials discussedn and ustudents' lack of experience or 
background," as well as the item referred to in the paragraph 
above) may very well be the case in certain comn1ittees, al-
though the writer believes that the criticism would not hold 
f or all of the co1nmittees cited. 
The very low frequencies represented by other comments 
are in~icative of a general lack of strong.feeling on items 
which might have been expected to elicit a greater response; 
e. g ., n they are too immature; 1' 11 they lack an understanding 
of administrative functions. " 
The contributions students could make to committee work.--
Respondents who indicated that they do not have student 
representation on their committees were asked if tP,ey believed 
that students could contribute to the work of their committees. 
The statements of those responding in the affirmative are pre -
sented in Table ·75. 
1rhe only comn1ent that _was represented by a relatively 
high frequency of mention was item 1 - " that students could 
represent the student point of view. " 
In addition to the comments listed in Table 75, other 
statements were made in answer to the question that bear repeat -
ing. One chaj_rman maintained that students have a right t o 
review policies that concern them . Another chairman stated 
that membership on faculty committees would help the students 
to understand the faculty, the college, and its problems. 
Table 75. Estimates of Presidents, Chairmen, and Faculty Members 
of the Contributions Student ivlembers Could Hake to the 
tVork of J:l'acul ty Committees 
Contribution Presi- Chair- Fac - 'rotal dents men ulty 
(1) (2) ( 3) {4) ( 5) 
1 . Represent the student point of 
vi e1wv • •••••••••••••••••••••••••••• 3 15 135 153 
2. On certain commit tees they could 
be most helpful .................. 6 12 39 57 
3. More than they presently do •••••• 1 10 0 11 
4 . Very little of a constructive 
nature •. .............. . .......... 0 2 2 4 
5 . Their interest and enthusiasm •••. 2 0 1 3 
6 . Cause the fa culty to be more 
controlled .. .......... ....... ..... 0 1 1 2 
7. Suggest polic ies that would 
appeal to students •••. .••..• ••••• 0 1 0 1 
~his table should be read: Three presidents, 1 5 chairmen , 
and 135 members sta ted that, in their judgment, students serving 
as members of fa culty committees could represent the student 
point of view. 
Five fa culty members indica ted that comrn i ttee membership would 
be an educative experience for students - something they could 
use as members of the teaching profession . One other faculty 
member maintained that such membership would help students to 
realize their obligat ions to the college . 
Appraisal of the contributions students do make to the 
faculty c ommittees studied .-- Committee chairmen and member s 
who reported that they had student members serving on their 
committees were asked, " •••• what contributions do you f eel 
they make to the work of the commi ttee'"tn In the opinion of 
all respondents , the greatest contribution students make to 
faculty com..rn ittees is t o provide the committee with student 
opinion , reaction, or point of view. (See Table 76 , item 1). 
A total of 197 respondents reported that t hey felt this to be 
true. An additional 53 respondents indicated t hat they believe 
students provide a very substantial and most valuable contri-
bution (item 2) , but they did not indi cate the nature of the 
contribution. 
A total of 38 respondents believe that student members of 
fa cult y committees make faculty members more sensitive to 
student problems and needs (item 3) . 
Other items reported in Table 76 may be of interest to 
the reader but are not suff iciently important to comment upon. 
It must be remembered, however , that this table is composed 
of comments made by faculty member s and other committee person-
nel that have had experience with student repres entation on 
cormnittees; there f ore , it is noteworthy t ha t only 29 of these 
respondents believe that student contributions to work of 
this kind are neglig i ble (item 6). 
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'I' ab le 76. Es tima t;es of Presidents , Chairmen, and !J'acul ty IIembers 
of the Contributions Students Make to the ~~ork of 
Faculty Committees 
Contribution Presi - Chair- Fac-dents men ulty Total 
________ (,_.,l..._-) _ _____ __ -+-l2) ( 3-~--1---(Li.-. )-1----(5_1_ 
1. Represent student opinion, re-
a ction, or point of view •••••••• 
2. Provide a very substantial and 
most valuable contribution ••.••• 
3. Make the faculty sensitive to 
student problems and needs •••.•• 
4. Provide valuable advice and 
suggestion for evaluating and 
modi fy ing the program •••••.•..•• 
5. Serve as liaison agency between 
fa cul ty and students •••••.•••.•• 
6 . Pr ovide a negligibl e contribu-
t ion . .......................... . 
7. Provide good ideas and a fresh 
poin~ of v~ew •••• . .•.•.••..••••• 
8 . Provide a consQmer 1 s view of the 
services of the college ••...•••• 
9. Provide a intangib l e contribu-
t i 011 • ••••••••••••••••••••••••••• 
10. Enliven the committee with their 
enthusiasm . .................... . 
11. Create harmony between the fac-
ulty and the students ••••.•••••• 
12. Bring the committee ndown to 
earth;" exert a leveling 
ini'luence ...................... . 
7 
4 
5 
4 
5 
0 
0 
3 
2 
4 
1 
13. Lead the fa culty to be more care-
ful in the views . they express... 1 
14. He l p the commit tee gather infor-
mati on otherwise unavailable.... 1 
15. Gain better a cce ptanc e of com-
mittee decisions by the student 
body ............ . ... .. .......... . l 
30 
10 
25 
24 
24 
6 
4 
10 
3 
8 
l 
2 
0 
0 
1 
160 
39 
10 
1 
2 
18 
12 
5 
8 
l 
l 
1 
1 
1 
0 
197 
53 
38 
30 
30 
29 
16 
15 
14 
11 
6 
4 
2 
2 
2 
This table should be re ad: Seven college presidents, 30 
committee chairmen, and 160 fa culty me mbers reported that 
student members of committees represent student opinion, re -
a ction, or point 6f view. 
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6. Values Derived from Committee Work 
Value to t h e faculty member .-- Facul ty members we re asked , 
tt ·Jvhat, if anything , do you fee l that you gain by engaging in 
comrnittee work?n The responses of corr..mi ttee perso nne l indi-
cate t hat there may be certain values which a ccrue _t o parti ci-
pation in work of this kind . Fr om the standpoint of fa c ulty 
members , the most significant value is a better understanding 
of college problems (See Table 77, item 1). 
Tab l e 77. Estima tes of li aculty and Student Members of Committees 
of the Values They Derive fr om Partic ipation in Com-
mittee Work 
Value 
_(_JJ 
1. A better understanding of college problems; in-
sight into the problems of othe r departments; 
broader horizons •••••••••..•.• ..•• ••.••••••••••• 
2. An opportunity to meet and work with members of 
other departments; increased personal contacts •• 
3. Personal growth; broader experience; experience 
in committee work ; learning how to get along 
with others . ....................... . . ... .......• 
4 . An opportunity to share opinions; a knowledge of 
the points of view of others ••.•• • .•••••••.••••• 
,5. Opportunity for service to the college; personal 
satisfaction in making a worthwhile contr ibution; 
a sense of achievement ••.•••••.•••••••••..•••••• 
6. A fee ling of belonging, of being a part of the 
college .. ......... ...... .. ... .. · ...... .. .. . 
7. An opportunity to p:esent my point of view;·~··· 
chance to have a voJ.ce in college affairs· an 
opportunity to help f ormulate college pol icies 
8. Very little o:f a construct ive na ture• nothing •• 
tangible .....................•...... :. 
9. Increased knowl edge of student interest~··~~~d~· 
and problems •.. ......................... '.. ' ... ... 
(conc l uded on next page ) 
Fac-
ulty 
(2) 
251 
115 
64 
56 
56 
54 
32 
22 
1 6 
Stu-
dent 
{3) 
32 
10 
10 
3 
6 
3 
1 
0 
Table 77. (concluded) • 
====~==~==~~~==-~-~- ==- -==··· ====·-==·=-======================-~-~=====~==== 
Value 
{ l l 
10. A first -hand knowledge of administrative 
policies .. ..... ., ............................... . 
11. Opportunity to know what is going on in the 
college; keeping abreast of development s ••••.••• 
12, Appreciation of colleagues; respect f or faculty 
members in other departments.~·······~~ •••.•.••. 
13 • . Knowledge of the techniques of identifying and 
s olving institutional problems ••••.•...••..••••• 
14. New Ideas; assistance wi th my problems •••..•.••• 
15 . A great deal; too many bene f its to enumerate •••• 
16. A feeling of responsibility f or the total 
college program •... ................... ....... ... 
17. A headache; more work ••••••.•..........•........ 
18 . Prestige on the faculty •••••••.••.••..••.•.••... 
19. Resentment toward the administration ••• . •..•..•• 
20. Experience in leadership •••.•••..•.......•.••.•• 
21. A better and more understanding relationship 
11vith the fa culty ......... · ...................... . 
22. Self-conf idence •.............................. .. 
23. Knowledge of parliamentary procedures ••....•...• 
24. Opportunity to further special interests ••.•.••• 
Fac- Stu-
ulty dent 
(2) lQl 
12 2 
10 2 
10 20 
7 1 
6 0 
3 0 
2 0 
2 0 
1 0 
1 0 
0 2 
0 2 
0 ·3 
0 1 
0 1 
This table should be read: Of those responding , 251 faculty 
members t3.nd 32 st;udents stated that they derive a better under-
standing of college problems, insight into the problems of other 
departments, and broadened horizons as members of facult y com-
mittees . 
Closely related to the f oregoing co~~ent is t he item hold-
ing second rank in frequency as reported by fa culty members. 
In all, 115 members indicated that fa culty committee work pro-
vides t hem with an opportunity to meet and work with members 
of other departments , an increas e in pers onal contacts that 
woul d be a ff orded to them in no other way (item 2). 
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Other comments that seem to be worthy of note are the 
f ollowing : committee work provides opportunities f or personal 
growth, broader experience, and the like (item 3); the oppor-
tunity to share opinions (item 4); a fee ling of belong ing , of 
being a part of t he college (item 5); and an opportunity to 
present my point of view (item 6) . Of significance is the 
fa ct t ha t only 22 fa cult y members indicated that committee 
work provides them with little of a constructive nature (item 8) . 
Value to the student.-- Students also pointed to the fact 
that committee work provides them with a better insight into 
college prob lems. See Table 77, item 1). But , in second rank , 
students placed t he value of appreciating colleagues and 
respect f or faculty members in other departments of the i nsti-
tution (item 12). In t hird place, students noted the value of 
increased personal contacts that are made through fa culty 
committee me mbership (item 2); and in f ourth rank, students 
mentioned the opportunities co~~ittee service offe r for per-
sonal growth, experience, in committee work, and t he like 
(item 3). 
Other comments , although having relatively low frequencies , 
represen t an interesting array of reasons for utilizing student 
representation without reference to the usual reasons for pro -
viding such participation. Only one student stated that he 
derived little or nothing f rom committee membership (item 8). 
7. Problems of Committee Work 
The plan of the section.-- Presidents, committee chairmen, 
and faculty members .were ask ed to nDescribe any other problems 
which may have developed in the work of your committe e . n The 
r esponses of various personnel, listed in Tab le 78, have been 
classified under the following headings: organization, func-
tions, processes, chairmanshi p and membership, outcomes, and 
miscellaneous problems . Problems under each of these categories 
are discussed in the immediately ensuing paragraphs. 
It should be noted that the section given over to a 
discussion of factors that de tract from committee eff ectiveness 
also refe rs to problems; therefore, t he f requencies reported in 
t h is section are relatively low si n ce they are additions to 
. y . 
t hose lis ~ ed in Table 70. 
Probl ems of organization.-- In all, nine different problems 
were listed by respondents that were organizational in nature. 
(S ee •.rable 78, A, 1-9). From t he point of view of the presi-
dent s responding , the tendency of cornmittees to multiply is the 
most serious problem (item A-2). Chairmen, however, pointed . to 
the di ff iculty of scheduling mee tings (item A-6), and members 
underscored the probl em of havine too many committee assign-
men ts. 
The positi ons held by the various respondents are clearly 
evident in the types of responses made to the question in the 
inquiry form. 
1/See PP• ~~97-~98. 
Tab le 78 . Frequency of Mention by Presidents, Chairmen , and 
Faculty Members of Problems which Have Developed as a 
Result of Co~mittee Work 
Problem Presi -Cha ir rrem- Total ~ents men bers 
(l) ( 2 ) ( 3 ) ( 4 ) 1 5J 
A. Or gan ization 
1. Too many committee assignments; a few 
people on too many committees ....... l 
2 . 1fendency of commi ttees to multiply.. 4 
3 . Lack of time f or meet ings; inadequa-
cy of time for fu ll and f ree discus-
sion of problems.................... l 
4 . Over-worked an d ove r -loaded facul ty . 0 
5. Too many meetings ; too time con-
sum:Lng ... . ............. ...... ....... 1 
6 . Diffi culty in scheduling meetings.~. 0 
7. Incomplete departmental representa-
tion................................ 0 
8 . Inequitable dis tribution of cownit-
tee assignments ••••••.•..•.•••..•••• 
9 . Methods of determining the amount of 
1 load credit" assigned f or active 
memoership on committees ••.•••.•.•.• 
B. Functions 
1. Over-lapping co mmittee func tions; 
unc ertainty regarding extent of 
cowai t tee res pons ibili ty •••....••••• 
2. Many committe es seem to have no real 
function; exist on paper only; meet 
rarely, if ever •••••. . .••.•••......• 
3 . Lack of suffi cient authority •••••..• 
4 . De termining the functions of exist-
ing c o:rnrni t tees . ..••.......•........• 
5 . Lack of clearly defined purposes .••• 
6 . .ethods of evaluating comxni ttee 
functi ons . ......................... . 
7. F'ailure to dis tinguish betwe en 
for mulation of policy and adminis-
tration of policy ••••••••••••••••••• 
8 . Assignment of dutie s that could be 
better handled by an individual ••••• 
{continuea on next page) 
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0 
2 
2 
0 
1 
0 
0 
0 
0 
5 
2 
3 
5 
0 
6 
1 
0 
0 
8 
6 
4 
3 
3 
0 
1 
2 
16 
8 
10 
8 
7 
1 
1 
2 
1 
10 
2 
1 
1 
1 
3 
2 
1 
22 
14 
14 
13 
8 
7 
2 
2 
1 
20 
10 
5 
5 
4 
3 
3 
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Tab le 78 . (continued) 
Problem IPresi Chair ~ Ni:em- Total l:lents men bers 
( 1) 
9. Failure of the administration to 
clearly delimit corMni ttee functions 
10. Failure to carry the basic policy 
of the school into administrative 
practices ......................... . 
C. Proce sses 
1. Difficult y of members in viewing 
problems abstractly; allowing per-
sonal friendship or differences t o 
0 
0 
enter. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1 
2. Basic philosophical dif-ferences 
which make the resolution of prob-
lems almost impossible ............. 0 
3 . Influence of administrative offi -
cers, either directly or indirectly, 
as members of co~~ittees ........... 0 
4. Lack of mutual faith between fac-
ulty and student members of commit -
tees; tendency of comrni ttees to 
divide over issues - fa cul ty versus 
s t tld en t s • . . . . . . . . . . . . . . . . . . . . . . . . . . 0 
5. Tendency of some members to present 
problems that are not the legiti-
mate concern of the comr.1ittee ...... 0 
6 . Having meetings in the l ate after-
noon when members are fatigued or 
irritable from exhausting activitie~ 0 
7. Destructive and carping criticism 
by non-contributing members ........ 0 
8. Tendency of committees to operate 
or decide on the basis of custom; 
let things g o as they were last 
year • . . . . . . . . . . . . . . . . . . . . . . . . . . . • • • 0 
9. Slowness of committee a ct ion....... l 
10. Need for study of group processes.. 0 
11. Dissatisfaction of members with the 
progress of committees............. 0 
12. Having ubusy workn cormnittees... .•• 0 
(continued on next page) 
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Tab l e 78. (co ntinued) 
Problem 
( 1) 
13 . Factional control of co mmi ttee s •••• 
14 . Lack of time f or preparation for 
meeting s •.......................... 
15. Diff i cult y in reconciling re com-
mendati ons and decis i ons with state 
regul ati ons ·or requirements ••.••••. 
16 . Lack of experience or training of 
members in techniques of research •• 
17. Procedures in committee work - use 
of rul es of order ••.••.•••••••.•••• 
D. Chairmanshi p and membership 
1. Weak and indiff erent members •••••.• 
2. Poor and weak chairmanshi p •••.••... 
3. Timidity of s tudent me mbers ••••..•• 
4 . Cr:Lteria f or selecting members of 
co~nittees ••••••.••••.••••....•.••. 
5 . ,. he wh ole a rea of student partic i-
pation ............................ . 
6 . Dominati on by t he chairman ••......• 
7 . l'.~e · hod of determ:tning cornmi ttee 
chairmanship . . . . . . . . . . . . . . . . . . . . . .. 
8 . Chairman handling al l matters him-
se f and r efusing to call meetings. 
E . Ou t comes 
1 . Dif fi culty of informing the f a culty 
of t he work of committee s •••.•.••.• 
2 . Slownes& of admimistration t o act 
on the re co~mendations of comrait -
te e s • ......•... • · · · · · · · · · • · · • • • · · · • 
3 . Dispos i tion of the fa cul ty to re-
gard committee actions light l y ••.•• 
4 . Over-ruli_g of decisions of com-
mi ttees by administrative off icers . 
-~ . Misc ellaneous 
1 . ack of f unds to car ry on the work 
of the comnittee •. •.• .....•..••••.• 
Pr esi-Chair· Men- Total 
dents men bers 
(2) {3 ) ( 4 ) (5) 
0 
0 
0 
0 
0 
1 
1 
0 
0 
0 
0 
0 
0 
1 
0 
l 
0 
0 
0 
0 
1 
0 
0 
6 
0 
1 
0 
0 
0 
0 
0 
1 
5 
0 
0 
4 
l 
1 
0 
1 
1 
4 
1 
1 
2 
2 
l 
1 
1 
ll 
3 
0 
1 
8 
1 
1 
1 
1 
1 
11 
2 
2 
2 
2 
1 
1 
1 
13 
8 
l 
1 
12 
(conclud ed on nex t pa g e) 
Table 78. ( concluded) 
Pr oblem 
( 1 ) 
·--- -----'-'--'---
2 . Poor attendance at me 
3 . Committees serving as 
stamp f or some admi ni 
offl icer .... .... ..... . 
4 . La ck of clerical help 
5 . Resumpt ion of committ 
by administrative off 
de l ega ted them wi t hou 
the conmittee • • •...•. 
6 . Pressure f rom outside 
do~ination by t he a dm 
7. Lack of fa culty and s 
est in the probl ems o 
":"a ittee ••••• .••• .•.••• 
8 . Committee v.rork taking 
teaching , preparation 
of' facLllty •.......... 
9 . Diversity of fa culty 
10 . La ck of administrativ 
·-
Presi 
dents 
- (2)-
·- · 
e t ing s •••• • • • • 0 
a rubber 
strative 
.... .. .. .... .. 0 
.. • ....... ..... 0 
ee prerog tive 
leers who 
t notifying 
..... " ........ 0 
sources; 
inistration •• . 0 
tudent i nte r -
+' the com-.... 
. . . . . . . . . . . . . . 0 
the place of 
, leisure ti rne 
........ .. . . .... 0 
interests ••..• 0 
e " h" pus •••••• 0 
~?9 ~ : .. ) 
1-Chair Hem- Total 
men bers 
r-'T3) 
_( 4) (5) 
6 3 9 
3 2 5 
3 2 5 
2 2 4 
2 1 3 
2 1 3 
0 3 3 
2 0 2 
0 l 1 
- ----'----
This table should be read: One president, five chairmen , 
and 16 member s listed tt too many com:nl ttee assignments; a few 
people serv ing on too ma ny commit tees!\ as an organizational 
prob lem that developed as a res ult of commi t tee work in their 
institutions. 
Problems of function .-- In all, ten problems were listed 
that fitted under the heading of functions. Presidents listed 
only thre e items (B 1, 2 , and 4) , none of whi ch had high fre -
quencies . Cha irmen under scored the problem of over - l apping 
committee functions (i tem B- 1) and t he absence of real funct ions 
of some committ ees (item B- 2) . ii."embers also emphasized the 
prob l em of' over- lapping committee func tions. Other problems 
listed had relatively low frequencies and require no co~ment. 
~~Q(; 
~ ~ ::.;· 
Problems related to cormni ttee processes .-- A multiplicity 
of prob l ems was mentioned by respondents that were associated 
with the processes of' committee action . (See items C 1-17 in 
'fab l e 78 • However, no si·ngle item was particularly outs tand-
ing in terms of frequency of occurrence. Nevertheless , the 
items reported in this section can be critical . In f act, the 
effe c ti vanes s of committees rr.a y, in great me asure , be de ter-
mined by the presence or absence of some of these factors . 
Problems of chairmanship and membership .-- Out of the 
ei0 ht problems listed that fit under the heading of chairman-
ship and membership, only two were mentioned by presidents 
(items D 1 and 2 of Table 78) , and these had low frequencies. 
Chairmen, however , pointed to the problem of worki ng with weak 
and indifferent membe rs ( item D- 1) and fo ur members also indi -
ca·bed that th i s constitutes a prob l em . 
Problems re l ated to the outc omes of committee work .--
Only f our problems were identif ied that could be grouped under 
the heading of outcomes of committee work . TVJo presidents 
mentioned two diff erent problems ( items~ 1 and 2) . However , 
f ive chairmen scored the administl~ation f or slowness to act on 
the rec onnnendations of com:nittees (item E- 2) and e l even faculty 
members pointed to the difficulty o.f' informing the facul ty of 
the work of cownittees. 
Other _£F obl eras .-- Ten proble ms were l isted that did not 
fi t the ca tegories established. nhe two having the gr eatest 
frequencies of mention were lack of funds to carry on t he work 
of the cornmi tt ee (item F-1 in 'rab le 78 ), and poor at tendance 
at meet i ng s (it em Ii'- 2), reported by f our and six chair men and 
eight and three members respectively . 
8. Summary 
Although t he responses of pres idents reveal many different 
c onc eptions of effective con~ittee action, the majority of 
chie f administrative offi cers view committee effectiveness in 
one of' two ways: ( l) the quality of the dec is ions t he commit -
t ee renders , and ( 2) the general me thod by which a cornmi ttee 
operates . In the cas e of t he f ormer criterion, the im~ortant 
considera~ion is the log ic and practicality of t h e decisions 
made , and in the latter , the point of emphasis l ies i n the 
initiative the committee exhibits in carrying out its assigned 
duties. 
In the colleges surveyed, committe e decisions are re-
versed only when they are in confl i ct with policies established 
by the co l lege president, t he faculty , the governing board , or 
duly constituted legal authority such as the state board of 
I 
educati on. An attempt is made in many inst i tutions , howeve r, 
to mod i fy rather than reverse the decisions of fa cul ty com-
mittees. 
The presidents of t he colle ge s included in the s t udy 
evidence a high regard for t he effectivenes s of the committees 
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they have in operation. Nevertheless, these respondents 
believe that t he ir co mmittee s are most effective when t hey 
serve as advisory councils. Other general fu nctions are ranked 
in t he f ollowing order: policy-forming, investigative, execu-
tive , and judicial. Pr es idents of larger institutions tend to 
rate their committees somewhat higher in effectiveness than do 
the ch ief administrative off icers of smaller college s . 
'.rhe estimates of committee chairmen regarding the effec-
tiveness of' fa culty committees in perf o rming certain general 
functions agree rather closely with those stated by college 
presidents . Advisory functions are ranked first, policy formu-
lation second, administrative third, investigative f ourth , and 
judicial fifth . 
Of t he many factors which can detract fr om committee 
effectiveness, college presidents estimate the f ollowing to be 
most serious: (1) slowness of action; (2) lack of ti me due to 
teaching , wr iting, and research; and (3) fa culty conservatism . 
Co~~ittee chairmen list the f ollowing as the top three problems: 
(1) lack of time due to regular dutie s; {2) absence of com-
mittee members; and (3) slowness of committee action. Members 
of faculty committees place the three f ollowing factors in the 
first three ranks in terms of their seriousness: (1) lack of 
time due t o teaching, writing , or research duties; (2) slowness 
of action; and (3) the reluctance of fa culty members to make 
changes (conservatism). 
3~13 
Although there are certain weaknesses in the data, the 
pos s ibility exists that the committee t hat is given a consid-
erable amount of power and discretion is more likely to be 
effective in performing its duties than is the co rarnittee whose 
powers are limited . 
The ma jority of res pondents are in fa vor of having student 
representati on on faculty committe es . However, those who took 
the opposing view did so , mainly with respect to certain com-
mittee titles. •rwo reasons v1ere proposed ..LOr this: (1 ) t h e 
matters discussed in certain committees are not of interest or 
concern to students , and (2) t he materials discussed are too 
personal or confi dential for st udent de liberation or perusal . 
Respondents who have had experience in working with stu-
dents as members of their co mmittees point to the contribution 
students make to the operation -of the committee. These com-
mittee personnel point to t he f act that students represent 
student opinion and reaction and also make the co~mittee s en-
sitive to student needs and problems . 
Faculty and student members gave many r easons f or valuing 
the opportunity f or a c tive part ici pation on committees. Fore-
most among t hese value s were {l) the gaining of a bette r 
understanding of c olleg e problems, (2) increased contacts 
with members of other departments , and (3) broader experi -
ence. 
Many problems were identified by the various respondents 
involving roo tters of organization, functions, processes, 
chairmansh ip and membership , outcomes , and a hos t of others. 
CHAPTER IX 
SUMl '1 RY, CONCLUSIONS, AND REO Of ~ME1l DA 'ri O IS 
1. Summary 
The plan of the study.-- 'l1he .pre ceding pages have 
presented a report of the status of committee vvork in colleges 
organized primarily for the education of teachers, the purpose 
being to investigate the nature, functions, and processes of 
such com~ittees in the administration of member-institutions 
of t he American Association of Colleges f or Teacher Education. 
In all, 143 colleges of various sizes and representing 39 
states and the District; of Columbia were surveyed. 
'I'he procedure f ollowed involved: (1) an analysis of the 
professional literature of general school administration, 
college and university administration, and group dynamics; 
(2) the development of separate data-gathering instruments 
addressed to college presidents, committee chairmen, faculty 
members , and student members of committe es; and (3) t h e tabu-
lation and analysis of the responses of various committee 
personnel. 
The findings of the investigation.-- Among the more 
significant and important data revealed by the study were the 
f ollowing facts. 
1. All personnel involved in f'a cul ty co mrni ttee work, 
including college presidents, committee chairmen , faculty , and 
student members agree that participation in coinmittee activity 
is not only justified but is al so ne cessary. 
2 . Fa culty co~nittees of' many k i nds are used in all of 
the colleges surveyed, and the number of committees, as well 
as their size , tends to increase as college size in terms of 
number of faculty increases. 
3 . Al though certain fa cto rs are considered by presidents 
in assigning faculty members to committees, the majority of 
committee chairmen and members _ind themselves on certain 
committees due to the fact that t hey are administrative 
offi cers. Speci f ically, 64.2 per cent of t he co mmittee chair -
men and 45 .6 per cent of the members were f ound to have some 
administrati ve title. 
4 . T e small college fa culty member is likely t o be 
g iven more committee assignments than his counterpart i n 
larger institutions. r evertheless, when teaching , admini s-
trative, and other duties are considered, as well as the 
typical amount of time g iven to co mmittee activity, the total 
load assumes considerable proportions in al most every ca se . 
5 . The specific duties of committees are usually 
assigned by the chie f administrative officer of the institu-
tion . The se functions represent the full range of possible . 
responsibilities, including advisory service, policy f ormula-
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tion, investigative, interpretative, and administrative duties. 
6 . 'I'he extent of disagreement between committee chairmen 
and the members of their co mmittees , and among the members 
themselves, evidences a lack of clear understanding of t he 
powers granted to committees and the duties with which t he y 
have been charged. 
7. A majority of the cowaittees studied are g iven adminis-
trative or executive dut ies to perform, while advisory and 
policy-forming functions are assigned much l ess frequently . 
8 . Committee work , f rom a group dynamics f rame of r efer -
ence, is carried on unde r somewhat less than ideal conditions . 
The fact that meetings are generaliy held monthly, f or short 
periods of time, in formal surroundings is offered in support 
of t he foregoing contention. Furthermore, the special talents 
of co mmittee members are reported to be utilized inf'reque ntly; 
service persons are used rarely; and pe rsons effected by 
committee decisions are consulted seldom . These f acts provide 
still more evidence of th e need f or t h e improvement of com-
mittee organization and processes. 
9 •. lthough committee members report t heir chairmen to 
be competent group leaders, few of the committees studied 
ever g ive time to the study of the pro ce ss of action with a 
view to improving committee functioning . 
10. Pre sidents of the colleges surveyed place a high 
value on the services rendered by the com.mittees they have 
organized , and consider these commi t tees t o be effec tive 
regardless of the k inds of functions they perform. However , 
presidents consistent ly ment ion advisory service as the most 
effectively performed funct ion. 
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11. The various respondents poin t to the f ollowing fa c tors 
a s interfering wi th the proper conduct of committee work: (a) 
lack of time due to teaching, wr iting, and research duties; 
(b) s lownes s of committee a c tion; (c) the reluctance of mem-
bers to make changes; and (d) the absence of committee members. 
12 . The commi ttee t ha t is given broader powel"s and greater 
responsibility is likely to be more effect ive ( fr om t h e 
president 's viewpoint) in performing its functions than is 
the co mmit t ee with restricted powers and limited responsib il-
ity . 
13. The majority of r espondents, presidents, cha i rmen , 
faculty , and student members alike , se e certain advantages in 
having student representation on most faculty co~mittee s. 
14 . Although respondents report that co mmittee work is 
beset with problems of many kinds , they also point to certain 
values, both institutional and personal, that are gained by 
facul ty-committee service. Among the more i mportant of these 
values are t he following: (a) an understanding of college 
problems ; (b) personal prestige; (c) i nc rea sed opportunities 
f or personal co ntacts; and (d) broade r experience. 
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2. Conclusions 
Committee work is necessary,:. -- The complex problems 
involved in the operation of the modern teacher-training 
institution demand the full utilization of the talents and 
specialized abilities of all members of the college community, 
including the administration, fa culty, and student body. The 
comple t ·e application of the energies and capacities of college 
personnel of all ranks and statuse s depends substantially upon 
their understanding of and contact with administrative prob -
lems. Pt.w t hermore , the active and enthusiastic support of all 
members of the cornrnuni ty for the progr·am, plans , and policies 
of the institution is contingent upon the extent to which 
these programs, plans, and policies are their creation. 
Committee work is valuable.-- The g ood morale of the 
college is enhanced by providing fa culty and students with 
opportunities to participate in the solution of problems of 
mutual concern. In this way a feeli ng o~ belonging; of 
security, of adequacy, and of worth is developed which mani -
fests itself in a sound moral tone throughout the college 
comra.uni ty . Furthermore, the increased personal contacts and 
the obliteration of inter-departmental rivalries, misunder-
standings, and jealousies are the inevitable result of a well-
organ ized and well-operated committee system. 
Co~nittee organization requires examination and revision.--
No single pattern of com ... rE ittee or ganization will f'i t the needs 
of' every institution; therefore, each college must study its 
own needs and organize its committee system in the light of 
findings. Regardles s of the pattern adopted, however, care ful 
consideration must be given to the f ollowing factors, among 
others: ( l) the number and kind of comml ttees; ( 2) the opt i mura 
size of committees; (3) individual committee load; (4) the 
means of selecting and replacing chairmen and members; (5) the 
question of student representation. ll'ur thermore , the princl-
ples of democratic administration must be i mplemented wherever 
pos sible. 
Committee functi ons require study and clarification .--
•rhe effectiveness of co mmittees is conditioned in part by the 
type of service they are charged to provide. Obviously, a 
lack of clear understanding of the duties and responsibilities 
of every cor.ami ttee wi ll negate the efforts of any group. For 
this reason, all concerned, the fa culty and the student body, 
as we ll as the chairmen and members of the commi ttee, must 
have a clear understanding of t he func tions of every co mmi ttee 
organized. In passing, it should be noted that administrative 
or executive f unctions should be assigned only in cases where 
the action of a group is clearly required or where such group 
deliberation is likely to resuit in a product superior to that 
of an individual. 
Cowaittee pro cesse s can be i mproved.-- The effectiveness 
of co mmitte e action is also affected by the procedures used in 
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solving problems and making decisions. The findings of re-
search in the dynamics of group action should be utiliz ed to 
improve the operation of all commitJGees. Some of the more 
important considerations in this regard are as follows: (1) 
the phys cal setting for group work must be conducive to pro -
ductivity ; (2) meetings should be held frequently enough to 
insure continuity; (3) service personnel , including recorder, 
process observer, and resource pers ons should be used; (4) 
leadership must be adequate to the task; (5) the processes of 
group action should receive periodic appraisal; (6) the role 
of the group member should be clarified; ( 7) consensus should 
be the objective in decision-making; and (8) provision must be 
made f'or communication among groups e.nd between the com.rni ttees 
and the larger body from which they come. 
3. Re commendations 
Although the foregoing section emphasized that the organ-
izati on, functioning, and processes of' committees are largely 
matters .<> or individual decision with due regard to t he special 
problems and needs of' the institution concerned, as well as to 
the principles of democrs.tic administration and group dynamics, 
there are many points whi ch apply to most situations. The 
section iramediately f ollowing represents an attempt to present, 
in checklist f orm, some of the considerations the person 
interested in improving his commit tee system might find help-
ful. 
It should be noted that an exhaustive listing is not 
i ntended; rather , a sampling of some of the more i mportant 
aspects of committe e work is presented. 
The che ck list.--
I. Organization of Comrnittees 
A. The participation of all memb ers of t he college 
community in the solution of problems of common 
concern is promoted . 
1. Attitudes and beliefs favorable to cooperative 
group work are developed by providing oppor-
tunities f or the staff and students to 
a . Listen to, read ab out, and discuss t he 
philosophical bases of democratic partici-
pation 
b. Learn of successful experiences with 
partici pation in other institutions 
c. Experience success in early attempts at 
coo perative group endeavor. 
2. Constructive interpersonal relations h ips are 
built a mong faculty, administration, and stu-
dents. 
3. Individual and group responsibility are 
devel oped by providing experiences in situa-
ti ons t hat demand such responsibility. 
B. The present system of committee organ ization in 
the institution is studied wi th a view to 
i mprovement. 
1. s tudent and fa culty reaction and o p ~nlon of 
the system of comrni ttee or ganization are 
constantly solicited. 
2. Provision is made f or coo pe r a tive group study 
of t he problems of committee organization 
through re presentative groups. 
3 . Re commendati ons for changes submit t ed by 
study groups are accepted a nd g iven a fair 
trial . 
C. The specific areas i n wh ich co mr1ittees c n make 
t h e optimum contribution t o institutional operation 
are car efully defined. Among others, the fo llowing 
factors receive due consideration: 
1. Institutional needs 
2. State regulations· 
3. Rules and regulations of the governing board 
4. ~aculty and student interests and concerns. 
D. The number of commi ttees organized is kept to a 
practical minimum. 
1. Only those co mmittees which can perform a real 
service or meet a particular need are organized . 
2 . Over-lapping of' areas of com.mi ttee functioning 
is avoided . 
3 . Committees are dissolved. when t heir usefulness 
has ended . 
E . Proper and adequate means of communication are. 
established b et ~J"een/among 
1. The various committees 
2 . The a dministration and the com.mittees 
3 . The f'aculty and t h e committees 
4 . The student body and the committees. 
F . Provision is made f or reporting policies , pl an s , 
and decisions to al l individuals and groups con-
cerned through 
1. Progress reports 
2 . file of committee reports a ccessible to 
interested faculty personnel. 
G. Suitable criteria are developed f or selecting and . 
repla.c ing co mmittee members. ,he follow inc; 
factors , among others, are considered: 
1. The relations h ip of the duties and res potisib ilities 
of individual faculty members to t he work of 
particul ar comrni ttees 
2 . The need for broad repres entation on certa i n com-
mittees in terms of 
a. Depa l~tments 
b . Academi c r ank 
c. Length of service i n the institution 
d . Co L Le ge class (students ) 
3 . The to t al assigned load of the individua l staff 
member including 
a . Tea ching 
b . Rese arch 
c . Extra - curricular responsibilities and 
s ponsorships 
c . dministrative duties 
4 . The advisabi l ity of havine f ac ul ty and/or 
students elect members of some commi ttees 
5 . 'fhe provision of opportunities f or student and 
fa cult y e ... ~pres s ion of preference f or committee 
a s s i gnments 
6 . 'fhe need for continuity o · memb ership from one 
year to the next by 
a . Ye arly part ia l changes of membersh ip 
b . Appoi ntment or e l ection of members f or two 
or three year terms 
7. 'rhe avoidance of over- lapping committee membe r -
ship in s o far as is po s sible 
8 . ' 'he use of individual s k ills and talents to 
best advantage 
9 . The election or appointme nt of at l e ast two 
student memb ers to any g iven committee t hat is 
to have such r epr es en tation. 
H. The relationsh ip of t he college president, a s well 
a s ot her to p admi n i s trative personnel, to com-
mittees is clearly defined. 
I. Provision is made f or t he training of me mbers for 
specific committee assie nments, including 
1. The study of t he processes of group action 
2. The preparation of understudies f or chairman-
ship of committees. 
J·. Credit is granted f or committee me mbershi p in 
computing total ind ividual work load. 
K. Adequate clerical and material resources are pro-
vi ded. 
1. Secretarial and clerical services are furnis hed . 
2. Records and reports are made available. 
3. Adequate f unds are provided. 
L. Working size committees are organized. 
1. Larger committees work on a sub-committee plan. 
2. Working groups stay within the limits of fo u~ 
to ei ght members. 
II. Functions of Committees 
A. The type and scope of committee f tmctions are 
clearly defined . 
1. The duties, responsibilities, and authority of 
cor.1mittees are specified in writing . 
2. Tasks are assigned that are 
a. Definite and clear-cut 
b. Log ical, understandable, and important 
enough to produce direct and purposeful 
activity 
......... -------------
c. Vital enough to stimulate the int erest of 
members. 
3 . A check is periodically made to se e t hat com-
mittee s are not over-stepping the authority 
granted to them in t erms of 
a. Usurping rightfu l administrative prerogat ives 
b . Inv~ding t he areas of func t ion of other 
comrn. i ttees. 
B. Co~nittees undertake work that 
1. Requires the best think ing of several mind s 
2. Requires the sharing of exper iences in making 
decisions 
3 . Demands a synthesis of varying poin ts of vie·w . 
C. Committees are used primari l y as 
1. dvisory groups 
2 . Policy- formulating b odies 
3 . Research or investigative commi ssions. 
D. Committees do not undertake tasks which could be 
more effect ive l y handled by an individual . 
III. Cormni ttee Processes 
A. Suitab l e mee t ing places are provided . They are 
1 . Accessible 
2 . Comfortab l e 
3 . I nformal 
4 . Conducive to s tud y . 
B. A spec i f ic time fo r committee meeting s is 
scheduled during t he regular college day . 
l. Frequent meeting s are encouraged . 
2. An adequate amount of time f or fu ll and fre e 
dis cussion is provided. 
c. Trained leadership is provided i n the form of a 
cha irman who 
1 . Provides a wa r m, ac cepting , and understanding 
emotional climate characterized by 
a. ~reedom and permissiveness 
b . Encouragement of the contributions of all 
members 
2. Hel ps the group proceed with pl anni ng by 
a. Reporting the results of pre - meeting planning 
b . f.:Iaking use of carefully planned agenda 
c. Circulating the minutes of previous me etings 
before t he group convenes 
3. Assis ts the group to define goals by 
a . Leading t he g roup in clarifying function s 
and limitations 
b . Helping the group clarify, ana l yze, and 
summarize problems 
4 . Conducts mee tings competently by 
a . Se tt ing t he stage fo r full and free disc us -
sion 
b . Exemplifying ease , confidence, poise, 
kindness, and thoughtfulness 
c. Drawi ng out reticent members 
d . Preventing dominant members fr om monopolizing 
e . Ke eping t he group mov ing t oward goals 
f . Providing f or su~narization 
g . Using the talents and knowledge of all t o 
best advantage 
n, ,,-
· 't . • '· 
:...~ ··. 
h. Attending care f ully to the contributions of 
every member 
i. Linking contributions ·co t h e general t hread 
of t h ought 
j. Contributing to t he work of t h e cow .. mi ttee in 
terms of h is own talen ts 
k . Developin6 and using evaluative technique s 
1. •rraining members in committee membership 
m. Keeping discussions to the point 
n. Attempt ing to ach ieve consensus in the 
solving of problems or the rendering of 
decisions 
o. Closing meetings on time 
5. Uses service persons wisely by 
a. Utilizing a content recorder 
b. Appointing a process observer and providing 
time for the appraisal of group processes 
c. Using resource persons and experts as needed 
d. Consulting with individuals or groups 
affected by the decisions of the committee. 
IV. 'rhe Outcomes of Committee ·rJork 
A. The recommendations of commi ttees are accepted by 
the administration. 
1. Such recomraenda tions are reversed onl y in 
extreme cases. 
2 . Provision is made f or rapid translation of 
committee recor~endations into action. 
B. Recognition for effective co:rnmi ttee servic e is 
provided . 
1. Co~~ittee service is taken into consideration 
when promotions are considered . 
2 . 'rhe eff orts of corami ttee members are publicly 
a cknowledged . 
3 /~ 9 ~ ·u -
Recommendations for further study. --
1. A study should be undertaken to discover the extent t o 
which t he faculties of teacher-training institutions are pro-
vided opportunities to participate in administration through 
such means as faculty meetings; representation on boards of 
control; budge t-making ; appointments, promotions, and dismissal; 
constitutional systems of fa culty organization; faculty s ena tes, 
forums , and councils; building planning; appraisal of faculty; 
evaluation of inst itutions; and extra-constitutional organiza -
t ions. Some estimate of t he ef fe ctiveness of t hese devices, 
from th e standpoints of administrators and faculty members, 
should be included, as well as def inite recow~endations f or 
their most eff icient use . 
2. Noti ng t he limi tations of t he present study in t he 
ar ea of determining t he effectiveness of t he committees 
s tud iEld , s ome other me thod , probabl y experimental, mi ght well 
be employed to de termine the system of organization, corrunittee 
functi oning , and the proces ses of co®nittee action most condu-
cive to effective work. One aspe c t of t he study should deal 
with commi ttee chai r manship , and determine means of selecting 
effective committee leadership . 
3. It is conceivable t ha t a stud:y similar to the present -
one mi ght be made of liberal arts colleges, state universities, 
endowed universities , or technical sc hools. 
4. The ma tter of total work load is a problem of great 
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concern to ;many faculty me mbers. '11herefore, t h e development 
of a formula for determining t otal work load might well be 
developed . Such a measure should include administrative, 
teaching, research, and other usual duties as well as commi ttee 
assignments, extra-curricular responsibilities , sponsors hi ps , 
and the like. 
Since this study inadvert ently dealt with a majority of 
administrative personnel, it may very well be stated that the 
conclusions reflect t he position of administrators rather than 
that of the average faculty member . In other studies, there -
fore, s ome attempt should be made to obtain a more representa-
tive distribution, a more logical ratio of administrators to 
non-administrators. 
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• State cr5eachers eollege.; 
C[}itchburg, ciJ([assachusetts ·J 
November 1,1952 
\,., 
In recent years 1 we at Fitchburg have been engaged in a great deal 
of faculty committee work , Although the activ~ty o~ these committees 
h_ps progressed · satisfactor-ily, we haye Q~come very much concerned 
about our over-all .pla-n p{ organization for faculty participation in the 
administration of o~r institut~on. 
The administration and faculty of th:is college ,are eager to f:Ompare 
our plan of faculty committee ass~gnment with systems op~rating in 
teachers coll'eg.eos that are fe.llow meml;>ers of the American Associa-
tion of Colleg·e.s for Teache)." El:iucation: We ar'e , therefo:re, request-
ing that you provide us with infor,mation regarding "regular" faculty 
committees 'and "special" faculty committees that '·are now organized 
or were organized in your institution last ye'ar . 
Will you please assist us in our study by completing the_ enclosed 
inqtliry form? For your .conv~nience in answering, \a self-addressed , 
stamped envdope is p rovided . 
We shall be deeply appreciative of your interest and help. 
WR T:p}) 
Sincerely yours, 
Will iam R ·_ Tracey 
Director of Teacher Training 
First Inqui r y 
Covering Letter to Pres i dents 
........... ------------
.. 
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WI L LIAM R. T RACEY 
D IRECTOR OF TR A I N IN G 
STATE TEAC H ERS C OLLEG E 
F IT CHB U R G, MASSACHUS;:.TTS 
c-'l INQUIRY FORM 
Name of institution Location 
Number of years president has held office ... ........ Number of full-time faculty members Number of undergraduate students 
Number of faculty members in each academic rank: Professor Associate Professor Assistant Professor 
.... .. .. .......... ... 
Instructor Other ranks (give rank and number) 
rr. t he spaces provided below, please list the names of REGULAR faculty committees organized for the academic years 
1951-2 and 1952-3, the . number of members, the essential functi0ns of each, and check the academic year or years for 
wl:ich t he committee was organized. 
Name of REGULAR Committee 
No. of 
Members Essential Functions 
If necessary, please continue this list on the reverse side of this page 
Academic Year 
1951-2 1952-3 
-· 
• ln the spaces provided belo", please list the 
cadernic years 1951-SZ and 19SZ-53, the number 
yea..- s for "hich the c nmmittee "as organized. 
nafmes of sPECIAL (a·d hoc) facv \ 
of members, the essential functi 
• 
Name of SPECIAL C o mmittee 
No. of 
Members 
,. 
·ss se n'tial Functions 
____ .... .. .. ... l ......... ...........  
1\ 
.11 
/ ( 
/ 
If necessary, please continue ,this list on the reverse side of t h is pa ge. ( : Title 
Name of person reporting 
~ \ 
0 '\ 
...... 3 - --"' 
~ 'a Ill ..... 
r;.~ (Q 
(I) 
Ill IS> 
~ -~951-2 
STATE TEACHERS COLLEGE AT FITCHBURG 
November 21, 1952 
Two v,re elcs ago an i nqui ry form dealing with 11 regular11 
and n special11 f aculty c or.ami tte es organized in yOi.J.r college 
was submitted to you for complet ion . The interest shm711 
· n our Gtudy by responc1ents is so great that v1e feel 
j us tified i n naking a sec ond appeal for your assista nce . 
Therefore , if you have not already done so, you 
cou l d be most he lpf"L:.l by completing the questionnaire 
and returning i t to us . 
I n t he event t hat t he original copy of t he i nqui ry 
form has been n islaid, we a re enclo s ing another for• your 
use . 
Ve shall be most appr•eciative of y ou.r interest and 
assistance. 
WRT : pb 
Sincere l y y ours , 
William R. Tracey 
Director of Training 
362 
STATE TEACHERS COLLEGE AT FITCHBURG 
If!!'. Harold Grant, Chairman 
Athletics Conrnittee 
State Teachers College 
Boston, Massachusetts 
Dear Mr. Grant: 
April 15, 1953 
Some tbne ago we received information from your 
President regarding faculty conwittees organized in 
your college. We are intel"ested to note that your 
comrni ttee ha s student representation. 
In the space provided at the bottom of this page, 
will you please write in the nUL"lber of students who 
serve on your committee and mail this letter back to 
us i n the enclosed stamped envelope? 
Thank you. 
WRT:pb 
Very truly yoLu~s, 
William R. Tracey 
Director of Teacher 
Training 
••••••••••• •••••••••••••••••••••••••••••••••••••••••••• 
There are student membel's of the Athletics 
Committee at t he Boston State Teachers College. 
chairman 
Letter sent to chairmen 
363 
~ 
• State '<9eachers (!allege_; 
GJitchburg, V'rCassachusetts j 
April 20, 1953 
Thank you for your prompt response to our req'Jest ~~r information con. 
cerning your plan of faculty committee assignment, We appreciate the in• 
terest you have shown in our problem. 
The large number of inquiry forms returned to us by the colleges sur. 
veyed and the number of requests for a summary of our findings evidence 
great interest in the problem among the presidents of teachers coUeges. The 
cieta •JJe have collected give us . an overview of faculty committee ·organization 
'.r:. on~ hundred and forty ... five teacher training institutions·; however, if our 
s ~·.:dy is to have any real value, an investigation of procedures utilized by a 
selected sample of the committees is essential, 
Since your institution has fifty per cent or more of the foue"teen committees 
having greatest incidence among all the colleges, we would llke to. inc:lude it-
in ou.::: select sample of twenty~nine colleges for further st'I.Qy, wur you take 
th~ ie ...-~ minutes required to provide us with the necessary additio3al i'nforma-
•.·br..? Of course, your reply will be held in strietest confidence, 
Cha:trmen and members of certain committees in you' inetitutlonare also 
bei:1.g asked tC~ supply us withdata concerning committee operatioft, Anything 
rr:·:1 ca :1 d-.> to encourage their response will be appreciated, 
An aral~rsia of returns will be sent to cooperating schools as soon as the 
.tudy is completed. 
We are grateful for the interest and assistance of you &lld your staff, 
Sincereiy yours, 
William R ~ Tracey 
Director of Teacher Training 
Second I nqu i ry 
Covering Le t t e r to Pr es i dents 
(College Presidents) 
ne of Institution ........... .. ......... .. ......... ................ ........... .. ............... ......... ... ...... .... ..... ..... Location ... ......... ........... .. .. .................. .......... ....... .... .. . 
Please state your reasons for using faculty committees ...... .............................. ...................... ........... ... ..... . 
..... ... ... .. ... ..... ... .... ............. .. .. ... ..... ........... .. ... .. ....... ...... ................... ............... ......... .... .. .............................. ... ... ..... .... .. ............. ............. ................. .. ......... ....... ... . 
The following named committees have the greatest frequency in all colleges 
surveyed. Indicate the degree of effectiveness of each committee that is now 
organized in your college by placing a check mark in the appropriate column. 
: DEGREE OF EFFECTIVENESS ' 
1· . ........ . ... ... , •• • . • . . . ' . • •• ' ••• '' ....... "' '"' . • ' ' •••.• ' . '' • • ' ... . ... ' ...... 0 '.' ... . . ....... ' .... .. ....... .... .. . ... ...... ...... .. ...... ~ 
! Very ; Fairly : Slightly \ Not . 
l ..  ~!f.E! .. c:~i.Y.E! ..... l ... ~~.!~.~.~~.".~ .... : ... ~~r~.~-~~Y~ .. .. ! ... :§;,~~ .~-~~Y~ .. ; 
Administrative ...... . .. ........ ... ....... .......... ... ). .... .. ......... ... ................ ~ ..... .... .................. ...... ~ ..................... .. .......... \ .............. .... .. ...... ..... ' 
Admis ~ions .......................... ... ............ ................. ........ ! ...... .. .......... .............. L .................. ............ .L. ... , ...... ... .......... ........ \·· · ...... ... .................... \ 
Alumn1 .... ..... .. .. ........ .... ..... ... ... .... .. .. .... ..... ..... .... .... ........... ~ ... .. ...... ...... ... ..... ........ . 1 .. .... ........ .... ......... .. ....... ; ... .. ...................... .. .. ..... ; .. .... ..... .................... .. ; 
~::l:~:~Y. :·:::::··:::: . : :· .::.:: . ::::: .: :·:: ...:::::::::::::.::::··.:·:·.·.·.·.·.··:.·.·-r:. ::::: :.:: .. ·.·:.·:.·:::::::: .·.·.·.·:.·.T.·::::::·.·.·.· .. ·::.:::::::·.·.·.·:::: :.I..· ... .'.'.'.'."::: :::::·.:·:.·.·.·.·.·.·:.·: .·::J. :::: .. · .. ·.·.· .. ·.· .. ·.· ..'::.·::::.·:::::, 
Commencement .......................... ... ..... .. ...... ........... ... L .. .. ... ....... .. .. .... ..... ..... J .......................... ... ...... l. ........... .. .................... ] ............................... J 
Curriculum ........ .. ......... ....... .. ......... .. ...... ... ............. ... .\ .. : ...... .. ..... ......... ...... .. ... ! ............ .. .. .............. .... ; ........... .. .. .... ................ ~ ........................ .. ...  ) 
Faculty Social ........ ...... ... ..... ....... ............ ... .. ..... ........ j ............. .. .................... t ...... ... ........... .... ......... l ........ .. ... .......... .......... : ... ........ .. .. ... ............. ~ 
Graduate ... .. ... ................. ...... .................. .... ..... ... ... ...... ..... ! .. .. .. ............ .............. r ... .............. .. .............. ~ .. .......... ..................... l ....................... ....... ! 
Guidance .. ....... ..... .......... .. ............ ........... ... .. ....... .. ............. ; .. ...... ... ...... ................. j ......... ..... ................... ; ....... ... ...... .. .......... ...... i ...... ......... ........... ...... , 
~~~::~~::;:~i~~~~ - r :: 1 : F - r - I 
Student Health ..... ... . ........ .. .. .. .... ........... ... .. .... ....... . 1 .................... ..... ... .... .... 1... ......... ... ...... ... .. ... .. ..... ; ... .... .... .. ..... ....... ....... .... : .... .. .... ...... .. .. .. ....... .. . :. 
culty committee members are appointed? Encircle: Yes No If yes, by 
culty committee members are elected ? Encircle: Yes No If yes, by whom? 
mbers of the faculty are required to serve on committee to which they have 
n appointed or elected ? Encircle: Yes No 
e President is an ex-officio member of (encircle) All Many Few No , 
culty committees. 
specific duties of faculty committees are assigned by whom? (title of per-
or name of group) ... ......... .. ...... ......... .................... ..... .......... .. ................... ............................... ... .. ..... ...... ............. ............ ............... .. ... .. .. .. 
ulty committee decisions may be reversed by whom? (title of person or 
of group) ......... ........... ... ............ .. .... ..... .. ..... .. ............. ..... ....... ...... ..... .... ... .......... .............. ......... .......... ...... .. .... .. .............. : ...... .................... .. .. ......... .. .. .. . 
r what conditions are faculty committee decisions reversed? ........... ............ ........ ........... ... ... . 
.. ......... ..... ..... ....... ....... ......... ... .... .. ......................... ..... ...................... ... ..... .. .. .. .. ......................... ......... .. .. .................... ................. ... .... .. ... ................... ........... ... .. .. ...... . . 
... ..... .. .... .. .. ... ......................... .. .. ... .. ... ........ ... ..... ............ ....... ... ...... ...... ... ...... .. .. .... ... ................................. .. .................. .. ......... ............. .. ........................... .. ........... . 
...... ...... .... .. ........ .. ............ .. .. ........ ... .... ...... ..... ... ... ... .... ..................... ........ .. ...... ...... .......... .. ............... .... ................ ............ ... ... ...... ... ..... ..... .... ...... .. ... ... , .. .... .. . 
(over) 
10. In the following section, please indicate the effectiveness of your committees 
in carrying out the following functions. 
1 ................ i)'F;6RE.Es·· ai ... E.F'ir.ic.Tiv·E.NE~is ......... .. ..  
j··--····ver:·y;·· .. · ···I········:F·~i'rii .. ····:······s'ii'ghtir···· .. r···· ........ N~i······ 
. . . ~ .~~~.~. ~.h~~ ... ~ .. -~~~.~.~.~~.Y.~ ... j. ... ~.~~.~.~.~~-Y~ .... j ... ~.~~.~.~.~~Y.~ 
a. For mula tlng pohc y ...... .............. .. ...................... j ........... .. .................... 1 ..... ... ........................... ~ .................... ........... .. .... ~ ............................. .. 
b. Hand ling judicia 1 proceedings ......... l, .............................. .\.. ................ ................ ~ .. ... ............................. ) ............................ .. 
:: ~:~~~:~·::i~;~~~~~t~~~~.~.~~~r ·_··_ :r :·: : ·:. 1 :::::•••••••• r : : · · 
11. Briefly describe your conception of effective committee action . 
.. ... ........ ..... .. ......................... .. .... ............... ............ ... ... .. .................... ... ............... .. ....................... .................................. .. ................. ............ .. ................................... . 
... .................................................................................... .. .......... ............... ..... .. ............ ............ .. .............. ................ ....................... ............................... ............. 
12. Check the following statements as they apply to the work of the typical 
faculty c ornmitte e. , .................... ......... : ...... ...... .. .. ...... ? .. ....... .. ................. ! .................... .. 
i Fre- :some- ! : l ... q~~.~~.~Y .. h~.~.~.~ .. J ..~.~.~~.~.~ ... .\ .~~.Y..~r 
a. Committee is advisory to the preeident ........ ~ ......... .... ...... .. .... ... 1 .... .................. % ..... .... ..... ............ + .................. .. 
b~> Committee is advisory to some other j ~ ' j 
ad minis tr a ti ve officer .......................................... .... ................... + ............................ \ ...... ................ f ............................ ( ............... ..
c. Committee makes written recommenda- ~ ! : 
tions to the president or other admin- 1 l 
is tr a ti ve officer ....... .. ................... ............. .. .......................... ... .... ....... , ....... .. .... .. ............ 1 ................... .. + ...... ............ ........ \ .... ..........  
d. Committee establishes rules and re- i : 
gulations and laws and by-laws within 
a certain assigned sphere of institu- , , , , 
tiona 1 a c ti vity ............. ......... ...... .............. .. .......... ....... ........ ............. ........... l ..................... ........ l ...................... l.... .. ....................... j............. .. . 
e. coz:nmittee establishes institu.tional I : I II 
pol1cy ... .................. ~, .... ..... ... ............ ..... .... ...... .. .. ........ .. ....... ......................... ......... :.. ........................... ~ .... ............... ... ; .. .. ...... ........ .. ........ ; ....... .. 
f. Committee puts policy into effect; i.e , . : l I ~ 
ad ministers polic:y .. .... ... ...................... .. ......... ...... .... ...... ....... ........ + ....... ...... ..... .. ...... l .... .. .. ......... .... .. 1 .... .. ....... .. ............ + ..  
g . Committee has authority to condu.ct in- : . ! ~ 
ve s ti g a tion s ... ...................... .......... ........... ......... ............ ........ .. ....................... ! ...... ..... ..... .. .......... ; ....................... ~ ... .. .... ...... .. ......... + ............ .. 
h. Committee interprets policy as i t app~~es \ i ! ' 
to specific cases of administration ........... .' ............ \.. .. .. .. .... .... ... .......... j .................... L .... .................. .. ..\ ........... .. 
i. Recommendations of committee are put l ~ ! ! 
j. ~~~~~;t~te . d~ ·~i~ .i~·~·~· .. ~·~·~· .. ;·~·~~~· ~·~~i,~~~--·.~·.·.··.·.: ...... : .-:::: : :: :J.~ ·.·.·.·.·.·.· : . :::.:::· .. ·.·.·.::::J.:::::·:·.· .. ·.·.·.·.·.·.·:.·:.t:::::::::::::::.::.::::· .. :r..·:::::::· .. 
k. Tasks of committee are specified in 1 j l l 
writing ...................... ..................... .. .. ............. . ............. .. ........ .. ......... ........... .......... ~ .. .. ........................ + .... .. ..... .......... j ........ ................ ..... j ........... . 
1. Committee is effective in carrying out l ~ , \ 
its duties ....... .. ...... ..... ...... .... ................. .............. .. ...... ... .. ......... ........... .. .. ......... ~ .. ... ........ ........ ....... L ................. ... !.: .......................... l.. ......... .. 
• Check the following in terms of the extent to which they DETRACT from 
the effectiveness of committee work in your i~-~.~.1.~~~-~~~~ ................. ... ........................ .. ....................... 3 6 6 
~ Fre• ~ Some-~ . ; l 
a. Slowness of action ........................ ..... .. ................... .. ···· ···· ······· r~~~:~~ l:::~~:+~~ldo~ L~~!~~ ! 
b. Unwillingness of members to accept re- , 
sponsibility for their actions .................. .. ..... .. ..... ............... ) ..................... ... L ...... ..... ......... L. .. ......... ............ L . .... ............... . 
c, Reluctance of committee members to make: f ; ' 
changes; i.e. , conservatism .. ..... .... ............. .. ............. l.. ............. .. ...... i.. .............. .. ... l... ...................... L ... ............ . 
d. Unwillingness of faculty to support action i 1 l ' 
taken by committees .... ...... .. .... .... ............ ........ ... ...... ....... ............. ? .. .. ...... ............. ~ ... ... ..... ...... ..... !. ... ...................... ; ..................... ) 
e. Lack of faculty interest in committee worK ................ ) ............ .. ... ) . .. ................... L ..................... i 
T. Ineptness of individual committee member~ ..... ..... .. ......... L ...... ............ .L .................. .. L ....... .. ............ l 
g. Chronic talkers whe monopolize meetings .. . ~ .. .... ... . ........ l,. .... .. .... .... .... L ................... [ ........ .... ....... : 
h. Emotionalists who put personal interests l l i j ' 
before objective consideration of !acts j · ! 
and issues .. ........ ..... .. ............ ..... ....... ... .... ..... .. ........................................ · ...... .. ... l ..... ................ .. .L ........... ..... .... l.. .. .. ............... .... i.. ... .. ...... .. ... .... .l 
i. Personality elashes between committee l l l l : 
members .. ..... ... .......... ....... .. ............. ...... .................. ................. ........ ... .. .. ..... ........ l.. ..................... J ...... ... .. .. ......... L ........................ l ...... ................. \ 
j. Inability of members to work together .. ........... .. J ................... ! ............. .. ... ) ............... .... .. ... L .... .. ...... .... ..... ! 
k. Jealousies within and among departments j i i . 
of the institution .......... ..... ... .. ........... ... .. .. ...... .... .......... .. ........... ............... .j. ....................... j ........................ ~ ......................... j ... .................. ). 
1. Lack of time due to teaching, writing, and i l , ~ i 
research ...... .... ... ... ....... ... .. .. .. ... .... .......... .. .. .......... ............. .. .. ......... ............... ... f ......... ... .......... .. 1 ................... .... j ......................... i ...................... i 
m. Frequent absence of committee members .... ,J .................... .L ................ J ..................... L .... .. ..... .. ......... \ 
n. Lack of experience in c .ommittee proce- [ j · ' : 
d ur e s ... .... .. .......... .. ... ..... ..... .... ... .................................... ..... ........ .................................. j ........................ + ....................... ! ...... ... ... .. .. .. .. . ~ ......................  l
o. Lack of clear understanding of the duties : i 1 : : 
of committees ................ .... ........... ... ......................................... .... ..... .... ...... 1 ................ .. ... .... ~ ... .... .... .. .. ..... ) ....... .... ... ........... ! ....... .. .. ............ ~ 
p. Ill-defined limits of committee authority ........ L ... ............... .. L .......... .. ......... L .... ......... .... ... .. i .................. .. ... \ 
q. Insufficient autherity to investigate, to 1 l l . ' 
take action, or the like .... ................... ..................... ..... ................. l ........ ... .. .......... j ........................ j ............. .... ...... ; .................. .... .. 
r. Aggres-sive behaYior, backbiting, scape- i i i 
goating, buckpassing, or disparagement ~ i j . 
of others ... ............................. .. ... ............................. ............. .............. ............... .. ... , ........................ ; .............. .... .. ... .L .......... .. ....... .... : .. ........... .. ........ ; 
s. Subrnis siveness of group members and l j \ . i 
dependence upon the leader ................ .. .... ........ ... ... ... .... .. ... L .... ................ i ............. .. ....... L ...... ~ ....... ..... .. L.. .... .... ............ i 
t. Lack of adequate information to take action L .................. L. ... ...... .. ... .. .. L. .......... .. ..... .. L ......... .......... J 
Tendency of members to make contri- j l ~ l l 
butions that are tangental to the problem; j l l . 
. ~=!~~~~:~:~~~::~~~~:~~~.:~:;~~:~ J I 1 l : . J 
Tendency of the group to split into j ~ j ~ ~ 
smaller groups or cliques ........................ ................................. ~ ..... .......... ...... .. i ................. .. .. ... L .. .................... l ...... .... ... ........ ) 
Tendency to deal with theory, hair split- j l ) l ' 
ting definitions, or inconsequentials .. .. ...... ... .... .... ~ .................. ,l.. ...................... L ........... ......... \ ... . 
Too few committee members for effective t i ~ , 
tt ~~t!o;~·~; .. ~~~-~itt~~--~~-~b~·; ·~ .. ·:::::::::::::.:: .. ::·:::::::.:::::::::::c::::::::.·:::::::.·:·::L::·:.·.·:: ... ·:.·.··.·.·.·.·.·.·.-.r.·.·.·.·.·.··.· ·.·.:·.::·.:·.·.:::·.·.c.·.:::·.::.,:· ::.::::J 
~:~ti::~:o:f o~o;:~;t~; ~::i:~~~~-~·:. ::::::::::: .. :::::·l:·:::::::::::::::::::::::,::::::·:::::::::::::::::r:::::::: :: ::::: :::::::::J::::::.::::::: :: :::·::::, 
Tendency of groups to overstep the limits ' \ \ 
of their authority ............... ................. :······· ······· ......... ................ ... ... ......... L ................. .. .... ) ......................... L ....................... I. ......... .............. i 
: (over) 
14. · . Describe below any other problems which may have dev eloped as a re sult of 
fa c ulty committee work at your institution . 
... ········ ··· ·· ····· ····· ···· ·· ······ ·· ····· ···· ····· ······· ······································ ····· ······· ·······- ·· ······· ······ ·· ·-·· ··· ···· ······· ····························· ····· ························· ······ ··········· ······ ············ ·· 
........ .. ... .................................................................. .......... : ..................................... ..... .................................. : ............... .............. . 
15. Do you have student representatives on faculty committees t Encircle: Yes 
If yes, what contribution do you feel they make to the work of committees ? 
.. .... ............ .... ...... ...... ... ... ... ......... ..... .... .... .. .... ... ................................. ...................... .. ................ .. ...... .. .... ..................... ............. .. .................. ..... .. ......... .......... 
....... .. ..... .... .. ..... ...... , ... ... ... ..... ...... , ...... .................. .. .. ..... .... ... ............. .. .......................... ............... .. ... .. .... .... .... ....... .. ... ...... ............... .............................. ....... .. .... . 
If no, do you 1:>elieve that students could contribute ? Encircle: Yes No. 
or why not ,· .. .. ........... ......... ..... ........ .. ........................ ........ ............. ..... ... .. ....................... ........ ....... ..................................... .. .... .. .......................... . . 
16. Please attach a copy of any printed dr mimeographed materials which have 
bearing on committee work at your institution. 
17. Name of per son making this report 
Return to; 
William R. Tracey 
Director of Teacher Training 
State Teachers College 
Fitchburg, Massachusetts 
' ' .• 
STATE TEACHERS COLLEGE AT FITCHBURG 
Dr. John J. Hones 
President 
State Teachers College 
VJorcester, Ii"assachusetts 
Dear Dr. Hones: 
May 28, 1953 
Some v.reeks ago an inquiry form dealing with the 
operation of faculty commit tees in your institution was 
subn1itted to you for completion. We realize that this 
is a most difficult time of the year for you to take 
time away f r om your own duties to perform a task of 
this kind, but we are very ar~lous to bring ot~ study 
to a close before the end of the ct~rent academic year. 
You may recall that this study is a follow-up of 
a more general investigation of faculty committee organ-
ization undertaken earlier this year. Your college 
represents one of a liw~ted and careful ly selected 
sample of the institutions previously st~veyed; t here-
fore, your inquiry form is of great value. 
The interest shovm in ot~ study by respondents is 
so great that we feel justified i n maki ng this urgent 
appeal. Evidently, the problem of faculty committee 
work is a matter of great concern in many institutions. 
In the event t hat the original copy of t he inquiry 
form has been mi slaid, another i s enclosed for your use . 
We shall be most appreciative of your continued 
interest and help. 
WRT:pb 
Sincerely yours , 
William R. Tracey 
Director of Training 
Second Inquiry 
Follow-up Letter to Presidents 
STATE TEACHERS COLLEG E AT F ITCHBURG 
Dr. John T. SBith 
President 
State Teachers College 
Hyannis, Massachusetts 
Dear Dr. Smith : 
:May 27 , 1953 
:rv·any thanks for returning your form as chairw..ru1 
of the Administrative Council of your institution. 
Unfortunately, we must call upon you again for 
help. check of 01..1.r records shovrs that the form sub-
mitted to you a s Rresident has not been retu~ned. Of 
course, the absence of this form greatly detracts from 
the usefulness of forms returned b:>r chairmen of your 
faculty con~ittees, faculty menillers, and students. 
In the event t hat the origina l copy of the form 
for ~residents has been mislaid , we are enclosing 
anothei' for y our use . Hill you please complete this 
form and mail it to us in the enclosed stamped envelope ? 
VJe shall appreciate you~ helpfulness . 
Sincerely yours, 
WRT:pb 
William R. Tracey 
Director of Training 
Second Inquiry 
Alternat e Follow- up Letter to Presidents 
Dr . Verne c. Fryklund 
IT esident 
The Stout Institute 
Menomonie, iHisconsin 
Dear Dr . Fryklund: 
STATE TEACHERS COLLEGE AT FITCHBURG 
June 1, 1953 
SeverE 1 vie elrs ago v1e mailed i nquiry forms to chair-
men and meniliers of a selected group of faculty con~ittees 
in your ins titution. We have received replies from many 
of your staff members, but several forms addressed to 
member s of the Curriculum and st·udent Health Committees 
have n ot been returned. The absence of these forms 
detracts from the usefulness of questio1maires returned 
by other comraittee personnel. 
Will you please do what you can to encourage the 
return of t h e missing forms? Your cooperation -vvill be 
deepl y appreciated. 
WRT: pb 
Sincerely ym,U's 1 
'William R. Tracey 
Director of Training 
Second Inquiry: 
Sec ond Follow-up Letter to Presidents 
S'll'A'li'Bt 
Fitchburg, Massachusetts 
.April ZO, 1953 
~ "'1 ,- ~ 
t.ll J v 
In recent years, we at Fitchburg have been engaged in a great deal of faculty 
committee work. Although the activity of our committees has progressed sa tis-
factorily, we have become very much concerned about our plan for faculty part-
i:-:~ ~Jation in administration. 
The administration and faculty of this college are eager to compare our plan 
d . faculty committee organization with systems operating in teache!'s colleges 
hat are fellow members of the American .Association of Colleges for Teacher 
.. ducation. Earlier this year, therefore, we requested and received !!'om you!' 
resident information c~oncerning faculty committees at your institution. 
The large number of inquiry forms returned to us by the colleges surveyed 
nd the number of requests for a summary of our findings evidence great in-
rest in the problem. The data we have collected give us ~n overview of faculty 
o:r.:;mittee organization in one hundred and forty~five colleges; however, if the 
· l_; (ly is to have any !'eal value, an investigation of procedure.s utilized by a 
lected sample of the committees is essential. 
Since your committee is one of the fourteen committees having greatest inci-
l.iCe among all the colleges, we would like to include it in our select sample. 
e c.re, therefore, requesting that you do three things for \lS: first, complete 
.-::: .-.::opy of the inquiry form for chairmen (the blue form) and mail it back to 
b the attached stamped envelope; second, provide each faculty member of 
ur- committee with a copy of the inquiry form for committee members (the 
ite form) and ask him to fill it out and mail dire.ctly to us; third; if you have 
d?ut representation on your committee, give each student member a copy of 
i~rm for students {the yellow form) and request him to mail his completed 
y to us. Of course, a pre ~franked envelope is attached to each copy of the 
:n4 
The time required to complete each form should npt exceed thirty min~tes~ 
hope that you and your colleagues will consider our problem worthy of this 
?:1.diture of your time. Of course, your reply -will be held in strictest con• 
nee. 
\'!e shall be deeply appreciative of your interest and help. 
Sincerely rours, 
William R. T~acey 
Director of Teach~r Training 
(Committee Chairman) 
• ~ • : ; • r : 
""tl i.>l" 
arne of Institution ....... .... ........ ..... .............. ... .. .. ......... .... ..... .. ...... ...... ........ ... : ...... ....... .. ;: .. Location., . ; . :.:·~- .. ,: .. :!.: .... , ....... .. ... ... ............ .. ....................... . 
arne of committe e ... ............. ........ .... .. ......................... .. ............... ........ .... E.ncircle: Regular Special 
our academic rank a n d I or title .... ...... ............ ........ ......... ........ .. ...... ........... ........... ... :Uepartment .. .... .. ......... .... ............ . .. . 
ength of time you have served as chairman ? ............. Were you (encircle) elected or 
>poin ted to this post ? By whom ? (title or group) .. .. .. .. ...... ... ............. .. .......... .. .... ... .... ...... ........ .. ...... .. .......... .. .. .. ........ . 
'J.mber of clock hour s you teach per week ........ ....... Is arty time allowance made in your 
3.Ching load for chairmanship of this committee? enci'rcle :· Yes No If yes, 
w much ? .......... . .............. .. .. .. 
w often does your committee meet ? ............................... Length of average meeting ........................ ... . 
w much time, on the average, do you give to the wo~k of this committee per week ? 
~~- does your comm ittee meet '? (underscore) During school day · Late afternoon 
enings Other times (specify) ...... .... ... .. .... ... .................. ................. .. ...... ....... .. .................. .. ..... ..... ....... ...... .. ................ ... ............ ...... .. .... .. .. 
ere does your committee meet? (under score) Classroom Conference room 
ice Lounge Faculty Club Homes of members Other places (specify) ....... .......... ... ... .. 
.. ........ , ........ . ...... ··· ··· ·· · ··· ·· ········· ·· ·················· ·· ... ......... .. .. ... ........... ......... .... ..... ......... ........... ..... .... .. ...... ......... ...... .............. ............. ..... .. ...... .... ..................... ..... ....... . 
t the main functions of your committee ........... .... .. ......................... .. ..... .... .. ........................ .... .. ...................... ....... .. .. ....... .. ..... .. 
.. ....... ......... ..... .. ........ ........... ..................... .. ...... ....... ... .... ................ ............ ......... ......... ........ , ...... ............ .. ...... .. .. .. .. ..... ...... ... ...... .... ........ ................ .... ....... .. 
............. ...... ..... ...... .... .. ...... ................. ...... ...... ........... .. .. ......... ................ .......................... .......... .. .. ..... ....... .... ........ .. ... .. ... .. ... ..................... ..... .......... .. ... ....... .... ....... ............. . 
"" ,,. , ,,,,,,,., ,,, , .,, , , , .. ,,, , • • , .• r .. ,.,,,,,,.,, ,,, .,,, , , , , ,, ., , ., , ,,,,.,,,,,,,,.,,.,., ,.,,, ,,,. .,,. ,,,.,,,. , ,, , , , ·.,,., , ,, ;· , ., , , ., , ., ., ,. ,. , ,,. , , ., , .,, ., .. ,,., . .. ,, , ,. , , , ,..,,., , ., ,.,.,,. , ., .. , , , ,, ,. , , ., ., ,,., .,...._,,, ,. , , ,. .. .. ., ,. ,, , , ,,.,,. ,,. ., , ,.,..,.,., , , 
P l ease check the following statements as they apply to the wqrk of your committee 
.. · rF·~-~ - ~· - ·· · · .. · · · T --s·c;~-~ -~"1' .... .... .. ............... .... ( ...................... ·,. 
i quently [ times : Seldom i never [ 
a. Serve s as an advisory group to the pre s - ~ .............. ........... ')' .. ............ .. ........ ~ .... .... .. .. ............. , ...... .. ....... ........ 1' 
ident .................... ....... .... - ............ ....... ................................ ... ............ ........... .. ......... . L ...... : .............. .. ... ! ........................ J.. ...... ....... . .. ......... .. i ........ ............... , 
b . Serves as a n advisory group to some 
other admini strative officer .......... .. .. .. ........ ... .......... ... : .... .. .. .. ....... ... ...... ' . . l = : 
c . Reports in writing to some administrative \ .. T ...... ... ..... .. .. .. , .... .. .... ...... .... ...... ... : ............. .. ........ 1 
office r of the institution i \ : : : 
.......... . ... . . . . . .... .... . ...... . .. . ..... . .. . . ... .. .. ... ... . r .. . ....... .... ...... .... ... .. !'"""'" ' ' "''" ' ' '' " ' l '"" ""''' " " '"#'' ' """''' "'' " ""'"''"'"''":. 
Establ i shes rules and regulations or laws : ' . i 
and by-laws within a certain assigned . . : . . 
sphere of institutional activity ............ .... ...... .... ........ .. .L ......... ..... .. ........ .. .L ...... ............. ... l.. .. .... .. ... .... ...... .. .... L .................... .l 
Establishes institutional policy through ' j l ' ' 
committee action i : : i 1 
~~· ~:.~;:~~::~;i~~ff.:~~;~~L~:~~:£~~~· 1 :~ I ;: : j;~ : l : 
Interprets policy as it applies to specific · ' ' . . 
cases of administration . Recommendations of thi s co~;i~-~~-~·--~·;·~ ............. i" ...... .. ............. .. ... , .......... ..... .. ...... .. j"' .. .... ...... ........... .. , ...... .. .. ........... : 
put into effect ........ ............ : .... : ...... .. ..... .. .... ... ....... . ................. ..... ........... 1 ........ .. .... ... .......... .i. ..................... .. j ............................. j ....................... j
Decisions of this committee are re ve rs e d ) : · . 
by other auth orit y . .. ........ . .. .. .. ...... .......... .. ........ ...... . ..... .......... . .' ........ .. . , i · ! Problems studied are real and meaning£~~-· · · r ............... ; .. .. ........ .......... .. : ...... ... ...... ........ ..... r ........ .. .. ..... ... l 
to members .... .. .. ....... .. ... .... ..... ...... .. .... ....... ........ .. ...... ... ... ... .. .. ... .. ...... ......... ...... ; .. ............ ... ..... .. .... i .. ....... .. ... .. ........ + ... ... .. .... .. .. .. ........... ; ... .................... l 
Talents and specialized knowledge of .me m - \ ) ] ' 1 
be r s are used in the solution ?~_p_r_qblems _:_ ....... .. .. .. ... ...... .L .. ................. .... L ............... .. .. ........ .L .. ............ .... . J 
"1 
' . 
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t. 
u. 
v. 
w. 
x. 
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z . 
aa. 
bb. 
cc. 
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e ,, ~. 
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-· r.. 
, .......... ........... .. ..... ................................. ................................ . 
. . 
: .Fr~- ' ..Jo me - : ' 
[ _ _ql.l:~Il:~l_y_ ~ .t.il!,l_e S. .. l ;3,~~~?.1?. .. . .-... ~~-~ 
An attempt is made to achh:ve consensus . 
in the study of proble ms ... ........ .. ............. .. ........ ... ..... ...... ..... ; ... .. ... . .... ... .. .. .... . !... .... .. ...... ... , .......... .... .... .. .... .. .. , ...... .... .. 
Consensus is attained in the s o lution of 
problems .... ..... .......... .......... ..... .. .. .. .... ......... .. .. .. .... .. .... ....... .. ........... ... .. ... ..... .. .... ,l .... .. .......... .. ..... ... i,. .. .. ... .. .... ....... ; ........................ ... ' ..... .... .... . 
Problems are solved and dec:isions reach- : 1 ~ · 
ed by majority vote ............... .. . .... ........ .. .. ......... .. .. .. .. . ... .... .... ~ .... .. .. .... ..... ..... .... ! .............. .. .... [ ..... ............. .. ..... : ... ..... ... . 
Mutual respect among m e m bers is evident .. L .... ...... .. ... .. .. L .. ... ........... . L ...... .. ........ . ..\ ...... . 
:Members contribute freely to discussions .. .. L ....... ...... ... ... .. ).. . ..... '.......... ........ ' 
Discussions tend to move away from the ' 
main is s ue ... ............ ............ ..... . ......... .... ... . . . .. .... ........ .. .. ... , .. . 
A disproportionate amount of time is con-
sumed in making simple dec ·. sions . .. .. .. .. , .. ..... .. . .. 
Topics keep coming up for discussion 
after they have supposedly been 11 settled" ., .. 
Problerns handled by this committee 
could be more effectively handled by an 
individual .. ... . . ... . .. . .. . .... . . ....... .. .. . ..... .... ......... .. ... ...... .... .... . 
Membership on this committee carries 
. ....... . ... ... ; .. ...... .. . 
....... ............... ... :-
. ... - ~ 
. .... ....... ...... .... .. . { ....... .. . 
Prestige ... ...... .. .... . .. ... ..... ...... ... .. ... ... ............. .... ........ .. ... . ... : ... .. ........ ............ . ~ .... .. .. .............. . : ...... . i : 
This committee approves decisions pre-
viously r e ndered by o ther authority .. ... .. 
Minutes of each meetin9 are kept by a 
secretary or record2r .. . ...... ...... ... .. ... .. . ........ .... ........ .. ...... ... ,..... .. .. , ................. ... .. ...... .. . .. .......... ... , ..... .. 
A process observer is utilized in com- . 
mittee meetings .... .......... .... ..................... .. .. .. .......... ...... ... .. ..... .... ..... ..... .\ .... ... .. .. ...... ... .. ... \ ............ .. .. ... .. !. ................ ........ L ... .. 
Consultants are used in the study of prob- ' ' ' ; 
lems .. .... . ... .... .. .... . .. . ..... ... ... . ... . . ......... ... ....... .... .. . ; ...... ... ... . . ) .... ... ....... ......... ; .. . .. 
Indiv iduals or groups affe cted by the 
deci s ions of this committee are consulted . .. , .... .... . 
. ... .. - ~ .... 
Th.c chairman must work hard to secure 
full cooperation .... .. .. .. ... .. ... .. .. ... . .... ....... ........ ................. .. ....... ' ... ... .. .... ..... . ...... ! ....... .. ........ l .. · ...... ... .. 
This co mmittee is effective when it serves 
as an ac~ vi s ory council ... .. .. ... . ...... ... .... .......... .... ... ... ...... ......... ... , .. . 
Thi s committee is effe ctive when it serves : 
' ..... i''' ...... ' ........... ~- .... . 
c..s a polic y ...:forming body ......... . .............. .. ......... .. ... .. 
Tl:. is committe e i s effective whe n it serves ; 
~ ; 
..... " .... ....... .. ......... . '. ' ........ -~ ... . 
as a judicial bod y .... ..... .. .... ...... .. ........... .. ... .... ............ ........ ....... .. .. .. , ... ....... .. .. ....... ... . . , .... .... .. ... . .... .. , .. .. ... .. .. .. .... ........ ;-- .. 
Thi s committe e is effective when it serve s : 
as an inves tigatin f; board ... ...... .... ........ ........ ...... ... .... .. ...... .... ...; .. .. .. .. .... .. ..... ..... ..... .. .. .. ...... .... .. ; ... .. ... .. .. ... .. ... ... ... .. ; .. . 
Thi s committee i s effe c t ive whe n it serves ! 
aE an adm.inistJ:a~:ivz body ; i.e., executes : 
policy .... .... .. ..... ..... .. . .... . .. ....... .... .... .. .... .. .. .. .. ..... .. .. .. .. ....... .. ......... .. ... .. ...... ....... . ........ .. .................... .... ... ..... ..... . 
In~.icate b y checking the appropr iate column the extent to which each of th 
~ol1owing DETRACTS from t he effe ctive ness of the work of your comn'litte 
a. 
b. 
c . 
Clowne s s of committee action_ 
Unwillingne ss of m e m.be rs to accept 
:ffr e - ~ .. ···········rt;·c;m:e ~ ..... .. ..... .. ... ... .. ........... . 
!quentl y .ltimcJL : Seldom ! 
~ - .. . .. . . . . .. . ... . . . . . . . . . .. .. .. ' ..... ' . ·: . . ... ..... .... ' .. . ' .. ·:· · 
• 0 • ' •• ~ - • •• • • • ••••••• • •• • •• •• • • ••• • • ; ....... . . .. ' • •• • • • •• • •• ~- • ' ' ••• . .......... 1. 
r espon s ibility for their a ctions .. .. ................. ... . 
. ...... : ·········· ··· .. ............ : 
Reluctance of member s to change pro_ 
. ' ' . 
c e dure s or policies ; i.e. , cc ns er.v.atism ..... .. ..: .. ....... .. ........ ....... ... '.. .... .. ... .. ........... L ... .. .. ....... .... ......... : 
d. 
e. 
f. 
g_. 
h. 
1. 
J..: 
k. 
1. 
m. 
n. 
o. 
E: 
g_. 
r. 
s. 
t. 
u. 
v. 
w . 
X. 
Y: 
z. 
a . 
t.,). 
..... .... ... ................... .. .. .. ...................... ...... .. .... ....................... ....... u .. t .J-.1 
\Fre- . ->orne- ; ' 
~ quently ' times ) 3eldom ! Neverl 
Unwillingness of faculty to support the r--· ............ ...... i ........ ................ , .. ........... .. .. ............. f ................ .. ... 1 
action of committee s ................................ .. .. ...... ............................ ) .............. .. ........ .. .. l. .. .. .. .... ............. .;. .................. ........... L ............... ..... j 
Lack of faculty interest in committee work .L. ...................... ... :.. .... .. ........ .... .. .... L .. .. ......... ....... .. ....... i .................. .. ) 
f . d' . 1 - , ; : : : : Ineptness o . 1n 1v1dua comm1ttee me moe r 8: ......... ............ ..... ) .... ... .... .. .... ........ ! .. ............................. ~ .. .. .... .. .. .. ..... .. . : 
C , . lk h 1' t' ; ; ~ ' I nron1c ta ers w o monopo 1ze 1nee Ings ..... ; ....... .. ........ .. ....... : ... .. ........ ... .... .... .. : ...................... ... .... .. ; .................. .. . l. 
Zmotionalists who put personal int::!rests _ ' \ ' j 
before objective consideration of facts and ! j 
i =:> sues .. .......... ....... .. .... ... ...... ... .. .... .. ...... ...... .. ........................ .......................... .. .. ..... : .... ..... .......... .. .. .. .. ~ ... ... .. ................. ;. .. .... ...... ... .. ...... .. ... .:.. ....... .... .. .... . ·I· 
Fer sonality clashes between committee : : i ! l · 
:;:: :~~:; :1 ;;;~;;;;;~; ~ ~~ ,;;~; k ;~ ~~;;;~ ~ I . i T J ·J 
Jealousi~ s within and among departments f : ) l ! · 
of the in :.> titution . ...... ........ ................... ... ... ....... .. ... .......... .... ........ .. ..... ... L ... .. ........... .. ....... l........................ L. ....... ....... ......... ... J ................... f 
Lack of time due to teaching, writing, and j , . : 
research duties .... .. ..... .. .. ...... .. .... .. ........... .. ...... .... .......... ..... .. ) ... .. ..... .............. ) .. .. ...... .............. .L. ............................ ~ .......... ............ ! 
Lack of experience in committee work ......... .. . .L ............... ........ L .... .. ....... .. .. .. ) ............................. : .. ..... . .. ...... ] 
Frequent a b sence of comn1itte members .... .L .... .......... .. ........ ; ...... .. . .. .. .. ....... ) .. ................. .. : .. ...... ; .. .............. .. ... ; 
Lack of clear understanding of the duties , 
of the committee . ............ .. ... ......... ............. ...... ........... .. .. .. .......... ...... .. l ........ .... ... ...... .... .! ... ... ....... ............ l ...................... ....... : .... ............... .. j 
Ill-defined limits of committee authority ....... .L....... ---~--- .. .. .............. ; .... .. ........ .. ..... .. ....... , .. .............. .. ~ 
Insufficient authority to inve stigate, take · : 
action, and the like .... .. ... ........ ... ... ................................. ... ................. . j..... ... ......... ..... .. .... j ....... ....... ... ...... L .............. ~ ............. : ............... .... --1. 
Aggre s ::>ive behavior, backbiting, scape- j 
goating, buckpassing, and disparagement j 
of other s .. .. ..... ..... .............. .. ........ ... ..... ......................... .... .. ...................... .. .... : .... ..................... .. ~ ... ......... .... ... .. ... ; ..... ... .. .. .. ... ....... ..... ; ............ .. ...... .. ; 
Submissiv eness of group mem:)ers and 
dependenc e upon the leader ... ... .. .. ....... ..... .............. , ..... .. ....... .. ..... ... <. .. ... .. .... ... ... ..... ... ; ......... ......... .. .. ........................ .. ... .. ;. 
Lack of ade quate informat ion to take ' ~ . l 
a ction .............. ..... ..... ... .. ......... .. ... ..... .. ............ ... ... .. ...... .... .... ......... ....... .............. .... j ................. .. ..... .. .. ) ..................... .... L ....................... ...... j ........... .... ..... _j 
T ndency of member s to make contribu- : · ' 
tions tha t are tange ntal to the problem; : 
~~= b ~li~ fy· f tt:: :l:i; tt~-- -~-~~~~~-~-i~-~-~----~ -~ - - -~~- --·· - ········""''.f .................... ... .. ... \ .................. ..... .. : ............. .. .. ... ..... .....  l--······· ··· ····· .... 1 
. ! 
w~:"n::~~;:~::~~~.:.~· ·::a~~~~:;:•··~·~········· · ···· •••I·••••••• · ····· · ····· · ····•:•·••••••••···· ·· ·· I•••·····•••·· :···•••· : · ·~ 
cliques ....... .. . ... .......... ....... ... ...................... .. .... .......... ........ ....... .. ... ... .......... ..... ~ ..... .... ................. ~ .. .... ........ .. .. ... . , ..... ... .. ... ........ ... ...... ~ . .. ................. ~! 
Tendency to deal with theory, hair- _ 
s plitting definitions, or inc o nsequentails ...... L... ...: ........................ '.......... .. .. ............. ! ....... ..... .. ..... ,. 
~~: f::n~0::~~t~er:=~ ~= ;-~--f-0~----.... .. .............. .L ....... ........... .... .. .. . o .................. .. .. . . ; ...... . .......... . .... . .. . .... T ......... ..... ...... j· 
effective action .......... ... . .. ... .... . ...... .. .. .... .. 1 ............ .... .. .. .... , ........... ......... + ........................... ; .. ...... .. ........... , 
Your own lack of sufficient skill to make 
th::! contribution you feel y o u shuuld 
make ... ...... .. .......................... ... .................................... .... ......... ..... ... .. .... ....... ...... ..i ........ .. .... ..... ......... L ......... .......... ..... t .. .................. ....... .. L ........... .. ... .. ... .i. 
(over) 
3. Describe any other problems which may have developed in the work of your 
committee . ....... ................................ ..... .......... ..... ................................. , ...... .. ...... .............. ............ ..................... , ..... .. ..... .. ............ ........ .. .................. . 
... ......... ..... .. ....... ... ...... .. ..... ...... ..... . , .... .......................... ..... ....... ......... .. ................................. .. .. ............................... ..... ... .. ....... ................ ..... ........................ , ......... .. 
4. What sug-gestions would you make to improve the work of faculty committee 
!:; 
-·. 
....... .......... ............... .. ............................ .. ....... ... ..................................................... ... .................................... ................... .. ......... ... ........... 
.-
........ .. ....... ............. .. ........ ..... .. ..... ....... ............. .. .. ....... ... .... .. ....................... ... .. .. .... .... .... .. ........... .. ........... .... .. ... .... .. ............................... .... ................ .. ................. 
... ........ .. ...... ...... .... .................. .. ........ ... ...... ... ................. .... .... .. ....................... ... ........ ..... .. .. ..... .. ........... .... ................ .. .. ... .... .. ...... ... .................... ... .. .... ....... ..... . 
... .. ........ ........ .. ..... ..... ............................................. ... ...... ... ................. ..... .............................. .. ..... ......... ..... ...... .... ......... .............. .. ... .......... ............................ 
.......... ..... . ........ ... ...... ....... ........ ........................................ .. ....... ..... .. .............. ........... ......... ............ ...................... ... .... ..................................................... . 
........... ............. ..... ............... ............... ................. .. . , .. ..... ................ .... ............... .. ... .... ..... .... .... .... ..... ........ ......... .............. ........ ............ ..... ...................... . 
' 
Do you have studE:;nt reprzsentation on youl' committee ? Encircle: Yes N 
If yes, what contribution do you feel they make to the work of the committe 
Il" no , do you believe that students could contribute ? Encircle: Ye s No 
why n:Jt ? .... .... . 
... .... .. ... .. ..... . . ............ ..... .. ...... ......... .. .... .... ..... ............... ....... ...... ..... ... .. .... .... .. ... .... ...... .. .................... ...... ... ... , ....... .... ................. ... . 
i\;3. ~·~·. 1'.' of pE.r s on .. nakbg -::b.is report {optional) ........ .. ............................... .. 
Heturn to: 
William R . Tracey 
Director of Teacher Training 
State Teachers College 
Fitchburg, Massachusetts 
STATE TEACHERS COLLEGE AT FITCHBURG 
May 14, 1953 
Some Yteeks ago, a supply nf inquiry forms, den 1 ing with the 
ope~tinn of faculty committees, vm s submitted tn ynu fnr dis-
tribution to faculty and student members of your committee. We 
realize that this is a most difficult time of the year for ynu 
tn take time a·rmy from your ovm duties tn perform a task of this 
kind. Vfe a re, however, most anxi('\us to bring our study to a 
c lnse before the end ('\f the present academic year. Since your 
committee is nne nf a limited and carefully selected sample ('\f 
faculty committees, every inquiry form is nf great value. 
If you have nnt already dnne so, ynu cnuld be most helpful 
by completing the form f,.,r chairmen, distributing the relllllining 
fnrms to the members of your committee, and doing whatever y('\u 
can tn encourage their prompt respnnse. Because we have no way 
"f knowing the personnel nf your committee 1 we cannot :rr.ake a 
direct appeal to individual members; consequently, we must 
depend upnn ynu for assistance. The interest shnwn in our study 
by respondents is so great that we feel justified in rmking this 
urgent appeal. Evidently, the problem of faculty committee work 
is a matter of great concern in many institutions. 
Should you need additional copies of any of the forms, we 
shall be hapuy tn provide them. 
We shall be most appreciative of your continued interest 
and help. 
Sec ond I nqui ry 
Sincerely yours, 
William R. Traoey 
Director t:>f Training 
Follow- up Let ter• to CoEmlittee Cha irmen 
STATE TEACHERS COLLEGE AT FITCHBURG 
Dr. Leo w. Jenkins, Chairman 
Graduate Corlilli ttee 
East Carolina College · 
Greenville , North Carolina 
Dear Dr. Jenkins: 
June 1, 1953 
Here follows a breakdown of the rett~ns we have 
received from members of the Graduate committee in 
yot~ institution. The persons ns~ed have rett~ned 
the form to us. 
Dr. Jenkins, Chairman 
M. J. VJhite 
Registrar 
A. D. Bond 
L. F . Brews ter 
Lucile Turner 
Geogge Martin 
Hazel Taylor 
P. c. Scott 
H. A, Coleman 
Ph. D. in P.E. Dept. 
In sum, we have received 10 members' forms out 
of a possible 13. Vie shall appreciate any further 
assistance you ar·e able to give to us in the way of 
stimulating ft~ther response . 
WRT:pb 
Sincerely yot~s, 
William R. Tracey 
Director of Training 
Second Inquiry 
Second Follow-up Letter to Conm1ittee Chairmen 
' . 
Fitchburg, Massachusetts 
A!'ril 2.0, 1953 
De<lr Colleagu~: 
Ar"' ynu 'T'!illing to sp~n.d about thirty minut~s of your time to provide us 
withdat<l conc~rning the f<lculty committee of which you are 11 member? You 
s~e. we at Fitchburg ha.ve been efigaged in. a great d~~l of committee wo:rk 
in. r~cent ye11rs. Since v1e have encountered m::~.n.y I:'-roblems, we ~:-e eager 
to comp~re our I'ractices with those used in te~chers colleg~s that ::tre fellow 
members of the American Association of Cnlleges for Teacher Educc.tion., 
Ea.rlier this ye11r we requested 11nd receiv~d from your Preoid~:r,t i:1~ 
formation about hculty committees ~t your institutirm. The data we h:tvc-; 
cr,ll~cted gbre us an ov~rview of £:\culty c~mm~ org:tnization ih on!'- hun.dred 
and forty-five colleg~a. How~v~r, if the study is to have any real v~lue, ah 
investigation. of procedures utiliz~d by n seo.lecte<l &1\mr-le of the committee r; 
is ess~ntial. 
Siftce your committee is one of the fourte~n cnmmitt~~s h:iving gre:lt~st 
incidenceamongall the colleges surveyed, we would like to iftclud~ it in our 
study of !'rocesses. 
Will you please take the time to CRtnt'lete th~. nttached iRf1Uiry-f<n"m and 
:nail it to us in the nttached stamped envelop~? Of cours~. your r~ply will 
)~ held il'\ strictest confide:Jtce. 
We sh:\11 be appreciativ~ of your interest l'u'\d assistl!lnc~. 
Sincerely yours, 
------,~- - .. 
' (I ..__.. -----(_-(/~~- ~'U:U:JZA~--~ 
William R. Tracey . ~ ""') 
Director of Teacher Train.iRg 
Sec ond I nquir{ 
Coverlng Let f er to Conm1it ee r.lembers 
.......... ------------
-. ( Gommittee Members.t 
arne of Institution ... . .... .. .... Location .... . . 
arne of Committee . 
our title and I or academic rank . .. ..... . . .. ..... .... ....... .. . Department ·-· -······· .. ·· · ... . 
o ur l e ngth of servic e on this committee .. Were you (underscore) elected or 
)point e d to this post ? By whom? (title or group). ... . . .. . .. . .. . ......... .. . . 
cu r t e aching load in clock hours per week .... .. ... .. Js any time allowance made :n yo 1.~ · 
c h ing load for membership on this committee "? Encircle: Y~s No If / es, 
) 'N much ~ .. 
time, o n the ave rage, do you give to the work of this committee per 
check the following statements as they apply to the work of your 
rr1ittee. 
Fre- • Some-
' quently times Seldom 
a. Se rves as an advisory group to the pre si-
dent ..... 
b. ')et'ves as an advisory group to some othe r 
administrative officer ..... ..... ...... . 
c. .Reports in writing to some administrative 
officer of the institution .... .. 
d. E s tabl is he s ru1e s and regulations or laws 
and by-laws within a certain assigned 
sphere o f institutional activity ...... ...... ..... .. . 
e . Establishes institutional policy through 
committe e action 
f. I s re sponsible for putting institutional 
policy into effect; i.e., administers policy ; 
!-Ias authority to conduct investigations .... 
Interprets policy as it applies to specific 
ca ses of administration ....... . 
rtecommendations of this committee are 
put into effect 
Deci sions of this committee are reversed 
by other authoritY ... . .. . . ........ . 
Problems studied are real and meaningful 
to me ...... ........ ...... ... . . ..... ....... . 
My talents and ·specialized knowledge are 
utilized in the solution of problems 
An attempt is made to achieve consensus 
in the study of problems ... ..... . ... . 
Consensus i a attained in the solution of 
problems . . .. . ........ .. .. .... . . 
Problems are solved and decisions reach- ' 
. .. . • · ·· ···!· · · · · · ... .. ; .. 
ed by majority vote ..... ... .... ... .. ... ..... ... ... ··· · ··· · · - ·- ~ -- ............... ... ... ... .. ... . 
Mutual respect among members is evident 
(over) 
. . : .. . . ... •... .•.. , .. .... . 
\ Fre- \ Some- \ ' 
: quently \ times ' Seldom ·= Ne 
~~:~:: ~o~:ntt:~:utt: :::: Ya :a ~i:::~ s ;~:s L.·.·.·:::::::: ::::·.· ·:::.· .. ::r.···::::::·.·.·.·.· .. ·.·.·.·.·.:r::·::::::::::::::::·.·.·.· ... ··r.·.·.·.·.···.·. 9: 
r. 
s. 
main is sue ...... .. .... .. ... ....... ........ ... .. ... .. .......... .... .. ................... ,_ ....... ....... .. 
A dispr oportionate amount of time· is con· : 
d . k' . 1 d . . ; : sume m rna 1ng s1mp e ec1s1ons .. .......... .. ..... . . i ................... .. i . .. _ 
··· ················· ·· ···"'? ' '' ''' '' ' 
t. !;:e~:h~~e~a~:~~n;p~~:~l~ ~iesec:~'8s~~led'' .: ..... . ................. : ..... .. ..... ...... ... ! .................................... 
Problems handled by this committee 
could be more effectively handled by an 
u. 
individual ... .. ... ... . ...... ........... .......... ... ..................... ................ 1 . ... .... . . . . . .... . . ..... . .. : ... .. .... . ... . ..... . .. . . : . .••.•• . 
v. Membership on this committee carries 
prestige .. .... ... ... .. .. ..... .. . ......... .. . ...... ... ... ........ ...... ........... .. .. ... ........ .. ..... , .. .. ... .. ........ , .. . 
w. This committee approves decisions pre- . . 
viously rendered by other authority .......... .......... f ..... .... .. · ...... ..; ........... ... .. .. ... . 
x. Time is given over to the study of the · · 
processes of committee action_.. ......... ., ...... .. .. ...... , . 
v. .3ome committee members get recogni-
tion while others are ignored .................. ...... ....... ~ ...... . - .. .. ......... .. 
z. I feel that I am being judged or evaluated ; 
by the other members of my committee 
aa . I feel qualified to serve on this committee 
2. Please check each of the following as they apply to the pre sent chairman 
your committee. 
a. He provides a warm, accepting, and 
understanding emotional climate 
b. He exemplifies confidence, ease, poise, 
kindness, and thoughtfulness 
c. He listens carefully to the contributions 
of every member ..... 
d. He links contributions of members t u the 
general thread of thought ..... .. ...... . 
e. He helps the group to define goals or 
objectives .. ...... .. . ... ... .. 
f. He helps the group to define the rules of its 
own conduct ...... .. ... .. 
g. He helps the group to determine its 
functions and its limitations ..... .. .. 
h. He helps the group to plan the means 
attaining its objectives ... . 
i. He makes U!:le of carefully planned agen~.a 
j. He circulates the minutes of the pi"-evi.ous 
~g before the group meets 
k. He provides appropriate physical con-
ditions for effective work (in so far as 
he is able to :d:0 so ... . .. ... .... . ... .. 
1. He gives encouragement to individuals and 
to the group ... .. .. 
m. He contributes to the work of the commit-
tee in terms of his own special abilitie 
:·i;·~- ~ .. .......... :-·s ·~; ·~--~ · ··: · · ............................ , .............. .......... .. , 
! quently : times ~ Se ldom : Ne,:er i 
n. • He helps the group deveTop means- of con- j"' ...................... f ...... .. .............. i .. .. ...... ...... .............. 1" ...... .. .. .. .. ......... \ 
inuous evaluation of both p r oduct <~m:t pro-! ] ' · 
: ~ I ! 
cess ... .. .... .. ...... .... .. ... ... ............. .. .. .. .................. .... .. .... .. ........ ............. .. ............... .. .. .. ; ........... ......... ....... ; ...... .... ........ ....... ; ........ .. ... .... ... .. ........ ; .. ...... .......... ...... .. ; 
o, He is a competent' grou:rt leacfer ....... .... .. ... ...... ... ..... !... .. .. .... ................. :... .. ................... \. ..... . ............. .. ; .......... .. .............. ' 
Indicate by checking the appropriate column the extent to which each of the 
following DETRACTS (rom the effectivenes-s of- the work of your committee. :F"; e ::.:···· ... .. c ·· ·s ·~;;;e · ~ ··; ... .. .............. ···· ... : ....... ... .. · ........ .. ... [ 
'quently 1 times [ 5ttld om l Ne v er ! 
:: ~l::ii~i:~i:: .~o:r:~t: :ear~=i~:·~·~~~;;; · ·~ ·~ ·~ ... ' ..•..••  : r·················: ..... r .. ·· ....•. ·. ·.··· ··············r ·······l 
spone1b1l ty for the1r actlons---·········· .. ·-··· · ·· ·--·-···· · ······ · ··~- .. ............. ......... . + ..... .. ... ... .. .. ··· ····!···· ........ .... .. .......... ~ ... .. ...... .. ... .. ...... .l 
c. Reluctance of members to change pro- . : I I ; 
cedures or policies; i.e., conserv_ati.J3n:1 .. ) .. ........................ f .. .. .... .. ..... ...... ... t" ................. .. ... [ ....... ... ...... ... ... , 
d, Unwillingness of the faculty to support j 
the action of committees .. .... .. .......... . ....... ..... ...... _. .............. . l. .................... ... l ................... ... . ;... . ... ' : 
e, Lack of faculty il'l:terest in committee : i . .. ................ T .. .. .......... .. .... .. , 
work ............. .. .. .. ... .. . .. .. ............ ... ............. . ..... .. . ........ ...... .. ........ . ~ ........... ........... , , l l f. Ineptness of individual committee mern .;. T .. .................... , ............ ... .. ....... .. .. 1" ............ .. .. .. ... 1 
ber s ......... ................. .. ......... .......................... .... ...... .... ... .. . ..... ... _ ... ............. .. : ....................... . .. ...... .. ... . ... ................... .. .............. .. ....... ... ... , 
g. Chronic talke-rs who monopolize rl!eet-
h. 
i. 
ings... .. ....... . . .. .. ..... .... ... .. .. ........... ................ ......... .. .. ...... .. .. ....... ................. .. ... , ... .. .. .. .. .... ... .. ...... , ........ ..... ........ .. ... , ..... ... .................... ; .. ................ .... .... ,_:  
Emotionalists- who put personal interests 
before objective consideration of facts 
and is sue s ! [ [ [ i 
.... ' ..... ..... .... ' .. ' .... .. '" ........ . ' .... .. '.' ... ......... ' .... .......... " .... '' ........ " .... ~ - ...... ....... ........ " ... ; ......................... ·!·· ' .. .... ..... ... .. .... ' .... ~ ...... ' .. '' ....... ..... ". ~ 
Personality clashes between committee ; [ · 1 
r;;,: r;;i~~ :v" of . ;;; ~;;;b~;·~ · · ;~···;;;·~;k···;·~~~th~ ·;··:::·.:.:.I::: .... :::·.·.·.·.·:. ::· .  ::t:: .. ::::. L ...•••.•... ··.: .. r::.·.·.·.::.·:.:.·.·.·.··············· 
Jeal~usies within and among de:rartments 
~a~:e :t;it~~t~::···t·~ - - t~ -~~hi~·~ ·; · · · ·~·;it'i'~·~·; ··· -~·; ···-r········ ····· · · .. ·········j-············ .. ···· ···· ···r .. ······ ····················l··················· ·······i 
r e search duties : [ ~::~ :~n:x~~:::~=~~Lc~::l~~~=e;;;w~=~~;•J j .. . L . F ! 
Lack of clear understanding of the duties : ....... (' ........ ........ ...... ~ ....... .... .......... ..... , .................. j 
of the committee :::::!!;~~:~ :~~:~~:!!;~~~·~:!t~,~~~~~~~~~~~ . : r r· r : J 
Aggressive behavior, backbiting, scape :- '_ ':~:,,·· -':::, -. . 
goating, buckpa ssing, and di sparagement 
of others :.u:d':~: :i :~:~;,::r~!=~~~· · =~=b~;~···~·~~·····~.~ :~ ······· .. ···············~········ ······ ············ ·· · ··~··························· )··········· ······· · · ·········~ Lack of adequate informati on to take action f ......... .. ...... ... .... L ......... ............... L ........ ............. .... L .... .......... .. ..... J 
Tendency of m embers to m a ke contribution~ ~ ~ ' [ 
tha t are tangental to the problem;; i.e,, od , 1 . 
the:. point ................... ........ ..... ...... .. ...................... ... ...... ....... .. ... .. ........ .... .. .... .......... l. ....................... L ..................... ... l ..................... .. ... J .................. ........ ! 
1 -::to bility to come to conclusions or to make : l . ' ' 
~ ~ '::, :~: ~: ~;;· · b ;···~;;·~ ···~;··· ;;;;; ·~···;;; ·~·;;;;;~;·~· ·· ····· :: .. · : J: . ::: j:··::: :·:::::::::.:::::·i.:: :. :.:·::::··············i·:::::·· :::··· ······! 
T e ,1de.ncy to split into small groups or cH ::: 1 : l l .... ,i 
q . ...1 e s .. '.' ........................ ~ .. .. u.············· .... , ................... " ,,', ;, ,',," ..... ... ... .................... ... '' ' .... ...... ........... ... :.1· .. ' .. . ::.' .. .'.!.::.-.·:.':.::::1;: .. : : :::~::;:: ...... .. .. ' ~ ......... ....... .. .. ........ J .. .. ............. ''''' ! ' . , 1 
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s~_luom 
'i..• Tendency to deal with theo1:y, ha. i:.:: -~split-
ting definitions, or inconseq\\entials 
z. Too few committee members H •• • •••• • • • • • •••••• 
aa. Too many committee members for eff~ct-
ive action . . .... . H 
bb. Your own lack of sufficient skill to make 
the contribution you feel you should make ... 
4. What, if anything, do you feel that you gain b-y engaging in committee ''ork? 
5. Do you feel that faculty com:pittee work is (underscore): necessary valua 
desirable as an administrative procedure? Why do you believe this? 
6. Describe any problems that you feel have not been identified in the mateda 
above . ........... . 
7. Wh:jt suggestions would you make to improve the w~rk of faculty committe 
8. Do you have student representation on your committee? Encircle ~ Yes 
If yes, what contribution do you feel they make to the work of th~ committ 
... . ... . . .. .. . .. .. . . . . . .. .• .. .. . . . . .. .. ·· ·•· · · · ···. · ····· ... . ... ... .. . .. . .. •.. .•• .• . . .. . •.• . . ..•.•... •.. . ····· · 
If no, do you believe that students could contribute? Encircle: Yes · 
Why or Why not.? · ... . ..... .. . 
· · ·· · 
Name of p~rson making this report (optional) 
Return to: 
William R. Trrtcey 
Director nf Teacher Tra k .ing 
,, :State Te.ache r. s C allege 
" 'Fitchburg, ~vfassachus 
F i tc hb u rg, Massachusetts 
Apr i l 20, 1953 
Dear St udent: 
Are you willing to spend about thirty minutes of your time to provide 
us with i nformation concerning your experiences as a member of a 
fac ulty commi ttee? We at Fitchburg have recently appointed students 
t o m ember ship on several of our faculty committe e s. We are, there-
fo r e, eager to get the reactions of students serving in simi13r capa-
cities ina selected group of teacher training institutions in order to im-
prove our own practices. 
Please complete the attached inquiry form a nd mail it dlrcc·tly to 
u s inthe self-addressed, stamped envelope prQvid ed , Since your reply 
~illh2heldinstrictest confidence, please feelperfectlyfreeto expre sG 
~rour se lf candidly. 
We shall appreciate your interest and help. 
Sincerely yours, 
/I I ' .<'/') ' - -% - -'~·- -
; - ; ' ,I -v ' .~ a ~- ; - ~ 1 A. ·<"r ·--· 
.J'_. - - l.{ <. ·(... - ' I !..- : ' . . { .· / < .: '.C (-' { :.-( 
- .. 7· --_ 
William R. Tracey / ·-
Director of Teacher Training 
Second I nquiry 
Covering Le t ter to Student Eember-s 
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-lame of Institution ...................................... ... .. ....... .. ... ....................... .. ..... .. ...... .. ..... Location ... , .............................. ... ... ................ .. ........ ........... .. 
lame of Committee ............................. ............................................. ........ ............. ................................... .............. .. ...... ... ...... .. .............. ....... ......................... . 
nderscore the college class to which you ~elong: Freshman Sopho.triore 
Junior Senior Graduate Student What is your field of study? .... ............... ... .. .. ......................... . 
ow long have you served as a member of this committee ?.. ................... Were you elected 
to membership on this committee? Encircle: Yes No If yes, by whom? 
(title or group) .. . _ ........ .... .. .. ..... ........ .. ... .......... ... ........... .......... ............. ....... .............. .. ....... ..... ........................ .. ............ .. ... ........................... _ .. 
ere you appointed to this committee? Encircle: Yes No If yes. by whom? 
(title or group). ......... .. ... ...... ................. .............................. .. .. .. ... ............................ ..... ... ....... .................... .. ..................... ... ..... .............. ............ .. .. 
>w much time, on the average, do you give to the work of this committee per 
week ? ..... .......................... ... . 
: •••••••••••• • •••• 0 .......... ~ . . ............. . .. .. 0 ••• • : ....... .. ......... . .......... !' •• •• .•• ••. 0 •••••••••••• • : 
\Fre- Some- : 
a. 
j quently j times ~ Seldom : Never . Problems studied by this committee are f' .... .... .. .... ......... , ..... .................. T ............................. ; ...................... ~ 
real and meaningful to me - .... .......................................... j .......................... ; ..... .. ........... ... : .......................... !. .. ..... .............. : 
b. I feel qualified to serve on the committee .) ......................... ; .... ... .......... .. . L ......................... !. ....................... ] 
c. !o ·e;~~~atto It~: v;o: ;~;tt~7:i~~~:i~:~ ~~~~-~~ .. 1 .......................... : ........... ... .. ........ \ ........................... l .... .. .. .. ... ... .... J. 
d. I feel that I am being judged or evaluated · · . · i 
by committee members when I speak ~ .... ........ .. ... L. ...................... ) ....................... L ............ : ...... .. ....... L.. .... .. .......... .... } 
M y opinion is respected by other members l j j l ; 
of the group .......................... .... ......... ............................. .......... ........... .......... ! ........................ ) ................. .. .. .. .i.. .... ...... ... ........ .... .. l ........................ i e. 
~he purposes of this committee are clear l j ~ : 
to me ... ... ...... .... ....... ................................... ... .... ................ ....... ... ....................... .. ..... j ................... ....... + ........................ ~............................ t ................ ........ ! 
Member ship on this committee carries j [ [ : : 
prestige on campus .................. ... .. .... .. .... ..................................... j ........................ ) ......................... L. ............. .......... . ) ...................... ; 
t . Committee members contribute freely to \ . 
discussions ... --.................... .. ...... ........ .. ..... ... .. .................... .. ....................... 1 ......... .. ... .. ... ........ l ................ .. ...... ; ............ ....... .. ........ j ......................... 1 
Mutual respect among committee members ; l j j • 
is evident .. ................... .. ............................. .. ................ ........................ .. .... .. ..... J .... .. ..................... l.. ...................... L .. ............ .. ............ L. .. .. ................... ~ 
Discussions tend to move away from the ' ' . ~ l 
main is sue ............ .. ........ .. ...... ...... ........... .. ................................. ... ..................... 1 ........................... j .. ....... .. ............... ) ............................. f ..................... .... 1 
A disproportionate amount of time is j j l [ [ 
co:::1sumed in making simple decisions .............. ... ) .. ............. ... ...... .. . L. ..................... L ..... ..................... 4 ........... .. ....... .. .. j 
Topics keep coming up for discussion j ! ! j · 
after they have. supposedly been ''settled'~ ....... L .................... L ...................... ~ ......... ................... 1 ..... ..... .. .. ....... . ~ 
Some committee members get recognition l ' : \ l 
while others are ignored ............. .. .... ....................................... j ........................... l ...... ................... ~ ............................ ~ ..... .. ................. l 
Some merrtbers monopolize meetings of ~ 1 l 1 . 
the committee .. ..... ......... .' ........... .................. ................... .. .......... ................. l ....... .. .................. ! ......................... l. ............... ... .. ......... l ... ..... .. .............. .! 
;:::~:i::~:~::=~:::;~7:~=:;~~~~ t : L i.: ::_:I :: i 
Backbiting._ scapegoating, buc~passing, ~ ~ . ' ' 
and disparagement of other occur ............................. . ~ ........... ................. } ..................... ... f. ..................... .. ... t ........................ l . 
The committee is unable to come to final 1 ~ : ! ~ 
de cis ions .... ..... ............................................................... ................ ...... .. ............... L .. ........................ !. ....................... .L ............................ L ...................... ! 
(over) 
............ -----------
:F·~-~ -~··· · ·· ·· · ··r·~-~~~·:· ··;······ · ··· .. ···· ···· .. ···· ··r· .. ······ 
lquently : times ) Seldom i NE 
s .. The committee shows a tendency to break [ .... _ .... .... ..... .. .. . '\". · .... .. ...... .. ["' .... ......... .. . '!" ... .. 
• into small groups 0.r cliques over issues ~- .. ... ............ ) . ........ ........ ... L .......................... L ...... . 
t. There is a tendency to deal with theory, ' j j · 
hair-splitting definitions, or inconsequen~ ; . 
tials ...... .. ...... ..... .. .... ... ...... .... .. ... ... ...... .. .. ........ .... .... ............................................ ; .................... ..... l ..... ..... : ....... .... !.. ............. ............ l..... .. 
What, if anything do you feel that you gain by engaging in the work of this 
committee? .. ....... .. .. .. ..... .... ...... ........ ... ... ..... ...... .......... .................... ........................ ..... - ........................................................ .. ............ . 
....... ..... ........ . ··········· ··········· .... ... .... ..... ......................... ............. ..... .. .............. .................... ......... ...... .. ......... ..... ....... .. ... .. .. .................. ............ . 
Do you feel that committee work of this kind is (underscore): : necessary 
valuable desirable as an administrative procedure. Why do you believ 
this ? ....... ..... .................. . ........ .. ...... .. ........... . .. .......... .. ........ ......... .. .. ...... .............. .. .. .. ............................ ........... .. .. ............... ... ............. ............ .. .. 
What suggestions would you make to a school administrator contemplating th 
use of students as members of faculty committees? ....... ..... .... .. ......... .. .... .. ......... ... .. .. .. .............. ... .. .... . 
... ........ .. ........... ........ .............. ... ......... ... ................... .. ....................... .... .... .. .. ..... ................................................... ..... ............................ .............. . 
• 
...... ..................... ........... ...... .. ... .. .. .......... ............. .. ....................... ............. ......... ....... .. ..... ... ....... .. .... .. .. ..... ....... ....................... .............. ....... ............. .. . 
. ....... ... .. ...... .. ... ...... .. .................... .... .... .. ..... .. .............................. .. ........ ... .. ..... ................... ......... ....... ... ...... .. .. ..... .... ... ...................................... .. ........ . 
... ... ............... .. . .. ........... .... ..... ....... .. .. ........ .. ... ... .. .................. .. .. ...... .... .... ... .... .. ... .. .... .......... ... .. .... .......... ........... .. ......... ...... ...... .... ................ ... ......... .. .... . 
... ........ .. ..... .. ........ ......... .. .. .. .. .... .. ......... .. ... ..... .. ... .................. ..... ........... ............. .. ................................. ..... .. ....... ........ ..... ... ............................ ... ... .. . 
• • , ... . .. .. . .... .. ...... ... ... - ~ .... .... ... ......... ..... . . . .. ....... ~ ....... .. ..... .......... . .. ... ....................... .. ... ..... . . .. ... . ....... .. ................. .... ... .. .. . ... ...... .. .... .... .. 0 .... .. . 
.. .... ...... ..... ... .... ... ....... .... .... ... .... .. . , ......... ....... ........... .. ......... .. .. .. .. ..... ........ ........... ............... .... ................ ........ .. .. ...... .... .......................... . 
Name of person making th~s report- (optional) ............ ... :: ....... ....... ...... .. ....................... ... .. .. ..... .... .. ............. . 
Return to; 
William R. Tracey 
Director of Teacher Training 
State Teachers College 
Fitchburg, Ma_ssachus 
'8 0 
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Table 79 . Distriqution of Responses of 20 Chairmen in Small 
Colleges to Items Describing General Functions of 
Their Co~mittees 
Fre- Somo-
Function 
quently times Seldom Never 
Num- j Per ·INum- Per 1Num-·Per Num-~· Per jber i Cent ,ber Centlber Cent !ber Cent 
ll.} I(~) I (3} (4) 
1. Serves as an ad-
vi s ory group to 
the pre sident • • •• 
2. Serves ~s an ad-
visory group to ! 
some other admin- I 
is tra t i ve officer I 
3. Establishes rules 
and regulattons 
or laws and by-
laws within a 
certa in assigned 
sphere of insti• 
tutional activity 
4. Establishes in- I 
stitutional pol i-
cy through 
committee action. 
5. Is r esponsible 
for putting in-
stitutional poli-
cy into effect; 
l 
I I 
6 ;2o . 7 1 8 
l 
: 
i 
1 : 
I 
3 . 4 
3 \10. 3 
6 
8 
I I 1 o . 3 
1
11 3 
-rs J < 61 < 7 J < s > 
27.61 
l 
l 20.7 1 12 
I 
I 
27 . 6 2 
37. 9 5 
4 
41.4 6 
6 . 9 13 
tL 7 . 2 6 
i. e., adminis-
ters policy •••••• 5 17 . 2 6 t;a o. 7 3 D.o.3 12 
6. Has authority to 
conduct invosti- I 
gutions. •• ••••••• 1 8 
7. Interprets policy Jl 
as it applies to 
s pocif'ic cases of ! 
administration ••• ! 2 
! 
127 . 6 5 
I 
I I 6 . 9 
1 
7 
17 . 2 6 ~ 0 . 7 6 
~4 . 1 5 11.7. 2 9 
I 
{9) 
13 . 8 
20.7 
!44.8 
~0 . 7 
~1 . 0 
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Table 80 . Distribution of Re sponse s of 4 9 Chairmen in Medium 
Colleges to Items Describing General unc tions of 
Their Committees 
1. 
2. 
3. 
4. 
5. 
' 
6. 
7. 
FW'l ti c on 
Fre- Some• 
qu~ntly times 
- , 
Seldom j Never 
Num- : Per 1Num• Per 1Num- Per Num• i Per ' ! ' I j I 
roer r Cent I ber Cent I ber I Cent ! ber 1 Cent 
\ J. } I(~} .( :5) (4) (5) (6) ( 7} (8) (9) 
i I I Serves as an ad- I . I I 
visory group to I I 
the president •••• 16 ! 32 .71 14 28 .6 2 4 . 1 6 12 . 2 
Serves as an ad- I 
I 
! I 
visory group to ! I 
some other admin- I i I istrative officer 13 ! 26.5 1 12 24 . 5 1 3 6 .1 8 16.3 I 
Establishes rules ' 
and regulations ! I I 
or laws anc:l by- I I 1 I laws wi thin a I I 
I certain assigned 1 sphere of insti• I j 
tutional a~tivity 1:5 i26 . 5 8 16.3 7 14 .3 9 18 .4 
I I Establishes in- I 
stitutional poli- I I I cy through 
- I 
committee action. 17 134 .71 9 18 . 4 3 6 .1 9 18 . 4 
Is responsible 
for putting in- I 
stitutional poli- I 
cy into effect; 
i. e., adminis-
tors policy •••••• 13 26.5 5 10 . 2 5 10.2 13 2 6 . 5 
Has authority to 
conduct 1nvost1- I I 17 34 .7 6 12 .2 6 12.2 . 4 1 0 . 2 go. tiona. •• ••••••• I 
Interprets policy I 
us it applios to 
speci fic casa·s of I 
13 I 8 116.3 10 20.4 administration ••• j 126 . 5 3 6 .. 1 
! I 
Tab l e 81. Distribution of Re sponses of 67 Cha irmen in 
Large Colleges to Items De scribing General 
unctions of Their Commi ttees 
Fre- Somc-
Function 
quently times Seldom Never 
383 
Num- ' Per ·Num-·Per Num•1Per Num-~ Per 
ber icentlber Cent\ber Cent iber Cent 
l.lJ I{~) , {:5) T4J {5) (6) ( 7 J . ( 8} (9} 
l. Serves as an ad- i I I 
120 . 9 
visory group to 
131 . 3 1 
I 
the president •••• 21 17 25 . 4 I 14 9 13.4 2. Serves as an ad- l I I 
visory group to : I I 
some other admin- . ; 
32 . 8 I istrative officer j 21 :31 . 3 22 9 13 . 4 ll 1 6 . 4 I 
3. Establishes rules ! 
and regulations i 
or laws and by- I 
laws within e. 
certain assigned 
' sphere of insti- ! ~6.9 tutional activity I 30 i44.8 18 4 6.0 10 ~4 . 9 
1 4. Establishes in- I I I stitutional poli- I I I cy through I 
commi ttee action. 24 '35 . 8 24 ~5. 8 6 9 . 0 9 l3 . 4 
5. Is responsible 
for putting in-
stitutional poli-
I cy into effect; 1. e., adminis-
tors polic Y• ••••• ! 27 kJ,0 . 3 ll b.6.4 7 0. 4 18 ~ 6 . 9 
6. Hus authority to 
conduct invcsti- I 
138. 8 12 17.9 9 ~3 . 4 10 i'-4 . 9 ga ti ons. • • • • • • • • • I 2 6 
7. Interprets policy I 
us it o.pplios to I 
specific cases of 1 I ~3.9 admini stro.tion o•• 124 13 5.8 16 10 i'-4 .9 10 jl-4 .9 
I I 
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Table 82 . Distribution of' Responses of 85 Faculty Members 
in Small Colleges to Items Describing eneral 
Functions of r.rheir Conuni ttees 
Fre- Some-
Function 1 
quently I times 1 Seldom Never 
Num- j Pe'r j Num-' Per l Num-j Per Num- ;\ Per 
ber iCent!ber . Centjber Cent ,ber Cent 
lJ.} (2} . {aJ {4) (5} (6T {7J . {8) (9l 
1. Serves as an ad-
visory group to 
the president •••• 16 
i · I 
i I I !r8.s l 37 43.5 1 15 17.6 7 8 .2 
2. Serves as an ad-
visory group to 
some other admin- I 
istrat i ve officer 1 
3. Establishes rules 
1 
and regulations I 
or laws and by-
) I i 
14 !1s.5 28 32.9 j 19 22.4 13 . 15.3 
I I 
laws within a 1 
certain assigned 
, sphere of insti-
tutional activity I 17 
4. Establishes in-
1
1 
stitutional poli-
cy through 1 
I 
l2o .o 
! 
I I 
25 29.4 
committee action. I 20 i I 23.5 I 29 34 .. 1 
5. Is r esponsible ,. 
for putting in-
stitutional poli-
cy into effect; 
i. e., adminis-
ters policy.; •••• 25 29 .4 
6. Hus authority to 
conduct invos ti- I 
gations •••••••••• 
7. Interprets policy 
us it applies to 
specii'ic cases of 1 
administration ••• j 
! 
16 18 . 8 
I 
21 124 . 7 
20 23.5 
16 18. 8 
11 12 . 9 21 ,24 .7 
I 8 16 18 . 8 
12 14.1 ~o.o 
13 15.3 27 p1.8 
11 12 . 9 19 22 . 4 
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Table 83 . Distributi on of Responses of 1 66 Faculty Members 
in Medium Col leges to Items Des cribing General 
Func tions of Their Committees 
Fre- Some-
FWl tio 
quently times Never Seldom 
c n 
' ! ' I t l ..... -Num- ; Per •Num• ' Per 1Num- 1 Per Num- :?er ~er jCent ber Cent lber Cent ,ber Cent 
l.l} 1{2} l C3 J {4) (5} (61 T7J TIS> {9 ~·-
1. Serves as an ad- i I I I I visory group to I 36.71 the president •••• 59 !35 . 5 1 61 17 1 0 . 2 1 11 6 . 6 
2. Serves as an ad- I l I 
I visory group to I i I some other admin- ! i ! istrative officer I 46 !27 . 7 52 31. 3 I 15 9 .o 1 23 13.9 
3. Establishes rules : 
and regulations I I I 
or laws and by ... I I i I laws within a ' I I I certain assigned ! I sphere of insti- ! 
!22 .3 tuti onal activity I 72 !43.4 l 56 33.7 17 10 .2 37 
4. Establishes in- 1 
stitutional poli- I I I cy through 1 I I I 
· committee action. 62 137 . 3 54 32.5 1 5 9.0 15 9 . 0 
5. Is r es ponsible I 
for putting in- I I 
s titutional poli- I I 
cy i nto effect; I ~4 . 1 i. e., adminis-t ors policy1 ••••• 1 47 128 . 3 35 21 .1 22 13 . 3 40 6. Hus authority to 
conduct invosti- I gations •••••••••• 41 24 . 7 49 29 . 5 17 10 . 2 24 . 4 . 5 
7. Interpre ts policy 
us it applies to I 
128.3 1 23 
specii'ic cases of , 
1
30.1 1 b-3 . 3 admi nis trn. ti on.. • i 50 47 13.9 22 
' 
Tab l e 84 . Distribution of Re sponses of 337 Fa culty Members 
in Lar ge Colle ge s to Items Des cribing General 
Functions of Their Committees 
Fre- Somc-
Function 
quently times Never Seldom 
Num• ! Per jNum· ' Per !Num-JPer \Num- Per 
~er jCent ber Cent jber 1Cent!ber Cent 
ll.J I(~) ! (3) (4} (5} (6) (7) (8) (9) 
,. 
I I 1. Serves as e.n ad- I I 
visory group to I I the president •••• 108 :32 . 0 1109 32 . 3 1 42 12 . 5 37 11 . 0 
I 2. Serves as e.n ad-
1 visory group to 
I I 
10 . 4 1 
some other admin- i 
:31 . 5 129.4 1 istrative officer 1106 99 3 5 38 11.3 
3. Establishes rules : i 
and regulations I I 
or laws and by- I I I I j laws within a I 
! 
i 
certain assigned I i 
11 6 .9 
sphere of insti~ 1 ! 
22 . 3 1 tuti one.l activity 1 35 i4o . 1 1 75 35 10 . 4 57 
4. Establishes in- I I I 
stitutional poli· 
I I 
I 
I 
cy through I I 
committee action. 129 38 . 3 1 85 25 . 2 34 10 . 1 49 14 . 5 
5. Is responsible 
for putting in- I 
stitutional poli- I 
cy into effect; I 
i. e., adminis- I 
tors policy •••••• 114 33 . 8 53 15 . 7 39 ~1 . 6 91 27.0 
6. Hus authority to 
f conduct inves ti-gations••••~•·••• ~26 37 . 4 72 21.4 34 10 . 1 46 ~3 . 6 
7. Interprets policy I I as it applios to 
specii'ic cases of ! I 
1 33 administration ••• 1 97 128 . 8 77 22 . 8 9 . 8 46 i!-3 . 6 I I 
.. 
Tabl e 85. Distribution of Re sponses of 62 Administrative 
Council Members to Items Describ~ng General 
Functions of Their Committees 
387 
FWlction I 
Fre- i Some- I I 
quently I times Seldom j Never 
jNum- i Per \Num- : Per !Num- 1 Per \Num-:1 Per 
ber iCent !ber Cent!ber Cent !ber Cent 
1. Serves as an ad-
visory group to 
the president •••• 40 
2. Serves as an ad- I 
vis ory group to . 
some other admin- I 
istrative officer 111 
3. Establi shes rules 
and regulations 
or laws and by-
laws within a 
certain assigned 
sphere of insti- 1. 
tutional activity 15 
4. Establishes in-
stitutional poli~ 
cy through 
commit t ee aptiop. 2 
5. Is r esponsible 
f or putting in-
stitutional pol~­
cy into effect; 
i. o., adminis- r 
t ors policy •••••• 3 
6. Has authority t9 
conduct :J_nvos ti-
ga ti ons ~ ~ .- ••• ~ ••• ~5 
7. Int orp:rots policy I 
as it applies to 
speci'.ric cas'os of I 
admin:J;.str.ation~ •• ~4 
I 
I 
! 
i 
I 
: 64 . 5 13 
I 
!17 . 7 24 
i 124.2 
1 
I 
I 
20 
I 
I 
35.5 I 23 
I 
I 
21 . 0 1 2 
I 
i 
38,71 12 
I 
32 . 3 7 
I 
37.1 4 
121.0 14 22.6 9 
I 
24.2 15 ' 24.2 12 
I 
138.7, 15 f4.2 I 7 
3 . 2 0 o.o 
19 . 4 4 6 .5 
11.3 
6.5 3 4 . 8 
~1.3 3 4.8 
Table 86 . Distribution of Responses of 37 Admissions 
Committee Members to Items Describing General 
Functions of Their Committees 
Fre- Some- I quently times Seldom Never 
Fun(}tion I j,Num- ! Per · Num• Per lNum-'Per Num-~Per 
ber J cent ber Centlber Cent ber ,cent 
~.l} '(~} l(0} . (4) ( 5) (6) (7) (8} ( 9_) 
' I I 1. Serves as an ad- I I 
visory group to 18 I . ~9 . 7 the president •••• !48 . 6 1 11 3 8 . 1 l 1 2 . 7 
2. Servos as an ad- I I visory group to I 
some other admin- I l i 
istrative officer 124 !64 . 9 9 ~4 . 3 1 2 . 7 0 o.o 
3. Establishes rules 1 ' i I and regulations I I I 
or laws and by- ' I I laws within a ' I i certain assigned ! 
I 
sphere of insti- i 
15 . 4 ! ~1.6 tuti ona l activity 21 !56 . 8 8 2 5 . 4 2 
I 
4. Establishes in- ' . I I stitutional poli- I cy through I 
co~ittoe action. 22 19.5 12 ~2 . 4 1 2 . 7 0 o.o 5. Is :responsible 
for putting in-
stitutional poli- ~2.2 cy inte -effoct; i. e., adminis-tors policy •••••• 23 4 10 . 8 3 8 . 1 5 1'-3.5 
6~ Has authority to 
conduct investi- ~6 . 8 110 ga tiona ......... •• 21 27 . 0 1 2.7 l 2 . 7 7. Ihterpretg policy ! 
as it appliqs to 
specific caa·es of 159.5 administration ••• j 22 7 18 . 9 2 5 . 4 3 8 . 1 
I 
3B9 
Tab le 87 . Distribution of Responses of 35 Alumni Cowaittee 
Members to Items Describing General Functions of 
•rheir Commit tees 
I I ' Fre- Somo- I I 
1 quently times Seldom l Never Function 
Num- \ Per jNum- · Per 1Num-jPer lNum-~ P~ ber iCentjber Centlber Cent,ber Cent 
l.LJ !(2) : (3') (4) (5) (6) ( 7 J {8) (9-) 
' I I 1. Serves as an ad- I I 
visory group to I I 37.1 1 the president •••• 6 l17 . ;I. I 13 6 17.1 5 14.3 
2. Serves as an ad- l l vis ory group to . I 
some other admin- I : I i istrative officer I 3 ! 8 . 6 10 28.6 I 8 22 .9 1 2.9 I 
3. Establishes rules i I 
and regulations I : I 
or laws and by- i t i laws within a I 
certain assigned ! 
sphere of insti- ! 
tutional activity 1 i 2.9 4 11.4 6 17 .1 15 42 . 9 
I I 4. Establishes in- I 
I I stitutional poli- I I I cy through I I 
committee action. 4 111 . 4' 5 14 . 3 6 17 . 1 12 34 . 3 
5. Is responsible I 
for putting in-
stitutional poli-
cy into effect; ~7 .1 i. e., adminis- ~o.o . tors policy •••••• I 2 5 . 7 6 17.1 7 13 6. Has authority to 
conduct invosti- I 
gations•••••••••• 2 5 . 7 5 14 . 3 4 tl-1.4 11 bl.4 
7. Interprets policy I I us it o.pplios to j 
specific cases of I 
administration ••• j 1 I 2 . 9 3 8 . 6 8 ~2.9 14 ~o . o 
I I I 
' 
Table 88 . Distribu tion of Responses of 27 Assembly Commit tee 
r~embers to Items De scrib ing General Ii'unct ion s of 
Their Committe es 
=========;:===:::;=====r======:==·--·.: ·= 
Fre- SomG-
quently times Seldom Never 
Function I i 
Num- i Per !Num- ' Per jNum- 1 Per . !Num-\ Per ~er iCentlber Cent jber Cent \ber Cent 
l.LJ l(2 J U_3J .(4} (5) (6) ( 7) lt;} l~J 
1. Serves as an ad- l I I visory group to I I 
the president •••• 5 !18 . 5 11 40.7 4 14 . 8 6 22 . 2 
2. Servos as an ad- I I ! viaory group to . l some other admin- I ! i istrative officer I 3 !11.2 5 18 . 5 6 22 . 2 11 40 . 7 I 
3. Establishes rules ' 
and regulations ' I I or laws and by• i laws with:tn ·a I 
certain assigned ! I 
' sphGFc of i:t;lsti- j 
tutional activity 7 125 .91 3 11.2 2 7.4 14 51 . 9 
4. Establfshes in-
stitutional poli- I I 
29 . 6 I cy thro-ugh I I committee action. 3 11.21 8 3 11.2 12 44 . 4 5. Is responsible 
for putting in-
stitutional poli- ,. 
cy into effect; 
i. e., adminis-
!29 .6 tors policy •••••• 9 33 .3 5 18 . 5 3 [.1.1.2 8 
6. Has authority to I 
conduct investi-
13.7 ga t1 ons •••••• •. ;r ..... 4 14 . 8 8 29 .. 6 1 10 f37 . 0 7. Interprets policy I I us it applies to I ~8 .5 specif'ic cases of ! I f5.9 administration ••• j 5 1 8 .5 7 5 9 p3.3 
I 
Table 8 9 . Distribution of Re s ponses of 49 Athletic 
Committee Members t o Items Describing General 
unctions of rheir Committee s 
Fre-
quently 
Some-
times Seldom Neve r 
Function 
Num- ; Per jNum• Per 1Num•1Per JNum-~Per ber jCent ber Cent1ber Cent,ber Cent 
l.l.} !(~} ! ( 3} (4} rs> , (61 (7} (8} <9r 
l I 1. Serves as an ad- I I visory group to I 
40. 8 1 the president •••• 19 !38 . 8 I 20 8 1 6 .3 1 2 . 0 
2. Serves as an ad- I I I l I visory group to I 
some other admin- I : 
r8·61 
i 
is tra t i ve officer 118 i36 .. 7 14 9 ~8 .4 4 8 .2 
3. Establishes rules ~ 
and regulations I 
or laws and by- I ! 
laws within a I 
certain assigned I I 
' sphere of insti- I 
tutional activity j 31 j63.3 8 16. 3 6 2 . 2 1 2 . 0 
I 
4. Establishes in- ' 
stitutional poli- I I 30.6 I cy through ~0. 8 committee action. 20 115 7 ,1..4 . 3 4 8 . 2 
5. Is r esponsible 
I for putting in-
stitutional poli- I 
cy into effect; I i. e., adminis-
tors policy •••••• 24 ~9.0 9 18 . 4 9 ~8 . 4 7 14 . 3 
6. Hus authority to 
conduct invosti-
ga ti ons. • • • • • • • • • 1 18 36 .7 '10 ~0. 4 11 ~2. 4 6 11-2 . 2 
7. Interprets policy I 
us it applies to I I 
121 specific cases of ! 6 8 8 f4,2.9 administration ••• j 19 8 6 . 3 0 o.o I I • 
Table 90. Dis t ribu-tion of Hesponses of 32 Commencement 
Committee Members t o ltems Describing General 
Functions of Their Cormnittees 
Fre• Somc-
Function 
quently times Seldom Never 
Num• \ Per 1Num- Per 1Num-(Per Num-t Per ber ~ Centibar Cent1ber Cent ·ber 
1. Serves as an ad- I 
visory group to ,r 
the president.... 4 
2. Servos as an ad- I 
vi sory group to . 
some other admin- I 
istrative officer '
1
. 4 
3. Establishes rules 
and regulations I 
or laws and by• 
laws within a 
certain assigned 
sphere of insti-
tutional activity 5 
4. Establishes in-
stitutional poli· 
cy through 
committ·oo action. 7 
5. Is r e sponsible 
for putting in-
stitutional poli-
cy into offcct; 
i. e., adminis-
ters policy •••••• 12 
6. Has authority to 
conduct investi- I 
ga ti ons ••••••••••. I 4 
I 
! 
i 12 . 5 8 
I 
i 
!12 . 5 5 
I 
! 
!15 . 6 3 
I 
I 
I I 
'21 .9 I 7 
1 
12 . 5 1 
25 .0 5 15 . 6 7 '21 . 9 
6 .. 3 11 34 . 4 
I ·. 
9 . 4 2 
I 21 . 9 2 6.3 7 21 . 9 
3 . 1 6 18.8 2 6 . 3 
3 . 1 5 1 5 . 6 8 5 . 0 
392 
7. Interprets policy I 
us it upplios to 
specif'ic easos of ! 
adminis tro. ti on. • • ! 6 5 9 . 4 6 18 . 8 
! 
~rable 91 . Distribution of Responses of 57 Curriculum 
Com:nittee Members t o Items Des cribing General 
Func tions of 'rheir Committees . 
I Fre- Some- I 
393 
-
·-
I quently times Seldom I Never Function ! 
Num• \ Per iNum• 1 Per iNum-jPer INum-~ Per-
iber iCent!ber Cent1ber Cen~1ber Cent 
~~ } 1(2) ! (3) (4) (5) (6} {7} (81 T91 
1. Serves as an ad- I I I 
visory group to I I 
1 18 ~1 . 6 11 0 .. 5 the president.... 19 i33 .3 4 7.0 6 
2. Serves as an ad- j i I I 
visory group to . I I 
some other admin- I i ~6.8 I istrative officer ~ 14 124,6 21 
I 
2 3. 5 7 ;L2 .3 
3. Establishes rules : 
and regulations j I 
or laws and by- i j I laws within a ' I I certain assigned ~4 . 0 sphere of insti- I I tutional activity 24 ~2.1 8 0 o.o 13 22 . I 4. Establishes in- ' I I stitutional poli- I cy through I ~2.8 committoo action. 25 r3.9 I 13 2 3 . 5 9 15 . 5. Is r esponsible 
for putting in-
8 
8 
stitutional poli- I l 
cy into offoct; ~2 . 3 i. e., adminis-tors policy •••• ~. I 7 5 8 . 8 3 5 . 3 32 56 . 6. Has authority to 
conduct invosti- I ~0.4 17 ~ 9.8 1 2 . 8 4 7. gations •••••••••• 1 23 
7. Interprets policy ! I as it applies to 1 I 
speci.fic cases of 1 ~7.5 I 16 ~ 8 .1 administration ••• j 10 3 5~3 10 17. 
I 
1 
0 
5 
r ab l e 92 . Distribution of Res ponses of 31 Faculty Socia l 
Committe e Iiembers to Items De scribing General 
f 'unctions of 'l'he i r Committe e s 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
Function 
Serves as an ad-
visory group to 
the president •••• 
Serves as an ad- I visory group to 
some other admin- I 
istrative officer I 
Establishes rules 
and regulations I 
or laws and by-
laws within a I 
certain assigned 
Fre-
quently 
I 
I 
0 I o.o 1 ' 
I 
1 3 . 2 
sphere of insti- I 
tutional activity 1 3 . 2 
Establishes in-
I stitutional poli-cy through· 
committee action. 3 9 . 7 ! 
Is r esponsible 
for putting in-
stitutional poli-
I cy into effect; i. e., adminis-
tors policy •••••• 6 1 9 oLJ: 
Has authority to 
conduct invosti-
gations ••• · ••••••• 1 3 . 2 
Intorprots policy I 
as it applies to 
specific cases of I 
adminis tra ti on.. • j 2 I 6 . 5 I I 
Some-
times 
4 12 . 9 
1 3 . 2 
6 19 . 4 
4 12 . 9 
6 19 . 4 
2 6 . 5 
5 ~ 6 . 1 
Seldom 
8 125 . 8 
13 41 . 9 
3 9 . 7 
4 2 . 9 
2 6 . 5 
l 3 . 2 
1 3 . 2 
Never 
1 1 35 . 5 
8 25 . 8 
11 135 . 5 
I 
1 0 32 . 3 
10 2 .3 
17 ~ . 8 
1 5 48 . 4 
I 
394 
¥ 395 
Table 93 . Distri bu t ion of Responses o 80 Grnduate Como ittee 
Uembers to Items Describi ng General Fu..nction s of 
The i r Committees 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
Fre-
quently 
Some-
times Seldom Never 
Function 
Num- : Per :Num- Per 1Num..o. Per Num-~ Per I I ber i Cent ber Centjber Cent 1ber Cen_t 
_l.l} 1(2} ! {3) (4) (5) (6J T'7/ 18) (9) 
Serves as an ad- l I 
visory group to I 
the president •••• 21 i 26 . 3 1 35 43 . 8 12 1 5 . 0 5 6 . 3 
Serves as an ad- I I 
visory group to i I some other admin- I i istrative officer I 45 !56,3 1 9 23 . 8 3 3 . 8 1 3 3. 8 
Establishes rules ; 
and regulations ' I ! 
or laws and by- I 
laws within a j I 
I 
certain assigned 
. 
I sphere of insti- I i 25 .0 1 tutional activity I 52 !65.0 20 4 5 .0 2 2 . 5 ! 
Establishes in- I 
stitutional poli- l I 
I 
cy through I 
committee action. 50 '62 .5 20 25 .0 2 2 . 5 5 6.3 
Is responsible 
for putting in-
stitutional poli- I cy into effect; i. e., adminis-
147 . 5 tors policy •••••• 38 11 13.8 7 8 . 8 18 ~2 . 5 
Has authority to 
conduct invosti-
gations. •• •••• ·•• 33 41. 3 24 30 . 0 5 6 . 3 4 5 . 0 
Interprets policy 
as it applies to 
specific cases of 151.3 administration ••• i 41 25 31. 3 4 5.0 5 6 .3 
I 
Table 94. Distribution of Respons es of 48 Guidance Commit tee 
Members to Items Describing General Functi ons of 
Their Commi ttees 
Fun.ction 
Fre-
1 quent y 
Some-
1 t mes ld N 1 Se om ever 
' 
396 
Num- j Per iNum-
lber j Cent ber 
Per !Num• 1 Per \Num-~ Per 
Cent!ber Centlber Cent 
ll.J !(lcl} l l3J (4) (5} ! (6} _( 7) (_~) l ~) 
1. Serves as an ad- l I I 
visory group to . I I 
56 . 3 1 the president •••• 13 !27 . 1 I 27 3 6 . 2 2 i 4 . 2 2. Serves as an ·ad- I 
i 
visory group to I 
' 
some other admin- ! i I istrative officer jl6 !33 . 3 29 60 . 4 I 0 o . o 1 2 . 1 
3. Establishes rules 1 ' I i I and regulations I I 
or laws and by- ' I i laws within a I I I certain assigned I 
sphere of insti- ! 
tutional activity Ill \22 . 9 14 ~9 . 2 11 ~2 . 9 9 p.8 . 8 
4. Establishes in- I I I stitutional poli- I I cy through I I 21 fi3 . 8 committee action. 16 '33 . 3 4 8 . 3 5 p.o . 4 
5. Is responsible 
for putting in-
i stitutional poli- I I cy into effect; I i. e., adminis-
tors policy •••••• 13 27.1 14 29 . 2 8 fl-6 . 7 11 ~2 .9 
6. Has authority to 
conduct investi- I 
gations •••••• • ••• 21 43.8 13 27 . 1 5 p.o . 4 4 8 . 3 
7. Interprets policy I 
as it applies to ~6 . 7 specific ca-s.es of . I 139 . 6 administration ••• 1 15 131 . 3 1 19 8 5 II-0. 4 I. 
~ra.ble 9 5 . Distr i bution of Re sponse s of 36 Library Committee 
Members to Items Descr ibing Uene ra1 F unc tions of 
'l1h e ir G 0 111 ..:mi t tees 
Fre-
quently 
Some-
times Seldom Never 
Fun~tion 
, ' I Num- JPer lNum- ·Per 1Num- Per bar jCent bar Centlber Per 
1. Serves as an ad-
visory group to 
the president.... 9 
2. Servos as an ad-
visory group to 
some other admin-
istrative officer Ill 
3. Establishes rules 
and regulations 
or laws and by-
laws within a 
certain assigned 
sphere of insti- I 
tuti onal activity 6 
4. Establishes in-
stitutional poli-
cy through 
committee action. 9 
5~ Is responsible 
for putting in-
stitutional poli-
cy into effect; 
ii e., admipis-. 
tors po~iay. ,. • • • 8 
6. Has authorfty .to 
cond ua t invoa ti ~ 
gatlons, •• ~~···•• ~. Interpr6ts ~6licy 
us it applios to 
9 
i 
i ~5.0 
I 
i (30.6 
' 
! 
!l6 .7 
' 
' 
I 
r5.0 
I 
2 . 2 
5 .0 
10 
13 
I 
4 
6 
specit'ic cases of h 
'administration ••• 17 [ 9 . 5 I 4 
33 . 3 7 
27 . 8 6 6 1 . 7 
36 . 1 7 9 . 5 8 ·22 . 2 
I 
I 
22 . 2 9 5 .0 6 16.7 
11 .1 3 8 . 3 18 50 . 0 
1 6 .7 2 5. 6 11 30 . 6 
11 .1 4 1 .1 1 6 44 . 4 
39(. 
Table 96 o Dis tribut ion of Responses of 33 Publ ic e l at i ons 
Committe e ~::ember s to Items Desc rib i ng Genera l 
~;-·unctions of '11heir Commit tee s 
l.t 
~. 
3. 
4. 
5. 
6. 
7. 
Fun_ction 
Fre• 
quently 
I I . 
Some-
times Seldom Never 
Num- : Per I 1Num• Per 1Num- Per Num- ~ Per 1ber i Cent be!' Centlber Centibar Cent 
ll.J l(i::J 1{0) {4} {5) l6J {7} teJ j_nn 
Serves as an ad- I I I 
visory group to I : 
the president •••• 7 ! 21 . 2 1 1 11 42 .4 7 21 . 2 1 3 . 0 
an ad- I Serves as i I visory group to I 
some other admin- I ; 136.41 i istrative officer! 4 ! 1 2 . 1 12 6 18 . 2 5 15 . 2 
Establishes rules I ' i I 
and regulations ' j I l I 
or laws and by- I 
laws within a ' I I 
certain assigned ! 
I 
sphere of insti- ! 
tutional activity 8 j 24 .2 4 12 .. 1 8 2t.1: . 2 8 2 .2 I I Establishes in- I 
. I I 
stitutional poli- 112) 51. 5 1 I cy through I committee action. 4 17 5 15 .2 2 6 .1 
Is responsible 
for putting in• 
stitutional poli- I 
cy into effect; I i. e., adminis-
tors policy ••••• • 7 121.2 8 24 . 2 6 1 8 . 2 7 21 . 2 
Has auth~rity to ··· I . 
conduct invesfi:l:.. 
gations •••••••••• 8 24 .2 9 27 . 3 9 27 . 3 3 9 . 1 
Interprets policy 
as it applies to 
specific cases of l -
adminis tr·a ti on ••• j 6 118 . 2 11 33 . 3 8 24 . 2 1 3 . 0 
I I 
~. 399 
Tab le 97 . Distribution of Re s ponses of 22 S tudent Aid/ .oans 
Co rnrai ttee Members to Items De sc ribing General 
F,unc t ions of 'fhe ir Commit tee s 
Function 
Fre-
quently 
Some-
times Seldom Nev r; r 
Num- i Per 1 Num- ·.Per 1 Num"" 1 Per Num·\· Per . 1ber I Cent ber Cent \ ber . '.Cent 1 ber Cen~ 
l(2) I (3} (4} . l5J (6J . {7J_ J~J . {~) \J..) 
l I 1. Serves as an ad-
visory group to 
the president •••• 2 I 9 .1 I 9 I 40 • 9 5 
I 2. Servos as an ad-visory group to 
some other admin- I 
istrative officer 16 
3. Establishes rules 
and regulations 
or laws and by-
laws within a 
certain assigned 
sphere of insti-
tutional activity 9 
4. Establishes in-
stitutional poli-
cy through 
committee action. 8 
5. Is responsible 
for putting in-
stitutional poli-
cy into effect; 
i. o., adminis-
ters policy ••••• ~ 9 
6. Has authority to 
conduct investi-
gations •••••••••• 9 
7. Intcrprot~ . policy 
b.s it o.pplios to 
specific casas of 
administration .... •I 9 
i 
i 
? 7 .3 
' I 140. 9 i 
' 
I I 
.36 . 4 
I 
140 . 9 
7 
7 
8 
8 
40. 9 5 
31 . 8 0 
36 . 4 2 
36 . 4 1 
22 .7 1 
22 . 7 2 
4 . 5 4 18 . 2 
o.o 1 I 4 . 5 
9 .1 0 o.o 
4 . 5 0 o.o 
2 9 .1 
l 4 • .5 
Tab le 98 . Distribution of Responses of 39 Student .,.-ealt; 
Commi ttee x':embers to Items De scribing Gene ral 
unctions of Their Committees · 
Fre- Some- I quently times Seldom Never Fun.ction 
Num-
400 
J,Num- ! Per 
1ber I Cent ber Per 1Num- Per Num- 1 Per I l • Cent 1ber Cent .ber !Cent 
\.1/ l~J j l~J (4) loJ (6) .l 'l) l~J _:uu 
0 I 1• Serves as e.n ad- I I 
visory group to I 
117 the president •••• 16 j4l . O 43 . 6 0 o.o 3 7. 
2. Serves as an ad- I 
7 
visory group to I 
some other admin- : i 
istrative officer 111 ~8 . 2 15 38 . 5 2 5 .• 1 4 10 . 
3. Establishes rules 
1 
' 
i ! 
and r egulations I I 
or laws and by- I : i 
3 
laws within a 0 I 
certain ,assigned ! 
I 
sphere of insti- ! 
tutional activity 13 !33 . 3 18 46 . 2 2 5 .1 5 12 . 1 8 
4. Establishes in- I 
stitutional poll~ 
cy through 
committee action. 16 rl.O 10 25 . 6 5 12 . 8 6 15 . 5. Is r es ponsible 
for putting in-
4 
stitutional poli-
I cy into effect; i. e., adminis• 
tors policy •••••• . 14 F 5 . 9 14 35 . 9 7 17.9 4 10. 
6. Hus authority to 
conduct invosti- ~8 . 2 gations •••••••••• 11 12 30 . 8 6 15 . 4 3 7 . 7. Interpre ts policy I 
as it applies to 
specific cases of . l 
administration ••• j 10 ~ 5 . 6 112 30 .8 10 25 . 6 3 7 . 
I I 
3 
7 
7 
401 
Tab le 99 . Number and ercentage of 62 drninistrative Council 
i'.1embers Reporting Certain Items to Be Characteristic 
of the lfork of Their Committees 
-j Fro- SOI'!D- i I 
i quontly ~imes Seldom I Never Item iN1im- 1 Per Num-~Por Num- i Por iNum- l Por ~or 1 Cent ber Cent bor jCont bar !Cent 
(1) 1(2) (3) (4) ( 5} {61: (7) (8) (9J 
I l I 1. Problems studied I aro real and moan-
;l.ngful to mo • • ••••• 44 71.0 9 14 . 5 1 1 . 6 0 I o.o 
2. Problems handled by 
this committoo 
could be more of'-
foctivoly handled 
by nn individual ••• 2 3 . 2 16 25 . 8 27 43 . 5 9 1 4 . 5 
3. This commi ttoo ap-
proves decisions 
previously repdorod 
by other authority. 5 .8 .1 22 35 . 5 15 24 . 2 10 16.1 
4 . My talents and spe- -
cializod knowledge 
. 
aro used in tho so-
lution of problems. 26 41. 9 22 35 . 5 5 8 .1 0 I o. o 5 ~ An attempt is mudo I to achieve conson- I • sus ·in tho study I 
of problems ••• • •••• 142 6 . 7 10 16 .1 2 3 . 2 0 ! o.o 
6 ~ Consensus is at- I I ta ined in tho solu-tion of problems ••• 36 58 .1 14 22 . 6 l 1.6 
I 
0 . o. o 
7 . Problems are aolvod 
n 
nnd doci si ons 
ronchod by majority I 
vote•• • •••••••~•·•• 32 51 . 6 12 19 . 4 4 6 . 5 I 6 9 . 7 
s . Time i s given over . 
to tPo study ,of the 
pt'Ooossos · or .com· ·._ 
132 . 3 mittoo action. ..... 3 4 . 8 19 30 . 6 20 9 4 .5 
9. MutWll roapoct1 ;·"" .. I . 
o.inong members 1s 
82 . 3 avidont••••··•••••• 51 4 6 . 5 ! 0 o.o 0 . o.o 
- : . 
( coneludod or( no-xe pogo)'-
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Tab l e 99 . ( concluded) 
Fro- Some- i 
I tom 
quontly timos Seldom Navar 
Nwn· ·Por Num•. Per Nwn•IPor Nwn-·Per 
ber Cent ber - Cent bor . Cent ber Cent 
Cll CZ1 (3) (4') (5) (6) tl7l (8) (9): 
10. Members contribute 
freely to discus-
sion •••••••••••••• 47 75 . 8 6 9 .7 0 o.o 0 o.o 
11. Discussions tend 
to move away from 
the main issue •••• 2 3 . 2 26 41 . 9 26 41 . 9 1 1 . 6 
1211! A disproportionate 
amount of time is 
consumed . in making 
simple decisions •• 5 8 .1 24 38 . 7 19 30 . 6 6 9 .7 
13. Topics keep coming 
up for discussion 
after they have 
supposedly been 
"settled"••••••••• 4 6 . 5 16 25 . 8 27 43 .5 8 12 . 9 
14. Some members get 
recognition while 
~7. 4 others are ignored 0 o.o 3 4 . 8 17 36 58 . 1 
15. I feel that I am 
being judged or 
evaluated by other 
members of the 
committee ••••••••• 4 6 . 5 5 8 .1 22 35.5 23 37 . 1 
16. Reports in writing 
to some adminis• 
trative officer ••• 8 12 . 9 9 14 . 5 8 ~2 . 9 26 41 . 9 
17. Recommendations of 
this committee are 
put into effect ••• 38 61 . 3 13 21.0 1 1.6 0 o. 0 
18. Docisions of this 
committee are ro-
vorsod by other 
1 1. 6 6 9 .7 27 27 . authority ••• • ••••• ±3 . 5 17 4 
19. Membership on this 
committee curries . 
prestige •••••••••• 21 33 .'9 19 30 . 6 7 11.3 5 8 . 1 
20. I feel qualified 
to serve on this 
comoittee ••••••••• 36 158 .1 8 12 . 9 0 o.o 0 o. 0 
Table 1 00. Numbe r and Perc ent ag e of 37 dmissi on s Cornnittee 
Me mb e rs Re porting Cer.t ain Items to Be Characte r i st i c 
of t he Work of :rheir Committe es 
-j Fro• Sontl- I 
i qv.ontly t imes Seldom Nov or Item iNum- i Par Nutn• Par Num-jPor 1Num• i Po» ~or 1 Cent b oi" Cant bar 1cont'bor ~ cant (1) ](2) (3) (4.1 j_5) 161 !17) _(81 9 } 
I 
1. Problems studiod 
are raul and mean-
ingtul to mo ••••••• 28 75 . 7 8 2l.E 0 o.o 0 o. 0 
2. Problems handled by 
this committee 
could be more of-
foctively handled 
by an individual ••• 2 5 .4 11 29 . 7 13 35 .1 10 27 . 0 
3. This committoo ap-
proves decisions 
previously rendarod' 
by other authority. 1 2 .7 14 37 . 8 8 2 1 . 6 1 0 2 r; I e 0 
4. My talents and spa-
cinlized knowledge 
are used in tho so-
lution of problems. 2 0 54 . 1 16 43 . 2 0 o.o 0 
I 
o. 
5. An attempt is mndo 
to achieve conson-
sus in tho study l I of problems ........ 32 86 . 5 2 5 .4 0 o.o 0 I o.o 
0 
6. Consensus is at• 
I tuinod in tho solu-tion of problems ••• 23 62 . 2 11 29 .7 0 o.o 0 o.o 
7. Problema aro sol vod I 
and docisi one 
roached by majority 
vote••••••••••••••• 33 89 . 2 3 8 .1 0 o.o 0 o.o 
a. Timo is given over 
to tho study of the 
procossos of cam-
mittee action•••·~· 2 5 . 4 9 2 4 .3 14 37 . 8 8 ~1 . 6 
9. Mutual respect 
among members is 
3 6 97.3 1 evident •••••••••••• I 2 .7 0 o.o 0 o.o 
(concluded on next page) 
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Table 100. (concluded) 
Fro- Some• 
Item 1UOntly timos Seldom . Never N\lm• Per tlum• Per Num- tPer Nwn•'Par ~er Cent bar Cent ber Cent ber Cont. 
(1) 1(2) _(3) . (.J {5) (6) (7} ·raT . C9J: 
10. Me~bers contribute 
freely to discus• 
sion •••••• , ••••••• 34 91.9 1 2 . 7 0 o.o 0 o.o 
11 . Discussions tend 
to move awny from 
4 10 . 8 10 27 .o 20 t he main issue •••• 54 . 1 0 o.o 
12. A disproportionate 
amount of time is 
consuoed in making 
7 18.9 13 35 . 1 17 45.9 0 o .. o si~ple decisions •• 
13 . Topics keep coming 
up ror discussion 
after they have 
supposedly been 
"settled"••••••••• 2 5.4 11 29 . 7 20 54 . 1 2 5 . 4 
14 . Some members get 
recognition whil e 
others are ignored 0 o.o 0 o.o 9 24 . 3 24 54.9 
15. I feel that I am 
being judged or 
evaluated by other 
mombors of the 
committee •••••• ~ •• 2 5.4 8 21.6 11 29 . 7 12 32 . 4 
16 . Reports in writing 
to some adminis• 
t~ativo officer ••• 25 67 . 6 5 13 . 5 1 2.7 4 10 . 8 
17. Recommendations of 
this cocmittee are 
put into effect ••• 31 83 . 8 6 16 . 2 0 o.o 0 o. 0 
18' . Decisions of this 
committee are ro• 
versed by other 
authority •••••• • •• 0 o.o 6 16.2 25 67 . 6 3 8 . 1 
19 . Membership on this 
committee carries 
prestige •••••• • ••• 12 32.4 11 29.7 5 13 . 5 4 10 . 8 
20. I feel qualified 
to serve on this 
committee ••••••••• 31 183 . 8 5 13 . 5 0 o.o 0 o. 0 
I . 
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•rable 101 .. Number and Percentage of 35 Alumni Com.m.i ttee 
Members Reporting Certain Items to Be Character-
istic of the Work of Their Co~mittees 
1 Fre• Soroo- l j quontly times Seldom Nov or Item iNwn- ' Per Num-j?or Num-' Per j.Num- i Per 
jbor Cent ber Cent ber Cent bol' Cant 
(1) ·(2) {3) (4) (5) (6) I (7) (8) .(9) 
I 
l. Problems studied 
aro roal and mean- I 
ingful to mo ••••••• 14 40.0 11 31 . 4 0 o.o 0 . o.o 
2. Problema handled by 
this committee 
could be more ef-
fectively handled 
py an individual ••• 4 11.4 6 17.1 8 22 .9 9 25.7 
3. This commi ttoe ap-
proves decisions 
previously rendered 
by other authority. 1 2 . 9 7 ~o.o 8 22.9 9 F5 . 7 4. My talents and spe• 
cialized knowledge 
arc used in tho so-
lution of problems. 5 14 . 3 15 ~2.9 5 fl-4 . 3 2 5. 4 
5. An attempt is mndo 
to achieve conson• I 
sua in tho study 116 
I 
I of problems •••••••• 45.7 9 25 . 7 3 8 . 6 1 12. 9 6. Cons on sua is at-
tainod in tho solu- I o.o ti on of problems~ •• 12 34 . 3 12 34.3 3 8 . 6 0 
7. Problems are solved 
and do.cisi'ons 
roached by majority 
vote, •••••••••••••• 15 42.9 8 ~ 2.9 2 5 . 4 0 o.o 
a. Time is given over 
to tho study of the 
processes of com• 
mittee action •••••• 3 8 . 6 6 P-7.1 9 25 . 7 7 20 . 0 
9. Mutual rospoct 
among members is 
ovidont•••••••••••• 21 60.0 5 tl.4.3 ' 1 2.9 0 o. 0 
(concluded on next pogo) 
406 
Table 101. (concluded) 
Fro- Some .. 
I tom 
quontly timos Soldoc Never 
INurn- Per Num- Per Nwn•jPer Num- Per 
lber Cent ber Cent ber ; Cent bar Cent 
(l ) 1(2) (3) (4) (5) (6) i (7) -f8} ~~1-
10. 'Mer.lbers contribute 
freely to discus-
20 57 .1 sion •••••••••••••• 6 17 . 1 0 o.o 0 o.o 
11. D~scussions tend 
to move away from 
the main issue •••• _ 3 8 . 6 1 5 42 .9 6 17.1 2 5.4 
12. A disproportionate 
amount of tice is 
cons Ur.led in mo.k 1ng 
sir.1ple decisions •• 2 5 . 4 15 42.9 7 20 . 0 2 5 .4 
13. Topics keep coming 
up for discussion 
after they have 
supposedly been 
"settled"••••••••• 3 8 . 6 12 34 . 3 9 25.7 1 2 . 9 
14. Some members get . 
recognition while 
others are ignored 1 2 . 9 6 17.1 8 22 . 9 11 ~1 . 4 
15. I feel that I am 
being judged or 
evaluated by other 
membors of the 
committee ••••••••• 0 o.o 3 8 . 6 9 ~5.7 11 31 . 4 
16.- Reports in writing 
to some adminis• 
trative officer ••• 7 20 .0 11 31.4 7 . ~0.0 2 5 . 4 
17. Recommendations of 
this committee are 
put into effect ••• 11 31.4 14 40 . 0 2 5 . 4 2 5 . 4 
18. Decisions of this 
committee are ro• 
versed by other 1 
authority •••••• • •• 2 5 . 4 4 11.4 12 ~4.3 9 25. 7 
19. Membership on this 
committee carries 
prestige.~ ~ ~ •••••• l 2 . 9 9 25 . 7 7 20 . 0 8 22 . 9 
20. I feel qualified 
to serve on this 
committee ••••••••• 17 148 .6 10 28 . 6 0 o.o 0 o. 0 
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Tabl e 102. Numb er and Percentage of 27 As semb l y Committee 
Me mb ers Reporting Certain Items to Be Character-
i s tic of t h e Work of Their Committees 
· 1 Fro- Som- ' I i quently tfmes Seldom Never Item jNum•i Por Num• Num-' Per Num- i Por Per 
bor Cent ber Cont ber Cent bor Cant 
(l) (2) (3) (4) ( 5) (6) '(7) (8) (9 ) . 
I -
l. Problems studied 
are roal and moan- -
ingtul to mo••• • ••v 15 55 . 6 8 29 . 6 1 3.7 1 I 3 .7 
2. Problems handled by 
this connnittoo 
could be more of-
fectivoly handled 
5 18 . 5 9 by on individual ••• 33 .3 7 2 5 . 9 5 18 .5 
3. This commi ttoe ap-
proves decisions 
previously rendered 
by other authority~ 1 3 .7 13 4 B. 2 6 22 .2 6 22 . 2 
4. My talents and ape~ 
cializod knowledge 
aro usod in tho so-
lution of problema. 
I 13 48 .2 1 1 40 .7 1 3 .7 0 o.o 5. An attempt ia mndo to achieve consen- I sua in tho study I I of probloma·~~·o••• 20 74 .1 5 18 .• 5 0 o.o 0 o.o 
6. Consensus is at- I I 
tainod in tho solu- I ti on of problema ••• 15 55 . 6 6 22 . 2 3 11.2 0 o.o 
7. Problems aro aolvod i 
and dociai ona 
roached by majority 
19 70 . 5 2 voto••••••••••••••• 7.4 4 14.8 0 o.o 
a. Time is given ovor 
to tho study of t~e I processes of c~ 
mitteo action •••••• 0 0.0 2 7.4 1 9 33.3 14 51 . 9 9. Mutual roapoct 
among members is 
evident•••••••••••• 20 74 .1 2 7 . 4 ! 0 o.o 1 . 3.7 
(concluded on noxt pogo) 
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Table 102 . (concluded) 
-
Fro- Some...o 
ltom quontly timoa Sold om Never Nwn- Per Nurn- Per N~-~Por Num- Pel' ber Cent ber Cent ber Cent ber Cont 
_{l) 12) {3J {4} (5J (6} (7) (8) <9)_ 
10. Me~bers contribute 
freely to discus-
11.2 sion ••• · '· ••••••••• 20 74 . 1 3 0 o.o 0 o.o 
11. Discussions tend 
to move away from 
the main issue •••• 4 14 . 8 9 33.3 11 ~0.7 2 7 . 4 
12. A disproportionate 
amount of time is 
consumed in making 
si~ple decisions •• 3 11 . 2 6 22 . 2 13 ~8 . 2 4 14. 8 
13. Topics keep coming 
up_ for discussion 
after they have 
supposedly been 
"settled"••••••••• 0 o .. o 8 29 . 6 10 37.0 8 29 . 6 
14. Soma members get 
recognition while 
others are ignored 0 o.o 1 3 . 7 7 ~5 . 9 18 66 . 
15. I teel that I am 
7 
being judged or 
evaluated by other 
mombors of the 
committee ••••••••• 0 o.o 3 11 . 2 4 ~4.8 19 70 . 5 
16. Reports in writing 
to some ndminis• 
trative officer ••• 7 25 . 9 5 l.l-8 . 5 2 7.4 9 33 . 3 
17 .. Rocornmondations ot 
this committee are 
put into effect ••• 24 88 . 9 1 3 . 7 0 o.o 0 o. 0 
16. Decisions of this 
committee are ro-
versed by other 1 
authority ••••••••• 0 o.o 3 11.2 13 48 . 2 9 33 . 3 
19. Membership on this 
committee curries 
prestige ••••••••• ~ 1 3 . 7 6 ~2.2 9 33 . 3 6 ~2 . 2 
20. I feel qunlifiod 
to serve on this 
cotn!!li tteo. · •••••••• 2 1 177 . 8 4 14 . 8 1 3 . 7 0 o. 0 
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Tabl e 103 . Number and Percen tage of 49 Athl etic Committee 
Members Reporting Certain I t ems t o Be Character-
is tic of the Wor k o f' The ir Commi ttees 
I Fro- SOim .. I 
Item 
quontly times Sold om Novor 
INum•iPor Num• Per Num-'Por ·Num- 1 Por 
lbor Cent bar Cont bor Cent bor jcont 
-,11 1(2) (3) {4) (5) (6) I (7) (81 (9) 
1. Problems s t .udiod I arc real and mean~ 
ingtul to mo••••••• 31 63 . 3 13 26 . E 4 8 . 2 l 2. 0 
2. Problems handlGd by 
th1'8 committoo 
could be more ef-
focttvoly handled 
by an individual ••• 4 8 . 2 16 32 . '7 12 24 . 5 13 26 . 5 
3. This committee ap-
proves decisions 
previously rendered 
by other authorityo 8 16 . 3 17 34 . ~ 14 28 . 6 6 12 . 2 
4. My talents and ape -
cialized knowl~dge 
are used in th~ so-
lution of probloms. 16 32.7 24 49 . C 5 10.2 2 4 . 1 
5. 4n attempt is made 
to achiovo conson-
sus in tho a tudy I 32 65 . 3 12 24 . t 2 4 . 1 1 I 2 . of probloms•• •••• •• 
6. Consensus is Qt• 
0 
tuinod in tho solu-
tion ot problams~ •• 30 61. ~ 15 30 . E 1 2 . 0 1 . 2 . 0 
7, Problams aro solved 
nnd do ci si ons 
ronchod by majority 
81 . E 16 . 2 vote•••••••• ••••••• 40 8 0 o.o 0 o. 0 
a. Time is given over 
to tho study ef tho 
procossos of cam- 30., mitteo nctioa •••••• 6 12 . 2 15 9 18 .4 13 26 . 5 
g. Mutual rospoot 
among memboi-s is 
ovidont ••••• •••••• 40 81 . 6 7 1 4 . 3! 0 o.o 0 0 . 0 t 
(concluded on next pogo) 
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Tabl e 103. ( concluded) 
Fro- Some"" " " 
Item quontly timoa Seldom Nev.or [Mum• Por Num- Per NUr.l• j Por N~'Per [bar Cent bar Cont bar Cent ber Cont 
(_lJ lt~) (3) (4) {5) (6) i(7) (8) 19:: 
lOe Macbora contribute 
freely to discus-
42 85 . 7 sion •••••••••••••• 3 6 .1 0 o.o 0 o.o 
11. Discussions tend 
to move away from 
the main issue •••• 5 10.2 20 40 . 8 20 40 . 8 0 o.o 
12. A disproportionate 
amount of time is 
consumed in making 
sicple decisions •• 6 12 . 2 22 44 . 9 15 30 . 6 0 o.o 
13 . Topics keep coming 
up for discussion 
after they have 
supposedly been 
"settled"••••••••• 6 12.2 15 30 . 6 21 f42 . 9 2 4·.1 
14. Some members get 
recognition while 
others are ignored 2 4 .1 7 14 . 3 12 24.5 26 J3 .o 
15. I feel that I am I being judged or 
evaluated by other 
members of the 
30.6 ~4. 5 committee ••••••••• 6 12 . 2 10 20.4 15 12 
16. Reports in writing 
to some o.dm:l.nis• 
trative officer ••• 27 55 .1 7 14.3 7 14.3 4 8 . 2 
17. Rocornmondations of 
this cor.Dilittee are 
put into effect ••• 35 71 . 4 12 24 .5 l 2 . 0 0 o.o 
18. Decisions of this 
committee are re-
veraod ,by other j 
authority ••••••••• I 1 2 . 0 10 20 . 4 28 57 .1 8 ~ 6 . 3 
l9e Membership on this 
committee carries 
prestige •••••••••• 13 26 . 5 14 28.6 11 22 . 4 6 1'-2 . 2 
20. I feel qualified 
to serve on this 
committee ••••••••• 34 I 69 . 4 10 20 . 4 1 2 . 0 l 2 . 0 
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Table 104 .. Number· and Pe rcentage of 32 Commenc ement Cornmi ttee 
Members _eporting Certain Items to Be Character-
i stic of the Wor k o f Their Committees 
j Fre- SOm::l-
j quently times Seldom Never Item INum-i Per Num-jPer Num-~Per . jNum- i Por 
!t>er 1 Cent ber 'Cent ber Cent ber jcont 
(1) 1(2 ) . (3) (4) (5) (6) ~ (7) (8) (9) 
I 
1. Problems studied I are real and moan- I 
ingful to mo.~ •• ••• 13 40 .6 4 12.5 3 9 . 4 1 3 .1 
2. Problems handl ed by 
this committee 
could be more of-
fectivoly handled 
by an individual ••• 0 o.o 5 15 . 6 8 25 . 0 11 34 . 4 
3. This committee ap-
proves decisions 
previously rendered 
by other authori t y. 3 9 . 4 7 21 . 9 7 21 . 9 4 12.5 
4 . My talents and ape-
cializod knowledge 
arc used in the so-
lut ion of problema. 12 37. 5 8 25 . 0 3 9 . 4 2 
l 
6 . 3 
5. An attempt is rondo I to achieve conson- I sus in tho study I of problema•• • • • •• • I 15 46 :9 4 12 . 5 2 6 . 3 3 9 . 4 
s. Consensus is at-
tainod in tho sol u-
tion of problema • • • 14 43.8 6 18 . 8 1 3 . 1 3 9 . 4 
7. Problema are solved I I 
and dociai ons 
roached by majority 
vote ••••••••••••••• 18 56 . 3 5 15 . 6 1 3.1 ' 1 3.1 
a. Time is given over 
I to tho study of tho processe s of earn• 
mittee action •••••• 3 9 . 4 3 9.4 1 5 15.6 9 28 . 
9. Mutual roapoct 
among members is 25 78 .1 2 I evident •• • ••••••••• 6 .3! 0 o.o 0 o. 
('concluded on next page) 
1 
0 
Table 104 . (concl uded) 
Fro- Some• 
I tom quont1y timos Soldom. Nevor Num- Per Num- Per Nwn-jPor Nurn-~Por ber Cent ber Cont bar ; Cent ber Cant 
(1) (2) {3) 14') (5) (6) i ( 7) rar T91_ 
10. Me~bers contribute 
freely to discus-
sion •••••••••••••• 19 59 . 4 4 12 . 5 1 3 . 1 1 3 . 1 
ll. Discussions tend 
to move awny from 
the main issue •••• 0 o.o 8 ~ 5 . 0 11 34 . 4 3 9 . 4 
12o A disp~oportionnte 
amount of time is 
consuoed 1n making 
1 3 . 1 6 18 . 8 simple decisions •• 13 40.6 3 9 . 4 
13. Topics keep coming 
up for discussion 
nfter they have 
supposedly been 
"settled"••••••••• 0 o. o 4 12 . 5 10 31 . 3 9 28. 1 
14. Some members get 
recognition while 
others are ignorod 0 o.o 2 6 . 3 9 28 . 1 11 34 . 4 
15. I feel that I am 
being judgod or 
evaluated by other 
mombors of the 
committee ••••••••• 0 o.o 2 6 . 3 10 31.3 8 25 . 0 
16. Reports in writing 
to some ndminis• 
trative officer ••• 6 18 . 8 8 25.0 3 9 . 4 6 18 . 8 
17. Rocornmondntions of 
this coornittee are 
put into effect ••• 15 46 . 9 8 2 5 .0 1 3 . 1 1 3. 1 
18. Decisions of this 
committee nre ro-
versed by other 1 
authority ••••••••• 2 6 . 3 6 18 .. 8 8 ~ 5 .0 6 18 . 8 
19~ Membership on this 
committee carries 
prestige •••••••••• 4 12.5 6 18 . 8 7 21.9 5 15 . 6 
20. I feel qualified 
to serve on this 
committee ••••••••• 21 165 . 6 4 12 . 5 0 o.o 0 o .• 
' 
0 
l. 
2. 
3. 
4. 
5. 
6. 
7. 
a. 
9. 
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Table 105. Number and Percentag e of 57 Curriculum Committee 
r11embers Reporting Ce rtain Items to Be Character-
istic of .the Work of Their Committees 
I ·Fro• som- l 
·' quontly times Seldom Nov or 
Itez.n Num• ' Por ' Num• Por Num- ' Per Num• ! Por 
ibor Cent ber Cont ber Cent bor Cent 
(l ) 1(2) (3) (4) (5) (6) (7) (8) (9) 
I' 
Probloms ·atudied 1 nre real and mann• 
ingfUl to· mo ••••••• 47 82.5 6 10.5 1 2.8 0 o.o 
Problems handled bt 
this committee 
could be more ef -
factivoly handled 
by an individual •• • 0 o.o 6 10.5 18 31.6 29 50.9 
This comrni ttoe ap-
proves decisions 
previously rondarod 
by other authority. 8 14 .o 16 28.1 12 21 . 1 14 24 . 6 
My talents and ape• 
cializod knowledge 
aro used in tho ao-
lution of problems. 
I 27 47 . 4 23 40.4 1 2 . 8 0. o.o An attempt is mnde 
to achieve consen- I sus in tho study I I of prob1oms•••••••• I 46 80 . 7 6 10.5 1 2.8 0 I o.o Consensus is at _. . 
tainod in tho 1solu• 12 I tion of problems ••• 39 68 •L.J: 21. 1 1 2 . 8 0 o.o 
Problema are solved 
o.nd do ci si ons 
ranched by majority 
vote••••••••••••••• 47 82.5 3 5.3 2 3 .5 0 o.o 
Time is givon ··over 
to tho study of tho 
processes of c·oru- · 
mitteo action•••••• 3 5. 3 10 17 . 5 20 35.1 15 26.3 
Mutual rospoot 
o.mong members is 
evident •••••••• ~ •• ~ 55 96 . 5 0 o.o! 0 o.o 0 . o.o 
(concluded on next po.go) 
4i.4 
Table 105 . (concluded ) 
Fro- Some-
Item quontly times Sold om Nevor INwn- Per Num• Per ·Nwn-j Por Num-·Par 
lber Cent bar Cent bar 1 Cent bar Cant (l} 1(2) (3) (4} (5} (6) i ( 7) {81 l~1= 
10. Ma~bers contribute 
freely to discus- 54 94 . 7 1 2 .8 0 o.o 0 o.o sion •••••••••••••• 
11. Discussions tend 
to move away from 
the main issue •••• 0 o.o 21 36.8 30 52 . 6 4 7 . 0 
12o A disproportionate 
amount of time is 
cons~od in making 
si~p1e decisions •• 5 8 . 8 18 131.6 30 ~2.6 1 2.8 
13. Topics keep coming 
up for discussion 
after they have 
supposedly bean 
"settled"··~··•••• 2 3 . 5 13 ~2.8 35 ~1 . 4 3 5 . 3 
14. Soma members gat 
recognition while 
others are ignored 0 o.o 3 5 . 3 16 28 . 1 34 t>9.6 
15. I feel that I o.m 
being judgod or 
evaluated by other 
mombors of the 
committee ••••••••• 3 5.3 11 19 . 3 11 19 . 3 26 ~5.6 
16. Reports in writing 
to some adm1nis• 
trative officer •• ~ 32 56.1 7 12.3 3 5. 3 8 14. 0 
17. Rocornmondat1ons of 
this oor.nnittee are 
put into effect.~. 37 64.9 14 24 . 6 0 o.o 0 . o. 
18. Decisions of this 
0 
committee are ro• 
versed by other I 0 o.o 16 28.1 25 !4,3.9 8 14 . authority •••••• , •• 0 
19. Membership on this 
committee carries . 
prestige •••••••••• 21 36 . 8 15 2 6 .3 4 7 . 0 4 7. 0 
20. I feel qualified 
to serve on this 
commit t ee ••••••••• 52 156 . 1 21 36 . 8 0 o.o 0 o. 0 
1. 
2. 
3. 
4. 
5. 
s. 
7. 
a. 
9. 
Table 106. Number and Percen t age of 31 Faculty Soc ial 
Committee Members Re porting Certain It ems 
to be Characteri s t ic of the Work of Their 
Committees 
Soroo - l 
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1 Fro-i quontly times Sold om Nov or Item jNum-i Par Num- ' Per Num-1 Par NUm- Per 
~or Cent ber Cent ber ·Cent ~:l I ~~'t 
.. . 
(1) 1( 2) (:3) (4} ( 5} (6) I ( 7) 
Problems studied I are real and moan-
ingful to mo ••••••• 15 48 . 4 4 12 .9 1 3 . 2 2 6 . 5 
Problems ha~dlod by 
this committee 
could be more ef-
foctivoly handled 
by an individual ••• 1 3.2 5 16 .1 14 45 . 2 5 1 6 .1 
This commi ttoo ap-
proves decisions 
previously rondorod 
by other authority. 1 3.2 10 32 . 3 ' 2 6.5 9 29 . 0 
My talents and ape-
cializod knowlodgo 
aro usod in tho so-
lution of problems. 6 19 . 4 9 29 . 0 3 9 . 7 2 6 .5 
An attempt ia rondo 
1 to achieve consen-
a us in tho study I I of ·problems ......... I 17 54 . 8 2 6 . 5 0 o.o 1 3 . 2 Consensus is at- I 
tainod in tho solu-
tion of problems ••• 
Problems aro solved 
18 58 .1 4 12.9 0 o.o 0 . o.o 
o.nd doci si ons 
roached by majority 
22 71.0 4 12.9 1 3 . 2 0 o.o vote••••••••••·•··•• 
Time is given over 
to tho study of tho 
procossoa of cam• 
3 . 2 1 mittoo notion •••••• 0 o.o 1 7 22 . 6 11 35 . 5 Mutual respect 
among members is 
9 . 71 ovidont•••••••••••• 23 74 . 2 3 0 o.o 0 . o.o 
(concluded on next pogo) 
Tab l e 106. (concluded) 
Fro,. Soma• 
I tom 
quontly timos Seldom Nevor 
Num- Per Num• Per NW!l•IPer Nwn-·Per 
ber Cant ber Cont bar 1 Cent bar C~nt 
( 1] 1{-g} (3} (4) (5) C6l l17T (81 (9)_ 
10. Members contribute 
freely to discus-
sionw••••••••••••• 24 77 . 4 l 3 . 2 0 o.o 0 o.o 
11. Discussions tend 
to move away from 
the main issue •••• 5 16 . 1 9 12 9 . 0 10 i32.3 1 3.2 
12. A disp~oportionate 
amount of time is 
consumed in making 
~2 . 3 simple decisions •• 4 12 . 9 11 35 . 5 10 0 o.o 
13. Topics keep coming 
up for discussion 
after they have 
supposedly been 
"settled".~•·••••• 3 9.7 7 '22.6 10 32 . 3 5 '"6 .1 
14. Some members get 
recognition while 
others are ignored 1 3.2 4 12.9 8 25.8 11 35.5 
15. I f'eel that I am 
being judged or 
evaluated by other 
mombors of the 
committee••••••••• 1 3.2 2 6 . 5 8 25 . 8 13 f11.9 
16. Reports in writing 
to some ndminis• 
trative officer ••• 4 12 . 9 7 22.6 7 22 . 6 6 19 . 4 
17. Recommendations of 
this cocrnittee are 
put into effect ••• 17 54.8 7 22 . 6 0 o.o 2 6 . 5 
18. Docisions of this 
committee are ro• 
versod by other I 0 o.o 2 authority ••••••••• 6 . 5 13 41 . 9 9 29 . 0 
19. Membership on this 
committee carries 
prestige •••••••••• 2 6.5 5 16 . l 9 29 . 0 6 19. 4 
20. I fool qualified 
I to serve on this co~ittee •• • •••••• 15 148 . 4 7 22.6 1 3 . 2 0 o. 0 
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Table 107. Number and Pe r c entage of 80 Graduate Cornmi ttee 
Members Reporting Certa in Items t o Be Character-
isti c of the ~ork of Their Committee s 
1 Fre- Soroo- ' I 
1 quontly times Sold om Never Item 
iNum-1 Per Num- Nurn- ' Per 'Num~ t Par Per 
lbor Cent ber Cont ber Cent bor Cent 
(1) 1(2) (3) (4) (5) (6) I (7) (8) ( 9) : 
1. Problems studied 
aro real and moan- I 
ingtul to mo ••••••• 57 71 . 3 18 22 . 5 3 3 . 8 0 o. 0 
2. Pr9bloma handled by 
this committee 
could ba more of-
fectivoly handled 
7 . 5 24 py an individual ••• 6 30. 0 33 41.3 12 1 5 . 0 
3. This commi ttoo ap-
proves decisions 
p~~viously ronde~ed 
by other authority. 11 13 . 8 25 31.3 19 23 . 8 1 6 20 . 0 
4. My ta~ents and ape-
cializod knowledge 
arc used in tho so-
lution of problems. 4 0 50. 0 27 33 . 8 8 10 . 0 2 2 . 5 
5. An a t ·t ompt is m.ndo 
to achieve conson-
sus in the study I I of probloms.'e •••••• 64 80 . 0 10 12 . 5 2 2 . 5 1 1 . 3 
6. Consensus is at-
tained in tho solu-
tion of problems •• • 52 65 . 0 22 27 . 5 2 2 . 5 1 1 . 3 
7. Problems aro solved 
and doci si ons 
2 . 5 1 
roached by majority 
66 82 . 5 7 8 . 8 2 1 vote ••••••••••••••• 1 . 3 
a. Time is given over 
to tho study of the 
processes of com• 
mitteo action •••••• 4 5 . 0 12 15 .0 38 47 .5 12 1 5 .0 
9• Mutual rospoct 
among members is 
evident ••• , ••• ~ •••• 69 86 . 3 9 11 . 3 ! 1 1 . 3 0 o. ~ 
(concluded on next page) 
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Tab l e 10 7.. ( conc1 uded) 
Fro- Some• 
·I tom 
quontly timos - Seldom Never 
!Num- Per Num• Per· Num- Per Jfwn- · Per · 
lber Cent ber Cent ber Cent ber Cen~ 
(l) 1(21 (3) (4J (5) (6) ;( 7) '{8) ~I-
lOe Membors contribute 
freely to discus• 
s~onf•••••••·~·••c 70 87. 5 5 6 .3 I 0 o.o 0 o.o 
llo Discussions tend 
to move nw~y from 
12 . 5 14 5 . 0 the mn in is sue •• • • 10 3 6 30 37 . 5 0 o .. o 
;1.2, A disproportionate 
amount of ti~e is 
consumed in making 
simple decisions •• 11 13. 8 2 5 31. 3 35 ~3 . 5 6 . 3 
13~ Topics keep coming 
up tor discussion 
after they have 
supposedly been 
~2 . 5 "settled"••••••••• 8 10 . 0 27 ~3 . 8 34 6 7 . 5 
:14. Soma members get 
recognition while 
others are ignored 1 1 . 3 5 6 .3 2.2 27. 5 46 57 . 5 
15. I feel that I am 
being judged or 
evaluated by other 
members of the 
committee • • ••••• • • 6 7 . 5 18 ~2 . 5 24 30.0 2 3 28 . 8 
16. Reports in wr1t1ng 
to some adm1nis• 
trative officer ••• 40 50. 0 24 30. 0 6 7 . 5_ 4 5 . 0 
17. Recommondations of 
this cor.llilittee are 
put into effect ••• 69 86 . 3 7 8 . 3 3 . 8 0 o. 0 
18. Decisions of this 
committee are ro• 
versed by other 
authority ••••••••• 1 1 .. 3 6 7 . 5 46 57 . 5 20 25 . 0 
19. Membership on this 
committee carries . ... 
prestige •••• • ••••• 31 38 . 8 2 5 ' ~1; 3 ; , , 9 ;}1.3 4 5 . 0 
20. I feel qualified 
to seJ"ve on this 
committee.,. ,. •• ., •• 57 171. 3 14 17 . 5 0 o.o ·1 1. 3 
·-
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'11 b 1e 108 .. I umber and Perc ent age of 48 Guidance Committee 
Lembers Reporti ng Certain Items to Be Character -
ist ic of the Work of Their Commit te es 
1 Fro- Sozoo- I 
i quontly times Seldom Never Item lNum-i Per · Num·jPer jNum- i Por Num- Per 
jber 1 Con t ber Cont bor !Cent bor \cent 
(1) (2) (3) (4) (5) 1611(7) (8) (9} 
I 
1. Problems studied I arc real and moan-
ingtul to mo ••••••• 36 75 . 0 7 14 . 6 4 8 . 3 0 o. 0 
2. Problems handled by 
this committee 
could be more of-
foctivoly handled 
by an individual ••• 3 6 . 2 9 18 . 8 22 45 . B 10 20 . 8 
3. This commi ttoo ap-
proves decisions 
previously rendered 
by other authority. 2 4 . 2 8 16 . 7 17 3·5.4 14 29 . 2 
4. My talents and ape-
cio.lizod knowledge 
arc used in tho so-
lution of problems. 25 52 . 1 15 ~1 . 3 6 1 2 . 5 1 I 2 . 5. An attempt is rondo 
to achieve conson- I 
1 
sus in tho study 1 44 I of problems •••••••• 91 . 7 3 6 . 2 1 2.1 0 0 
6. Consensus is at- I 
tainod in tho solu-- I tion of problems. •. 35 72 . 9 12 ~ 5 . 0 1 2 .1 0 o. 
7. Problems arc solved I and doci si ons roached by majority 
vote••••••••••·•·•• 36 75 . 0 2 4 .2 4 8 . 3 4 • 
. 0 
0 
3 
s. Timo is given over 
to tpe .·a.tudy of the I prooosl:l·os of corn- ·· .. 
mitteo action •••••• 4 8 . 3 14 ~9.2 I 11 2 2 .. 9 12 25. 9. Mutuo.l ro'a poet 
among members is 45 9 3 . 8 3 6.2 I 0 o.o 0 I evident•••••••••••• 
' 
o. 
0 
0 
(concluded on noxt pago) 
42 0 
' able 108 . ( conc1 uded) 
Fro- I Some• 
I tom quontly timos Sold om Nev.or 
rNum• Por Nuro ... Per · Nwn-~ Por Nm:·1- . Po·x;-
~er Cont bar Cant bor J Cent bar Cent 
(1) ~{2) (3) (4} {5) ' { 6 J ; (7) (8) (eJ: 
I 
10. Mer.1bers contribute 
185.4 freely to discus- 41 4 8 . 3 0 o.o sion •••••••••••••• 0 o.o 11 ... Discussions tend 
to move nway from 
the main issue •••• 9 18 . 8 2t.1 50 . 0 12 25 . 0 1 2 . 1 
12. A disproportionate 
amount of tice is 
cons~ed in making 
sir.1ple decisions •• 10 20 . 8 2 1 43. 8 13 27 . 1 2 4 . 2 
13. Topics keep coming 
up for discussion 
nfter they have 
supposedly been 
"settled"•••#••••• 8 16 . 7 15 31. 3 20 41. 7 3 6 . 2 
14. Some members gat 
recognition while 
others are ignored 0 o.o 2 4 .2 13 27 . 1 28 r Q o....., . 3 
15. I feel that I am 
being jUdged or 
evaluated bt other 
members of the 
committee ••••••••• 1 2 .1 4 8 . 3 1 6 33 . 3 21 . 43 . 8 
16, Reports in writing 
to some adminit3• 
trative officer •• • 14 29. 2 29 60 . 4 8 l 6 .7 2 4 . 
17. Recommendations of 2 
this coomittee ore 
put into effect ••• 26 51: . 2 20 41 . 7 1 2 . 1 0 I o. I 
18. Decisions of this 
0 
committee are ro-
versed by other I 0 0 . 0 7 29 authority ••••••••• I 14 . 6 60. 4 7 14 . 6 
19. Membership on this 
committee carries 
prestige •••••••••• 13 27 .1 10 2 0. 8 1 1 22 . 9 3 6 . 2 
20. I feel qualified 
to serve on this I 
committee· .••• ~ •••. • J 
1
38 179 . 2 7 14 . 6 1 2 .1 0 o. 0 
Tab l e 109. Number and Percentage of 36 ibrary Com.rni ttee 
I.:embers Re porting Certa i n It ems t o Be aracter -
ist ic of the ork of l he i r Committees 
1 Fre- Soroo- : I - l qucn tly times Seldom Novcr Item 
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iNum- i Per Num-!Por Num-IPor jNum- i Por 
Jbcr 1 Cent ber Cent bor jCont bcr !cent 
(1) . l{ 2) (3) ( 4) (5) (6) ~ (7) (8) {9) 
I 
I l. Problems studied arc real and . mean-
ingful to mo ••• , ••• 21 58.3 6 16.7 4 11.1 0 o.o 
2. Problems handled by 
this committee 
could be more cf- . 
foctivoly handled 
by an individual ••• 4 11.1 6 16 .7 13 36.1 9 25.0 
3. This commi tteo ap-
proves decisions 
previously rendered 
by other authority. 4 11 .1 15 41.7 10 27.8 3 8.3 
4 o My talents and spo-
cialized knowledge 
arc used in tho so-
lution of problor..s. 18 50 . 0 9 25.0 3 8 . 3 3 I 8 . 3 
5. An attempt is rondo 
to achieve consen- ·I I 
sus in tho study, 1 I 
of problems •••••••• 123 63 . 9 9 25.0 1 2.8 0 l o.o I 
6·. Consensus is at- ' I I 
ta !nod in tho solu-
1 o.o ti on of problems ••• 17 47.2 12 33.3 0 o.o 0 
7. Problems arc solved 
and doci si ons 
roached by majority 
vote ••••••••••••••• 26 72 . 2 6 16 . 7 1 2.8 I 0 o.o 
a. Time is given ovor I 
to tho study of the 
p-::Pocossos of' com• 13.91 mittoo action •••••• 3 8 . 3 5 8 22 . 2 14 38 . 9. Mutual respect 
among members is 
evident ••••••• ~ •••• 34 94 . 4 0 o.o i 0 o.o 0 o. 
9 
0 
(eoncludod on noxt pago) 
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Tabl e 109. (concluded) 
Fro- Some• I I 
I tom quently times Seldom Never ~um- Per Num• Per NW!l• j Por N\U!l• \Per 
~er Cent ber Cent ber . i Cent ber Cent 
(l) 1(2) (3) (4) (5) (6) ;( 7) (8) l~l.-
10. Members contribute 
freely to discus-
27 75 . 0 6 1 6 . 7" 0 o.o 0 o.o sion •••••••••••••• 
11. Discussions tend 
to move away from 
the mnin issue •••• 1 2 . 8 1 0 27 . 8 20 55 . 6 2 5 .6 
12. A disproportionate 
amount of ti~e is 
cons\U!led in making 
simple decisions •• 2 5.6 7 19.5 19 52 . 8 5 tL 3 . 9 
13. Topics keep coming 
up tor discussion 
after they have 
supposedly been 
"settled"••••••••• 0 0 . 0 4 11 . 1 18 50 .0 9 ~ 5.0 
14. Some members get 
recognition while 
other·s are ignored 0 o.o 1 2 . 8 11 30 . 6 22 61. 1 
15. I feel that I am 
being judged or · 
evaluated by other 
members of the 
committee ••••••••• 1 2 . 8 5 13 . 9 10 ~7 . 8 17 47. 2 
16. Reports in writing 
to some adminis• 
trative officer ••• 16 44 . 4 9 25 . 0 4 b-1. 1 6 16. 7 
17. Recommendations of 
this cocmittee are 
put into effect ••• 23 63 . 9 11 30.6 0 0 . 0 0 o. 0 
18. Decisions of this 
committee are ro-
versed by other i 
authority ••••••••• I 1 2 . 8 6 1 6 . 7 19 152. 8 4 11. l 
19. Membership on this 
committee carries 
prestige •••••••••• 8 22 . 2 6 16.7 9 25 . 0 9 25 . 0 
20. I feel qualified 
to serve on this 
committee ••••••••• 25 169 . 4 1 6 . 7 0 o.o 1 2 . 
Tab l e 110 . Number and Perc entage of 33 Publi c Re l ations 
Commit t ee Members eporting Certe.in Items to 
423 
Be Characteristic of t he Work of Their Cornmittees 
=============:;=====;====:==:-:----= j Fre- SonD- i I 
Item 
i quon tly times ' Seldom i Novor_ 
~um- i Por Num-jPor Num- '!Por !Num• i Par ~or 1 Cent ber 'Cent bor i Cent bor I Cent 
(l) (2) (:3) (4) (5) (6) ~ (7) (8J (9) 
1. Problems studied 
aro real and mean-
ingful to me ••••• G . 18 
2. Problems handled by 
this cormnittoe 
could be more ef-
fectivoly handled 
by an individual ••• 
3. This committee ap-
proves decisions 
previously rendered 
by other authority. 
4. My talents and spe-
cialized knowledge 
3 
4 
arc usod in tho so-
lution of problems. 13 
5. An attompt is rondo 
to ach i ovo cons on-
sus in tho study 
of problems.• • ••••• 2 1 
6. Consensus is at-
tained in tho solu• 
tion of problems... 18 
7. Problems aro solved 
and decisions 
roached by majority 
vote ••••••••••• • • • • j 2o 
a. Time is given over 1 
to tho study of tho 
procossos of cam- · 
mittee action •••••• 2 
9. Mutual roapoct 
among members is 
evident •••••••••••• 23 
54 . 5 
9 .1 
12 .1 
39 . 4 
63 . 6 
54.5 
60 . 6 
6 .1 
69 . 7 
8 24 . 2 
8 24 . 2 
6 18 . 2 
13 39 . 4 
5 15.2 
9 27 . 3 
4 12.1 
I 
7 21.2 1 
5 15 . 2: 
(concluded on next page) 
2 6 . 1 0 o.o 
14 42 . 4 2 ' .1 
10 30 . 3 6 18 . 2 
2 6 .1 1 I 3 . 0 
I 
1 
2 
3 . 0 
6 . 1 
I 
0 I o.o 
0 o.o 
3 9 .1 1 3 . 0 
9 27 . 3 10 ~0.3 
1 3 . 0 0 . o.o 
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Table 110 . (concluded) 
Fro• Some-
I tom quontl.z timos Seldom Never INum• Per Num- Per Num•IPer Num-jPer 
lber Cent bar Cent bor iCent ber Cant 
(l) I( 2'). (3) (4) (5) (6) ; (7) {8} -(~o: 
10. Members contribute 
freely to discus-
26 78 . 8 1 3 . 0 1 3 . 0 0 o.o sion•••••••••••••• 
l le· Discussions tend 
to move away from 
the main issue •••• 1 3 . 0 22 66 . 7 5 1 5 . 2 0 o.o 
12. A disproportionate 
amount of time is 
consuoed in making 
simple decisions •• 5 15 . 2 9 27 . 3 11 33 . 3 2 6 .1 
13. Topics keep coming 
up for discussion 
after they have 
supposedly been 
"settl ed".·····•••• 1 3 . 0 10 30 . 3 16 48 . 5 1 3 . 0 
14. Some members get 
recognition while 
others are ignored 0 o.o 4 12 . 1 9 27 . 3 14 142 . 4 
15. I feel that I am 
being j udged or 
evaluated by other 
members of the 
committee ••••••••• 2 6 . 1 6 18 . 2 7 21 . 2 13 39. 4 
16. Reports in writing 
to some adminis• 
trative officer ••• 9 27 . 3 11 33 . 3 4 12 . 1 4 12 . 1 
17. Recommendations of 
this committee are 
put into effect ••• 17 51 . 5 9 27 . 3 2 6 .1 0 o. 0 
18 . Decisions of this 
committee are ro-
versed by other I 2 6 . 1 5 1 5 . 2 1 6 48 . 5 5 1 5 . authority ••••••••• I 2 
19. Membership on this 
committee carries 
prestige •••••••••• 9 27 .3 6 18 . 2 6 18 . 2 4 12 . 1 
20. I feel qualified 
to serve on this 
committee ••••••••• j 19 I 57 .. 6 6 18 . 2 2 6 . 1 1 3 . 0 
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Table 111 .. Number and Percentag e of 22 Student id/Loans 
Comrni tte e 1'/fembers Reporting Cer tai n I tems to 
Be Char a cteristi c of the ·.vork of ':Pheir Committees 
1 Fro- Sarro- ' I
j quently times Seldom ' Never Item INurn- ' Per Num-jPor Num-jPer rNum-i Por 
jbor 1 Cent ber 'Cent ber jCent ber Cent 
(1) 2) (3) (4) ( 5) (6) ! (7) :·(81 (9) 
I 
1. Problems studied I nrc real and mean- I 
ingtul to mo •••••• • 9 40 . 9 8 36 . 4. 0 0 . 0 0 0 . 0 
2. Problema handled by 
this cotmnittoo 
could be more ef-
fectfvoly handled 
by an individual ••• 2 9 .1 5 22 . 7 10 45 . 5 0 o.o 
3. This commi ttoe ap-
proves decisions 
previously rondorod 
by other authority. 1 4 . 5 7 3 1 . 8 6 27 . 3 3 13 . 
4. My talents and spa-
cinlizod knowledge I 
arc used in tho so-
lution of problems. l 5 22 . 7 8 36 . 4 3 13 . 6 1 4 . 5 
5. An attompt is modo 
I to achieve conscn-
sus in tho study I I of problems •• • ••••• 1 11 50 . 0 7 3 1 . 8 0 o.o 0 l o.o 6. Consensus is at- I 
tnined in tho solu- I o.o tion of problems ••• 11 50 .o 7 31. 8 0 0 . 0 0 
7. Problems are solved 
and doci si ens 
roached by majority 
vote ••••••••••••••• 13 59 .1 4 18 . 2 0 o.o 0 o.o 
a. Time is given over 
to tho study of the 
procossos of com• 
;31 . 8 1 22 . 7 mittoe action •••••• 0 o.o 7 5 5 22 . 
9o Mutual respect 
among members is I 
evident•••• • ••••••• 13 59 .1 5 82 . 7 ! 0 o.o 0 o. 
7 
0 
(concluded on next page ) 
42~ 
Table 111. (concluded ) 
Fro- Some-
I tom quontly timos Seldom Never Num• Per Num .. Per Nuzn ... jPer Nurn• ' Per 
her Cent ber Cent bor 1 Cent ber Cent (l) (2} _(3} . (4} (5) (6) ;(7) (8) 9' 
·-
10. Me~bers contribute 
freely to discus-
sion •••••••••••••• 14 63 . E 2 9 . 1 0 o.o 0 o.o 
11. Discussions tend 
to move away from 
the main issue •••• 3 13 . 6 4 18 . 2 8 36.4 3 13 . 6 
12. A disproportionate 
amount of time is 
consumed in making 
simpl e decisions •• 1 4 . 5 4 18 . 2 11 50 . 0 2 9 .1 
13. Topics keep coming 
up for discussion 
after they have 
supposedly been 
"settled"••••••••• 0 o.o 5 22 . 7 11 50 . 0 1 4 . 5 
14. Some members get 
recognition while 
others are ignored 0 o.o 2 9.1 6 27 . 3 9 40 . 9 
15. I feel that I am 
being judged or 
evaluated by other 
members of the 
committee •••••• • •• 0 o.o 3 13 . 6 7 31.8 7 31 . 8 
16. Reports in writing 
to some ndm1nis• 
trative officer ••• 7 31. 8 8 36 . 4 2 9 .1 1 4 . 5 
17. Recommendations of 
this committee are 
put into effect ••• 13 9 . 1 5 22 . 7 0 o.o 0 o.o 
18. Decisions of this 
committee are ro-
versed by other I authority • • ••••••• 0 o.o 4 18 .2 10 45 . 5 4 18 . 2 
19. Membership on this 
committee carries 
prestige•••••••••• l 4 . 5 3 13.6 8 36. 4 3 13 . 6 
20. I feel qualified 
to serve on this 
committee ••••••••• 12 
' 54 . 5 6 27 . 3 0 o.o 0 o. 0 
'iab1e 112 .. Number and Percentage cff 39 Student Health Com-
mittee Members Re por ting Certain .Lt ems to Be 
Characteristic of the Work of Their Committees 
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Item 
1 Fre- sozoo... i 
j quon tly times Soldorn ! l-~ c vor 
INum-i Per Num-j Por Num-j Per [ Num.;. ; Por ~or 1 Cent ber 'Cent bor .j Cont. bor I Cant 
(1) 1(2) (3) (4) ($) ·' l6l- ~ (7) -(8) 1 (9) 
1. Problems studied 
arc rea.l 'and._ mean-
ingful to me.9••••• 26 
2o Problems handled by 
this committee 
could be more ef-
fectively handled 
by an individual.,. 
3. This committee ap-
proves decisions 
previously rendered 
by other authority. 
4. My talents and spe-
cialized knowledge 
1 
4 
arc used in tho so-
lution of problems. 17 
5. An ·attompt is mndo 
to achieve conson- I 
sus in tho a tudy ·· I 
of problomsA••••••• 132 
6. Consensus is at-
tained in tho solu-
tion of problems... 27 
7. Problems arc solved 
and doci si ons 
roachod ,. by majority 
vote ••• \·.- ~ ... ···; ••• •·•. 32 
s. Time is ~ivan ovor 1 
to tho stud¥ of tho , 
processes of C·OIJllljt - ~ 
mitteo action •••••• 
9. Mutual rospoct . 
3 
among members is 
ovidont •••••••••••• 33 
66 . 7 
3 . 6 
10.3 
43 . 6 
82 . 1 
69 . 2 
82.1 
7 . 7 
84 . 6 
9 23 .1 1 
8 20 . 5 5 
12 30 . 8 8 
13 33 . 3 6 
6 1 5 . 4 0 
10 12 5 . 6 0 
5 12 ~ 8 0 
I 
10 ~ 5 . 6 ' 11 
I 
6 t. 5 . 4 ! 0 
(concluded on next pa.go) 
3 . 6 1 
12 . 8 12 
20 .5 10 
15 . 4 1 
o.o 1 
o.o 1 
o.o 1 
~8 . 2 11 
o.o 0 
3 . 6 
30 . 8 
25 . 6 
I 3 . 6 
I 
I I 3 . 6 
1 3 . 6 
3 . 6 
28 . 2 
o.o 
4?8 
'"' . 
Tab1·e 112. ( conc1 uded) 
~ ' . 
•.•'\ I • 
Fro~·; Some-
Item quontly times Seldom Never fNum- Per Num- Per Nwn-lPor Num- ;Per [bar Cent ber Cent ber 1 Cent ber. Cent 
(1) 1(2) . {3) {4) (5) (6} ! 17J UlJ : .(9)_ 
t 
10. Members contribute 
freely to discus-
sion •••••••••••••• 38 ~7 . 4 1 3 . 6 0 o.o 0 o.o 
11. Discussions tend 
to move away from 
the main issue •••• 3 7.7 17 43.6 16 ~1.0 2 5.1 
12e A disproportionate 
amount of time is 
consumed in making 
tL0.3 38.5 simple decisions •• 4 15 17 3.6 2 5.1 
13. Topics keep coming 
up tor discussion 
after they have 
supposedly been 
46 . 2 "settled"••••••••• 3 7 . 7 13 33.3 18 5 12. 8 
14. Some members get 
recognition while 
others are ignored 0 o.o 3 7.7 8 ~0.5 24 61 . 5 
15. I feel that I am 
being judged or 
evaluated by other 
members of the 
committee ••••••••• 3 7 . 7 3 7.7 8 20 .. 5 25 64 . 1 
16. Reports in writing 
to some adminis• 
trative officer.~. 16 41 . 0 13 33.3 4 10.3 2 5 . 1 
17. Recommendations of 
this committee are 
put into effect ••• 24 61.5 12 30 . 8 0 o.o 1 3. 6 
18. Decisions of this 
committee are ro• 
versed by other J 
authority ••••••••• 0 o.o 13 33 . 3 17 ~3.6 9 23 . 1 
19. Membership on this 
committee carries 
prestige •••••••••• 9 23.1 14 35.9 8 20 . 5 2 5 . 1 
20. I feel qualified 
to serve on this 
coln!!littee ••••••••• 27 169.2 11 28 .2 0 o.o 0 o. 0 
1 
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Table 113. Number and Percentage of 24 Presidents Estimating 
the Various Degrees t o Which Certain Factors Operate 
to Detract F'rom the Effe c tiveness of Committee Work 
Fre- Somo-
quently times Seldom Navar 
Factor Num- Par Num- Per Num- Per I Num- Per 
lber . Cont bor Cent bar Cent bor Cent 
( 1) 1(2) (3) (4) (5) (61 ( 7) (8 } 19··-
1. Slowness of action. I 3 0.2.5 17 70.8 4 116.7 0 o.o 2. Unwillingness of 
members to accept 
responsibility for 
p4 . 2 ~1.7 their actions •••••• 0 o.o 13 10 l 4 .2 
3. Reluctance of com-
mittao members to 
mnke changes; i.e., 
conservatism ••••••• 2 8 . 3 15 ~2.5 7 29.2 0 o.o 
4. Unwillingness of 
faculty to support 
action taken by 
commi tteos • ••••••••.. 0 o.o 3 12.5 17 70.8 4 .!.. 6 .7 
s. Lack of faculty 
interest 1n commit-
tee work ••••••••••• 1 4.2 14 58.3 7 29.2 2 8 .3 
6. Ineptness of indi-
vidual committee 
members •••••••••••• 2 8 . 3 13 54.2 8 33 . 3 1 4.2 
7. Chronic talkers who 
monopolize meetings 1 4.2 7 29.2 15 62.5 1 4.2 
a. Emotionalists who 
put personal in tor-
oats before objac-
tive consideration 
of facts and i~sues 0 o.o ll 45.8 13 54.2 0 o.o 
9. Personality clashes 
between committee 
members •••••••••••• 0 o.o 11 45.8 12 50 . 0 1 4.2 
o. Inability of mem-
bora to work 
together ••••••••••• 0 o.o 7 29.2 14 58 . 3 3 j 12. 5 
(continued on next page) 
Table 113. (continued) 
bFra- Some-
uently times Seldom Never 
Factor [Num- Num- Por Per Num- Per Num- Per 
~er Cent ber Cent ber Cent ber Cent 
(1) !(2) (3) (4) ( 5) (6) (7) (8)-ITe)-
11. Jealousies within 
and among depart-
ments of the 
institution •••••••• 1 4 . 2 7 29.2 13 54 . 2 3 12.5 
12. Lack of time due to 
teaching, writing, 
and research ••••••• 4 16.7 12 50.0 8 33.3 0 o.o 
13. Frequent absence ot 
eommittee members •• 1 4.2 8 33 . 3 15 62 . 5 0 o.o 
14. Lack of experience 
in committee pro-
cedures •••• • ••••• . • • 2 8 . 3 9 37.5 12 50.0 l 4 . 2 
15. Lack of clear 
understanding of 
the duties of com-
mittees~••••••••••• 1 4 .2 11 45 . 8 11 45.8 1 4 . 2 
16. Ill-defined limits 
of committee 
authoritY•••••••••• 1 4 . 2 7 29.2 1 5 62.5 l 4 . 2 
17. Insufficient au-
thority to invest!-
gate. to to.ke ac-
tion or the like ••• 0 o.o 3 12 . 5 18 75 .0 3 ~2 . 5 
18. Aggressive behavio~ 
back-biting. scape• 
goating, buckpass-
ing, or disparage-
~5.0 ment of othors ••••• 0 o.o 4 16 . 7 14 58 .3 6 
19. Submissiveness of 
group members and 
dependence upon the 
2 leader••••••••••••• 8 .3 8 3;3 . 3 . 12 50.0 2 8 . 3 
20 . Lack of adequate 
information to take 
action ••••••••••••• 0 o.o 9 37 . 5 15 62. 5 0 o.o 
(concluded on next page) 
431 
'fable 113.. (concluded) 
Fre• Some• 
Factor 
~_uently times Seldom Never 
~um- Per Num- Per Nwn• 1 Per Num- Per 
bar Cent bar Cent bar Cent ber Cent 
(l) ~2) (3) (4) ( 5) (6) l'IJ \J:!l ~ ; 
21. Tendency of mem• 
bars to make con-
tributi ons tha-t 
are tang en tal to 
the problem; i.e., 
ott the point••••• 0 o.o ll 45.8 12 50.0 l 4 . 2 
22. Inability to come 
to conclusions •••• 0 o.o 14 58.3 9 37 .5 l 4 . 2 
23. Domina t1 on by one 
or two members •••• 2 8 .3 7 29 . 2 14 58.3 l 4 . 2 
24. Tendency of the 
group to split 
into smaller 
groups or cliques 
over issues ••.••• • 0 o.o 3 12.5 18 75.0 3 12.5 
25. Tendency to deal 
with theory • hair-
splitting defini• 
tiona, or incense-
quentials•••••••·• 1 4.2 7 29.2 15 62 . 5 l 4 .2 
26. Too few comm1 ttee 
members for effec-
tive action ••••••• 1 4.2 4 16 .? ll 45.8 8 33 . 3 
27. Too many committee 
members • •••••••••.• 3 12.5 8 33.3 11 45. 8 2 8 .3 
28. Ineptness ot com-
mittee chairman ••• 1 4.2 9 37.5 12 so .o1 2 8.3 29. Domination of 
group by chairman. l 4 . 2 10 41 . 7 12 50 . 0 1 4 .2 
30. ~endency of groups 
to over-step the 
limits of their 
authoritY•••• .... •• 0 o.o 4 16 . 7 17 70. 8 3 12.5 3le. Your own lack of 
sufficient skill 
to make tho con• 
tribution you teal 
you should make ••• ... . . . • •• . . . • • • . . . . . . . .. 
l 
432 
Table 114. Nmnber and Percentage of Chairmen Es timating Various 
Degrees to Which Certain Factors Operate to Det r act 
From the Effectiveness of Committee 'Nork 
Fre- Somo-
quantly times Seldom Navar 
Factor Num- Per Num- Par Num- Per I Num- Per 
[ber Cont bor Cent ber Cent bar Cent 
(1) 1(2J {3) (4) ( 5) (6) (7) (8) (9} 
1. Slowness of action. 5 3.4 36 24 . 8 57 39.3 20 13 . 8 
2. Unwillingness of 
members to accept 
responsibility tor 
2 1.4 17 their actions •••••• 11.7 50 34.5 53 36 . 6 
3. Reluctance of com-
mittae members to 
make changes; i.e., 
conservatism•.•••••• 3 2 .1 29 20 .0 65 44 . 8 24 16 . 6 
4. Unwillingness of 
faculty to support 
action to.ken by 
committees••••••••• 0 o.o 18 12.4 66 45 . 5 31 21.4 
s. Lack of ,fo.cUlty 
interest 1n commit-
toe work e•••••••••• 8 5 . 5 29 20 . 0 62 42.8 15 10.3 
6. Ineptness of indi-
vidual committee 
members •••••••••••• 3 2 . 1 18 12 . 4 59 40 . 7 32 22 .1 
7. Chronic talkers who 
monopolize meetings 7 4 . 8 19 13.1 59 40.7 31 21.4 
a. Emotionalists who 
put .. personal in tor• 
oats boforo objac-
tiva consideration 
of facts and issues 4 2 . 8 17 11 . 7 51 35 . 2 39 ~6.9 
9e Personality clashes 
botweon committee 
mombors •••••••••••• 2 1 . 4 18 12.4 47 32 . 4 44 ;30 .3 
o. Inability of mom-
bora to work 
together •••••••••••.. 0 o.o 8 5 . 5 49 33 . 8 57 ~9. 3 
(continued on noxt pago) 
Table 114 . (continued) 
kPre• Some• 
uently time a Seldom Never Factor Num• Per Nwn-!Por Num- Per Nwn- Per 
ber Cent ber Cent ber Cent ber Cent 
(1) (2) _(3) _( 4) ( 5) (6) (7) (8) (9) 
11. Jealousies within 
and among depart-
menta of the 
instit~tion•••••••• 1 0.7 19 13 . 1 51 35.2 39 26.9 
12. Lack of time due to 
teaching, writing, ' • 
and research••••••• 17 11.7 43 29 . 7 38 26.2 10 6 . 9 
13. Frequent absence of 
committee members •• 8 5 . 5 33 '22 . 8 59 40 . 7 14 9 .7 
14. Lack of experience 
in committee pro-
cedures •• • ••••••••• 2 1 . 4 15 10.3 64 44 . 1 31 21.4 
15. Lack of clear 
understanding of 
the duties of com-
mitteos •••••••••••• 4 2 . 8 16 11 . 0 58 40 .o 32 22.1 
16. Ill-defined limits 
of connnittee 
authoritY•••••••••• 7 4.8 19 1 3 . 1 52 35 . 9 32 ~2.1 
17. Insufficient au• 
thority to investi-
ga.to, to take ac-
tion or tho like ••• 7 4 . 8 10 6 . 9 40 27.6 46 31.7 
18. Aggressive behavio~ 
back-biting, scape• 
gonting, buckpnss-
ing, or disparage~ 
l 0.7 6 4 . 1 35 24 . 1 69 47 . 6 mont of othors ••••• 
19. Submissiveness of 
group members and 
dependence upon the 
~2.1 leader••••••••••••• 2 1 . 4 19 13 . 1 5? 39.3 32 
20. Lack of adequate 
information to take 
action••••••••••••• 2 1.4 36 24 . 8 57 39. 3 14 9 . 7 
(concluded on next page) 
Table 114 . (concluded ) · 
Fre- I Some-~uently times Seldom Never Factor ~um- Per Num- Per Num•'Per Num- Per 
ber Cent ber Cent bar Cent bar Cent 
(~J :2 J (3} (4} ( 5} (6} (7J (8) ti-~-·-
21. Tendency of mem-
bers to make con• 
t r i b uti ons that 
are tang en tal to 
the problem; i.e., 
off the pointe•• • • 2 1 . 4 28 19.3 65 44 . 8 17 11 . 7 
22. Inability to come 
to conclusions, ••• 2 0 .7 16 
23. Domination by one 
11.0 66 45 . 5 27 18 .6 
or two members •• ~. 3 2 .1 1 5 10.3 53 36 . 6 41 28.3 24. Tendoncy of tho 
group to split 
into smaller 
groups or cliques 
over issues •••••• 2 1.4 1 0.7 42 29 . 0 64 44 .1 
25. Tendency to deal 
with theory, hair-
splitting defini-
tions, .or inconse-
quentials.:•••••••• 0 o.o 7 4 .8 60 41 . 4 39 26.9 
26. Too few committee 
members for effec-
tive action ••••••• 4 2.8 7 4 . 8 25 17.2 73 50. 3 
27. Too many committee 
members••··~•••••• 5 3 .4 10 6.9 32 22 . 1 55 37.9 28. Ineptness of com-
mittee Chairman ••• 
• •• • • • . . . • • • • • • • • *1 ... . . . 29. Domination of 
group by chairman. • • • . . . • • • . . . ••• • • • • • • . . . 30. Tendency of groups 
to over-step the 
limits of their 
authoritY••••••••• • • • ••• • • • . . . ... ... . . . . . . 
31. Your own lack of 
sufficient skill 
. to make tho con• 
tribution you feel 
you should make ••• l 0 . 7 51 35.2 37 25.5 14 9 . 7 
1 
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Table 115 . Number and Percentage of Committee Hembers Estimating 
Various Degrees t o vmich Certain Factor s Operate to 
De t rac t l''rom the Effectivenes s of Committee ork 
Fre- Somo-
quently times SeldOil,l Never 
Factor Nunt- Per Num- Par Num- Per Num- jPor 
!ber Cent ber Cent ber Cent ber Cent 
(1} (2 J (3) (4} (5) (6) (7) (8) ( 9-;-
1. Slowness of action. 60 10 . 2 201 34 . 2 181 30.E 45 7.7 
2. Unwillingness of 
momberS · to accept 
responsibility for 
their actions •••••• 20 3 . 4 95 16 . 2 253 43.0 143 24 . 3 
3. Reluctance of com-
mittoe members to 
make changes; i.e.~ 
conservatism ••••••• 44 7 . 5 175 29 . 8 228 38 . 8 68 11.6 
4. Unwillingness of 
faculty to support 
action to.kon by 
committees•••• • •••• 10 1 . 7 69 11 . 7 275 46 . 8 163 27.7 
s. Luck of faculty 
interest 1n commit~ 
toe work ••••••••••• 42 7 . 1 149 25 . 3 233 39 . 6 91 15.5 6·. Ineptness o~ indi-
vidual committee 
members •••••• • ••••• 12 2 . 0 89 1 5 . 1 269 45 . 7 140 23.8 
7• Chronic talkers who 
monopo'!ize meetings 30 5 . 1 114 19 . 4 254 43 . 2 120 20.4 
a. Emotionalists who 
put personal inter• 
oats bofore objec-
tive consideration 
of facts and issues 15 2 . 6 96 16 . 3 253 43 . 0 153 26 . 0 
9. Personality clashes 
between committee 
members •••••••••••• ll 1 . 9 61 10 . 4 270 45.9 178 30 . 3 
o. Inability of mom• 
bora to work 
5 . 8 , 235 together ..... . ...... 6 1.0 34 40 . 0 249 kb2.3 
(continued on noxt page) 
Table 1 15 . (continued) 
kFro- ·Some-
uantly times Seldom Never 
Factor ~um- Per Num-!Per Num- Per Num- Per 
~er Cent bar Cent ber Cent bar Cant 
(1) (2) (3) (4} ( 5) (6) (7) (81 (9) 
11. Jealousies within 
and among depart• 
menta of the 
institution •••••••• 1.2 2.Q. 89 15 . 1 240 40 . 8 184 31 . 3 
12. Lack of time due to l 
teaching, writing, 
and research .•••••• • 96 16.3 182 31.0 148 25.2 69 11 . 7 
13e Frequent absence of 
committee members •• 47 8 .0 142 24 . 1 271 46 . 1 60 10.2 
14. Lack of experience 
in committee pro-
cedures •••••••••••• 8 1.4 77 13 . 1 286 48 . 6 147 25 . 0 
15. Lack of clear 
understanding of 
the duties of com-
mittees •••••••••••• 43 7 . 3 107 18 .2 245 41 . 7 120 20 . 4 
16. Ill-defined limits 
of committee 
authority ••••••••• ~ 49 8 . 3 108 18 . 4 219 37 . 2 137 23 . 3 
17 .. Insufficient au-
thority to investi-
gate, to to.ke ac-
tion or the like ••• 33 5 . 6 82 13 . 9 230 39.1 154 26 . 2 
18. Aggressive behavio~ 
back-biting, sco.pe• 
goo.ting, buckpo.ss-
1ng, or disparage• 
ment of othors·-··· 4 0 . 7 34 5 . 8 182 31 . 0 296 50.3 
19. Submissiveness of 
group members and 
dependence upon tho 
leader .............. 25 4 . 3 99 16 . 8 207 35 . 2 174 29 . 6 
20. Lack of adequate 
information to take 
action••••••••••••• 23 3 . 9 146 24 . 8 272 46 .3 65 11 . 1 
(concluded on next page ) 
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Tabl e 11f:,. (concluded) 
Fre• Some• 
Factor 
q_uently times Seldom Never 
~um- Per Num- Per Num..- ' Per Num- Per 
~er Cent ber Cent ber Cent ber Cent 
(1) 1(2) (3} (4) ( 5) (6} ( 7) (8J un 
21. Tendency of mem-
bers to make con-
trip uti ons that 
are tangental to 
the pro bl~m; i.e., 
off the point••••• 20 3 . 4 110 18.7 309 52.6 77 13 .1 
22. !nab111ty to come 
to conclusions •••• 18 3 .1 86 14.6 309 52.6 104 17.7 
23. Domina t1 on by one 
or two members •••• 26 4 . 4 89 15.1 227 38 . 6 177 30.1 
24. Tendency or tho 
group to , split 
into smaller 
groups or cliques 
over issues •••••• 4 0 .7 23 . 3.9 209 35.5 281 47.8 
25 • . Tendency to deal 
.: .. with theory~ hair-
splitting defini-
tions, or inconse- . 
quentialse•• • ••••• 17 2 . 9 110 18 . 7 281 47 . 8 102 17.3 
26. Too few committee 
members for effec• 
tive action •••••• • 4 0.7 29 4 . 9 183 31.1 291 49 . 5 
27. Too many committee 
members••••••••••• 19 3 .2 55 9 . 4 173 29 . 4 261 44.4 
28. Ineptness of com-
mittee chairman ••• .. . . . . . . . . ... . .. . . . 1 ••• . . .. 
29 .• Domination of 
group by chairman. • • • . . . . . . . . . ... . . . . . . . . . 
30. Tendency of groups 
to over-step the 
limits of their 
au thori t.y~. • ••••• .- ••• . . . . . . • •• . . . . . . . . . . . . 
31. Your own lack of 
suffic1e'nt ·a·kill 
to make tho con-
triru t1on you· feel 
you Should make ••• 12 2 . 0 174 29 . 6 253 43 . 0 74 12.6 
APPENDI X C 
The f ollowing is an alphabetical listing of t he 492 com-
mittee ti t les f ound organized in t he 143 member-inst i tut i ons 
of t he American Association of Colleges for Teacher Educ a tion. 
A. B. and B.s. 
Absence 
A 
Ab s ence policies 
Academi c a ppeal board 
Academi c council 
Academic freedom 
Academic requirements 
Academic standing 
Accredi t ation 
Activity 
Admi n i s t r ative cabinet 
Administr ative council 
Admi s sions 
Admission to prof essional 
progra n 
Admis s ion to teacher 
education 
Adult education 
Advanced degrees 
Advisors to Future Teach ers 
of America 
Advisory service 
Agriculture program 
All-college council 
All-college English 
Al umni 
Al umni citation 
Alumni meeting 
Alumni publications 
Alumni r ecords 
Appoin tment 
Appoin t ment bureau 
Apportionment 
Art education in laboratory 
s chools 
Artist and lectures 
Artists series 
Arts 
Arts and science curriculum 
Assembly 
Ass embly and lyceum 
Athletics 
Attendance 
Audio-visual 
Auditing 
Auditing-budget 
Aviation education 
B 
Basic curriculum 
Board of control 
Board of counselors 
Board of directors 
Board of playhouse control 
Bookstore 
Boy scouts 
Budget 
Budget events 
Building naming 
Building program 
Buildings and grounds 
Bureau of business service 
Bus i ness administra tion and 
control 
Business cabinet 
Business management 
c 
Ca f eteria 
Cafeteria and dining hall 
Calendar 
Cam co uncil 
Camp co mrni ttee 
Camping educa tion 
Campus 
Campus beautification 
Campus development 
Campus improvement 
Candlelight 
Career da 
Catalog 
Centennia l 
Certifi cate s and graduation 
Chape l program 
Checking and stage properties 
Child care center 
Christian federat ion 
Chr istian organ izat ion 
ChrLstmas decoration 
Christma s program 
Citizensh ip day 
Citizenstip education 
Cityzenship education project 
steering 
City- wide advi sory 
Civilian defense 
Class advisors 
Class day 
Class ifica ti on 
Classification and 
registrat ion 
Clerical administration 
Co-curriculum 
Co l lege archives 
College -community ves per 
program 
Col lege co uncil 
College council programs 
College productions 
Commencement 
C OT!'Jl':fl i ttees 
Communication 
Cornmunity Chest 
Comrr.uni ty contacts 
C om . .nnmi ty study 
Comprehensive examinations 
Conference 
Conferences and workshops 
Conservation 
Contests 
Contests and meets 
Continuous r ad io f orum group 
Convocations 
Counc il on lower divisions 
Counci l on prof e ss ional 
divisions 
Council of Staff representa-
tives 
Counci l on student a f fairs 
Council on upper divisions 
Couns eling 
Counseling services 
County organizations 
Course of study revision 
Credentials and scholastic 
status 
Credits 
43 9 
Credits an d advan ced standing 
Cultura l advancemen t 
Cultural life 
Curriculum 
Curriculum co nstruction 
Curriculum conversion 
D 
Dean 's council 
Debating 
Debating and f orensics 
Decorat ion 
Dedicati on 
Deferment b oard 
Deferment f or ROTC 
Demonstrat i on school 
Department chairmen 
Devi l's Den policy 
Disasters 
Dis ci pline 
Dormitory 
Dramatics 
E 
Educa tional council 
Educa tional polic ies commis-
sion 
Educational s ervices 
Education f or family living 
Education week 
Effective living 
Electives 
Elementary curriculum 
Elementary Education 
scholarship 
Elig ibility 
Emergency defence l iaison 
Emergency planning 
Eng lish Standards 
Enrollment 
Entertainment 
Entrance examination 
}!.valuation 
Evaluation and measurement 
Evaluation of faculty credits 
Evaluation of teacher 
education 
Examinations 
Examination schedule 
Excessive absence 
Exchange students 
Exe cutive council 
Ext ension . 
Extension- correspondence 
Extra-curriculum 
F 
Fa culty activity 
Faculty affairs 
Faculty apportio~ment 
Faculty budget 
Faculty chest 
1:raculty club 
Faculty coordination 
Faculty council 
Facul'cy courtest 
Fa culty election 
Faculty fees 
Faculty funds 
Faculty handb ook 
Faculty in- service education 
Faculty insurance 
Faculty interests 
Faculty load 
Faculty lounge 
Faculty manual 
Faculty mee tings 
Faculty organization 
Faculty orientation 
Faculty personnel 
Faculty plans day 
Faculty program 
Faculty sch edule 
I<,acul ty social 
Faculty-student assoc iation 
Faculty-student judiciary 
Faculty welfare 
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Family relations conference 
Fellowships and assistantsh i ps 
Field service 
~inance and budget 
Financial aid to students 
Fine arts 
Fine arts festival 
Floats 
.t~'lower 
Follow- up studies 
Foreign students 
Ford project 
Founders' day 
Fraternities and sororities 
Freshman advisement 
Freshman for um 
Freshman orientation 
Freshman registration 
Pulbright 
G 
General education 
Golden anniversary 
Grades and marking system 
Graduate 
Graduate council 
Grad us. ti on 
Graduation and admission to 
candidacy 
Graduation exercises 
Gr ievance 
Grounds 
Guest day 
Guidance 
Gymnasium and stadium 
H 
Hallowe'en party 
Health 
Health and sanitation 
High school admittance to 
college classes 
High school contests 
High school senior day 
· I istory and traditions 
Homecoming 
Homemaker's program 
Honarary degrees 
Honorary scholarship 
Honors 
Honors and awards 
Honor society 
Hospitality 
House cor:'lini ttee 
Humanitie s 
Human relations 
Human relations and citizen-
ship 
I 
Improvement of instruction 
Inauguration 
Institutional research 
Institutional studies 
Ins true ti on 
Instructional service 
I nt egrating general education 
Integ.ration of curriculu..111 
Interclass council 
Intercollegiate athletics 
Intercollegiate sports 
Intercultural understanding 
Interim 
Interior decoration 
Interior decora tion of 
buildings 
Internati onal education 
Interviewing 
Intervisitation 
Intrafraternity council 
J 
Judicial 
Junior advisory 
Junior class 
Junior' selection 
Junior senior hour require-
ments for arts and science 
majors 
K 
Kindergarten- primary 
L 
Laboratory schools 
Landscaping 
Large gift 
Lectures 
Legislation 
Liaison 
Library 
Library and col lee ti ons 
ibrary and reading service 
Literary activities 
Lycetun 
Lyceum and assembly 
£,1ay day 
Ma jors and minors 
Memorials and gifts 
£,fen's athletics 
Men's gym 
Men t s student council 
Men's varsity athletics 
l''Iidyear conference 
Military affairs 
Military education 
Missouri h istory affairs 
}!Iobilization 
I1Iorale 
Mus eu..ms and exhibits 
Music education i n 1 boratory 
schools 
Music festiva ls 
Music programs 
N 
Na t:i.onal crisis 
Natural science 
NCA teacher education 
News service 
New student 1 s week 
Nominat ions 
---------------.... 
0 
Objectives 
Off-campus programs 
Operation emergency 
p 
Parents' day 
Parents' night 
Parking 
Part-time study 
Pennsylvania week 
Personal adjustment 
Personnel 
Personnel co uncil 
Philosophy 
Philosophy and objectives 
Philosophy and purposes 
Physical education 
Physical education in 
laboratory schools 
Physical plant 
Placement 
Placement and followup 
Planning 
Political speakers 
Pre-primary training teachers 
project and base 
President's cabinet 
President's council 
Pr e ss 
Printing 
Procedures 
Professional advancement 
Professiona l education 
Pro f essional gr owth 
Professional improvement 
Professional laboratory 
experiences 
Professional organizations 
Professional study 
Promotion 
Promotion and tenure 
Prorations 
Provisional student 
Public address system 
Public affairs 
Public information 
Publicity 
Public op~nlon surveys 
Public programs 
Public relations 
Public school rela. ttons 
Pupil welfare 
R 
Radio 
Radio studio programs 
Rank and classification of 
faculty 
Reading clinic 
Receptions 
Recital and talent 
Recornrnendati on 
Recording room 
Recreation 
Recreation and outings 
Recruitment 
Regional bank festival 
Registration 
Relations with business and 
industry 
Relief agencies 
Relig ious 
Religious emphasis 
Religious welfare 
Reorganization of college 
program 
Representative staff council 
Research 
Residence COQDCil 
Resoluti ons 
Reviewing 
Retirement 
ROTC selection 
Rules and regulations 
Rural education 
Rural progress dey 
f\ 
'<;(. 
( ualification and compensa -
tion 
s 
Sabbatical leave 
Safety 
Salary 
Sanitation 
Scholarships 
Scholastic and professional 
standing 
Scholas tic standing 
School plant 
School visitation 
Science conference 
Screening for teacher 
educat ion 
Secondary education 
Selection for teacner 
education 
Selective admissions test 
Self help 
Senior day 
Senior honors 
Service · 
Social discipline 
Social room 
Social science 
Space 
Speakers bureau 
Speakers and extension bureau 
Special events 
Special events reception 
Special picnic 
Special receptions 
Speech , wr iting , and study 
techniques 
Spiritual life 
Spring contest 
Standards in written composi-
tion 
State speech festival 
Steering 
Student accident fund 
Student aid 
Student aid and loans 
Student bookstore 
Student contingent fund 
Student cooperative 
association 
Student curriculum 
Student elections 
Student employment 
Student exchange 
Student-faculty association 
Stud en t-facul ty relations 
Student government 
Student grades 
Student housing 
Student insurance 
Student loans 
·Student lounge 
Student morale 
Student organizations 
Student orientation 
Student personnel 
Student progress 
Student publications 
Student ratings 
Student recruitment 
Student recruitment and 
admissions 
Student schedule 
Student services 
Studen t social activities 
Student social life 
Student teaching 
Student union 
s·tudent union funds 
Student welfare 
Student work 
Study the pre-session 
Summer session 
Summer session social 
activities 
Supreme court 
T 
Teacher education 
Teacher education curricula 
Teacher procurement 
Teaching aids 
Teaching techniques 
Television in education 
Testing 
Testing student progress 
Textbooks 
Thesis 
Ticket clearance 
'rournaments, mee ts, and 
fe stivals 
~:r raff ic ~ raffic and safe ty 
'rravel 
u 
Undergraduate marking system 
UNESCO 
United l~ations 
Upper class registration 
u.s. Air Traini ng command 
use of plant 
Ushering 
varsity shop 
veterans 
•Nar council 
v 
Welcome party 
qoments athletics 
Women 1 s student council 
Vvorkshops 
world citizen 
y 
Youth commission 
APPEI~DIX D 
Following is a list of the one hundred and forty-three 
member-institutions of the American Association of Colle g es 
for Tea cher Education which participated in the study of 
committee work. 
Institution 
State Teachers College 
State Teachers College 
State Teachers College 
State Teachers College 
Arizona State College 
rizaon State College 
Henderson State Teachers College 
Arkansas State Teachers College 
Fresno State College 
San Diego State College 
San Francisco State College 
Adams State Colleg e 
Colorado State College 
Western State College of Colorado 
State 1eachers Colle ge 
Teachers College of Co_nnecticut 
State Teachers Colle ge 
Miner Teachers Colle ge 
ilson Teachers College 
Georgia Teachers College 
Eastern Illinois College of 
Education 
Chicago Teachers College 
Northern Illinois State Teachers 
College 
National Colle ge of Education 
Western Illinois State Te achers 
Colle ge 
Bal l State Teachers College 
State Teachers Colleg e 
Iowa State Teachers College 
Kansas Sta te •reachers College 
Location 
Florence, Alabama 
Jacksonville, Alabama 
L~vingston, Alabama 
Troy, Alabama 
Flagstaff, Ariz ona 
Tempe, Arizona 
Arkadelphia, Arkansas 
Conway, Arkansas 
Fre sno, California 
San Die go, Calif ornia 
San Francisco, California 
Alamosa, Colorado 
Greeley, Colorado 
Gunnison, Colorado 
Danbury, Connecticut 
New Britain, Connecticut 
New Haven, Connecticut 
Washington, D.C. 
Washington, D. C. 
Collegeboro, Georgia 
Charleston, Illinois 
Chicago, Illinois 
DeKalb, Illinois 
Evanston, Illinois 
Macomb, Illinois 
Muncie, Indiana 
Terra Haute, Indiana 
Cedar Falls, Iowa 
Emporia, Kansas 
Institution 
Kansas StG.'ce Teache rs Colle ge 
Morehead State Colle ge 
Eastern Kentucky State College 
Southeastern Louisiana College 
Northwestern Louisiana College 
State Teachers College 
State Teachers College 
State ~eachers College 
State Teac hers College 
State r eaehers College 
Vifhee lock Coll ege 
Sta t e Teachers College 
State Teachers College 
State Teachers College 
Sta te Teachers College 
State Teachers College 
Sta te Teachers College 
Western Michigan College of 
Education 
Northern rHchigan College of 
Educat ion 
Central Michigan College of 
Education 
Michigan ta. te 1-ormal College 
State Teachers College 
State · ea.chers College 
S t ate Tea chers College 
State Tea chers College 
Mississippi Southern College 
Southest Missouri State Tea chers 
College 
Northeast Missouri State Teachers 
College 
Northwes t Missouri State Teachers 
College 
Harris Tea chers College 
Stowe Tea chers Colle ge 
Southwest Hissouri State 'l1eacher s 
Col lege 
Central iviissouri State Teachers 
College 
Eastern Montana State College 
of Education 
' ifes t ern l:l on tana S ta 'c e College 
of Education 
State Teachers College 
State Teachers College 
Location 
Pittsburg, ansas 
Morehe ad , Kentucky 
Richmond, Kentucky 
Hammond, Louisiana 
Na tchitoches , Louis iana 
Bowie, Iviaryland 
Frostburg , M:aryland 
Salisbury, Maryland 
•.rows on, Maryland 
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Boston , Massachusetts 
Boston, Massachusetts 
Bridgewater, Massachusetts 
Pi ·tchburg , Massachusetts 
Pramingham, Massachusetts 
North Adams, Massachusetts 
Salem, Massachusetts 
orcester, Massachusetts 
Kalamaz oo, 1\~ichigan 
r~rquette , Michigan 
Mt. Pleas ant, Michigan 
Ypsilanti, 1Hchigan 
Bemidji , Minnesota 
Hanka to, !-iii nne so ta 
Moorhead, 1.~innesota 
nnona, ·!Tinnesota 
Hattiesburg, Hississippi 
Cape G-irardeau , Missouri 
Kirksville, 1Us so uri 
Maryville, I•IIissouri 
St. Louis , Missouri 
st . Louis , Missouri 
Springfield , Missour i 
Warrensburg, Missouri 
Billings, Montana 
Di llon, r . .J:ontana 
Chadron, Nebraska 
Kearney, Nebraska 
Institution 
State Tea cher s College 
State Teach ers College 
Ke ene Tea chers College 
Pl ymout h Teachers Collee e 
State Teachers College 
State Teachers College 
State ' 'eachers College 
Sta t e Teachers College 
State Teachers College 
State Teac hers College 
~'J ew . Hexico '.>/e stern allege 
New York State College f or 
'
1 eachers 
State Universi t y rr eachers Colle1 .. e 
Sta te University Teachers College · 
State University Tea c. ers College 
State ·niversity Tea chers College 
State Univers i ty Tea c·hers College 
State University •rea chers College 
State University Teachers Col l ege 
ppa l a chian State Teachers 
College 
Vestern Carolina Teachers Col le.;e 
East Carolina Teachers College 
State Teachers College 
State ~eachers College 
Sta t e Tea chers College 
State Tea chers College 
Central State College 
East Central State College 
Southeastern State College 
Central State College 
Northeastern State College 
Southern Oregon College of 
ducation 
Eastern Oregon College of 
~'ducation 
Oreg on College of ~duc ation 
State Tea chers Colle ge 
Sta te Teachers College 
tate · ea chers Colleg e 
St ate fea chers College 
State Tea chers College 
State •reachers Colle ge 
State Teachers College 
State Teachers College 
State Tea che rs Colle ge 
Locati on 
Peru , Nebraska 
fayne, Nebraska 
Keene , New Hampshire 
Pl ymouth , Jew Hampshire 
Glas sboro, New Je~sey 
Jersey Cit y , New Jersey 
Montclair, New Jersey 
Newark , ~ ew Jersey 
Pate rson, New Jersey 
'l'ren ton , l ev1 Jersey 
Silver City, Yew ~exico 
Albany, New York 
Brock port, New ork 
Cortland , lew York 
Geneseo, Hew York 
New Paltz, New York 
Osweg o, New York 
Plattsburg , Re~ York 
Potsdam, New York 
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Boone , North Carolina 
Cullowhee, North Carolina 
Greenville , North Carolina 
Di ckinson , Torth Dakota 
Mayville , North Dakota 
Minot, North Dakota 
Valley City, l orth Dakota 
Vilberforce, Ohio 
Ada, Oklahoma 
Durant , Ol lahoma 
Edmond, Oklahoma 
Tahlequah, Oklahoma 
Ashland , Oreg on 
La Grande, Oregon 
Monmouth , Oregon 
Bloomsburg , Pennsylvania 
Calif or nia, Pennsyl vania 
Cheney , Pennsylvania 
Cl a rion, Pennsylvania 
East Stroudsburg, Pennsylvania 
Edinboro , Pennsylvania 
Ind i ana, Pennsyl vania 
I utztown , Pennsylvan ia 
Lock Haven ~ Pennsylvania 
Institut ion 
State Teachers College 
State Te achers College 
State Teachers College 
Rhode Island College of 
Educat ion 
Ge neral Beadle Sta t e Teachers 
College 
Black Hills Teachers Colle ge 
Sout he r n Sta te Teache rs College 
Austin Peay State College 
Middle Tennessee St ate College 
Ge orge Peab ody College f or 
Teachers 
Sul Ros s tate College 
,.Jest Texa s State College 
East •rexas State Teacher s 
College 
Steven F. Austin State College 
Southwest fexas State Tea chers 
College 
Longwood College 
Madi_s on College 
Radford College 
Western ryashing ton College of 
Education 
Eastern ~ashington College of 
Educati on 
Central ~ashington College of 
Education 
Bluefield State College 
~a i rmont State College 
Glenvi l le State College 
Shepherd College 
, isconsin Stat e College 
~isconsin State College 
The Stout Institute 
Wisconsin St a te College 
Wisc onsin State College 
Wisconsin State College 
Wisconsin State College 
\ iscons in State College 
Wisconsin Sta t e College 
Location 
4!.18 i: 
Mansfie l d, Pennsylvania 
Millersville , ennsylvania 
Shi ppensburg , Pennsylvania 
Providence, Rhode Island 
I'Iadison, South Dakota 
Spearfish, South Dakota 
Springfield , South Dakota 
Clarksville, Tennessee 
Murfree sb or o, Tennes s ee 
Nashville, Tennessee 
Alpine, •rexas 
Canyon, Texas 
Commerce, Texas 
Nacogdoches, Texas 
an Nfarcos , Texa s 
Farmville , Virg i nia 
Harrisonbur g , Virg i n ia 
Radfor d , Virginia 
Bellingham, \ ashi ngt on 
Cheney, ~ashington 
Ellensburg, Washington 
Bluefield, West Virginia 
Fairmont , West Vi r ginia 
Glenville, West Virginia 
Shepherdstown, West Virg inia 
au Claire, -Jisconsin 
La Crosse, isconsin 
Menomonie , Wisconsin 
Milwaukee, vris cons i n 
Oshkosh , Wis consin 
lat tevi lle, fisconsin 
Stevens Point, Wisconsin 
Superior, isconsin 
Whitewater , l{is con s in 
